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AboatiQaest

Mhﬁﬁm‘_\

" pear Student,
Are you ready 1o begin a quest?

Quests are adverniures. people go on guiests 10 do things,
and through doing these things they discover, they learn, and
they grow.

Quests change people. By reflecting on the results of your
experiences, you apply what you fearn 1o new situations.
Your quest for Enghish will prepare you for the future.

Quests are shared experiences. A difficult chalienge is easier
to solve with collaboration and communication. These
activities will encourage you to work together. In every

unit of this book, you will have multiple opportunities 10
share your thoughts and feelings about personal behavior,
relationships, friends and famnily, community, school,

and socety.

Your guest involves more than learning a language: itis
about relating the topics of each unit 10 your own fives. By
personalizing issues 1n this way, you will find your learning
quest meaningful and enjoyable, During the course, you will
discover how 10 use language naturally in different Suations

for a specific purpose. You will learn what expressions 1o use
at home, at school, or In your COTNTAUTILY.

Let's Work Together

Don't worry—you won't be alone on your journey! With
Quest, you will learn a new language by usng it, and
discover the rules along the way!

5o, what are you waiting for? Let's work together
1o make your Quest a SUCCEss.




The Reader

The Reader includes ten authentic texts related
to the topics of the units. The informative
texts expand on the topic of the units, and
the narrative texts offer fiction and non-fiction
stories related to the topic. These texts can

be read independently or with your class. Key
words have been highlighted in the text and
included in the Glossary at the end of the

Reader. Comprehension Check activities provide

a great way to improve your reading skills and
vocahulary. The discussion questions will allow

you to socialize and share opinions and feelings

with your classmates.
The Activity Book

The Activity Book offers ten topic-based

units. At the end of the book, you will find a
Grammar Reference with grammar and usage
explanations and an frregular Verbs table. In
addition, there is a Glossary section with key
words from the Activity Book. The words found
in the Glossary have been highlighted in green
when they first appear in the Activity Book.

The Units

On the opening page, Before You Start...
questions allow you to show what you already
know about the topic and social practices of
the unit.

The topic of each unit is related to a specific
environment or context.

The social practices for the unit and what you
will do to achieve them are listed here. In this
way, you can take charge of your own learning
by knowing what learning outcomes are
expected of you.

The classes of each unit build up to a Unit
Froduct. The overview of the Unit Product
allows you to plan for each step and keep track
of the materials you produce and will need to
finalize the product.
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Aboat Quest

The Content

The content in each unit allows you to
axplore the target sodial practices in context,
to use language purposefully, and to analyze
specific language to consclidate learning.
Finally, a review stage follows where you can
assess your competencies and come up with
ideas related to your own learning.

Class activities build the competencies you
need to complete the unit product and
prepare for subsequent product steps. Each
of these steps produces a subproduct that
will then be used to build up to the final
presentation stage.

Listening comprehension activities will help
you to improve your comprehension of
spoken English and your pronunciation and
fluency.

Check What You Know baoxes guide you to
deduce rules or the use of language.

Model-based guided writing activities will
help you improve your acadernic writing
skills. These activities include Writing
Checklists and reference to a Whiting Rubric
that will help with self- and peercorrection.

The last classes of each unit are dedicated
to the presentation of the unit product
SelftPeer Fvaluation instruments can be
used to reflect on both performance and
collaboration,

The final page of the unit guides you
through a self-evaluation process that will
allow you to reflect on your communicative
competence, attitucles, and collaborative
skills.
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The Unit Product Produck Steps

The steps for the Unit Product build up throughout each unit to a final presentation.
When these activities start and end is clearly indicated. An icon (see Other Features
below) indicates material you will need for other steps. At the end of each unit,
when you present your product to the class, a Seff/Peer Evaluation Form will allow
you to assess your performance and compare your feelings with others.

Evidence Folders .

Your Evidence Folder is a place where you can
keep work that you have produced in each unit,
This work can be related to the product or other
work that reflects your progress. By collecting
evidence, you are learning by doing. At the end
of each unit, you can review the work you saved
and assess your progress. You can also keep the
results of your SelfiPeer Evaluation Form for each
presentation,

At the end of the year, you will have z full record
of your year’s work. At this point, you can assess
YOur progress:

1. Did you turn everything in?

2. Where did you see an improvement?

3. What do you need to work on?

4, Which piece of work did you enjoy the most?
5. Which did you find most difficult and why?

Other Features

There are a number of other features in the book
that show you the way to complete your quest,

4 Ideas for Your Folder

Decorate it.

* Add a contents page.

s Divide it into separate quests.

* Organize the content by quest,
type of text, topic, or any other
way you prefer.

Glossary references send you to pages 139 to 143 at the hack of this book,
where you will find the meaning of words from both the Activity Book and

your Reader,

ﬁa The resources icon indicates where you can find additional materials in your

Reader and on external wehsites.

Grammar references send you to the section at the back of the book to read
full explanations of grammar points covered in the unit.

Audio icons indicate when there is a listering activity. Your teacher will use the

Class CD for these activities.

H The product icon marks the steps of the unit products and their subproducts.




Aboat Quest

Self-Evaluation

Before You Start...

Each unit begins with an activity that will
help you evaluate what you know about the
topic of the unit and the social practices you
will be using in the unit.

Self-Check Boxes

This easy-to-use evaluation tool will help you
assess your learning at different points in the
unit, so that you reflect an your learning and
focus your study.

‘ Self-Gheck Yes = v/

Exchange information
L1 took turns to speak,
Ll participated confidently.
(1 included relevant details.

Speaking and Writing Rubrics

As you work towards the social practice
and final product, you will find more
activities where you can practice your
speaking and writing skills. There are
suggestions for self-assessment at these
points, as well. Use these rubrics to
evaluate your production and reflect

On Your progress.

Final Evaluation Tools

Different evaluation tools are present at

the end of each unit to help you evaluate
the final product and your group’s
collaboration. It will also help you reflect on
your learning throughout the unit with the
materials you keep in your Evidence Folders.
Finally, you are guided to evaluate your
owverall achievement of the unit learning
outcomes and reflect on how to improve

All of these tools will allow you to become
amaore independent learner and take a
more active role in your learning process.

Speaking Rubric

Total p

ossible 15

Average
3 points

1-2 points.

Cormect use
of language
Almost no
mistakes
Ideas easy to
understand

Good use of
language
Some mistakes.
Ideas easy to
understand
most of the
time

Lirnited usa of
language
Frequent
mistakes
Ideas are
difficult to
understand

Speech
is easy ta
understand

Speach is
sometimes
difficult to

understand

Speach is
difficult to
understand
most of the
time

Understands
everything

and responds
appropriately

Understands
almost
everything
Some pauses
before
answering,

Difficulty
understanding
A ot of
pauses when
answenng

Rubric

Total p

ossible 20

Excellent
8-10 points

Average
4-7 points

1-3 points

Language
appropriate
for task
Interesting
infarmation

Some language
appropriate for
1ask
Predictable
information

Mast language
Inappropriate
for task

Not enaugh
information

Text follows
model for text

type.

Partially follows
medel for text
type

Does not follow
model for text

type

Directed
at desired
audience

Standard English
but not specific
to situation

Inappropriate
for intended
audience

Rich usa of
vocabulary.

Some descriptive
words and
phrases

Vary basic
simpla
vocabulary,




What do | do?

Before You Skark...

Work in groups. Look at the pictures and answer the questions.
a. What problems are the teenagers experiencing?

b. Which of these problems have you or your friends experienced?
¢. What did you or your friends do to solve the problems?

d. What advice would you give a friend with one of these problems? "

Exterded Reading

Quest 2 Reader, pages 5-18 Staying Healthy

Overview: An informative website for a community health
center that shows support and solidarity for people with
everyday health problems

Famillar ard Gommurity Environment

The social practice of this unitis

A to express support and solidarity when facing an everyday
situation,

To do this, you will

4 sympathize with others and give advice.

4 contrast effects created by prosodic resources.

4 define ways to express yourself according to the audience.

Prodack Steps

n Public Service Announcement (PSA)

Steps Activities Subproducts
1 Brainstorm common teen problems and | Mind map of a teen
make a mind map for one problem problem
5 Write advice in your mind map for the Advice for a chosen
i problern you chose in the mind map problem

3 Plan a PSA about your chosen problem Plan for PSA

Write a script for your PSA including the

main elements of a PSA A PSA script

5 Rehearse your script and give each other | Feedback on your
feedback rehearsal

6 Present your PSA Peer evaluation review |




Urderstard other people!s problems ard ghve advice

A Work in pairs. Look at the pictures and discuss the common problems
they represent,

B Listen f}to a father talking about problems with his son. Mark (v} the pictures that
correspond to the problem described.

C With your partner, use these headings to complete the mind map about the
son's problem.

1. The problem 3. Effect of the problem
2. People affected by the problem 4, Cause of the problem
Teenage son's problem
Using his phone \ The son and
too much the father
Worried fathel’ Has no f”ends

D Work with your partner and answer the questions.

1. What do you think of the father's worries?
2. What advice would you give to the son?
3. What advice would you give to the father?

— 19} Unit 1



Sympathize with others ard give advice

E Read the dialogue between a father and
son and decide which picture on page 10
corresponds to the dialogue,

Son: Hey Dad, can | talk to you?

Famer: Sure, son, what's up?

Son: | don‘t know, Dad. | feel like none of
rny friends want to hang out with me
anymore.

Famier: Well, | have been worried about you
too. All you do is play games on your
phone. You never go out with your friends
anymore. Even Kevin doesn’t visit.

Son: Kevin? | haven't spoken to him for a long
time, because we don't go to the same
school anymore.

Famer; | know changing schools was difficult,
Josh, but you have to make an effort to see
friends. Who do you hang out with now?
| anly see you on your phone. Why don't
you use for phone to invite your friends
over to hang out. | bet they all feel the
same way as you do.

Son: Good idea, Dad. We can play video
games.

Famer: Oh, no!

F With your partner, discuss the questions
about the student.
1. What problem does the student have?
2. How does his father react?
3. Do you think this was the right way to
react? Why?

4 Work with your partner to brainstorm
ways in which his father could have
reacted better.

G Think about the problem presented

in previous activities and discuss the

questions,

1. Have you or someone you know ever been
in a similar situation?

2. What happened? What did you or that
person do?

3, What do you do to help your friends when
they have problems?

4 Use the Self-Check to check your
participation.

_‘ Self-Gheck Yes =
Sympathize with others
(11 compared different problems and
their contexts,

1 understood the effect of each problem.

L1 showed empathy when saying what
could be done.

l To learn more about how to talk about
experience and habits, go Lo the Grammar
Reference page 131

Prodack Step

;| Work in groups. Brainstorm some
commeon problems for teenagers.

'Y Create a mind map, like the one in
activity C, for one of the problems.

ﬂ Keep your mind map for step 2

Unit 1 @‘



Aralyze suggestions'ardladvice

A Read about Agatha and decide why she is the perfect woman for her job.

Aggie is back!

The nation's favorite agony aunt is finally back. Agatha
Hendersan has returned from an extended vacation,
and she is ready to help you with your problems.
Remember that Aggie loves this job. Her advice is
cirect and really useful. Nothing makes her happier
than knowing she has helped someaone.

Here are this week’s problems:

Little Miss Muscles writes: | am a Sad and Skinny writes: | am a

thirteen-year-old girl who really enjoys weight| fourteen-year-old boy and last year | grew
lifting and I've won lots of competitions. The almost 20 inches in six months. Now, | am
problem is that my friends always make jokes | over six feet tall and | am so skinny. | go to

about me because my muscles are so much the gym and | eat as much as possible, but
bigger than theirs. | just can't develop muscles. My friends tell
Help! | don't want to stop doing something me that steroids could make me bigger,
| like, but | hate my friends’ jokes about me. but I'm not sure.
Aggie writes: You should not stop doing Aggie writes: Please don't take steroids,
something you love. Why don’t you set some especially so young. You know that your
baundaries with your friends? You should tell bady will change aver time. | understand that
them which jokes you don't like and explain you want help now. So why not try talking
that if they make one of those jokes, you will to a personal trainer, A trainer should be
end the conversation. If they want to be your able to give you a special fithess plan and
friend, they will stop making jokes. recommend food that will help you get bigger.
B Work in groups. Discuss the questions. D Work in groups and discuss these questions.

1. Why do people write to Aggie? 1. Why do young teenagers often have

2. How does Aggie help people? problems with their body image?

3. Who do you normally ask if you need help? 2. How does having a problem with body

4. How are the two problerns similar? image affect someane?

5. What is the best piece of Aggie’s advice? 3. How should society help with body image?

E Do you want to know more about fitness plans

C Inyour groups, discuss different and diets? Go to your Reader, pages 5-18.

suggestions for each problem.

-4512)'} Unit 1



Provide appropriate’advice for/a situation

A Label the pictures of different problems with the words in the box.

academic pressure ® body image ® ariiety ® bullying ® obesity ® parental pressure 3

B In your groups, lock at Aggie's replies and
discuss which ones you might apply to the
problems in the pictures.

You should not stop doing something
you fove.

Why don’t you set some boundaries with
your friends?

You should tell them what jokes you
don't fike.

Try talking to a personal trainer,

C Think about the advice or suggestions
you and your group gave in activity A. In
your notebook, write a piece of advice or
suggestion for every picture,

4 Work in pairs. Share your ideas.

D With your groups, discuss the good and
bad advice you have received from adults
and friends.

4 Make a list of the best and worst advice
your group has received.
l To learn maore aboul language of advice and

suqgestions, qo Lo the Grammar Reference
page 132

Prodack Skep 2
=l Work in groups. Take out your mind map
and extend it to include good advice
for the problem you chose, Use your
discussions from the previous activities to
help you.

n Keep your mind map for step 3.

Unit 1 6_3‘



Aralyze Ehe features’of PSAS)

A Work in groups. Discuss where you can
get advice if you have a problem.

| =

B Listen £ to a Public Service
Announcement (PSA) and discuss the
guestions in your group.

1. Do you think the advice in the PSA is good?
Why?

2. What advice would you add to the PSA to
make it more useful or complete?

3. How did the statistics add to the FSA?

4. Do you agree with the idea that bullying is
a big problem? Why?

4 Share with your group your experiences of
bullying, and how you deal or dealt with
those experiences.

C Make notes to answer the questions
about PSAs.

1. What are PSAs?

2. How do PSAs halp people?

3. What do you think makes a PSA effective?

4. What features do you think should be
included in a PSA?

5. What PSA have you heard or seen before?

“.141)1 Unit 1

D Work in pairs. Discuss your answers and
opinions about PSAs.

| heard a great PSA telling people how to
keep water clean,

It had a really memorable song that told
you what to do

| rermember that one.
I think a song is a good
feature

What else would be
good to copy?

4 Evaluate your performance using the
Speaking Rubric on page 8 and write your
scores below.

My partnersscore: My score;

4 Use the Self-Check to evaluate your
knowledge of PSAs,

‘ Self-Ghack Yas =+
Identify the features and audience
of PSAs
LI understand what PsAs are for.

[ 11 recognize the different features
of PSAs.

[ 11 understand why PSAs use these
different features



E Work in pairs. Complete the mind map about the PSA in activity B.

Intended audience:

Teenagers who
suffer bullying

Speaker! Style:
]7 Bullying 4[
F With your partner, use the mind map G Work with your partner. Use the questions
to evaluate how effective the PSA was. to analyze the PSA.
Agree on t_hf%‘ 9'“_"9“‘3 you would 1. Who is presenting the PSA?
change to improve it. 2. What is the intended audience?
"Well, what if they were teens 3. What is the central message?
talking instead of an adult? 4, What effect does the style have on the
That way..." communication of the message?

]

. What information does the PSA provide?
6. What should people do after listening to
the PSA?
Product Step 3

| Work in groups. Take out your mind map
from step 2. Use the questions in activity G
to plan a PSA about the problem.

"W Research more information about your
problem in books, on the internet, or by
asking people you know,

ﬂ Keep your answers for step 4.

Unit 1 @-



Sympathize witk ard'lister to otkers

A Read the text conversation between C with your group, read the list of
Sarah and Stewart. How does Sarah movements and mark () the ones that
show that she is paying attention to the show someone is actively listening.
conversation? Looking away

Nodding your head ____

Smiling
T EEE B:30 AM c T
Stewart - rOSSING your arms
< @ Oriine — -
Maintaining eye contact
Sara: Hey So, what's wrong? Putting your head slightly to one side
| saw your jacket was all npped

Stewaat s not a big deal D with your group, discuss how the
conversation in activity A would have
R I'm interested. What happened? been different in person.
StewanT: QK. It's just the guys
were shoving me and it npped. E Work in pairs. Student A chooses a role

play card and talks about the problem.
Student B actively listens. Change roles
after some time.

SaraM: | see. How often
do the guys shove you?

SteweaT: Most days.

Saran: Most days? Have you Role play card 1

told anyone? | really think you
should tell someone

You are bullied at school.
Older students take your
tood and your money most
days. You are scared to tell
someone.

Stewert: What's the point?

rau: Try teling someone. People
can't help you if you don't tell them

And it sounds like you need help s | )
ole play car

Stewant: | guess. Thanks, Sarah.

Peaple send horrible
rnessages to your phone and
write comments on your
B Work in groups and discuss the questions. social media pages. You are
1. Why is it important to show someone that worried your parerits will get
you are listening to them in a conversation? angry if you tell them.
2, How do you feel when you think that
someone is not listening to you?
3. How can you physically demonstrate that
you are listening to someone?
4. When has someone really listened to you?
5. How did that help you in that situation?

A Reflect on how your partner showed they
were listening to you and how this made
you feel.

— 16/} Unit 1



Evalaate a PSA

A Work in pairs. Mark (v) the important elements to include in a PSA.
Call-to-action __ Parsonal examples Memorable expressions
Statistics Location ____ Prices

4 Work in pairs. Discuss why these are important elements to include,

B Work in pairs. Label the categories of the rubric with the names of the important elements.

Elements Excellent 8-10 points Good 5-7 points Poor 1-4 points
Accurate, informative, and Accurate and
appropriate for the audience informative Insccurate:or confusing
Demonstrate the emotion of the  Appropriate for Inappropriate for the
situation audience audience

The perfect thing 1o do in the

situation The right thing to do  Not a good thing to do

An expression that is impossible  An easy expression A very long or difficult

to forget to remember expression to remember

C Work in pairs. Read the script for the PSA you heard about
bullying. Underline examples of the elements in activity B.

When you're being bullied, it is very easy bullied at schocl, you should tell an adult.

to feel that you are alone and that no one That adult could be a teacher, the principal, one
knows how you feel. But that is far from of your parents, or an older friend—whoever
the truth. 30% of children in grades 6 to 12 you get along well with and who you think is
have experienced bullying, and an incredible responsible. But you should tell somecne,

70% of children have witnessed bullying in When you tell someone, keep a record of what
school. If you are being bullied, then chances you said and when, If you expect that person
are that one out of three of your friends has to do something to help you and nothing

also been bullied and almost everyone you happens, then go back ta therm with the record
know understands the situation. of what you said and ask why.

That is why here at the National Bullying Bullying. You aren‘t alone. So talk to somecne.

Organization, we always say: If you are being

4 Work in groups. Evaluate the script using the rubric.

Prodact Step 4

18] Work in product groups. Write a script for your PSA. Include the relevant elements.

Y Work in pairs. Evaluate each other's scripts using the rubric.
E Keep your saripts for step 5.

Unit 1 G}-.-



Recogrize|prosodic features{ardisound effects

A Listen ‘i}to a PsA and mark (v) the D Listen again and make notes of special
pictures represented. emphasis or dramatic pauses in the
sentences below.

1. Are you one of those people? Or someons
in your family?

2. We want teenagers to lead happy, healthy,
productive lives.

3. Do you want to talk to someone?

4. That's 1 800 FEAR FREE.

5. More than 14 million American teenagers
suffer from anxiety.

6, And no one neacks to do it alone.

A With your partner, compare your answers

and discuss the effect that the pauses and
special emphases have on the PSA.

B Listen again. Work in pairs and discuss
the questions.

|2 Work in groups. Rehearse your script for
your PSA using prosodic features and
sound effects.

1. Why does the PSA sound like a horror
movie at the beginning?
2. How does the PSA represent anxiety?

3. What is the InIE!I“IEJE‘d aUdienCe Of the PSA? A Work in groups. Give ea(h other ‘reedback

4, Why would a horror movie style be on your rehearsals using the Self-Check.
effective for that intended audience?
5. What are the two calls to action in the PSA? ‘Self—ﬂhcch Yes = v

6. What is the memorahle expression at the

d of the PSA? Analyze and use sound effects and
end of the PSA;

prosodic features
[ 11 understand the emotional effect

C With your partner, evaluate the use of )
of music and sound effects.

these elements in the PSA.

1. Horror music 4. Change in intonation L 11 can emphasize words and pause

2. Happy music 5. Emphasized words dramatically.

3. Sound effects 6. Dramatic pauses [l can change intonation for
guestions.

A Discuss how they affect the way the PSA
expresses its message to its intended
audience. n Make notes of your feedback for step 6.



ll !Prﬁﬁuct "

Public Service Announcement

Produck Step 6
"1 With your product group, present your group's Public Service Announcement
to the rest of the class. Include all of the features of a PSA and the
appropriate sound effects and prosodic features.

"4 Make sure that each member of your group participates and has a role in the
PSA. Answer any questions the class may have.

11 Mark () this checklist to assess your project and that of another group.

‘ Salf/Peer Evaluatior Form

4 Mark (v) each aspect of the checklist that was covered in the presentation.

Did the PSA include all the appropriate features?
Did the students show interest and solidarity with
the problem?

Did the students include presadic features for
contrasting effects?

Did students express themnselves well according to
the audience?

Did everyone in the group have a role in the P54
presentation?

2 8 0 D B
2 0 O B B

'Y Compare your assessment of the two products with your product group.

L8 Work with your group. Write a short review of the other group’s
performance and give it to them.

3| Compare the assessment of your PSA presentation with the other group's
review.
1. What differences are there?
2. What did you do well?
3. What do you need to improve?

Keep the review of your performance and your subproducts in your
Evidence Folder to keep track of your progress

Unit 1 69_"



Self‘evalaation

‘ Evalaake Youar Gollaboratior
4 With your product group, mark () each aspect to reflect the way
you worked together.

Product Collaboration Checklist
Team members:

Product: Date:

1. We contributed with useful ideas Yes  No
2. We respected everybody's opinions and turns Yes No
3. We finished our product on time, Yes No

4. We helped each other when needed.

5. We worked well with other group members. _
+ Reflect about your group performance and complete the table.

Evalaate Your Progress .

4 Look at the work you have collected in your Evidence Folder. Add any other work you
want to include. Check your progress throughout the unit and answer the questions.

1. Did you collect all the suggested evidence?

2. What activity was harder for you to achieve?

3. Which activity was easier?

Evalaate Your Achievements

4 Read the learning outcomes and evaluate yourself.
3=Verywell 2=well 1 = With difficulty

Learning Outcomes Grade Reflection

| can sympathize with others and give advice

| can contrast effects created by prosodic
resources

I can define ways to express myself according to
the audience

4 Reflect on each learning cutcome and write a comment or suggestion.
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Cultural
Differences

Before You Start...

Work in groups. Look at the pictures and answer the questions.

a. Are the activities in the pictures normal to do in your culture?

b. Which countries do you know where it is not normal to do

these things?

Have you ever been in a country or culture where people do

things very differently?

d. What were the differences you experienced?

e. What were the people doing there? '

C

Exterded Reading

Quest 2 Reader, pages 19-28 Culture Corner
Overview: Website with personal experiences and songs from
different cultures

Recreatioral ard biterary Envirorment
The social practice of this unit is
4 to read short literary essays and contrast cultural aspects.

To do this, you will

4 analyze short literary essays.

4 read and understand the general meaning, main ideas, and
details of literary essays.

4 describe and compare cultural aspects.

Produck Steps

E A Comparative Chart

Steps Activities Subproducts

Compare Indian and Mexican culture in | Comparative chart

1
a comparative chart

Make notes about an embarrassing cultural | Notes about 3 cultural

‘ mistake and tell the story to your group mistake

3 Compare Mew Zealand culture and the Comparative chart
culture of your community
Write about cultural differences and Sentences

4 similarities for a country or community
of your choice

5 Create a comparative chart for the Comparative chart

countries your group wrote about

6 Present your comparative charts Peer evaluation review




Reviselardlorderstard essays to compare caltuorallaspects

A Work in pairs. Look at the pictures and answer the questions.

1. What is happening in the pictures?
2. Where are the people in the pictures from? How do you know?

’,\39 Unit 2

New Worlds on the Same Street

I remember when an Indian kid called Rajesh moved with his family into a
house on my sireet It was my first opportunity to experience another culture
At school, it was soon clear that Rajesh was very sirnilar to me. We liked

the same movies and the same TV programs. It seemed to me that Rajesh
and I had much more in comnrmon than the other kide in my class, That wag
until I'met his farnily
Rajesh told me his mom was making a big dinner and that [was invited
I wanted to go for two reasons first, to spend time with Rajesh, but also to
know rnore about Rajesh’s life and family. 1 told my rmom and she helped me
get ready for the big day. We thought about what gift to get Rajesh s mother
and on the way to Rajesh's house, we bought a bunch of white roses
Waiting at the door, [ knew that apart from stepping into a new house,
I'was also stepping into a new world. The lady who opened the door to
me was a gray-haired old woman wearing a sari, with a red spot on her
forehead Ioffered her the flowers and smiled. However, the woman went
quickly upstairs, crying and speaking in Hindu When Rajesh appeared at
the door, he explained to me that in India, people only give white roses at
funerals
As we were sitting around talking, Rajesh s sister offered me
some Indian snacks before dinner. [ took a handful, but immediately
noticed everyone was looking at me. Rajesh srniled and told me that
the custom in India is to accept food only after it 15 offered three
times. [ felt a little embarrassed
The food was wonderful It was hot and spicy It was totally
different from the food that [ would nomnally eat 1 quickly finished
everything on my plate. Immediately, Rajesh’s mother served me more
food. 1was happy to eat a litfle maore delicious rice, but after finishing for the
second time, she served me again [ didn't want to be nude so although ['was
really full now, Ifinished everything on my
plate. Rajesh's mother was just about to serve
me for the third time when Rajesh explained
that actually  needed to leave a little food on
my plate so that the family would know [ was
full This was cormnpletely different from my
house, where 1 always had to finish everything
onmy plate




These differences may seem small, but they
were enough to make me see the effect of not

My interest in other cultures only grew after
that, and [ was so determined to learn about the

understanding what to do or, worse still, doing the world that I became a travel writer That aftemoocn

wrong thing

following twenty years of my life.

B Read the essay and number the pictures in the order the events occurred.

C Work in groups. Discuss the guestions.

1. Have you ever been in a similar situation to the one in the essay? What did you do?
2. What can we learn from other cultures?

3. How is your culture similar or different to Rajesh’s?

Prodack Step 1

3] Form a product group. Think about the previous text and your own knowledge
about Indian and Mexican cultures. Complete the chart.

Cultural aspect India Mexico
*never accept food the first
Manners :
time.
Foods *hlor, Sy
*rice
Cultural
. :
s ditlons smalf gift for host
Clothes

"Y Use the Self-Check to evaluate your comparative chart.

‘ Self-Gheck Yes = v
1 Compare cultural differences
L1 included relevant details.
[ 11 identified differences in both cultures.

E Keep your comparative chart for step 2 of the product,

Unit 2

only lasted six or seven hours, but it changed the
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Iister ko ard describe cultaral differerces

A Work in pairs. Look at the pictures and E Work in groups. Select the presents that
answer the questions. you think are also considered unlucky
1. Why would an umbrella be a useful present? in China and decide why.
2, How do you imagine an umbrella might 1.

offend someone?

B Listen £ and mark () the pictures
related to the story.

4 Work in pairs. Match the pictures to the
following Chinese superstitions.

___ Gifts in sets of four are not good because
the word for four sounds like the word
for death.

___Itrepresents “running out of time.”
Besides, this word sounds like the words

funeral ritual.

C Work with your partner. Retell the main ____Itis believed to attract evil ghosts. Besides, it
events of the story together. Make sure breaks easily and therefore is a bad omen.
to add details where your partner PR Do you want to know more about altural
forgets them. *J differences around the world? Go o your Reader,

pages 19-28,

D Discuss the gquestions with your partner.

1. Have you ever had a cultural F Work in groups and answer the questions.

misunderstanding like the one in the story? 1. Are there superstitions in your country?
What are they?

2. What is considered a good or bad qgift in
your country?

3. Why do you think it is important that people
from other countries know these details?

2. What cultural misunderstandings could
Jack have if he visted Mexico?

";Eq) Unit 2



Idertify the order’of actiorsiir the past

A Listen ﬁ to Jack’s story again. Number
the events in the correct order,

___Jack bought an umbrella for Mei.
_Jackwent to China to study.
_ Mei was sitting in the yard.
_Jack met Mei

___Jack told Mei he had bought her an
umbrella.

___ It stopped raining.
__ Meiwas crying.
___ Mei loocked shocked.

B Work with a partner. Analyze the
sentences from the story and answer the
questions below,

While | was studying in China, I met a gir

named Mei.

1 was walking to her house one day when

I saw a store that sold umbrelfas.

It wasn't raining anymore and she was sitting

in her front yard.

When she saw me, she looked shocked.

While { was speaking to her tears were

forming in her eyes.

1. Does one action happen before another
action?

2. Is this true for all the sentences?

3. Which actions are long actions?

4. Which actions are short actions?

A With your partner, answer the questions.

1. Which sentences express two actions
happening at the same time in the past?

2. Which sentences express a short action in
the past during another longer past action?

l To learn more about past simple and past
cantinuous, go to Grammar Reference page 132,

C Work in your pairs. Read the story below
and discuss why Mark was embarrassed,

was waiting for the school bus.
Twa girls said something to him.
Mark didn’t speak Chinese.

1ey were talking about him. In English!
k heard them speak English.

4 Retell the story to your partner connecting
the different events.

He was waiting for the school bus when two
girls said something to him,

Prodack Step 2

3] Work with a product partner, Think about
the different cultural aspects in your
comparative chart from step 1 and an
embarassing cultural mistake you have
made or could make in relation to those
aspects, Make notes about it and tell your
partner about the mistake,

°M Evaluate your performance using the
Speaking Rubric on page 8 and write your
scores below.

My partner’s score: My score:

ﬂ Keep your notes and other subproducts for
step 3 of the product,
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Describe ard compare caltural aspecEs

A Mark () the pictures related to the customs mentioned in the travel guide.

New Zealand

Getting to Know New Zealanders

MNew Zealand, a small country in the
southwestern Pacific Ocean, is mostly
countryside. There are parts of the country
where you can walk for hours and never see
anyone! However, it is a country that is rich in
culture and that has a friendly population.
Soft-spoken New Zealanders, who may seem
a bit reserved at first, are usually very easy to
~ gelto know and are willing to help others. It is
=~ -~ - nota very formal culture, so they often start
~— using first names as soon as they first meet
- someone. In New Zealand, people are casual
—~—  when they are introduced. They always shake
;ﬁ hands and say hello.

B Read the article, Answer the questions
about New Zealand and its customs.

1. What is the personality of New Zealanders?

2. What do people always do when they
are introduced?

3. What do guests usually bring to a party?

4. How do guests normally get their food at a
dinner party?

‘L?) Unit 2

Eating with New Zealanders

Table manners are generally informal. For
dinner parties at someone's house, guests
usually bring a small gift to the person whose
house it is. People who are invited to a meal
sometimes cook food for everyone to share.
People usually eal in family-style dinners, e
which means that the hosts rarely serve food to
their guests. Instead, guests normally take the
food they want from a large bowl or plate.

New Zealand
Population: 4
Capital City

3 million
llington

Languages Spoken: English, Maori

C Work with a partner. Evaluate the customs
discussed in the travel guide and consider
how they are similar or different in your
country.

In Mexico, when peaple are
introduced, we always shake
hands, hug, and kiss on the cheek.

But the kiss is generally
just for women.

That's true.

|



D In your pairs, analyze the extracts from the sentences and number them
according to how commen or uncemmon they are in New Zealand with
5 being the most common.,

_1_ You can walk for an hour and never see anyone,
___ They often start using first names as soon as they first meet someone.
____ They always shake hands and say hello.

New Zealanders are usually very easy to get to know.

Hosts rarely serve food to their guests.

4 Discuss with your partner whether the order would be the same or different
for your country. Give reasons for your answers,

l To learn maore about discussing the frequency of
habits, go to Grammar Reference page 132

| think the order would
be different. | think
Mexican hosts always
offer food to their guests.

True. Do you think
Mexicans are easy
to get to know?

Prodact Step 5

|3 In your product group, make notes in the chart about New Zealand using
information from the travel guide.

New Zealand Mexico

General facts (population,
capital, location, languages)

Personality of citizens
Greeting customs
Table manners

Gift-giving customs

'Yl Add information about your own community.

H Keep your comparative chart for step 4 of the product.

—
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Gompare culturallaspects

A Work in pairs. Look at the text about
Egypt and discuss what you know about
Egyptian culture,

SAND e i\aﬁr"
S My Trip fo Eevet “LE SIS :‘Z

Cairo is one of the most incredble dties I've seenl |
went there last year to spend the summer with some
farnily friends. They used to be our neighbors, but
they had to move back to Egypt because of werk: |t
was definitely a ife-changing experience.

VWhen | arrived, | met up with my Egyptian friend,
Omar. Since he's @ man and I'm a woman, | put
out my hand first to greet him. We lightly shook
hands and then we went to his family's house for
dinner. We jumped in a taxi and my friend gave
the tax driver the directions in Arabic, which is the
official language.

When we got to his house, | gave his family a box
of pasfries, which is the fradifional present for a quest
1o take. | tried to be careful about my manners during
my visit. In Eqypt, you toke your shoes off when you
enter a house. But pointing the bortoms of your feet
at pecple Is rude. It's alo rude to use your left hand
when you're eating.

| think one of my faverite momertts was when |
went shopping in Khan el-Khalll market. | loved seeing
the bocal . Seme of the women were wadri
long sirts and scarves on their heads. Back in the
States, some women wear long skirts too, but it was
the first time for me to see women covering their
heads, and even their facss.

My visit to Egypt make me realize how different
wo cultures can be. Althcugh | already knew some
of their custems, because of my friends, it was
sfill shocking to see pecple behave so differently
than what I'm used to, However, regardless of the
differences, everyone | met was really polite and
made me feel welcome. | can't wait to go back!

‘;-‘2_8> Unit 2

B Read the essay and complete
the sentences,

1. Cairo’s official language is. ..

2. A traditional present to give if you are a
guest in Egyptisa...

3. When men and women shake hands, the
woman must put out. ..

4, You must take your shoes off when you. ..

5. Some women in Egypt were. ..

C Work in groups. Discuss the questions.
1. How is your culture different frorm Egyptian
culture?

2. How is your culture sirmilar to Egyptian
culture?

3. Have you ever felt confused by the actions of
sorneane from a different culture? If so, why?

4, In general, are differences between cultures
positive or negative? Why?

A Write a conclusion of your discussion
about the similarities and differences

between Egypt and your own culture,
. Keep your notes in your Evidence Folder to
keep track of your progress

D Use the Self-Check to evaluate your
participation in the discussion,

‘SalF-Ghack Yes =
- Discuss cultural differences

11 compared cultural aspects

LI gave my opinion.

LI justified my opinions.



Describe ard/compare cultaral aspects

A Work in pairs. Think about the cultural Prodact Step 4
aspects presented in the unit. Discuss (&l Work with your product group. Choose
which are more important and complete a country from the unit or a different
the diagram.

community in your country that you know
about. Make sure everyone in your group
has a different country or community.

"N Take out your comparative charts from

previous steps. Decide which aspects from
Cultural activity A to focus on, then compare those
aspects to the countries/communities you
chose.

] Write a text comparing the country you
chose to where you live, Use the text
on page 28 as a model. Use the Writing
Checklist as a guide.

4 Change pairs. Share your answers and
give reasons to support your choice. ‘ Wriking Ghecklist
' Making comparisons
Language differentiates us from ¥ Talk about a different cultural

other countries because. ..

aspect in each sentence
¥ Provide details about the
cultural differences or similarities,
¥ If possible, mention an anecdote
related to the aspect.
¥ Explain why the differences are
important.

You are right. | also
think manners... !

"8 With your preduct group, use the
Writing Rubric on page 8 to check each
other’'s work.

B Use the Self-Check to evaluate your
participation.

H Keep your text and other subproducts for
step 5 of the product.
‘ Self-Gheck

My score:

Yes =
Exchange information
[ 11 took turns to speak,
(11 participated confidently.
[l included relevant details.
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Describe ard compare caltaral aspects

A Work in pairs. Write each cultural aspect in the correct column of the
comparative chart.

Use only your right hand when eating. 3
Bring a dish for everyone to share.

never accept food the first Time.
Hindu
; Don't give white flowers fo=
Arabic as a present, e
Use either hand when eating. e R
India New Zealand Egypt
Language

Table manners

Gift-giving customs

4 Work in groups. Compare your answers,

Produact Step 5

-1 Work in your product group. Take out your subproducts and read each
other's sentences from Step 4. Compare the cultures you wrote about
and the ones in the rest of your subproducts.

(8| On poster paper, draw a comparative chart like the one from activity
A to record your ideas. In the first column, write the cultural aspects
you chose in step 4. Write the name of each culture your group is
comparing and complete the chart with the cultural aspects.

] Decide and agree on how you are going to present the information in
your charts to the rest of the group.

H Keep your chart and other subproducts for step 6 of the product.
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Comparative Chart

Produact Step 6
With your product group, display your comparative chart in the classroom
and present the information.

'Y Make sure that each member of your group takes turns presenting and
explaining parts of the chart. Answer any questions the class may have.

| Use this evaluation form to assess your performance and that of your group.

‘ Salf/Peer Evalaation Form

4 Write the names of your group members in the table. Evaluate your presentation
with Yes, Sometimes, or No.

Name of students

Message | Made clear comparisons
between cultures

Explained differences and
similarities using the chart

Language |lUsed appropriate
language for the situation
(formalinformal)

Made few emors

Strategies |Presented the chart
confidently

Used notes only as an aid

L8| \Work with your group. Write a brief review of the performance of each
group member. Compare your assessments with each other,

1. What differences are there?
2. What did you do well?
3. What do you need to improve?

3] Discuss your answers to the questionnaire with your group. Give each other
feedback on how to improve your performance.

Keep the review of your performance and your subproducts

in your Evidence Folder lo kl-qr track of your jrogress
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‘ Evalaake Your Gollaboratior

4 With your product group, decide which answers reflect the way you worked
together. Then complete sentences 4 and 5.

Product Collaboration Checklist
Team members:

Product: Date:

1. We presented our product on time and we praduced good work. Yes No
2. We paid attention to each other and waited for our turn Yes No
3. We gave each ather constructive feedback and helped each other Yes No

4. The best part of our work was

S. Next time, we can improve at _

Evalaate Your Progress .

L Look at the work you have collected in your Evidence Folder. Add any other work you
want to include. Check your progress throughout the unit and answer the questions.

1. Did you turn everything in?

2. Where did you see an improvement?

3. What do you need to work on?

EBvalaate Your Achievemenrts

4 Read the learning outcomes and evaluate yourself.
3=Verywell  2=well 1 = With difficulty

Learning Outcomes Grade Reflection
| can review short literary essays

| can read and understand the general meaning,
main ideas, and details of literary essays

| can describe and compare cultural aspects

. Reflect on each learning outcome and write a comment or suggestion.

J— 32) Unit 2



Get active!

Before You SEark...

Work in groups. Look at and describe the pictures.
Answer the questions.

a. What is happening in the pictures?

b. Have you done anything similar in your life?

€. What happened? Describe the event.

Exterded Reading

Quest 2 Readler, pages 29-38 Get Active

Overview: Informative text about teenagers unusual sports’
experiences

Familtar ard Gommarity Ervirorment
The social practice of this unitis
4 to discuss your own personal experiences and those of others,

To do this, you will

4 listen to and and analyze conversations about personal
experiences.

4 understand the general sense, main ideas, and details of
conversations,

4 share personal experiences in a conversation.

Produack Steps

- P An Autobiographical Anecdote

Steps Activities Subproducts
1 Brainstorm memaorable expeniences List of personal
gxpernances
5 Make notes about an expenence. Notes with key
information

Use your notes to write about the main | Sentences with
ideas of your experiences main ideas

4 Draw or use pictures to make a storyboard | Storyboard
of the main ideas of your experence

Write an anecdote about your personal | Anecdote
experience

6 Present your anecdote using the Peer review
storyboard




Aralyze alcorversatior about persoral experierces

A Work in groups. Look at the pictures and discuss the questions.
1. What sports can you see in the pictures?
2. Why do vou think people participated in such sports?
3. Have you or anyone you know done these before? Why?

A Listen ‘%to two students sharing sports anecdotes. Mark (v) the sports
Arthur enjoyed doing.

B With your group, analyze and discuss the questions,
1. What is the purpose of sports other than being healthy?
2. How are individual sports and team sports different?
3. What sports have you done?
4, Would you prefer individual or team sports? Why?
5. How do sports make you feel?

| agree, but when you do

| think sports make you feel something you don't like, I think team sports are good
happy and full of energy. you don't feel motivated. because when | practiced...
N Vv V
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C Read Arthur's e-mail to his friend Lizzy about his practice experience.

To  justlizzy@yourmail.com
From  sportsboy@mymail.com
Subject. Good news!

Hi Lizzy,
Guess what? | no longer run track! | joined the hockey team a month ago. Thank you for listening to me

that day. Everything has happened very fast and I've already played the first game of the season,
We won!

On the day of the game, | was feeling so nervous. | had anly slept for a couple of hours. When we got
to the ice rink, | kept thinking about all the strategies the coach had shown us the week before.

We'd had a fun night before the game with the team and our coach, and we felt cheerful and optimistic
about the game. The coach had been pushing us really hard, because he wanted us to be ready for the
big game.

However, maybe he pushed us too hard because right before the game, two of my friends started to
feel dizzy. The team doctor explained that they had felt sick because of all of the adrenaline. He gave
them some water and they felt better.

Mow, | feel really relieved. I'm doing something that makes me happy and | feel so motivated and
optimistic about the following season.

You helped me so much! You're the best!

Arthur
A With your group, look at the actions in L Use the Self-Check to evaluate your
Arthur's e-mail and discuss which actions participation.
happened first.
T ,‘ Self-Gheck Yes = v
i i ' I : " .
I m_'nk .lhe first 4 g Listen to personal experiences
action is. .. happened before. ..
~J [ 11 listened carefully to my classmates.

[ 11 understood anecdotes.

I To learn more about how to use langauge to !
talk about past experiences, go to the Grammar D | used approprla[e |~’-""9U399 to talk
Reference page 133 about experiences in the past.

D Think about Arthur’s anecdote and a Prodack Skep
similar experience you or someone you | Form a product group. Brainstorm a list of
know had in the past. Describe it to your experiences and how they made you feel,
group and tell them how you or that
person felt. n Keep your list of experiences for step 2

PN To learn more about unusual sports to get
1-* active, go to your Reader, pages 29-38,
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Urderstard the mair'ideas ard detalls of arecdotes

NewTab X sarasblog

—

(€9 @& wwwsarashlog.com/anecdote

by Sara Collins

The first thing you need to know about me is that | hate sports. However,
my older brother, Charlie, loves them. He is always on his bike or playing
some sport. He is on the soccer, the basketball, and the lacrosse teams.
He has a lot of trophies and medals. | was really jealous of Charlie and his
medals. That was until | won my first medal two years ago.

That week, Charlie had just won a competition for cycle racing, and he was
carrying the medal everywhere. | was getting really angry at him for bragging

about his medal and my mom noticed. She told Charlie to take me training
with him.

We took our bikes and we went to the woods where he trained. When we
got there, my brother started practicing with his teammates and | trained
by myself a little farther away. After just ten minutes, | was tired and | gave
up. After my brother had finished training, we went home.

When we arrived, Charlie picked up his basketball and went outside to play.

| ran outside and told Charlie | wanted to play. But Charlie was too good for me.
| threw the ball at him and sat on the floor. Then | yelled at him that | didn't
want to play anymore, that | hated sports. Charlie looked at me confused
and asked me why | had wanted to go cycling and play basketball with him,

A Work in pairs. Discuss the questions about anecdotes,

1. Why do vou think anecdotes are important?
2. Who may be interested in reading anecdotes?
3. What elements are important to include when telling an anecdote?

4 Read the text about how Sara won her first medal and write a
suitable title for Sara’s experience.

A Share your title with your partner and explain why you chose that
title for Sara’s experience.
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ella THE &=

He said, “You like drawing, don't you?"
| nodded. “ | heard there is a drawing contest at school. | think you have until
Friday to submit your artwork. You still have time.”

Charlie helped me decide what to draw and to fill out the form for the
contest. While he was training, | was working on my art piece. By Friday, | had
already submitted my finished drawing.

The day the results were announced, Charlie was with me. We listened carefully
as they announced the winners. But they didn’t say my name. | felt discouraged
and | started crying. Charlie hugged me and told me not to be sad, and he put
something in my hand. It was his medal! "You deserve a medal for the effort,”

= / he said. Finally, | understood the importance of practice and training. A year

—'_-. g later, | had won three or four medals for art contests, but my brother's medal
was the most special.

8 .
B Analyze the questions and discuss them with Produck Step 2
your partner. Make notes as necessary. (ol Work in product groups. Take out
1. Why do you think this experience was relevant your list from step 1 and choose an
to Sara’ life? experience.
2. What important aspects (such as place, time,
3. Do you think the anecdote is complete? Why? the following questions.
4, Howddi y;:)u think Sara could improve her 1, Why did you choase that experience?
FERSENCH 2. Why do you think it is important?
was relevant, because. .. incl when i
k Gt L = Make similar notes to the ones
N happened and... : e ;
you did for activity B with key

information about your experience,

n Keep your notes and other subproducts
for step 2.

—
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Aralyze Ehe parpose, aadierce, mair/ideas ard detalls

A Work in groups. Read the title and lock at the picture. Then discuss the questions.

1. What do you think the article is about?
2. Where can you find this type of text?

Stories)in Our;Brains)

As humans, we like stories. Since the first cave
painting telling stories has been our main method
of cornmunication. Stories help us connect with
other people, 1o be empathetic and 1o understand
situations, even those we have never experienced
for ourselves. They even help us understand more
about ourselves, 5o, it is not only that we like stories,
but also that in some way we need stories.

Stories are everywhere. Literature and movies tell
stories. So do songs, poems, paintings, stand-up
comedy, videogames, etc We have all heard an
anecdote and we have all told one It is part of
hurman nature, But why do we like them?

It s all in the brain. When we hear facts or
inforration, a part of our brain that processes
language is activated. Then our brain decodes

the words into meaning However, when we

E Read the article. Then work in pairs and

identify the main idea of the text.

4 Discuss how you recognized the main idea

of the text.

C Analyze and discuss with your partner
how the information in the article may
help you tell an anecdote,

-
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hear an anecdote, many parts of our brain start

to work These are the parts we use when we

actually experience something for example, the
motor cortex that coordinates the body's W
movernents. Consequently, we can feel
pain, joy, or sadness when we hear a story.
A good anecdote can make the whole
brain work. It can plant the thoughts and
emoations of the speaker into the listeners
brains. We relate them 1o our existing
experiences and we make therm our own,

This is why telling anecdotes from past
experiences has a stronger effect on
the audience They can recall the
experience created by the

story and feel connecred

to it

D Write a list of tips of what makes a good
anecdote in your notebook.

Keep your list in your Evidence Folder 1o Keep
track of your proqress

4 Work in groups and share your tips.

It is very important
to include when the
experienced happened.

| think body
language is
important when...

N

o
;



E Work in pairs. Discuss which of the tips help you tell an anecdote and compare
them with your list from activity D,

gooouUuuUUNLLLLLLUDUTUDOT

Tips to Tell & Good Anecdote

O thoose a valuable exparence

| Say why, s igportant

U Guethe background of uour story,

L Tnclude all the relevant detals of the story,
0 Say what you keaned from the experience

F Work in groups. Think about similar G Use the Self-Check box to evaluate your
eXperiences you or someone you anecdote. Think about how you can improve.

know had in the past.
- o ‘ Self-GReck Yes = v
4 Use your favorite tips from activity E

to help you include all the relevant
aspects of your anecdote. Share L1 took turns to speak.
your experiences. [ 11 described past actions.

Narrating past events

[ 11 used proper language to tell my experience.
When | was 10 years old, | was

walking through the woods with
my friends. We had been there
for a couple of minutes when. ..

| Work with a product pair. Take out your
notes from Step 2 and identify the key events
of your story.

'Y Write sentences about the key events of your
story using the information in your notes and
your list from activity D.

'\ Share your ideas with your product partner
and give each other feedback. Make the
necessary corrections to your sentences.

n Keep your sentences and other subproducts for step 4

Unit 3 (3_9‘




Aralyze Ehe ase of a'storpboard o tell ararecdote

A Work in pairs. Look at the storyboard of an audition and describe what happens.

A Compare the audition anecdote to the
one you described in pairs.

Every time | get on the stage with my
band, | remember how it dl started. | had
Just turned 15 when my mom signed me
up for singng classes. | spent hours and
hours singing in my reom [ loved it One
day, | was waking to my school when | saw
an ad for a bond that wes locking for @
new singer. | didn't want to opply. but my
-Friends twisted Ty Qrm When | went to
the auditicn, | was shaking with fear. | had
Just finished my song when | noficed that
the band members were smiling. | had a

Prodack Step 4

o Take out your sentences and other
subproducts as a reference. Make sure
the sentences that you wrote in step 3
are in sequential order.

?] Create a storyboard using a sheet of

place in the bend. Five years later, we are
stil together and a lot of people come to
our concerts

paper for each picture, Draw a picture
for each of the main events of your
anecdote. Alternatively, you can cut out

pictures from magazines.

,'b: Do you want more ideas Lo create your

i storyboard? Read the following blog for
more ideas to enhace your wark. httpsy
wwwpr emiumbeat comvblog 0-tips-for-
areating-storyboards-from-dreamwaorks/
You can make it online by using web pages
like wew canva.com

B Work in pairs. Look at the storyboard and

the anecdote, and discuss the questions.

1. What is the main idea of the anecdote?

2. Which events from the anecdote are
included in the storyboard?

3. Which are not? Why?

4, How do you think a storyboard can help
when writing or telling an anecdote?

'Y Make sure your storyboard is ready for
presentation, and think of an eriginal
way to display it.

ﬂ Keep your storyboard and other subproducts
for step 5.



Lister to'personral experierces

A Work in pairs. Read the subject of the e-mail and look at the picture. | : i :,.,h
Predict and discuss what you think the e-mail is about. = :

To adam2003@mail.com
From samontune@mail.com
Subject Cold holidays!

Hi, Sam! —
How are you? I'm having a wonderful time at my grandparents’ house. I'm normally really bored
every winter when | come here. However, last week my parents found out about a swimming
club where you can swim in a lake. They encouraged me to go, but | wasn't sure if | would like it
Finally, | agreed and the next day | went to the lake. When | arrived, | was scared of the freezing
water. But, | saw that some people just ran into the water and quickly got out. | thought | would
do the same. So | ran into the water, but it was so cold that | just stood there trembling while
others were having fun. | realized | wasn't having fun because | kept thinking about the cold. |
got back in the water and started to play with them. Soon | forgot about the cold. | actually felt
refreshed when | got out. I'm attaching a picture of the people having fun at the lake so you can
imagine our experience. Anyway, tell me how your winter is going so far.

Adam
B Read Adam’s email. Then discuss the D Work in groups. Think about Adam’s and
following questions with your partner. Sam’s anecdotes. Discuss the questions.
1. Why do you think Adam decided to share 1. How are the anecdotes different?
this specific anecdote with Sam? 2. What was the most memorable part of
2. Did he share a good or a bad experience each anecdota?
with Sam? How can you tell? 3. Which details were important and which
3. Do you think the anecdote is clear enough could be eliminated?
for Sam to imagine the situation? Why? 4. How did Sam express the drama in
- her story?
C Listen “ to Sam telling Adam about her
trip and number the events in order. Sam's experience was... Yes, | think the way
N she described the

situation...

=4

L Make notes about how to express feelings

in an anecdote and why they are
important.

____Sam went to an amusement park.
___ Sam dropped her phone.

___ Sam‘s sister felt scared.

___Sam’s sister almost slipped out of the chair .

Keep your nates in your Evidence Folder to keep
track of your progress

Unit 3 @:]‘



Write ard edit'a persorallarecdote

A Work in pairs to analyze the sentences
taken from Adam’'s anecdote. Discuss how
the underlined words might help connect
ideas when telling an anecdote.

1. However, last week my parents found out
about a swimming club that swims in
a lake.

2, Finally, | agreed and the next day | went to
the lake.

3. But, | saw that some people just ran into
the water and quickly got out.

4. | thought | would do the same. 5a | ran
into the water.

5. I realized | wasn't because | kept thinking
about the cold.

4 Classify the underlined words, Add more
connectors and sequencers to the chart.

Contrast  afthough

Reason a5,

Result therefore,

Order first,

4 Work in groups to share and discuss your
answers. Add any other word you did not
include in your chart.

-.--'49 Unit 3

b

1 Take out your subproducts from previous
steps. Write your anecdote. Use the
connectors and sequencers in the chart
from activity A to link your sentences
and ideas.

“4 Use the Writing Tips to check your
anecdote,

‘ Writing Tips

¥ Use short, simple sentences.

¥ Clarify any details.

¥ Write the events in order.

¥ Address the reader, Use words
like “you" and “your” to make it
more personal,

Y Make the final changes to your anecdote
using your partner's suggestions. Then
use the checklist to give yourself a score.

Writing Checklist

[C] A memorable part of the story

Details with features that bring the
story 1o life
Order  []Events told in order with a clear
beginning, middle, and end
Sequence [ ]ldeas that are connected
Fluency  []ideas that flow
Kecurads []very few grammar or

vocabulary errors

My score: /10 points

E Keep your anecdote and other subproducts
for step 6.
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Personal Anecdote

Produck Step 6

"1 Work with your product group. Take out your storyboard and tell your anecdote
to the rest of your group using the storyboard to help you remember the details.

:] Use this evaluation form to assess the perfoermance of you and your group.
Write the name of the members above each column and make sure that
everyone is evaluated.

‘ Self/Peer Evalaation Form
+ Evaluate your anecdote presentation using Yes, Sometimes, or No.

Attributes Me
The anecdote was in a chronological order

The anecdote was clear and understandable

The language was appropriate for the situation

There were only a few language errors

The anecdote was confidently presented

The intonation conveyed the drama of the anecdote

The ideas were connecled fluently

The storyboard was used to support the anecdote

.8 \Write a short review of the performance of the other members of your group.
1. Compare reviews with those of your classmates, What differences are
there?
2. What did you do well?
3. What do you need to improve?

Keep the review of your performance in your Evidence Folder 1o keep track
of your progress

Unit 3 @‘-



Self‘evalaation

‘ Evalaake Your Gollaboratior

4 With your product presentation group, complete the checklist by choasing the answer
that reflects the way you worked together. Then complete sentences 4 and 5.

Product Collaboration Checklist

Names: and

Product: Date:

1. We finished our product on time and we did good work. Yes No
2. We encouraged each cther and cooperated. Yes No
3. We each shared our ideas, and listened to and valued each other’s ideas Yes No

4, We did best at

5. Next time, we can improve at _

Evalaate Your Progress .

L Look at the work you have collected in your Evidence Folder. Add any other work you
want to include. Check your progress throughout the unit and answer the questions.

1. Did you turn everything in?

2. Where did you see an improvement?

3. What do you need to work on?

EBvalaate Your Achievemenrts

4 Read the learning outcomes and evaluate yourself.
3 = Very well 2 =wWell 1 = With difficulty

Learning Outcomes Grade Reflection

I can listen to and analyze conversations about
personal experiences

| can understand the general sense, main ideas,
and details of conversations

| can share personal experiences in a
conversation

. Reflect on each learning outcome and write your ideas,

— -441) Unit 3



Before You Start...

Work in groups. Look at the pictures and answer the

guestions.
a. What do these pictures have in common?

b. What is important to do in a situation like this?
€. What must you not do in a situation like this?

Exterded Reading

Quest 2 Reader, pages 39-50 Surviving Natural Disasters
Overview: Informative text with instructions for

natural disasters

Academic ard Educatioral Environment

The social practice of this unit is

A to create instructions to help pecple be prepared for a

natural disaster,
To do this, you will

4 select and analyze instruction sheets.

4 read and understand instruction sheets,
4. write instructions.

4 edit instruction leaflets.

Product Skeps

n An Instructional Leaflet

083t W Natural
Disasters

e
[ISASTER PREPARATION LIST

Steps Activities Evidence Folder

' Make a list of natural disasters that may | List of natural disasters
affect your community

" Make notes on what to do before and Before and during

= dunng the natural disaster you chose notes

. Make notes on what to do after the After notes

& natural disaster
Write instructions for the before, during, | Instructions for leaflet

4 and after sections of your instructional
leaflet

£ Create a final leaflet with pictures and Instructional leaflet

i illustrations

6 Display and present your leaflet to your Peer evaluation of
group performance

WHEH (AL G
TR RTED
BT R - HISTIE
«BAITRREES -
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Read about ratural disasters

A Label the pictures with the corresponding natural disaster.

avalanche e blizzard  drought » earthquake  flood e hurricane ©

Have you ever thought about how powerful nature
can be? Voleanic eruptions, floods, earthquakes, and
hurricanes are just some of the deadly natural disasters

that humankind is exposed to. The natural disasters
of 2017 caused economic losses of 306 billion dollars,
killed thousands of people, and affected millions mors
across the globe. And it seems that there are more
natural disastars each year.

So, what is a natural disaster? Natural disasters are
sudden and catastrophic events caused by nature.

They have three main effects. The worst is loss of life,
the magnitude of which is affected by the population
density at the time and location of the event. There is
also significant loss of property, with areas taking a long

time to become livable again. There are also economic
losses, as we have seen previously.

Unfortunately, predicting natural disasters is not easy.
However, geclogists and other scientists work hard to
provide people with warmings so that they have time to
evacuate and follow their emergency plans. Knowing
how to escape and having an emergency plan foryour
family or coworkers can be the difference between life
and death.

What you need to know to be prepared:
+ Don't panicl Listen for instructions from officials.
* Keep your family’s most important docurnents in a safe place.

* Make sure you have a disaster kit that will keep you safe,
warm, and fed.

* Familiarize yourself with the waming signs.

» Secure your home and leamn local evacuation routes.

I To learn more about natural disasters,
go Lo your Readeér, pages 39-50.




B Read the article. Then work in pairs and
discuss the guestions.

1. What natural disasters from the reading
have occurred in your country hefore?

2. How do people prepare for these
emergency situations in your community?

How do they affect your community?

4, How can people be prepared for such
situations?

W

People can't go back to
their homes because...

-“ "

to remain calm and alert

C Work in pairs. Look at the article and
analyze the questions. Then discuss them
with your partner.

1. Where can you find this type of reading?

2. Who do you think would be interested in
reading it? Why?

3. What information from the article is the
most valuable for the reader? Why?

4, What other information do you think
would be relevant to include? Why?

5. What do you think is the purpose of the
illustrations in the reading?

D With your partner, choose a natural
disaster from the poster in activity A.
Discuss what happens during the
natural disaster you chose and how it
could affect people.

E Look at the poster with instructions
to help people to be prepared for a
hurricane, With your partner, discuss how
the instructions could help you.

Huarricane Sarfety lips

\Wourifamily;simostiimportant
o = o P
cumentslinjalsafe|place?
R 5 i

Secure)your.homeland
learn|localfevacuation
routes. -

Follow emergency instructions

Ta learn more about imperatives, go to
Grammar Reference page 133

A Think about the natural disaster you
chose in activity D. Talk about how having
instructions to be prepared for it would
affect people, your community, or country.

Prodack Skep 1

|3 Form a product group. Think about
natural disasters that could affect your
community or country.

" Make a group list of the natural disasters
you previously discussed.

n Keep your list of natural disasters for step 2 of
the product.
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bisterardlaurderstard irnstractions

A Work in pairs. Look at the pictures and answer the questions.

1. What can you see in the pictures?
2. What natural disaster do you think the pictures represent? Why?

ATION
" ROUTE

4 Listen £} to a radio interview. Number the pictures 7-6 in the order
they are mentioned.

B Think about the information given in the D Work in groups. Discuss the questions.
interview. Analyze and discuss with your 1. How common are these types of natural
partner the following questions. disasters in your community?

1. Do you think the prevention instructions 2. What safety measures can pecple take in
given in the interview are helpful? Why? this type of natural disaster?

2. The weather forecaster gave instructions to 3. Which tip.from the ones mentioned in the
help people before and during the natural interview is the most important? Why?
disaster—which instructions do you think 4. What could your family do to be prepared
are more helpful? Why? for an emergency?

3. What ather instructions would you add? A Use the Self-Check to evaluate your
Why? participation.

C Work in pairs and answer the questions. ‘ Self-Gheck You =/

f r i ? ; :
1. Where can you hear this type of program Listen and express ideas to exchange

information

11 analyzed information.

Ui applied learned information to my
personal situation,

11 listened to others’ opinions and
reacted appropriately.

2. Who do you think listens to this program?

3. Why is this information relevant for the
people hearing it?

‘--4@ Unit 4



Revise'ard arderstard instractions

A Work in pairs. Look at the picture in the poster and its title. Talk about what
people can do to be prepared for this kind of natural disaster,

Tornadoes are destructive columns

of air that contain debris and can

travel at speeds of up to 110 mph.

There is little you can do to prepare

for a tornado. But you mustn't be

scared.

Instead, you have to stay informed.

Listen to the radio and remember

that you must follow any official instructions.

Once the tornado has started, you don't have to go to an official shelter,
but you mustn't open your windows. If you are at school and there is a
tornado, you have to listen to your teacher.

B Identify the instructions in the poster and A Work in pairs. Share your answers,
rank them from the most to the least l To learn more about modals of abligation,
useful, Give reasons. qo to Grammar Reference page 134

4 Make suggestions for other possible Product Ster
instructions to help people be prepared 3] Work in your preduct group. Take out
for such natural disaster. your list of natural disasters from step 1.
Choose a natural disaster to create an
4 Share your suggestions with another pair. instructional leaflet that you and your
Give reasons to support your choices. group will present to the rest of the class.

¥ Think about the ideas mentioned in the
radio interview and the poster from
activity B. Discuss and agree on what to
do before and during the natural disaster
you chose. Make notes of your ideas.

C Work in pairs. Consider what you need to
do in these situations.

1. Before an earthquake

2. During an earthquake

E Keep your group's before and during notes to
" include in the instructional leaflet for step 3
3. Before a flood

4, During a flood

Unit 4 @3 | —



Idertify what to do after alrataral disaster

A Work in groups. Look at the pictures and answer the questions.

1. Do you think these pictures were taken before, during, or after a natural disaster?
2. How can you tell?
3. What do you think people should do after a natural disaster?

NewTab X
(€3 a & wwwstaysafe.gov

J Stay Safe

What happens after the earth stops shaking or a hurricane leaves the city?
Should you help other people? When can you go outside? Where can you get help?

We all know we need to be as informed and prepared as possible before
a natural disaster in order to ensure our own and others’ well-being,
However, knowing what comes after a natural disaster and what to do is
Jjust as important.

. Your first concern must always be your own and your family’s health and
2 csafety. Check for injuries you or your family might have suffered during
the disaster. If there are any injuries, do not attempt to move the victims

unless they are in a dangerous situation or have severe injuries. Keep
the victim’s neck and back stable, then get help. Rescue teams will get
to the affected areas as soon as possible.

; Keep yourself informed. Turn on the radio or TV to know more about
any issues created by the disaster. Watch out for damaged buildings
and houses, broken glass, debris, and damaged electrical wiring.

Remain alert to information from the local authorities about health and
safety issues,

‘;E(D Unit 4
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any damage.

4 Return home when the area has been declared safe by local authorities.
Once home, make sure the properly is safe to enter. Check carefully for
structural damage, gas leaks, and fallen objects. Remember: your safety
comes first, so leave the house if there is anything that could cause you

5 Often, we only focus on the physical problems created by natural

disasters. But there are significant mental problems too. The stress
caused by a natural disaster is difficult to cope with for people who
experienced it directly. Talk to your family and friends about how you
feel. Try to get back to your normal routine as soon as possible, and
schedule extra activities that you enjoy or find relaxing.

B Read the text. Work in pairs to analyze and

discuss the questions.

1. Do you think having instructions of what to
do after a natural disaster is useful? Why?

2. Where can pecople find such information in
YOUr community or country?

3. What do people normally do in your
community or country after a natural
disaster?

4, What relevant instruction would you add to
the text?

C Complete the instructions for after an

earthquake with your own ideas,

O Check...
Listen...
Befare going back to your house. ..

@
@)
O
@)

If necessary, talk to...

O

4 Share your ideas with a partner. Give

reasons.

D Work in pairs. Answer the questions.

1. Why do you think it is important to know
what to do after a natural disaster?

2. How can you help someone who has
psychological problems after a disaster?

3. Which tips are the most useful?

Evaluate your performance using the
Speaking Rubric on page 8 and write your
scores below.

My partners score: My score:

Work in product groups. Take out your
notes from step 2.

Think about the ideas mentioned on
the website, Discuss if they apply for the
natural disaster you chose. Make notes
on what should be done after the
natural disaster.

If necessary, research any information you
are missing. You can go to the library or
ask other teachers.

n Keep your notes from step 2 and slep 3 o be

used in stegp 4.
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Write irformation for'an irstractioral/leaflet

A Work in groups. Look at the title and the pictures in the leaflet and
discuss what instructions might be included in the leaflet.

y Earthquake

)
h

s I Q9§

L |
\

Creale an
emergency kit

Make an
emergency
plan with
your family

|dentify safe
places

Secure furniture
and loose
objects

Create safety

procedures at
home and the
office

Hold practice

DURING

j_

Stay calm

Stay away from
dangerous
objects

Extinguish
cigarettes or
arything that
can cause a fire

Stay away
from windows,
elevators, and
slairs

Stay away
from wires

Pull over and
stay in the

car until the
tremors stop

i

SAFETY
FIRST

PO@S

Use the stairs
to evacuate the
building

Go to the nearest
assembly point
when outside

lJse the main
breaker to turn
off electricity

Only use your
phone for
emergencies

Check the
building for
structural
damage

Keep away
from the
disaster zone



B Read the leaflet. Analyze and answer the
questions with your group.
1. 15 a leaflet a useful way to inform the
community? Why?

2. Do you think the leaflet gives enough
information to help people be prepared for
a natural disaster? Why?

3. What is the purpose of including images in
a leaflet?

4, What do you think is the purpose of
having images in cne or two colors on
warning signs?

A leaflet is helpful, because. ..
“d

The information is...

C Write one more instruction of what to do
before, during, and after an earthquake,

Before:
During:
After:

4 Work in pairs. Share your answers.

D Work in pairs. Read the leaflet again and

discuss the questions,

1. How is the informatian in the leaflet
organized?

2. Are the instructions in the leaflet clear
enough? Why?

3, Why do you think instructions in the leaflet
are short?

4. What other information might you expect
to see in a leaflet of this type?

E Read the Writing Checklist and decide if
the leaflet follows the appropriate style,

Wreitieg Ghecklist

An instructional leaflet

¥ Use direct language.

v Lse imperatives,

¥ Only include important inforrmation.

Prodact Step 4

# Work in product groups. Take out your
notes from step 2 and step 3.

'Y Agree on the most important ideas or
instructions from your notes. Decide what
you will include in the Before section, the
During section, and the After section of
your instructional leaflet.

¢} Individually, develop your ideas and write
instructions for your Before, During, and
After sections.

'Y Work in pairs. Compare your instructions
and use the Writing Checklist and the
Writing Rubric on page 8 to evaluate
each other’s work.

My partner’s score;
My group'’s score:

'Y Write a final draft of the instructions for
your instructional leaflet.

H Keep your instructions for step 5 of the product.
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Relate|irstructiors ko visaallirformation

A Label the natural disaster warning signs Prodack Skep 5

with the corresponding words from the box. 8 Take out your instructions from step 4
and decide on which signs, pictures, or
illustrations are the most suitable for
your leaflet.

iy
avalanche = earthquake o flood™
tornado = tsunami ® volcano

1 In your notebook, make sketches of the
signs or drawings and the instructions
you will include in your leaflet, Use the
signs in activity A and the images on
page 52 as a reference for your sketches,

(3| Take out a separate sheet of paper,
Fold it in three as a model for your
instructional leaflet as in the example,

/

A Work in pairs. Agree and mark (v) the \“‘
natural disaster warning signs that might !

be necessary in your community. M Agree and sketch a final layout and

A Discuss with your partner what other fslgT Teryour Irataccal |aahet.

signs would be useful in your community
to help people be prepared for a natural
disaster. Give reasons and make sketches
in your notebook.

|3 Create your instructional leaflet. Use the
models in this unit for ideas.

.c| Agree on how you are going to present
your leaflet to the rest of the class.

B Work in groups and discuss the questions. s
Ensure everyone participates.

1. Why are warning signs helpful?

2. Why do you think the signs are in the ’M Practice your instructional leaflet
same color? presentation.

3. Which of the above signs is the easiest to
understand? Why? u Keep your leaflet for step & of the product,

4. Which is the hardest to understand? Why?
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An instructional leaflet

Product Step 6
41 In your product group, take out your instructional leaflet and present it to the class.

11 Use this questionnaire to write notes assessing your instructional leaflet
presentation and that of another group.

‘ Paer Evaluatior Questiorraire

1. Did all the group members present the leaflet?
My group:

Another group:
2, Was the order of the instructions appropriate?

Wy group:

Another group:

w

Was the language of the instructions appropriate?
My group:
Another group:
4. Were the instructions clear and helpful?

Wiy group
Another group:

5. Did the use of pictures and illustrations support the instructions in the leaflet?
My group
Ancther group:

L8| \Work with your product group. Write a short review of the other group's
performance.

3] Compare your assessment of your instructional leaflet with the other group’s
review of your presentation.

1. What differences are there?
2. What did you do well?
3. What do you need to improve?

. Keep the review of your performance and any personal subproducts in your
Evidence Foider Lo keep track of your progress
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‘ Evalaake Your Gollaboratior

4 With your product group, write information to reflect the way you

worked together,

Cooperative Work Evaluation Form
1. Describe how each member contributed to the product

2. Describe how to improve group cooperation.

3. Write which aspects of the product worked really well.

=

. Mention what can be improved next time,

Evalaate Your Progress .

4 Look at the work you have collected in your Evidence Folder. Add any other work you

want to include. Use the scale to evaluate your progress through the unit.

Excellent ﬁ- Needs work
5 4 3 2 1
Quality of the evidence D My effort this unit D

My progress this unit D

Evalauate Your flchievements

4 Read the learning outcomes and evaluate yourself.
I=Verywell 2 =well 1 = with difficulty

My performance in general

a

Learning Outcomes Grade

Reflection

| can select and analyze instruction sheets

I can read and understand instruction sheets

| can write instructions

| can edit instruction leaflets

. Reflect on each learning cutcome and write a comment or suggestion.
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Before You SEark...

Today’s News

Work in groups. Look at the pictures and answer the questions.

a. What can you see in the pictures?
b. Where do you see, read, or hear about the news?

€. What piece of news have you recently seen or heard about?

d, What was it about?

Extended Reading

Quest 2 Reader, pages 51-64 Read All About It!
Overview: Informative text about news publications

Familiar ard Gommunity Ervirormenrk

The social practice of this unitis

4 to compare the same news item in different publications.

To do this, you will

4 analyze newspaper articles.
4 read newspaper articles.
4 contrast an article in different publications,

Produack Steps

n A Comparative Chart

Steps Activities Subproducts
. Make a list of recent news stories A list of news stories
3 Choose a news story. Identify the Notes on protagonists
protagonists and what they said and speech

wh

Create tabloid and broadsheet headlines. | Different styles of

headlines
4 Complete a graphic organizer for your A graphic organizer
news story
. Write and edit your news article A news article

g | Create acomparative chart with your

group’s articles

Present your group's comparative chart




Aralpze rews articles'ard make allist of recent rews everts

A Look at the two newspaper headlines and answer the questions.
1. What do you think the two articles are about?
2. What are the similarities and differences between DF IRE ESCAPE!
the headlines? e i
3. Which article would you like to read? Why? E] Inquiry into Apartment Fire

4 Read the newspaper articles and match them to the headlines,

[ \ @ "

Fifteen-year-old Julie Parks was walking her Local officials have confirmed that there will be
dog yesterday evening when she saw smoke. an inquiry into a fire at an apartment building in
“A fire had just started on the first floor!” she downtown Houston yesterday. Residents are funous
told us. “I shouted to everyone to get out.” that no one had responded to their many warnings
By the time firefighters arrived, everyone had about broken smoke detectors,
left the building safely. The fire, which started at around 8 p.m., quickly
Or so they thought. Julie looked up and got spread over the first and second floors, Neighbors were |
her second shock. “I couldn’t believe it!” she sure everyone had evacuated the building, but there was
said. “A man was hanging from the fourth-floor drama when a twenty-year-old man was spotted on a
balcony.” fourth-floor balcony. After a thirty minute rescue effort,
Twenty-vear-old Dale Winton had been asleep officers were able to pull the man to safety.
all morning. “I only woke up when I heard the This was the third fire to happen in the same apartment
fire engine sirens,” he said. “I was ternfied!” complex this year. We tried contacting the building’s
Fortunately, officers managed to rescue Dale owners, but they were not available for comment.
and stop the fire. However, the building is badly Today, the building is uninhabitable, and residents are

damaged. Residents are staying with relatives. staying with relatives.

R . J

To learn more about newspapers, go to your Use the Glossary on pages 139-143 to chedk the
Reader pages 51-64. meaning of any word you don't know

B Analyze the two texts and mark (/) C Match the articles to the newspapers.
the table. ___Tabloid: Popular in style and
. sensational articles.
Article
- - ___ Broadsheet: Larger newspapers

with a2 more serious tone,
It is less formal

Itis more detailed
1| Form a product group. Make a list of

It has longer sentences _ % %
interesting recent news stories,

It focuses on human interest
n Keep your list in your Fvidence Folder for step 2

A Work in pairs. Say which article you prefer of the product

and why.

‘\SSJI Unit 5



E Work in pairs. Look at the pictures and number the photos in order
according to the articles on page 58.

F Read the sentences from the tabloid article on page 58. Number
the events in the order they happened.

D Julie locked up and got her second shock. [:]A fire had just started on the first floor!

D Twenty-year-old Dale Winten D Fifteen-year-old Julie Parks was walking her
had been asleep all morning. dog yesterday evening when she saw smoke.

D | shouted to everyone to get out. E]A man was hanging from the fourth-floor balcony.

4 Circle the actions (verbs) in the sentences.

G Work in pairs. Look at the sentences and verbs you circled from activity F
and discuss the questions.
1. Do the events happen in the past, present, or future?
2. How does the form of the verb help you understand the order of events?
3. Which sentences describe actions from the earliest part of the story?
4. Which actions happen at the same time as other actions?

| | think Dale was asleep first l

| Yes, He was asleep all morning.

l To learn more aboul past simple, past continuous, and past perfed,

qo lo Grarmmar Reference page 132-133
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Idertify protagorists’ard\what they say

A Work in pairs. Look at the headlines and the pictures and predict
what the news reports are about.
1. Where and when do the events happen?
2. Who is in the article and what do they do?

QHURRICANE CONTINUES!

e — ———rra] .~

.@WIMMER SAVES SEVENTEEN!

PALLIGATORS IN © "’
. FLOOD WATERS! - )
(=
B Listen ‘% and mark (v) the correct D Complete the graphic organizer with the
headline for the news report. information from the article,
+ Brandon learned to swim.
C With your partner, answer the gquestions. + He feels thankful
1. What was the purpose of the news report? + He helped seventeen pecple.
2. Was the news report clear enough? Why? * His friend called for help.
3. What elements are important to include in * They went to stay at a neighbor’s.

a news report? Why?

4. Do you think it is important to keep telling
people the current status of a news story?
Why?

Background information
He lived in an apartment with his mom.

A good news report must What happened (details)
include details of . There was a hurricane.

Situation now
The hurricane has gone,

E Work in pairs, Discuss the questions,
1. What is the arder of the events in the
details section?
2. How can we use different tenses to
indicate the order of events?




F Match the excerpts from activity B to

what the people in the story said.

1. He told us that he and his mother lived on
the first floor,

2. He said they had moved upstairs to a
neighbor's apartment,

3. His friend told Brandon that the water
was rising.

4. Brandon said he had learned to swim when
he was six.
__ "The water is rising all around my

apartment.”

“My mom and | live on the first floor.”

___ “"We moved upstairs to a neighbor’s
apartment.”

| learned to swim when | was six.”

A Work in pairs. Check your answers and
discuss the differences between each pair.

G Read the excerpts from the news report
and number the actions in the order they
happened.

1. When we talked to Brandon, he said
that he had just gone to sleep when he
got a call from a friend.

___ Brandon’s friend calls him
___The reporter speaks to Brandon.
Brandon falls asleep

2. When we asked Brandon how he felt
about his life-saving act, he said he
was just thankful that there hadn’t
been any alligators in the water!

___ The reporter asks Brandon a question.
___ Brandon is thankful,
___ There aren’t any alligators in the water.

H Work in pairs. Pretend you are a journalist
and report what the people in the
excerpts said. Use the extracts in activity F
as a model.

“I thought T was going to drown, bu’f
Brandon saved me,” his neighbor said.

“We are very proud of Brandon.
He was very brave.” Brandon's
mom mentioned.

«“What Brandon did was really heroic.
He saved his neighbors’ lives.” a

policeman declared.
s

4

M
His neighbor
told us that.

l To learn more about reported speedh, go to

Grammar Reference page 134

Prodoct Step 2

N Work in your preduct group. Take out
your list of news stories. Choose one to
write about,

“¥ In your groups, decide who the
protagonists of your news story are,

*Y Discuss and decide on what each of the
protagonists says. Make notes.

ﬂ Keep your notes in your Evidence Folder for

step 3 of the product,

Unit 5 @1-.-



Aralpze elements of a'newspaper, article

Headline

TS HOT,

headline
SCHOOLS CLOSE AS
COUNTRY BAKES IN

Byline | RECORD TEMPERATURES

By Clark Kent, Features Reporter
rMetropolis
Placeline Lead

»
Schoolchildren across the country were
celebrating today as authorities decic
to close all buildings for two weeks.

An official said there had been no rain
in some areas for two months and the
temperatures were dangerously hot.
However, many young people were
delighted.

R M S e

People are visiting the beach in record numn;.L

Photo Caption

“I'm going to the beach with my
grandparents,” said Mandy, 14. “It will be
great fun. Maybe they will cancel exams!”
The Education Department said there was
no chance of canceling exams and students
should still study while they are off.

Oh well, you can't have everything, Mandy.

Enjoy the break while you can, folks!

Body

A Read the newspaper article and match the
elements in boxes to the definitions.

1.  attracts your attention with big
letters; summarizes the article

: where the article was written

- supplies additional information

: tells you who wrote the article

: describes a photograph

oom ok wWwN

. gives more information than
the headline in a short phrase

fi: : gives you important information
fwha, what, when, where, why)

- f@ Unit 5

B Work in pairs. Discuss the questicns,
1. What do you see first when you look at a

newspaper article?

2. What makes people want to read an article?

3. How important are the pictures?

A Work in groups. Decide what is the most
important element of a newspaper. Listen
to each other's ideas. Write a conclusion

in your notebook.

4 Use the Speaking Rubric on page 8
evaluate your participation.

My score:

to



Write headlires for arewspaper/articlie

A Work in pairs. Look at the pictures and say what types of newspapers
and articles you can see.

B Answer the guestions. C Lock at the images in activity A. With your
1. How do the different types of newspapers partner, discuss and agree which picture
and articles... represents tabloid newspapers and which

a. use images? represents broadsheet,

3 Werk in your product group. Take out the
b. use headlines? protagonist notes for your news story.
Work together to write different styles of
headlines for your news story.

; ?
¢. use extended headlines: " With a partner from your product group,

choose a headline and the type of article
you want to write about your news story.
d. use text? Make sure all of the product pairs choose
different types of articles.

Keep your headline in your Evidence Folder for

2. How do you think the language in each sten: 4 &f the product:

type of article is similar or different?

‘ Self-Gheck Yes - v/

Analyze a newspaper article
[ 11 can recognize the parts of a
newspaper article.

4 Use the Self-Check box to evaluate your I can compare newspaper elements in
participation. _ different news sources,

4 Work in pairs. Discuss and compare
your answers,

Unit 5 (53  —



Greate'a graphiclorganrizer for arews article

A Read the two news articles and complete the graphic organizers.

0

Traffic Chaos!

There was chaos on the roads last night
as bad weather caused multiple accidents
around the country. Angry drivers were stuck
in traffic and took hours to get home.

No one was injured but many roads were
closed.

“It’s like this every time it rains!” shouted
one man. “I'll never get back!™

It rained heavily for several hours and
forecasters are predicting more. There is
only one thing to do—stay at home!

[2)
-n || Global Warming Protestors Block Highway

More than 10,000 global warming protesiors
caused traffic chaos yesterday when they
marched down the main highway. Drivers
could not enter the city for six hours,

The protests were about greenhouse gas
emissions that are getting higher each year.
The march ended at the town hall where
protestors delivered a petition to officials.

One official said the protests had been
peaceful and that the council was looking
into new policies.

4

Headline

Lead (who, what, when, where, why)

Important details

Background information

B Work in pairs. Answer the questions,

1. Where can you find the most important
information in a printed news article?

2. Why is this important information in that
location? What effect does it have?

3. Isit necessary to always read the
background information in an article?
Why or why not?

‘\ﬁg Unit 5

Headline

Lead (who, what, when, where, why)

Important details

Background information

8! Work with your preduct partner. Take
out the headline you chose for your
news story, Copy and complete a graphic
organizer for your news article,

"% Organize the notes you have already
made and add notes to the other sections.

Keep your graphic arganizer in your Evidence
Folder for step S of the product.



Produck Skep 5

.| Work with your product partner, Take out

your graphic organizer and notes from ‘ Writieg GRecklist
the other product steps. g )
A newspaper article

¥ Includes images.

v Text is written in the appropriate style
according to the type of article.

v The information is presented in the
colrect order.

| Together write a newspaper article using
your organizer and notes. Use the Writing
Checklist as a guide,

L& With your product partner, check your
newspaper article and discuss if it
includes all of the elements in the box.

Headline ® Byline ® Quotations ® Facts ® Protagonist

v Work with another pair from your product
group. Exchange articles and use the rubric
to evaluate them.

Newspaper

Article Rubric Excellent (3) Good (2) Needs Work (1)

Excellent use of language

according to article
Language  type {longer or shorter

sentences, more or less

Mostly appropriate
language (longer or
shorter sentences, more
or less formal, etc)

Inappropriate language for
type of article (tabloid or
broadsheet)

formal, etc.)
Theme and  Clear storyline and Clear storyline but not all :igcfj'lfea::rts;?rzl:‘::;imn of
organization with lead, of the important details in g

organization theme (lead, details, and

details, and background  the correct order background)

Missing the majority of
elements (byline, placeline,
ete )

Elements of  |,cjydes all elements of an Missing one or two
an article  articke elements

Appropriate style, relevant Appropriate style and Does not altract attention,

Headline to the article, and makes inappropriate style and not
! h |
you want to read more relevant to the article relevant to the article

'Y Use the Writing Rubric on page 8 1o evaluate the other pairs work and
write your scores below.

Other pair's score: __ Our score: ___
“ Return each other's work and write a final draft.

Keep your news articles in your Evidence Folder
for step 6 of the product,
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Greate'a comparative'chars

Prodact Step 6

Name Pair 1

Type of article
Headline
Byline
Placeline
Topic
Protagonist
Important details
Quotations

Facts

Pair 2 Pair 3

'\ Create an empty comparative chart like the one above for the
different newspaper articles in your group. Add a column for each

pair in your group.

'Y Add more rows to your chart and include details about language,
style, and organization. Complete with the information from your

newspaper articles.

] Look at your chart and discuss the
similarities and differences between
each newspaper article.

"4 Use the Self-Check box to evaluate your
chart and discussion.

Keep your comparative charts in your Evidence
Folder for the final product.

_r_ag)' Unit 5

‘ Self-Gheck Yes =

Contrast news articles

L1 comparad statements that describe
the same facts.

11 classified and compared key elements
in a newspaper.

[]1exchanged points of view about the
same news stories



II I Prﬁlﬁuct

A Comparative Chart

Produck Step T

.1 With your product group, take out your comparative charts from your
Evidence Folder and present them to the class.

'Y Make sure everyone in your group takes a turn presenting a part or parts of
your comparative chart.

:{ Use this evaluation form to assess your performance and that of your group.

‘ Self/Peer Evalaatior Form

4 Write the names of your group members in the table. Evaluate your
presentation with Yes, Sometimes, or No.

Names

Me

Contributed orally and in

Participation writing

Used appropriate language for
the audience

Language and | Included all the elements of a
content newspaper article

Made appropnate comparisons
between similar elements

Completed every step

Organization
Had all the work needed at
hand

L8 Work with your group. Write a brief review of the performance of each
group member. Compare your assessments with each other,
1. What differences are there?
2. What did you do well?
3. What do you need to improve?

] Discuss your answers to the questionnaire with your group. Give each other
feedback on how to improve your performance.

. Keep the review of your performance and your subproducts in your
Evidence Foider Lo keep track of your progress

Unit 5 @‘-



‘ Evalaake Your Gollaboratior

4 With your product group, write information to reflect the way you
worked together,

Cooperative Work Evaluation Form
1. Describe how each member contributed to the product,

2. Write what worked really well

3. Mention ideas or propesals that did not work well

4. Mention what can improve next time

Evalaake Yoar Progress .

4 Look at the work you have collected in your Evidence Folder. Add any other work you
want to include. Check your progress throughout the unit and answer the questions.

1. Bid you turn everything in?

2. Where did you see an improvement?

3. What do you need to work on?

Evalaate Yoar Achievemeanrts

4 Read the learning outcomes and evaluate yourself,
3 = Very well 2 = Well 1 = With difficulty

Learning Outcomes Grade Reflection

| can analyze newspaper articles

I can read newspaper articles

| can contrast an article in different publications

+ Reflect on each learning cutcome and write a comment or suggesticn in the
Reflection column.
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A Dramatic
Reading

Before You Start...

Work in groups. Look at the pictures and answer

the questions.

a. Where are the people in the pictures?

b. What are the people doing in each picture?

¢. Have you ever watched a play? Where and when?

d. Have you ever been in a play? Where and when? '

Exterded Reading

Quest 2 Reader, pages 65-76 ﬂ The Speckled Band
Overview: Scene from a play written by Sir
Arthur Conan Doyle

Recreatioral ard biterary Envirorment

The social practice of this unitis

4 toread playscripts.

To do this, you will

4 select and revise short playscripts for young people.

4 read short playscripts to understand the general meaning,
main ideas, and details.

4 participate in dramatic readings.

Produck Steps

E A Dramatic Reading

Steps Activities Subproducts

i Select a play genre and choose a Genre notes
playscript

. Identify and compare the main characters. | Notes on characters

2
3 Diagram the story of your playscript A diagram ———
4 Analyze a scene from your playscript Notes on most -
important actions
5 Practice a dramatic reading and give Annotated play scene

feedback

Present a dramatic reading Peer evaluation review




Renﬁgl}jze differertplay ge.ri:'es ard thelr features

A Look at the pictures and identify the
correct genres,

comedy ® horror ® romance = tragedy”

B Listen §7 to the play excerpts and number
the pictures in the order you hear them,

C Listen again. Then work in pairs and

discuss the questions,

1. How dces the tone of voice help you identify
the genre of the excerpt?

2. Where do you think the scenes are
happening? How can you tell?

3. How did the actors transmit their emotions?

4. What do you think the story is behind each
excerpt?

| His voice was... I
A1

Yes, that gives you the idea
of mystery and horror

- ?02 Unit 6

D Work in groups. Read the one-sentence
synopses of some famous plays and
discuss what genres they belong to.

HAMLET
by William Shakespeare
Hamlet wants revenge for the
murder of his father, but in the end, )
)

he loses his mother, his girlfriend,
and his life.

(: )L d Winderme;‘e‘s Fan
> yby Oscar Wilde

Lady Windermere finds t.ha_a.t.
appearances can be _dn.-:-ept ive
in this hilarious satire of
relationships.

The Woman in Black

adapted by Stephen Wallatratt

Y Sl e e i v
Marsh House is Gl 6v the

terrifying gfiost of @ woman

dressed in bBlach,

@ Cyrano de Bergerac

by Edmond Rostand

Bergerac loves the alluring Roxanne
Gut thinks fie is too ughy to tell fer
fiow fie feels.

L Work in groups. Discuss which genres you
prefer and explain why.

ﬁa To learn more about plays go o your
L2

Reader, pages 65-76



E Read the excerpts from the scenes on
page 70. With a partner, analyze and
mark them C (comedy), H (horror),

R (romance), or T (tragedy).

1, Dracuta: Come in. The night air D
is chilly and you must need 10
pat and rest. (Wolf howis.)

b
2. Lmpa: | made the last payment E]
on the house today. Today,
dear, And there'l|
be nobody home. (Starts crying.)

3. Viaoimir: Say, | am happy. D
Estragon: | am happy.
Viaoivig: 5o am |
EstRaGon: Soam |.

4. Tony: You're not thinking I'm D
someone else?

Masia: | know You are not,
Tony: Or that we have met before?
Maria: | know we have net,

4 With your partner, match the genres to
the features. Support your answers,

_H_Has situations that make you feel afraid

____The characters’ situations go from good
to worse.

___ Features a beautiful woman or a
handsome man.

____ Presents stories or scenes that are
intentionally funny.

___ Often the setting is a haunted house or
other building.

____The main characters cause their own
problems

Lises satire and irony to give a story humor.

___ The plot usually has a happy ending.

F With your partner, think of the genres

in the previous activity and choose your
favorite. Then talk about the plays or
movies you know of the genre you chose.
Choose your favorite and make notes
including the features in the box.

Name ® Genre ® Setting @ Plot ® Feature'sﬁ’

Share your choice and notes with
another pair.

Use the Self-Check to evaluate your
performance.

_‘ Sealf-Gheck Yes = v
Identify genre and features
1 identified different play genres.

[ 1 analyzed features of plays and
matched them to genres.

Form a product group. Lock at the
genres presented in previous activities
and choose one. Then make a list of plays
or movies from that genre.

Choose a play or movie to analyze and
make notes of its general features. Use
activity F as model,

Lock for the playscript for step 2 of the
product.
Find a playscript of the genre your group

chose online at Mips /s playscripts com
/riddie-school

u Keep your notes for step 2 of the product.
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Idertify detatls of a playscript

TROUBLE AT SCHOOL ACTI

Scene 1

A Play in Two Acts by John Smiley SETTING

We are in the empty eighth grade classroom of

MS. DANIELS. There are science projects on the wall
and the room looks bright and happy. MS. DANIELS
is standing next to her desk after class. There is a knock

Characters
Pau. Doyie: A friendly, confident,
fourteen-year-old boy. He is louder
than his friend Sam. He is always

smiling at the doar.
SaM Briumics: Also fourteen years M DAN[ELS
Come in!

old, Sam is less confident than Paul.

He has a very serious expression. (e R font e TR i)

Ms. Damiers: Their teacher, Hard- MS. DANIELS

working and kind, she finds her job (Louder, more impatient.)

less satisfying than she used to. She [ said "Come in"!

is in her late twenties. (The door opens slowly. PAUL

» . DOYLE and SAM BILLINGS enter.}
Juie Dovee: Paul’s long-haired older

sister. She is also friendly, but SAM BILLINGS
a little nervous. (Nervous.)
Ms. Daniels, we have something to tell you.

A Read the playscript and write the words B Work in pairs. Discuss how the different
next to the definitions. features of the playscript are important

a for these different people.
act # characters ® dialogue ®scene™

setting ® stage directions | actors ® audience ® director
set designers

) n a description of the
+ Use the Glossary on pages 139-143 to check the
people in the pJay l meaning of any word you don't know
2. nwhere the action in
the play happens The stage directions are important
3 n the spoken text in for everyone because...
the play
4, — 1} description of the 0%
actions on stage .
5. n the larger sections ;
of plays
6 1 the smallast seition | agree. However, the director
of 2 play should be aware of...

_-,12:) Unit 6



C With a partner, read the playscript again

and circle the adjectives in the descriptions.

4 |dentify the characters from the descriptions.
Say what helped you identify them.

D With your partner, compare the characters.
Use the examples to help you.

Sam is not as confident
as Paul.

Julie’s hair is longer than
Ms. Daniels’.

Prodact Step 2
= Work in your product groups. Take out the
script you chose in step 1. Identify the main
characters that appear in your playscript.

°4 Assign a different character from your
playscript to each group member.
Analyze your character's appearance and
personality and complete the chart.

Character’s name
Appearance

Personality

2 Work in pairs. Discuss and make notes on
the similarities and differences in your
characters’ appearances and personalities.
Use activity D as a model,

Y Use the Self-Check to evaluate your analysis.

‘ Salf-Gheck Yes = v
Identify details of a playscript
[ 1 identified details of a playscript.
11 considered the sections of a play.
L) compared characters,

n Keep your notes for step 3 of the product
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Aralpze ard write sceres for/a play

A Work in pairs. Look at the title of the article and make predictions.

B Work in groups. Read the article again

C With your group, analyze a play or movie

1. What is a three-act structure?

2. When and where is it used?

The Three-Act Structure

The Three-Act Structire

What is the three-act structure? It is

a story that contains the following
elements: a setup, a confrontation, and
a resolution. They are commonly known

as the beginning, middle, and end. e R Orey

t L aod Bt that prgsakes Uhis bssgnning of a new act

The setup is where the characters and setting are introduced; they can be anyone and
anywhere.The setup also contains a strong hook. This is an exciting scene or moment that
catches the audience’s attention. The setup usually ends with an action that changes the

course of the story. This is called a plot point.

The second act—the confrontation or middle—is the longest. The challenge here is to
keep the story moving forward, which would sometimes require a subplot. This is when
a character has scenes that are not directly related to the main story. During the second
act,the story must be developed and the main character must decide what to do by the
midpoint. This decision is often accompanied by some sort of crisis.

Finally, we come to the resolution. This often means a final confrontation or climax
between good and evil in the story. It usually comes after a second plot point. A good
resolution answers all the questions the audience may have about characters and plot,
including subplots. After this, the action “falls” or slows down.

Scriptwriters and screenwriters often follow the three-act structure to create successful
stories. Think about your favorite story, movie, or play. Does it follow this format?

D Copy the Three-Act Structure diagram in

and agree on the meaning of the words your notebook. Write the events of the play
in green. or movie you analyzed onto the diagram.

E Find out more about the three-act structure
anline here: httpsiwritersedit comfiction-writing

you have seen using the features of the Aterary-devicesplan-novel-using three-act structure/

three-act structure,
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E In pairs, read three scenes from a play. Underline the hook and the climax.

Scene 1

(An old policeman enters the stage looking for something. Suddenly, a man —
MR. ARKHAM —steps out of the shadows. The detective turns.)

Policeman: You? [ knew it was you. I've known for so long. (He sees the gun in the man’s
hand.) No! Wait! I have a young,. ..

(The man fires the gun. Fade to black. The man laughs in the darkness.)

Scene 6

(Mr. Arkham walks on lo the stage lowards a school bus, then stops and looks back.)
Mr. Arkham: Come on, kids! Follow me!

(A group of schoolchildren follow Mr. Arkham on to the stage. They sound excited.)
Mr. Arkham: I have something very interesting to show you. Get onto the bus.

Scene 28

(Mr. Arkham and Melissa are sat al a lable with drinks and food.)

Mr. Arkham: Melissa, I'm so glad you agreed to come today. (Coughs.) You know? I think you
are the one... (Coughs.) I need someone to know (cougli), to know about the real me.

Melissa: I know just how you feel. (She puts fier business card on the table ad looks at him.)

Mr. Arkham: Your card? (Coughs.) OK, Ms. Hawkins. (Coughs.) Hawkins? What? Are you...?

Melissa: You shot my father! And you will pay! (She takes out a bottle of poison.)

Mr. Arkham: (Cosghs.) My drink. How clever you are! (Mr. Ariham lmughs and dies.)

4 With your partner, use the article on page 74 analyze the scenes and discuss the
questions and support your answers.

1. How did you identify the hook and the climax?

2. Which scene is the set up?

3. Which scene introduces the subplot?

Produack Skep

|2 With your product group, analyze your script and diagram your play. Use
activity D as model.

L] Choose a scene with the most interesting plot points and the correct
number of characters for your group for step 4 of the product.

E Keep your diagram for step 4 of the product.
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Recogrizelexpressior’and/use of emokions in play readirgs

A Work in pairs. Read the following script out loud and answer the questions.
1. Where are the characters?
2. What do you think the play is about?
3. What emotions and tone do you think the characters use? Why?

ACT ONE MAX
Scene 1
ene What have you done with the scissors?
(Pause)

Setting. LENNY is sitting on the sofa with a
newspaper, a pencil in his hand. He is wearing a
dark suit. He is making occasional marks on the
back page.

MAX comes in, from the direction of the kitchen. He
goes to the sideboard and opens the top drawer. He
looks in the drawer and closes it,

He walks downstage, stands, looks about the room.

Isaid... I'm looking for the scissors. What
have you done with thern?

(Pause.)

Did you hear me? | want to cut something
out of the paper.

LENNY

I'm reading the paper!

B Listen ﬁto a director and some actors attempting this scene in different ways.
Mark (v} the feelings that the director finally decides are best for each character.

D Sad D Friendly

C Listen again and underline the correct D Work in groups. Discuss the questions,
options. 1. How important is emotion and tone when
1. What is Lenny’s reaction in the first attempt? reading a dramatic script?
a Bored b. Interestec 2. What written elements in a script tell you

the emotion of the characters?

2. How is Max’s tone in the second attempt?
: F 3. How did you feel listening to the three

a. Angry . Polite different examples?

2. What does the director ask Max to use in 4, How do the examples change the
the third attempt? audience’s attitude towards the characters?
a. Charm b. Laughter
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E Work in pairs. Read these excerpts from the script and analyze the underlined words.
Discuss with your partner which actions are long and which are short.
1. Lenny is sitting on the sofa with a newspaper
2. He is wearing a dark suit
3. Max comes in, from the direction of the kitchen

4. He goes to the sideboard and opens the top drawer

F Work in pairs. Look at three scenes from plays and descibe the actions. Ask your partner to
guess which scene you are describing. Look at activity E as a model.

¢ Work with your product group. Take out
the scene you chose from your playscript
and describe what happens in your scene
to your partner. Make notes on the most
important actions in the scene.

4 Now that you have analyzed the scenes,
propose and agree with your partner on
the emotions the actors should express,
Include proper punctuation when

necessary. "M Think about the emotions the characters

must express and add punctuation marks
where necessary in the script.

ﬂ Keep your notes for step 5 of the product

I To learn more about the use of present continuous
and present simple, go to Grammar Reference

page 131
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Practice aldramatized!reading

A Work in groups. Answer the questions.
1. What problems do you think you could have giving a dramatized reading?
a) Remembering your words

b) Speaking clearly. <) Making and correcting errors

2. What can you do about these problems?

B Listen ﬂ to a drama teacher giving the class advice. Mark (/) the strategies that
are mentioned.

1. Look at the script. 3. Count to ten. ___ 5. Think about what you just said. ___

2. Don't panic. ___ 4, Take adeep breath. __ 6. Close youreyes.

4 Work in groups and discuss which advice you think is useful and give reasons.

D Werk in groups and write a list of tips for
giving a dramatic reading.

C Read the leaflet and underline the
key advice.

Tips for Giving a Dramatic Reading

Giving a Dramatic Reading L T e—————

Dramatic readings are difficult things to do— when making sounds.
even in your first language—and it is normal to .
get nervous and make mistakes, However, these

tips may help you control some aspects of your 3,
speaking skills

Focus on your mouth paosition for different
sounds. You can practice by exaggerating
the pasition of your mouth when you speak.
Make sure you stress the correct syllables and
words that convey emotion. You can use the

Prodack Step 5

punctuation in the script as a guide

Using gestures will also help you communicate
your meassage.

Don‘t worry tco much if you make errors.
Pause, think about what you need to say, and
use “fillers” like hrnm or erm as you think
Finally, rernember that practice makes perfect
Always be prepared!

3| Work with your product group. Practice
reading your scene with the proper
intonation and pronunciation.

"Y Practice your scene with intonation and
emotion. Use the tips in activity D to
help you.

*Y Evaluate your performance using the
Speaking Rubric on page 8 and write
your scores below,

My score:

n Keep your annotated scaripts for step 6
of the product.,
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A Dramatic Reading

Product Step 6
/i1 Perform your dramatic reading for the class in your product groups.

1 Use this evaluation form to assess your performance and that of your group.

‘ Self/Pear Evalaakior Form

A Write the names of your group members in the table. Evaluate your
presentation with Yes, Sometimes or No.

Names

sed appropriate intonation
and emotion

Pronunciation
Checked speed and rhythm

Used appropriate language

Language |Organized scenes into a
and content |logical erder

Gave an entertaining
performance

Attributes

Completed every step

Organization
Had all the work needed

athand

Lo Work with your group. Write a brief review of the performance of each
group member. Compare your assessments with each other.
1. What differences are there?
2. What did you do well?
3. What do you need to improve?

3] Discuss your answers to the questionnaire with your group. Give each other
feedback on how to improve your performance.

. Keep the review of your per formance and your subproducts in your
Evidence Folder Lo keep track of your progress

Unit 6 @‘-



Self‘evalaation

‘ Evalaake Your Gollaboratior

4 With your product group, decide which answers reflect the way you worked
together. Then complete sentences 4 and 5.

Product Collaboration Checklist
Team members:

Product: Date:

1. We prepared each step and we produced good work. Yes No
2. We paid attention to each other and waited for our turn Yes No
3. We gave each other constructive feedback and helped each other. Yes No

4. The best part of our work was

5. Next time, we can improve at _

Evalaate Your Progress .

L Look at the work you have collected in your Evidence Folder. Add any other work you
want to include. Check your progress throughout the unit and answer the questions.

1. Did you turn everything in?

2. Where did you see an improvement?

3. What do you need to work on?

EBvalaate Your Achievemenrts

4 Read the learning outcomes and evaluate yourself.

3 = Very well 2 =Well 1 = With difficulty
Learning Outcomes Grade Reflection
| can select and revise short playscripts for young
people

| can read short playscripts to understand the
general meaning, main ideas, and details

| can participate in dramatic readings

+ Reflect on each learning outcome and write a comment or suggestion in the
Reflection column,
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BeFore You Stark...
Work in groups. Look at and describe the pictures. Answer
the questions.
a. What is the effect of the pollution in each picture?
b. What problems might we have in the future because of these
types of pollution?
¢. How can we solve these problems?

Exterded Reading
Quest 2 Reader, pages 77-90 Being Eco-Friendly

Overview: A website discussing the civics and ethics of
environmental responsibility

Environmental
Problems

Academic ard Edacatioral Ervironmenrt

The social practice of this unitis
A to discuss viewpaoints in a roundtable discussion.

To do this, you will
4 analyze texts related to civics and ethics and select information.
4 understand the general sense and main ideas of texts related
to civics and ethics.
A discuss viewpoints in a roundtable discussion.

Product Steps

E A Roundtable Discussion

Steps Activities Subproducts
1 Make a list of pollution problems. List of pollution
problems

2 Create list of solutions to research for | Research questions
a pollution problern frorm your list

3 Choose a solution and discuss Notes of solutions and
consequences based on research, consequences

4 Use your notes to write a Consequence chart
consequence chart

B Create a list of questions based on the | List of questions for
ideas from your consequence chart moderator

6 Have a roundtable discussion and Peer review

reach a conclusion.




Aralyze textsirelated'to clvics ard etkics

A Work in pairs. Read the first line of each paragraph in the magazine

article. Then discuss the questions,
1. What are the different types of pollution?

2, How many of these types did you already know about?

4 Read and analyze the article about pollution and compare the

POLLUTION

information with your answers to the questions above,

The different types and the possible solutions

by Monica Stone

Anyone who lives in a large city is aware
of the pollution around them—smoke from
car exhausts, litter in the streets, chemicals
in the water—it's a long list. But did you
know that actually there are five distinct
forms of pollution? Discover all five and
learn how to reduce the pollution

you create.

The most well-known form of pollution

is land pollution. This refers to pollution

of the land from household garbage or
industrial waste. Land pollution can have
serious effects on the health of people
and animals, in particular respiratory
difficulties. The greatest way to help
combat our land pollution problem is to
remember the “three Rs": reduce waste,
reuse waste, and recycle.

The next form of pollution that everyone is
aware of is air pollution. The main causes
of air pollution are vehicle exhaust and
the burning of fossil fuels like gas, cil, and
codal. Polluted air creates acid rain, which
kills frees and severely affects human
hedlth. Governments worldwide are
creating policies to reduce emissions from
industries and vehicles.

1 hittpsy feerveepa gov fdlesiproduction/files 201510
fdocumenis/csortc]_4 pdf

Unit 7

Another significant form of pollution is
water pollution. Many people do not know
that 1.2 trillion gallons of household and
industrial sewage flow into US waters every
VEGI’.' Water pollution affects everything
that needs water. Forinstance, polluted
water poisons fish, which then cause iliness
or death when eaten. Therefore, chemicals
need to be disposed of responsibly by
industries and households.

Did you know that noise and light are also
two types of pollutants and that they affect
people and animals? If businesses produce
too much noise, animals cannot hear the
animals they hunt. If baby turtles see artificial
lights, they getlost on their way to the sea. So
reduce the volume of televisions and stereos
and use less powerful light bulbs.

Governments need to enforce pollution
laws, but we also need to play our part. If
we all start reducing pollution, the word
can be a cleaner and hedlthier place.




B Work with your partner. Look at the text and discuss the questions.

1. What type of text is this?

2. Where do you think you can find this type of text?

3. What are the advantages and disadvantages

of this kind of writing?

C Work with your partner. Complete the summary table using information
from the magazine article and your own ideas.

Pollution type Causes
Land
Alr Vehicles and industrial
emissions
Water
Noise Businesses and houses
Light Artificial lights

D With your partner, decide which type of
pollution from the table affects the area
where you live the most. Give examples to
support your opinion.

| think the noise pollution is the
worst. | can't sleep on Friday
nights because of the noise
from people playing loud music.

Effects Possible solutions

Health problems for
humans and animals

Dispose of chemicals
responsibiy

Use less powerful light
bulbs

Prodack Step 1

= Form a preduct group including your
partner. Think about the pollution
problems in your community. Discuss how

they can affect you,

'Y Make a group list of the pollution problems
and possible solutions. Use the infermation
in the table to help you.

u Keep your group’s list of pollution problems for
step 2 of the product.
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Select!irformatior from a Givics ard Etkics Eext

A Work with a partner from your project group. Evaluate two
students’ research notes and discuss the questions.
1. Are these good research notes? Why?
2. Where do you think the students can find this information?

fes Ben and loura
Causes: Cars release nitrogen, carbon dicxide and rmionoxide, hydrocarbons, and parficulate
rmatter

Effects Global termperature is

Possible solutions: Use bikes, puble trareportation, walk or carpocl

B Listen §3 to Laura and Ben researching
information for a roundtable discussion.
Complete Laura and Ben's notes with the
key ideas of the information they found.

“What if the government
gave away free bikes?”

C Form a group with a pair from another
product group. Discuss other solutions
to air pollution apart from the ones that
Laura and Ben mention.

“That could work. But
{ how much would it cost?”

4 Use the Seff-Check to evaluate your
participation,

Prodack Skep
‘ 2 Work in product groups. Take out your list
Self-Gheck Yes = v of pollution problems from step 1. Agree
Analyze information and select key on the problem you find most interesting
ideas or relevant to research for a roundtahble
1 I recognized the most important ideas. discussion.
[} contrasted personal points of view N Create a list of solutions for the problem
with others your group chose. Use your discussion
[ recognized the connections between in activity C as a model, Assign different
different information, solutions to the members of your group to

research in your science textbooks, at the
library, or on the internet,

Keep your research questions and answers for
step 3 of the product,
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Talk abouat fature CORS6qUERCES

A Work in groups. Look at the pictures showing different possible futures.
Discuss what kind of future is the most likely consequence of the world today.

I think we will have a lot of technology
in the future, but we might have to
wear masks because of the pollution.

4 Reflect on your performance in the
previous activity and discuss what
language you used to express your ideas.

B Read the sentences taken from Laura and
Ben's conversation. Decide which sentences
express futures that are certain to happen
and which express futures that are possible.
1. This nurber might increase in the
near future,

2. Winter wilf be shorter and spring will
arrive earlier.

3. These laws will force vehicle cwners to use
cars only when necessary

4, They may find alternative fuels that we can
reqularly use

5. People might be healthier,

We may be able to see the sky again.

L2

I Ter learn more about will, might and may, go to
the Grammar Reference, page 134

C Reflect on what you know about
pollution from cars. List the possible
consequences if cars disappear.

People rright ke more. fit.

A Work in pairs and compare your
predictions. Use the Self-Check box to
evaluate your and your partner's work.

‘Se!F-GEmck Yes = v

Discuss the consequences of problems

L1 talked about possible and certain
consequences.

[1I contrasted rmy points of view with
those of others.

A Write down the five most possible
predictions.

- KL-.-|J yoaur predictiens in your Evidence Fofder Lo
keep track of your progress
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Urderstard mair/ideas ard compare them \with voar own

A Work in groups. Discuss the definition of
the words.

endangered species o habitat
deforestation e illegal

l To check your answers, go to the Glossary on
pages 139-143

B Read and analyze the leaflet. Use the
context to underline the correct options.

sSaving Endangered Specles

About 17,300 animal species are endangered
or 1) extinct / nearly endangered. This
includes 20% of mammals and 30% of
amphibians. The world needs us to help.
Protect Forests and Help the Planet Rain
forest animals lose their habitats when trees
are cut down to create 2) farmiland / airports
or to get materials for wooden products.
Experts suggest that buying

3) imported / focally made products helps
decrease the demand for preducts harmful
to nature, It is essential that people check
where their products are produced to ensure
they use local and eco-friendly materials.
Deforestation also adds to 4) climate change

{ pollution. The earth heats up, the icein the
Arctic Circle melts, and animals like polar bears
lose their homes. Therefore, it is vital that people
adopt environmentally friendly habits, such as
recycling paper.

Be a Smart Tourist
In Vietnam, rhinocercses are hunted illegally
because people think the horns can 5) cure
cancer / make you fly. In other places, tortoises
are hunted for their shells. When traveling,
governments recornmend tourists do not
bury souvenirs made from animal products.
Its crucial that governments do more to 8
protect hunted animals. ;
!

unity £\ )

C Listen ﬂ to a class discussion about
endangered species and check your
answers, Work in pairs. Read the text
again and answer the questions.

1. What is the purpose of the leaflet?

2. What is the leaftlet text persuading the
reader to do?

3. What consequences does the leaflet warn
about?

4 Listen again to complete the statements,

1. There are about
species
2. About one-third of these species are

endangered

3. Materials for some wooden products
come from

4. Climate change is causing ice to melt in the

5. In Vietnam, rhinoceroses are hunted for
their

D Inyour groups, discuss the questions on
ways to protect endangered species.
1. How should we protect endangered species?
2. Should we stop using wooden products?
3. Imagine that rhinoceroses’ horns could
really cure cancer, Do you think it would be
acceptable to hunt them?
4. Have you ever bought a souvenir made
from animal products?

A Use the Speaking Rubric on page 8 to
evaluate your group's discussion and write
your scores below.

My group’s score: My score:

.ﬁl To learn more about environmental problems

ot and how you can help, go to your Reader,
pages 77-90.



Use persaasive largaage to corvirce others

A Work in groups of three and discuss the questions.

1. What do you think the consequences of solving environmental problems might be?
2. What might an environmental campaigner argue about reducing water pollution

from factories?
3. Why might a politician disagree?

B Work in groups of three. Read the situation, choose a role, and discuss the

best solution.

Situation

Student A and Student B are envirormental campaigners. Student C

is tre president of your country. The carpaigners and the president

rmust decide haw to spend money by discuseing the consequences of

their decisions. Choose a role and read your role play card

Student A
The air carnpaigner recornmends spending
£20000 on planiting gardens and $30.000 on

reducing air pallution from factories.

Student B
The water campagner .
spending $20000 on dearing fhe local lkes

and $30,000 an reducing the water poluhion

recarmrmends

from factores.

Student C

The president has $50,000 1o spend on the
ervironrment.

4 Make notes on the arguments you found
most convincing and why, including words
and phrases that convinced you.

. Keep vour notes in your Evidence Folder to

mark your progress

We need to spend all of the money to save the
habitats of the local birds who live by the lake.

il

Don't you think the birds would
prefer to have a cleaner sky?

Prodack Step 5

(8 |In your product group, share the
information you researched.

' Based on your research, evaluate the
most practical solutions and any potential
consequences, Use your notes from the
role play in activity B to help you.

" Makes notes of your discussion and of
the consequences you predicted.

E Keep your notes with the other subproducts for
step 4 of the product.
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Apply informatior from textsirelatedito clvics/ardlethics

A Work in pairs. Think of an item you B Read and analyze the text and answer
bought recently and discuss the questions. the guestions,
1. What is it and where did you buy it? 1. What is the main idea of the text?

2. Where was the item grown or made?
e -

Buy Local, Save The Planet

2. What does the text advise people to do?

3. What possible positive consequences

Althoughwellve i glokial soclety, s are described for following the advice?

important that people buy locally made or
locally grown products. Why? It is one of the
best ways for people to reduce pollution and
help the environment.

4. What possible negative consequences are
described for not following the advice?

To start with, experts recommend buying

locally because it dramatically reduces C Mark (v) the food produced in your
pollution. The environmental costs of community, as opposed to the ones that
transporting goods by ship is very high. This are produced nationally or internationally.
form of transportation dieeAEs Fifed
uses 11 billion gallons T I
of fuel annually, which — bananas —com

| creates up to one ___beans ___salmon
billion metric tons of ___chili __ trout
CO, emissions every _ cocoa _ vanilla

year. Those emissions
4 Work in groups. Discuss how you know if

an item is imported or locally grown.

make global warming
worse,

In spite of the fact

that locally-grown foods are sometimes
pricier than other goods, people need to find
ways to purchase them. Growing produce
helps the natural environment. It protects
open spaces. Plants absorb carbon dioxide.
In addition, these areas will give homes to

many local creatures. A Discuss strategies to reduce the amount of

The planet’s health is declining. Unless we imported items your family buys.
take better care of it, the planet might not

D Woerk in groups. Discuss the questions
about items you and your families buy.

1. Which food itemns do you buy?

2. Do you know if these items are produced
in your community or city?

3. Which items come from other countries?

be such a nice place to live. Animals will

continue to die out as the air and water get

more and more polluted. Buying local is an
\ easy habit to start, and it will help a lot!

_-,\gsj Unit 7



Suapport aviewpoirt for,parel{discassior

A Work with a partner from your product group and answer the questions.
1 How can a viewpoint be supported with possible consequences?
2 What is the viewpoint of the text Buy Local Save the Planet?
3 How is that viewpoint supported by consequences in the text?

B Work your partner and complete the consequence chart with information
from the text.

Viewpoint
People shoud buy food locally
Consequences if people do Consequences if people do not
¢ Redwe COF n the atmoshpere * More +ratfic
L] L]
L ] L]
“Reason 1 “Reason 2"

Prodack Step 4

“Well, we should buy locally
because it means there will be less
pollution from transporting...”

8 Work in product groups. Take out your
notes from step 3. Discuss and list the
potential consequences if your solution is
not followed,

"N Create a chart like the one in activity B
to support your solution in the panel
discussion.

"N Discuss which of the potential consequences
might be the most convincing.

Keep your consequence chart and other
subpr oducts for step 5 of the product,
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Aralyze aroardtable'discassior

A Work in pairs. Look at the definition of
a roundtable discussion and answer the
questions,

Roundtable /'raund teibal/ n a meeting
in which people discuss a specific topic.
Different from a debate, in a roundtable
there are no sides (in favor or against).
The goal of a roundtable is to have

a meaningful conversation where
everybody learns and is interested in
the topic.

1. Why do you think it is called a roundtable?

2. Why do you think a roundtable is useful?

3. What topics do you think would be
appropriate for a roundtable?

4. What roles do you think the different
people have in a roundtable?

B Read the statements and mark what
should () or should not {X) happen in
a roundtable.

1. A moderator must lead the discussion.
. A secretary must take notes.

. The topic is presented at the end. ___

. Participants must do research.

. The first speaker introduces the topic.

(=L, B - S VF N ]

. People normally get angry and start
fighting. ___

7. Participants must speak loudly and
clearly.

8. If the conversation stops, the moderator
has to encourage people to talk.

9, The moderator asks people questions to

involve themn in the discussion.

— E@ Unit 7

C Listen ﬂ to some students in a roundtable
discussion and check your answers to
activity B.

4 Listen again. List the questions the
moderator asks.

Why is car pollution a problermy

A Work with your partner and discuss what
other guestions the moderator could have
asked. Add them to the list.

Product Skep 5

'S Work in product groups. Discuss the
characteristics of a roundtable discussion
and assign roles to the people in the
group: moderator, secretary, first speaker,
other speakers.

’Y Take out your previous subproducts and
brainstorm some questions to discuss in
the roundtable. Choose five and create a
list of questions for your moderator.

Keep your list of questions and other
subproducts for step 6 of the product.
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Have a Roundtable Discussion

Prodact Step 6

'i1 Work in product groups and ensure all group members understand their

roles, Use your previous subproducts to have a roundtable discussion.

1] As a class, reflect on what you learned in your roundtable.

Lol Reflect about your group's performance in the roundtable discussion. Use
this rubric to assess your performance. Add a skill in the fourth row that you
felt was helpful in the final product.

‘ Self/Peer Evaluakior Form

Our Group... Exr.ellr:"nt Reason.ahle Inadeqt.xate
(9-10 points) (6-8 points) (4-5 points)
Analyzed |Used avariety of texts | Used some variety Little variety of texts
texts and | and only selected of texts and selected and a high level of
selected the rmost relevant mostly-relevant irrelevant information.
information. |information. information.
Understood | Main ideas were Main sense was mostly | Information was
the general |understood and well- | well-explained with explained confusingly
sense and | explained without some reading. andfor mostly read.
main ideas of | reading.
texts.
Discussed | Participated confidently [ Participated in the Almaost no participation.
viewpoints. |and voluntarily in the | discussion with some Only explained the
discussion. hesitation. rainimum.
Additional
skill
Group total

'Y Choose one member of your group and evaluate the group's performance.
Use the questions as guidance and make notes,
1. In which category did you have more points?

. Keep your Teedback notes in your Evidence Folder Lo Keep rack of your progress

2. In which category did you have fewer points?

3. How can you improve for the next time?

Unit 7
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Self‘evalaation

‘ Evalaake Your Gollaboratior

4 With your product group, rate your group’s performance during this project from
1 to 5, with 5 being the highest grade.

Product Collaboration Checklist
Names:
Product: Date:

1. Our group was organized and we worked quickly,
2. Our group was able to work without a lot of help from the teacher.

. We gave each other constructive feedback.

L

.9

Everyore in the group had the necessary material to complete the project

un

. We worked in harmony and we were respectful to each other.

Evalaake Yoar Progress .
4 Look at the work you collected in your Evidence Folder. Check your progress
throughout the unit and complete the sentences.
During the unit, | collected out of six activities for my Evidence Foider.
Looking at my evidence, | can see that | improved

I learned I'm good at

| learned | have to work more on

Evalaate Your Achievements

4 Read the learning outcomes and evaluate yourself,
3=Verywell 2=well 1= With difficulty

Learning Qutcomes Grade Reflection

| can analyze texts related to civics and
athics formation and select information.

I can understand the general sense and main
ideas of texts related to civics and ethics
formation.

| can discuss viewpoints in a roundtable
discussion

. Reflect on each learning cutcome and write a comment or suggestion.
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Solving the
Problem

Before Yoa Stark...

Work in groups. Look at the pictures and answer the

guestions.

a. Where are the people in the pictures?

b. What do you think the people are saying?

¢. How do you request something from the sales staff?

d. What do you do if sales staff don‘t help you? '

Exterded Reading

Quest 2 Reader, pages 91-102 Fixing the Problem
Overview: Advice on complaining about products
and services

Familtar and Gommanity Ernvironment

The social practice of this unitis

4 to complain about a product,

To do this, you will

4 listen to and analyze complaints about products.

4 interpret the general meaning, main ideas, and details of
complaints,

4 make oral complaints.

Product Steps

P e

Steps Activities Subproducts

y Make a mind map of product problems Mind map of product
and possible solutions problems

5 Make notes on the best way for sales staff | Notes on responses

- to respond to a complaint from sales staff

3 Make role cards to prepare for a Role cards
complaint role play

4 Write appropriate threats and responses Threats and responses

5 Write a final draft of your role cards after | Chart comparing

receiving feedback language

6 Role-play a complaint for your product Peer evaluation review




bister o ard aralyze’'complaints about a|prodact

A Work in pairs. Look at the pictures and answer the questions.

1. What products can you see in the pictures?
2. What kind of problems can you have when you buy any of these preducts?

B Listen §7) to a young woman complaining D Work in groups and discuss the questions.

in a store and mark (v’) the problerns she 1. Have yOu Of someone you know had a
has with what she bought. problem with a purchase?
2. What did you request from the sales staff?
C Listen to the conversation again. Work in 3. What kind of language did you use to
pairs and answer the questions about the request something?
girl's problem. 4. What did the sales staff offer you?
1. What is the problem with what Lisa bought? 5. What kind of language did they use to

offer you something?
6. Was the problem resolved? If so, how?

2. What does Lisa request from the salesperson?

E Use the Self-Check to evaluate your

is3?
3. What does the manager offer Lisa? discussion. Give each other feedback.

4, Why does the store not help Lisa with ‘5 alf-Gheck You =

her purchase? ; .
Listen to personal experiences

[ lireflected on the situation.

5. How does Lisa feel at the end?
LI provided relevant details.

[ 11 saw similarities between my story
and those of others.
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Idenrtify offers and requests

A Work in pairs. Read the sentences from

the listening and discuss the questions.

{ was wondering if someone could help me

with something | bought.

How can { help you?

Can | see your receipt, please?

Would you like me to show you another pair?

Could | talk to the manager?

I would like to give you a voucher for your

next purchase.

1. Are the phrases polite or rude? How do
you know?

2. Which phrases were said by the customer
and which by the people who work in the
store?

B Work in pairs. Identify the problems with
the products in the pictures.

C With your partner, imagine if the problems
in activity B happened to you. Discuss what
a salesperson might offer you, and what
you could request from them.

D Complete the mind map below with the
ideas you discussed.

Problem:
Broken phone
screen

Request: Salution
\. A J
Ter learn more about making offers and requests,
go to Grammar Reference page 135

=l Form a product pair. Combine your mind
maps of different products and the
problems that people often complain
about.

"4 Discuss what a customer might request
and what the sales staff might offer to
solve those problems and add them
to your mind map.

ﬂ Keep your mind map for step 2 of the product.
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Interpret ke gereral"mearing ard detalls of complaints

A Work in groups. Look at the pictures and answer the questions.

1. What can you see in the pictures?
2. If you or your parents need to complain about a product or service, how do you do it?
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Complaints;, Complaints

Insights from customers and businesses

Unfortunately, complaining now appears to be part of modem life. Nowadays,
we buy more products than ever before and as the number of products
increases, then logically the opportunity for complaints also increases. This
can affect businesses in a big way. All businesses want to be successful,but as
businesses become more successful, their sales volumes increase, and so do
the opportunities for complaints.

Customers are notoriously difficult to please and even the smallest mistake
with a product can result in a customer complaint. Being able to address
these complaints effectively is fundamental to enhancing the customer’s
experience. 5o to be able to address complaints, it is necessary to understand
your customers and what kind of complainers they are. Here are the five most
common types of complainers:

4. Valid complainers. Customers who have a very good reason to complain.
The product they bought is broken or there is something wrong.

4. Pessimist complainers. Customers who are impossible to satisfy. Even if the
business treats them well, exchanges the product, or refunds their money,
they are never happy.

4 Different philosophies complainers. People who like the products, but they
disagree with the company’s beliefs.

4 Competitor complainers. Companies that take advantage of small
businesses and use bad online reviews to affect them. Some even will make
companies pay to get good online reviews,

4. Troll complainers. People who try to become some sort of celebrity by
complaining on social networks.

However,no matter what type of complainer businesses face, they must try to
cope with complaints as well as they can,

Tips for Dealing with Customer Complaints

1. Thank the customer for taking the time to give you feedback.
2. Apologize for the negative experlepl:e. .
1. Listen to the client without becoming emotional.

4, Offer a solution.
5_|nvite the customer to return once the problem has been solved.




B Read the article again, and in your groups
imagine you work in a store. Make a plan
for dealing with each type of complainer.

C Work in groups and discuss the questions.

1. Which of the five key elements for dealing
with complaints is the most important?

2. Why is it important for sales staff to deal
with complaints?

3. Which type of complainer do you think is
the mast difficult to deal with? Why?

4. Who do you know from your friends and
family that is one of the five types of
complainers?

To get further advice on dealing with complaints,

go Lo your Reader, pages 91-102

D With your group, look at the pictures and
answer the questions.

1. What are the customers complaining about?
2. If you were the customers, how would
you react?
3. If you were the service people in the
pictures, how would you react?

E Divide your group into pairs. To practice
making oral complaints, role-play one of
the situations you discussed in activity D.
After a little while, switch roles.

I Use the Glassary on pages 139-143 to check the

meaning of any word you don't know

Prodack Skep 2

& Work with a product partner, Take out
your mind map from step 1. Discuss and
agree on a product problem that you
both want to talk about.

"¥ Discuss ways that sales staff could deal
with complaints about those products,
Make notes on the best way for sales
staff to deal with a complaint from each
type of complainer.

"W Use the Self-Check to evaluate your
statements. Share your lists with the class.

‘ Self-Gheck

Dealing with complaints

(1 identified different problems.

1 discussed different ways to
address those problems.

[ 11 recognized the benefits of
different ways to address problems.

Yes = v

ﬂ Keep your notes for step 3 of the product.
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Irterpret the genreralimearing, mair ideas,

ard dekails!of. complairks

A Work in pairs and discuss the questions.

1. What are the different ways for customers to complain about products?
2. Which one do you think is more effective? Why?

B Read the emails and mark CC (customer complaint) or CR (company response).

E] To| customerservice@style com
fom| emma wright@gmail.com
Subject| Problem with order 88255

Dear Mr. Davis,
| am writing on behalf of Mind Your House company. | am writing to inform you that we
ordered 350 light-blue T-shirts for our employees and the ones we got are nawy blue,

We feel very disappointed and our main concern is that our stores open to the public in two
weeks, We would like you to send us the right order by the end of this week, sowe can
distribute the uniforms to our employees,

I regret having to write this, but if we do not receive the order by the end of the week, we will
stop working with your company. | really hope you can solve this issue as soon as possible.

Thank you once more for your help in this matter.
Sincerely,

Emma Wright

D = emma.wright@gmail.com
From| _customerservice@style.com
subject| RE: Problem with order 88255

Dear Miss Wright,
First of all, thank you for taking the time to explain the problem with your purchase. | would
like to offer our most sincere apologies

We understand your concern about the short time you have before opening day. Qur delivery
systern incorrectly labeled your bexes, and your order was sent to the wrong address.

However, | am pleased to tell you that our delivery truck leaves early tomorrow morning with
350 light-blue T-shirts, and | will personally deliver your order tomorrow afternoon.

| look forward to working with you in the future,
Kind regards,
John Davis
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C With your partner, discuss the questions
about the emails.
1. Is the language formal or informal?
2. Instead of writing an email, haw could the
customer have complained?
3. How would the language be different if
that type of communication was used?

D Read the company response email again
and answer the questions.
1. What did the company do at the beginning
of the email?

2. Why do you think they explained what
happened with the original order?

3. How did they solve the customer's problemn?

E Work with your partner. Complete the
role cards for Miss Wright and Mr. Davis
with information from the emails and
your own ideas.

Miss Wright
Problem:
Requests:
1. Deliver the Tshirts before the end of the week,
2.
%

Mr Davis
Offers: 1.

4 Imagine that the T-shirts were not delivered
on time, and Miss Wright and Mr. Davis
are meeting. Role-play their conversation
using the completed role cards. Bring the
conversation to a conclusion.

Prodact Step 5

3 Work with your product partner. Write role
cards for the product problem you chose
using the information you gathered in
previous steps.

"4 Use the models on the page and the plan
to help you.

Problem: Describe the problem.

I have... many times. The battery
Is usually... There were several

problems, including...

Solution; © 3
W fo, vant you

5... If this does not happen,
Fwill f will not...

¢| Use the Wiiting Checklist to make sure
your cards are complete,

| Writing Ghecklist

A complaint

¥ Be polite.

v Be clear and direct.

¥ The customer describes the
problem and make suggestions.

¥ The salesperson makes a sensible
offer,

" The salesperson tries to resolve the
prablem.

u Keep your emails for step 5.
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Interpret detailsiin prodaoct complairts

A Work in pairs. Match the names of the products with the pictures.
Then discuss what type of problems these products sometimes have,

. gyroscooter
. roller blades

. scooter
. skateboard
B Listen ﬁtc a teenager complaining about D Work in pairs. Discuss the questions and
a product. Identify which product from the make notes of your answers.
pictures he is complaining about.

L T

1. What do you think of Roger’s aggressive
approach to complaining?

C Answer the questions. 2. What kind of threats would be valid to
1. What is the problem with the product? make when complaining?

3. What kind of threats would not be valid to
make when complaining?

4. What advice could you give someone
making a complaint?

2. How does Roger feel?

4 Use the Self-Check to evaluate your
3. What does Roger say he will do if the participation in the discussion.

salesperson doesn't replace the scooter?
‘ Self-Gheck Yes - v

Exchange information
(11 expressed my opinions.

4, What does Roger say he will do if

the salesperson doesn't help him? L
R 11 adapted my opinions to the

context.

5, Why is Roger making these threats to the L LI took turns participating.

salesperson?
p . Add the notes Lo your Evidence Foider to keep
track of your progress
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A Work in pairs. Read the sentences from

the complaint and discuss which you think
is the most aggressive and which is the
most effective.

{ will complain to the manager if the salesman
doesn’t do anything.

'l post a really bad review on your website if
you don't replace the scooter,

if you don't help me, I'lf sue the company.

Discuss whether or not the most effective
threat was also the most aggressive threat.

With your partner, think about realistic
problems you could have with a
salesperson and discuss what you might
do in that situation.

Decide with your partner who will be the
salesperson and who will be the customer,
Role-play that situation.

I'm sorry, ma‘am, but without your
receipt we can't replace your jeans.
1R

If you don't replace them,
I'll never shop here again!

Ildentify appropriate threats

C Work with your partner. Decide in which
situations the threats below might be
appropriate.

1. 1'will speak to your manager!
If the salesperson is rude to you,

. I'll email your head office

. | won't come here again.

. I'll leave you a bad review online.

. | won't recommend you to my friends.

L7 [ R PV i S )

A Share your ideas with the class. Give
reasons for your decisions.

I To learn more about describing situations
and consequences, go to Grammar Reference
page 135

v Work with your product partner.
Take out your notes on dealing with
complaints from step 2. Discuss which
sensible threats could be included in a
complaint about your product problem.
I won't come back to your store if you don’t
help me.

"\ Add appropriate threats and responses to
your role cards.

"4 Use the Seff-Check to evaluate your

participation.

‘ Self-Gheck Yes - v
Role-playing complaints and
solutions

[ 1} took turns participating.
[ 11 made offers and requests.
[ 11 made sensible threats.

Keep your role cards in your Evidence Folder
to keep track of your progress
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GRoose a sultable largoage to express complaints

A Work with a partner. Look at the conversation between a customer and
a salesperson and discuss how well the customer is complaining.

I_i;ly phone is broken!

I"'m sorry, ma'am.
Could you give me
some more details?

manager to fire you!

7
.| Fix it now or Il tell your

Ok, ma'am. What
exactly is the problem?

B With your partner, use the checklist below to evaluate the conversation
in activity A between the customer and salesperson.

v = Yes X=No

000000

Problem was resolved

C With your partner, decide how to
improve the conversation, and then
role-play it.

A Use the checklist to offer feedback to
your partner on their performance.

— 15)42/} Unit 8

Customer explained the problem clearly
Customer listened to the salesperson
Customer made a reasonable threat
Salesperson tried to resolve the problem

Salesperson made a reasonable offer

L1 Work in your product pair. Using the
checklist and the feedback from your
partner, write a final draft of your role
card to use in the final role play.

ﬂ Keep your role cards for step 6
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A Complaint Role Play

Produck Step 6

.1 With your product partner, use the information you gathered about

making complaints from the previous product steps to role-play a
complaint to your group.

2] Use this evaluation form to assess your performance of the role play and
that of another pair.

Salf/Peer Evalaatior Form

4 Write your names in the table and evaluate your role plays.

Attributes My partnerand || Another pair
Asked for information about the complaint

Gave information about the complaint

Included relevant details

Used language that was easy to understand

Communicated politely

Offers, threats, and requesis were reasonable

Used strategies to maintain fluency

Lo \Work with your partner. Discuss the other pair's performance.

v Compare your assessment of your complaint with your peer's review of your
complaint.

1. What differences are there?
2. What did you do well?
3. What do you need to improve?

Keep the review of your performance and any personal subproducts in your
Evidence Foider Lo keep track of your progress
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‘ Evalaake Your Gollaboratior

4 With your product partner, decide which answers reflect the way you worked
together in steps 3-5. Then complete the last two sentences.

Product Collaboration Checklist

Names: and

Product: Date:

1. We finished our product on time and we produced good work. Yfes No
2. We encouraged each cther and cooperated. Yes No
3. We each shared, listened to, and valued each other's ideas Yes No

4, We were best at

5. Next time we can improve at _

Evalaate Your Progress .

L Look at the work you have collected in your Evidence Folder. Add any other work you
want to include. Check your progress throughout the unit and answer the questions.

1. Did you turn everything in?

2. Where did you see an improvement?

3. What do you need to work on?

EBvalaate Your Achievemenrts

4 Look at the Peer Evaluation Form and the Review Questionnaire. Read the Product
Colfaboration Checklist and evaluate yourself.

3=Verywell 2=well 1 = With difficulty

Learning Qutcomes Grade Reflection

| can listen to and analyze complaints about
products

| can interpret the general meaning, main ideas,
and details of complaints

| can make oral complaints

+ Reflect on each learning ocutcome and write a comment or suggestion in the
Reflection column.



Creating a
Monologue

nd

Before You SEark...

Werk in groups. Look at the pictures and answer the questions.
a. Where are the people in the pictures?

b. What do you think they are saying?

¢. How are the situations similar or different? A
d. When and where have you spoken in similar situations? V
Exterded Reading

Quest 2 Reader, pages 103-116 Expressing Our Thoughts:
Dramatic Monologues
Overview: Famous examples of monologues

Recreatioral ard biterary Ervirorment

The social practice of this unitis

4 to improvise a short monologue on a topic of interest,
To do this, you will

4 analyze monologue genres.

4 plan a monologue.

4 present a monologue.

4 provide and respond to feedback.

Produack Steps

P | An Improvised Monologue

Steps Activities Subproducts
1 Identify places and themes List of places and
themes
5 Create a monologue chart following a A monologue chart

model to plan a monologue

Practice the monologue and check MNotes on fluency

fluency

4 | Create audience cards Audience cards

Improvise a monclogue using monologue | Peer evaluation review

chart and audience cards




Aralyze different/sitaations ardaadiences

A Look at the pictures and say where the people are and what they are doing.

A Listen ﬂto the monologues and mark () the corresponding picture.

B Listen again and mark () the theme and
audience of each monologue.

E With your partner, number the rules of
the game in order,

Monologue Theme 1 2 Monologuellmproy
A, « __ Decide who goes first. B
A detective story : ___ Give your monologue to the chosen =
Monologue Audience 1 2 : audience. .
An audience at a play i L Prepareamonclogueonatopicof 3
- interest. ™
- ]
A frend stwark *+ __ Select an audience card at random.
:. Stick ta the time limit. E

L e T s

C Work in pairs. Discuss the questions,
1. How do the people delivering the
monologue know what type of audience

Produck Step 1

3 Form a product group. Make a list of

they are addressing?
2. How long do they have to talk?
Why are they doing this activity?
4. How would you feel doing the same
activity?

W

D Work with your partner. Discuss the

questions and make notes in your notebook.
. What is a monoclogue?

. What are the characteristics of a monologue?
. How does the situation affect it?

. How does the audience affect it?

. How does the language change?

oW -
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possible themes for a monologue. Use
ideas from the list for inspiration.

List of Themes for a Monologue
.| * Giving & motivational sports talk
+ Telling a joke
- | » Narrating a story
-/ & A detective introducing a movie
about them
+ Telling someon

= » Describing a li .;--r_h anging moment

'8 Think of the different places you might

hear a monologue. Make a list.

ﬂ Keep your lists for step 2 of the product.




G In the monologues in Track 19, Jane is from the UK and Mike is from the US.
Work with your partner and discuss how you can tell the difference,

4 Listen again and complete the table with the different UK and US vocabulary
that have the same meaning.

sidewalk ® apartment ® pants e sneakers’)

vacation ® bathroom e movie s store

Definition us UK
1. n a place where pecple sell things
n a place where people live, usually with one floor

a

n clothes you wear on your legs
n casual sports shoes

n time spent away from home relaxing

3
4
5
6. n the space on the street where people walk
7. n aroom with a sink and a toilet

8

n moving images that tell a story

H With your partner, read an excerpt from I Work with your partner. Think about the
the US monologue and decide how it kind of day you had yesterday and describe
would change in UK English. it to your partner using UK or US English.

“The man was there on the sidewalk. He -
was standing on the corner, next to the
movie theater, He wore a long overcoat
with pants and old, dirty sneakers. His eyes
were fixed on the second-floor apartment
across the street. It was above the store. He
knew sorneone was in there. Suddenly, he
saw a shadow move across the bathroom
window. That was his sign. He slowly
walked to the door.”

Yesterday, | saw a great film. ‘ <

A Take turns reading the excerpt using US
and UK words.
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Iaertify different types ard gerres of morologae

A Work in pairs. Read the fragments of moneclogues out loud and match them to the pictures.

ITon: | descended the steps of this fire escape for a last time and
Ftcliowed, from then on, in my fathers footsteps, attempting to
¥ find in rmotion what was lost in space. ... | would have stopped,
WEbut | wes pursued by something. .. | pass the lighted window of

' !': shop where perfume is sold. The windowis filled with pieces

! of colored glass, tiny transparent bottles in delicate colors, like

& bits of a shattered rainbow. Then 2l at once my sister touches

: ‘rry shoulder. | turn around and look into her eyes. Oh, Laura,
ML=Ura, | tried to leave you behind me, but| am more faithful than |
iflintended to be. The Giass Menageris by Tenneases Williens

=
u @ Beauty and the Beast
T ACT ONE, Scene 1

The front of the prince’s castle. Large wooden door and balcony

PRINCE appears on bakony.

Marrator: Once upon a time, in the middle of France, a handsome prince
lived in a castle full of beautiful things. But this prince was not happy.
In fact, he was a cruel man who took money from his people.
(OLD WOMAN appears and walks fo door of castle.) One night, there
was a terrible storm,

Y EEE Y

Play adapled from fhe tradiional fainy (ale by Gabnalle-Suzanne Babo de Villenauwe, 1740
" i T~ e -
A5 LR e W

-

o [ i

Lapy Bracknewt: Well, | must say, Algernon, that | think it is high time
that Mr. Bunbury made up his mind whether he was going to live
or die. This shilly-shallying with the question is absurd. Nor do | in
any way approve of the modern sympathy with invalids. | consider
it morbic, lliness of any kind is hardly a thing to be encouraged in
others. Health is the primary duty of life. | am always telling that to
your poor uncle, but he never seems to take much notice . . . as far
as any impravement in his ailment goes. Well, Algernon, of course
if you are obliged to be beside the bedside of Mr. Bunbury, | have
nothing more to say.

Thelmpartance of Being Esmestby Oscar Wide
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B With your partner, analyze the main ideas
of each fragment. Identify why the people
are speaking.

4 Match the monologue types with the
fragments.

____ Anexpositional monologue describes the
place and the people in the scene,

__ Aconversational monologue gives the
speakers point of view on a topic to
another character

_ Asoliloguy reveals the speaker’s inner
thoughts to the audience. No other
characters can hear.

C With your partner, analyze the features
of each monologue and answer the
questions.

1. Which monologue uses colloguial or
conversational language?
. Which ones use the first person singular?
. Which ones address the audience directly?
4, In which monologues does the speaker
express personal feelings?

word

D With your partner, decide which genre of
monologue best fits the fragments,
1. Dramatic (serious ideas and themes)
2. Comic (funny tone and ideas)
3. Interior {inner thoughts)

.r'l Find mere solilequies online on www litcharts
com/literary-devices-and-terms/soliloquy

E With your partner, complete the
monclogue chart below for the fragments
you liked best.

4 Work in groups. Share your monologue
chart with another pair that chose the
same monclogue.

Monologue Chart

Type of
monologue
Topic
Purpose (Why?)
Genre/Tone (dramatic, funny, etc)

Work with your product group. Have
each member choose a different place
and theme from step 1 to write a
monologue about.

Complete a monelogue chart for your
monologue and compare them in your

group.
u Keep your Menologue Chart for step 3 of the
product.

.ﬁl To learn more about monologues go to your
b Reader, pages 103-116
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Plar ard practice a morologue

A Listen f‘}tc the expositional monologue and number the storyboard in order.

B Work with a partner. Based on your
knowledge of the types of monologues,
discuss what type you think this is. Make
sure to explain your reasons.

A Work in pairs. Discuss how the monologue
makes listeners want to know what
happens next. Give reasons,

It uses dramatic language to
make it more interesting.
N

It describes characters
in a magical setting.

~

_.J-_'i_':E);} Unit 8

Work in pairs. Discuss the guestions,

1. Does this expositional monologue describe
the beginning or the end of this popular
fairy tale?

2. How does this fairy tale end?

Work in groups. Share your ideas for the
end of this fairy tale and improvise telling
an expositional monologue,

Work in your group. Think of another
reason to use this type of monologue.

Look far examples of maovie monologues online
on www filmsite orghestspeeches html,



D Analyze the monologue and make notes in the chart.

—

24 Onee upon a time, in the middle of France, a handsome prince lived in a castle full *i
of beautiful things. But this prince was not happy. In fact, he was a cruel man who took
money from his people.

One night, there was a terrible storm. Suddenly, there was a knock on the castle door.
When the prince answered, he saw an old woman. She wanted to shelter from the storm
and offered the prince arose as a gift.

However, the prince did not like the old woman's appearance, so he told her to go
away. At this moment, the old woman changed into a beautiful enchantress,

The prince was very sorry, but it was too late. The enchantress knew he was a cruel
and selfish man who only cared about appearances and money. As a punishment, she
turned the prince into a errifying beast.

She also put a spell on the castle and all who lived there. That spell still exists today...

Expositional monologue

Setting
Background =
information Characters

Events

Situation now

E Work with your partner. Identify which
popular fairy tale is represented in the
picture. Use the chart to identify what
elements would be described in an
expositional monologue for this fairy tale.

A Work with your partner and improvise an
expositional menologue introducing the
fairy tale,

Once upon a time, there was a beautiful
princess and a very wicked queen.
N
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Practice flaercy ir morologues

A Work in pairs and discuss the questions. C With your partner, make notes on the
1. What does it mean to be fluentin a four tips mentioned in the monclogue for
language? speaking fluently.
2. What is more important: fluency or accuracy?
3. What advice would you give to someone
who was just starting to speak English? 1.
B With your partner, read the monologue 2.
and discuss whether you think it is good
advice. 3
Fluency? | think... | sometimes think it is 4.
difficult to speak fluently. You know ..
speaking quickly without pausing or

stopping all the time. But... err... good
speakers... good speakers.., well, they

get their message across smoothly, |
sometimes—you won't believe this—I
soretimes practice Spanish in front of

the mirror. It helps make... it helps me feel
maore confident. My last Spanish teacher
gave me some good advice .. What was it?
Ohyes... speak Spanish whenever you get
the chance. | wouldn't... | mean, | couldn't
speak Spanish at all three years ago. Now
people say I'm quite fluent. Anyway: . if
you are learning English, remember to be
clear... very clear... about what you want
to communicate and don't worry about
mistakes. Then you will sound more natural

D With your partner, imagine you are going
to give a monologue to offer advice to
new speakers of English. Discuss what
other advice you would include.

“I think we should tell them to
notice the words that are similar in
English and Spanish.
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E Listen @ to a part of the monologue
on page 112 and mark the parts of the
sentence where the speaker pauses,

1. | think | sometimes think it is difficult to
speak fluently,

2. You know speaking quickly without
pausing or stopping all the time.

3. But good speakers good speakers well,
they get their message across smoothly.

4+ Work in pairs. Discuss why the speaker
pauses and how it affects communication.

F Now listen §7 to two examples from the
monologue and discuss with your partner

which words have more emphasis and why.

1. My last Spanish teacher gave me some
good advice... What was it? Oh yes...
speak Spanish whenever you get the
chance.

2. lwouldn't... | mean, | couldn’t speak
Spanish at all three years ago

G Now listen 7 to the complete monologue

and discuss the questions with your partner.

1. Is the tone of the monologue conversational
or dramatic?

2. What is the function of words like err
and welf?

3. How fluent is the monalogue?

4. What could the speaker do to be more
fluent?

H Work in groups. Discuss different
techniques for being fluent and make a
checklist of ways to check your fluency
during a monologue.

L== |

=
o= [:] Use words fike err and well

when you are thinking.
e : =
=10

== |
| 1
=
e
=

! B

B Work with your product group. Take
out your monologue chart from step 2.
Practice your moneclogue and ask your
group members to use the checklist to
monitor your fluency.

"8 Provide feedback to your group members
on the fluency of their monologues.

'} Make notes on ways you could
improve your monologue in the final
presentation.

n Keep your notes for step 5 of the product.

.,
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Aralyze types of audierce

A Work in groups. Look at the rubric and answer the questions.
1. Does it include all of the aspacts of monolagues you have studied?

2. What do you think is missing?

Excellent (3)

Topic addressed in
detail with very clear
organlza'l:on

Monologue rubric

Theme and
Organization

Excellent range

and extremely clear
communication, with
appropnate fillers

Language

Wide range of emphasis
and effective use of
pauses

Pauses and Emphasis

Adapt Monologue
to Audience

B Listen £ to a monologue told in two
different ways. Match the monologues to
the audience cards.

O

Monologue: Dramatic narration
Audience: People watching a play
Tip: Remember to emphasize more
important words

Monologue: Conversational
Audience: Friend

Tip: Remember to use words like err
and well when you are thinking.

C Work in pairs. Complete the last section
of the rubric in activity A with proper
descriptions in every column for a speaker
to adapt a monologue to their audience,

-"-ﬂﬂ Unit 9

Good (2)

Mostly clear structure
and main points of topic
addressed

Good range of
vocabulary and effective
communication

some emphasis and one
or two pauses

Needs work (1)

Unclear organization of
topic and lack of purpose

Inappropriate or
incoherent language;
little wvocabulary range

Little emphasis and no
use of pauses

D Listen to the two monologues again and
grade them out of 10 for each category.

Monologue theme 1 2

Theme and organization

Language

Pauses and emphasis

Audience

Produck Skep 4

|3 Work in your product group. Brainstorm
different possible audiences for each
member’s monclogue.

°Y Create audience cards like the examples
in activity B that each group member can
use to improvise a monologue adapted

to that audience.

product.

Keep your audience cards for step 5 of the



An Improvised Monologue

Produoct Step 5

With your product group, take out your audience cards from your Evidence

Folder, shuffle them, and put them facedown in a pile.

1 Use this evaluation form to assess your performance and that of your group.

'Y Take out your menologue charts. Set a time limit for each group member.
Consider the ideas in your notes on how to improve your monologue.,

"Y Take turns selecting an audience card and improvising a monologue adapted

to that audience,

‘ Self/Peer Evalaatior Form

4 Write the names of your group members in the table. Evaluate your presentation
with Yes, Sometimes, or No.

and content

Attributes Names Me
Fluency Used fluency techniques
Language Told a memorable monologue

Organized content into an appropriate chart

Audience

Adapted the monologue to the audience

Work with your group. Write a brief review of the performance of each group

member. Compare your assessments with each other.

1. What differences are there?
2. What did you do well?
3. What do you need to improve?

Discuss your answers to the questionnaire with your group. Give each other

feedback on how to improve your performance.

Keep the review of your performance and your subproducts in your

Evidence Folder to keep track of your progress

Unit 9
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‘ Evalaake Your Gollaboratior

4 With your product group, decide which answers reflect the way you worked
together. Then complete sentences 4 and 5.

Product Collaboration Checklist

Teams:

Product: Date:

1. We prepared each step and we produced good work. Yes No
2. We paid attention to each other and waited for our turn Yes No
3. We gave each other constructive feedback and helped each other Yes No

4. The best part of our work was

5. Next time, we can improve at _

Evalaate Your Progress .

4 Look at the work you have collected in your Evidence Folder. Add any other

work you want to include. Check your progress throughout the unit and
answer the questions.

1. Bid you turn everything in?

2. Where did you see an improvement?

3. What do you need to work on?

Evalaate Yoar Achievemeanrts

4 Read the learning outcomes and evaluate yourself,
3=Verywell 2=well 1 = With difficulty

Learning Qutcomes Grade Reflection

| can analyze monologue genres

I can plan a monologue

| can present a monologue

| can provide and respond to feedback

4 Reflect on each learning cutcome and write a comment or suggestion in the
Reflection column.

asm4 116)  Unit9
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BefFore Youa Start...

Work in groups. Look and describe the pictures.
Answer the questions.

a. What do these inventians zll have in commaon?
b. What is their purpose?
¢. How do they work?

Exterded Reading

Quest Reader 2, pages 117-128 ﬂ Up, Up, and Away!
Overview: A historical account of the men who invented
the hot-air balloon

Academic ard Educatkioral Environment

The social practice of this unitis
4 to paraphrase information to explain how a machine works.

To do this, you will

A,
A,
A
A,

select and analyze materials.

read and understand information.
write information.

edit texts.

Produck Steps

P An Infographic

Steps Activities

Subproducts

Analyze machines or devices and choose

1
one 1o reasearch

Information about a
machine or device

Choose a machine or a device from your
list and create a fact file

Fact file of a3 machine or
device

3 works and illustrate the process

Think about how your machine or device

Images that show how
a machine or device
works

Describe the process of the machine or

Cards with description

4 device you chose of a process
Create and edit an infographic using your | Infographic describing
5 illustrations and the index cards how a machine or

device works

Explain how the machine or device you
6 chosa works using the infographic as
reference

Peer review




Aralyze materials that show the operatior of almachire

A Work in pairs. Look at the poster and answer the questions.

1. What type of text is it?

2. What do you think is more important—the pictures or the text?
3. Where can you find this type of text?

4, What is its purpose?

5. What do you think the text is about? Right controller

and battery Four propellers

DRONES

A quadcopter drone is a simple aerial
vehicle that is controlled remately from
the ground. They come in different

sizes, shapes, and undtions. These A motor under ESC: Elecranic
functions can be something as simple as each propeller S ed Chxiitller
lo take a picture or as complicated as G

military operations or weather analysis.

flight controller. to the appropriate ESC.

the speed of the motor,

First, the radio The signal is received Each motor has an ESC. Each motor moves its
controller sends by the flight controller When the ESC receives corresponding propeller,
a signal to the and it sends commands its commands, it changes || The drone is moved by the

propellers,

When the drone is activated,
the propellers turn and push
the air down. As a reaclion,
the drone is pushed up.

To avoid the drone spinning
out of control, two propellers
trn clockwise, and two turn
counterclockwise.

To move the drone forward, the speed
of the back propellers is increased. To
move the drone to the right, the speed
of the propellers on the left is increased,

- 118) Unit 10




B Work in pairs. Deduce the meaning of the
words in the box by using the information
from the poster. Discuss your ideas with
your partner.

flight controller ® battery e ESC
propeller ® radio controller ® antenna

l To check your answers, go Lo the Glossary on
pages 139-143

C With your partner, analyze the poster and
discuss the guestions.

1. Who is the intended audience of the
poster? How can you tell?

2. Why do you think there are pictures on the
poster? What would happen if there was
just text?

3. Which picture in the poster is the biggest?
Why? Where is it? What do you think is the
reason for this?

4, What do you think is the purpose of the
red arrows and of the blue arrows?

D With your partner, discuss and agree on a
list of characteristics an infographic should
have. Use the infographic on page 118 to
give examples. Share your list with the class.

Keep your notes in your Evidence Folder as
reference and to keep track of your progress

4 Use the Self-Check to evaluate your
participation in activity D.

_‘Salfwﬁhech

Analyze an infographic
[l determined the purpese and
intended audience.

Yes = v

[_]1 evaluated textual organization.

[ 11 analyzed the use of graphic
materials.

E Work in groups. Discuss what you know
about drones. Use the questions as a
guide,

1. Have you ever seen someone using a
drone?

2. What do you think drones are used for
apart from the uses mentioned?

3. Where do you think it is geod to use a
drone and where do you think it is bad?

4. Do you think drones are useful? Why or
why not?

5. Which machines do you think are useful to
society?

A Inyour group, agree on the most
interesting machine and the most useful
machine from the cnes mentioned in
question number 5. Write down the
machines you decide on.

Form a product group with people from
different groups from activity E. Share
the machines you decided on in your
previous group with your new group.

With your group, choose one of the
machines to research and then make an
infographic for it.

ﬂ Research your machine for step 2.

I To learn more about the present passive, go to
the Grammar Reference on pages 135,

Unit 10
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‘Paraphraseé informatior ardldescribe how a machinre works

A Read the descriptions of how different machines or devices work.,
Match the descriptions to the images.

N Hovercraft

N Y

By —

L Jumping stilts %

Parachute

— s |
S 1 )The object is pulled down very fast by gravity.
S When this invention opens, the air resists the

: force of gravity and the abject falls slowly.

S

= ) The boats flexible skirt is filled with air from a big
fan. The boat is lifted by the force that escapes
through the sides. That is when it starts floating.

~ —~

The force of your weight is stored as energy in

N\

the spring of this invention. As the energy is
released quickly, you can go higher, 4

A Work in pairs and discuss how the machines or devices work.
1. What creates the energy used by the jumping stilts?

2. Where is this energy stored?

3. What is the relationship between your weight and this energy?

4. What is the relationship between this energy and the spring?

5. What language is used to describe these two different relationships?

B With your partner, read the text and take C With your partner, choose a machine and
notes on how cell phones work. Then close describe how it works to your partner. Use
your books and explain to your partner the previous activities as a model. Ask him
how they work using your own words, or her to guess the machine you described,

How do cell phones work?

Cell phones convert people’s voices into an electrical

signal when they make a phone call. That electrical

A Use the Speaking Rubric on page 8 to
evaluate your description of the operation
of a machine and write your scores below,

My partner'sscore: My score:
signal is transmitted as radio waves and then
converted into sound again by the other phone D Work in pairs. Look at the previous
involved. Compact antennas in cell phones send a activities and discuss the questions.
signialin a short range. Cell phone networks enable 1. What is more important in the text:

peopleto talk no matter how far they

arefrom each other.

— '129} Unit 10

the users of the device, or the davices
themselvas?
2. What do you notice about how the verbs
change when the user is not mentioned?
3. How does the emphasis change in those
sentences?




Read ard arderstand irformation

A Look at the pictures and answer the questions,

1. What inventions do the pictures show?

2. If they are created, how will they change people’s lives?

[~ e

KLY

httpefiveww thaecoblog com

Inventions We Need Now!

In 2017, aver 360 million tons
of paper were thrown away
Paper waste must stop!
PermPaper will solve that
problem. PermPaper 15
fully-erasable, reusable paper It 1s made of a thin,
flexible plastic. You can write on PermPaper or use it
with your computer printer. When the information
on the paper isn't needed anymore, you can erase it
in a special scanner. The PermPaper is ready for
reuse again and again and again!

B Read the blog entries and complete the
fact files.

A

Reason for product:
Materials:
What it is:
Uses:

w

Reason for product:
Materials:
What it is:
Uses:

THE ECOLBLOG::

Q[ ecoblog

Years ago, our buildings were heated by

fireplaces and cooled with

open windows. Today,

energy-sucking heating

and cooling systems are

used But they don't meet

everyone's comfort levels. We need to replace
them with Cool/Hot Clothes—wearable heating
and cooling systems. The clothes are made of
cotton, and body temperature is monitored with
sensors. If your body gets too hot or cold, clothing
temperatures are adjusted. This system 15 great
for athletes, but families all around the world can o
enjoy their benefits too

am

C Work in pairs. Answer the questions.

1. How is information erased from
PermPaper?

2. How will we benefit from PermPaper?

3. How will we benefit from CoclHot Clothes?

Prodact Step 2

] Work in product groups. Share the
information you researched about the
machine you chose,

"N Create a fact file for your machine using
the fact files in activity B as a model. Add
more information about your machine.

.ﬂi You can go to www howstuffworks.com to
know more about the operation of different
machines and devices.

ﬂ Keep your fact file for step 2 of the product

Unit 10 Qz*r_;._



Interprat pictares Hlastrating a process

A Work in pairs. Look at the pictures and answer the questions.

1. How do you think hot-air balloons work?

2. Would you ever ride in a hot-air balloon? Why or why not?

U U

B Listen ﬁto a conversation about how
hot-air balloons work and number the
pictures in order.

A Listen again and match the pictures to the
the description of the process.

____The burners are turned on, and the air in
the envelope is heated up. The balloon is
released.

___ The cool air makes the balloon heavier
so it descends.

___Avent is opened. Hot air is released, and
cool air goes into the balloon.

____The envelope of the balloon is filled with
air by a fan.

C Work in pairs. Think about what you
learned and discuss the questions,
1. Do you think hot-air balloons are an
important invention?
2. Do you think people still use hot-air balloons?
3. What are the possible uses of a hot-air
balloon?

E To learn more about hot-air balloons, go to the
Reader, pages 117-128.

‘-"123) Unit 10

D Woerk in pairs. Look at the pictures from
activity A and take turns describing how
the hot-air balloon works.

The balloon Is filled with air by a fan. Then...

Think about your description and answer

the guestions.

1. Was it easy to describe the process? Why or
why not?

2. How did the pictures help you while
describing the process?

3. What special features are there in the pictures
to help someone explain the process?

Work in product groups. Take out your
fact file for your machine. Together write
a short description for how your machine
works. Use the process for the hot-air
balloon as a model.

Draw pictures on cards for the infographic
to illustrate how your chosen machine or
device works. You can also use pictures
from from magazines, product manuals
and newspapers or the internet.

Make notes on the back of the cards
about what each picture represents.

ﬂ Keep your picture cards for step 4 of the product.



Describe the operatior of a machine

A Read the sentences from Track 25 in
activity B and number them in the correct
order.

___When the balloon is inflated, the burners
are turned on.

___Then hot air is released and cool air
goes in,

___The balloon is released after that.

___ So, first, the envelope is filled with air
by a fan.

___ Finally, it sinks.

4 |dentify the words in the sentences that
helped you understand the order,

B Work in pairs. Look at the pictures and
answer the questions.
1. How often do you ride a bike?
2. How does a bike work?
3. What are the different steps in the process
of riding a bike?

The Structure
of the Bike

Handlebar

Seat

Back wheel Pedal Chain

C Loock at the pictures again. Use some of
the words from the box to describe the
process of riding a bike.

when e then e finally » after that'
first ® next e while

First, you it on the ceaf Theh...

A Work in pairs. Describe the steps of the
process to your partner.

A Use the Self-Check to evaluate your
participation.

‘ Self-Ghack

Understand a process

[ Tlidentified the main ideas.

1 ordered and linked ideas.

L1 used my notes to describe a process.

Yas =

D Work in pairs. Reflect on your
performance in the previous activity and
answer the question.

1. What language did you use to explain
your ideas?

2. How did you explain the order of the
process?

Unit 10 Qz:i-.-



Read and arderstand'informatior

A Read the infographic describing how elevators work. Match the
paragraphs to the pictures,

How Elevators Work

An elevator is a huge metal box (called car)
attached by very strong metal ropes to a
motorized pulley wheel, The elevator is
balanced by a heavy counterweight that weighs
the same amount as the car when it is loaded.

First, when the Then the metal ropes
elevator is called, the are pulled by the
motor is activated pulley and the elevator
and the pulley moves. moves up or down.

Once the elevator moves, the metal counterweight
at the other end of the rope goes the opposite
direction. This weight balances the elevator and
makes it easier to pull.

B Work with a partner. Read the infographic € Read the infographic again and answer

again, then close your book and explain the questions.
the process of using an elevator in your 1. What is the purpose of the first paragraph?
own words.

4 Swap roles and listen to your partner 2. How is the first paragraph different from
explain the infographic. the others?

4 Discuss with your partner how easy it was 3, Why are the paragraphs arranged in
to understand the process without the that ordei?
pictures.

ﬁ’l To know mare about how elevators work, you
st can visit hitp /mocomi corvhow-do-elevatorsaworkl. A Work in pairs. Compare your answer to the

questions.
‘-@ Unit 10




Write irformatiorito describe'how a machkine works

A Work in pairs. Look at the infographic on
page 124 and discuss the guestions,
1. What type of language is used?
2. What is its purpose?
3. What other textual features can you see?

4 Read the Writing Checklist and decide if
the infographic includes each point.

‘ Wreiting Ghecklist

The process of a machine

v Includes a clear title

v* Starts with a brief introduction.

¥ Each paragraph presents a different
process step in the correct order.

v Uses relatively short, simple
sentences.

v Uses proper language to describe a
process.

B Look at the graphic organizer used to
plan the infographic on page 124, Work
with your partner to complete the steps
in the process.

(P Title: Elevator

Prodackt Skep 4
8 |n your product groups, take out your
previous subproducts. Complete a
graphic organizer like the example to
plan your infographic.

" Write each part of the process on a
separate card. Use the information in the
graphic organizer to develop your ideas,

] Work with another product group.
Exchange your cards and check each
other’s work. Make sure the other group’s
process includes all the points in the
Writing Checklist.

"N Use the Writing Rubric on page 8 to
evaluate their work and write your scores
below.

Other group's score:
My group’s score:

"N Write a final draft of your process.

H Keep your index cards for step 5 of the product.

@ Description of the device: A huge metal box that travels up and down a buiding

@)Slepshﬁnprcms:

(%) End of the process

Unit 10 @5‘



Greate ardledit ar infographic

A Work in pairs. Think of the posters C Work in groups. Compare your answers.
you see on the street. Think of their Discuss why color and images are important
characteristics and discuss what makes when presenting and learning new
you look at them and why. information.

Prodact Step 5

B Read the boxes and mark () the

: 3] Work in product groups. Think of the
statements you think are true.

information that you just read. Then lock
at the infographics on pages 118 and 124
and answer the questions.

Ninety percent of the
i,-,f.?gﬁﬁmthat enters 1. What makes an infographic easy to
the brain is visual. understand?

2. What does an infographic need to be
eye-catching?

3. What colors do you think are best for an
infographic?

4, What is the best way to arrange the
pictures and the text?

= Take out your previous subproducts,
Assemble your cards with pictures and
your cards with the parts of the process
At Vet oelor and create your infographic. Make sure
images is eighty to include the details from your graphic
percent more likely to organizer from step 4.

be read.
’Y Analyze your infographic in your group.

"M Give each other feedback on the pictures
and descriptions of the process in your

When opening a book, infographic.
the first thing that people

see s the text and not N Edit your infographic together and get it
the images. ready for the final presentation.

E Keep your infographic for the last step of the
product,

Source: hitpsfunbounce comfcontent-marketingfinfographic-
about-infogr aphics’

‘-@ Unit 10



Infographic for the Operation of a Machine or Device

Prodact Step 6

(41 Work in product groups. Decide what part of the infographic each member
of the group is going to present,

] Take turns presenting the infographic to the rest of the class. Answer any
questions they may have,

(#| Use the evaluation form to assess your product and that of another group.

‘ Self/Peer Evalaatior Form

4 Mark (v) each aspect of the checklist that was covered in the presentation

My group Another group

Was there an introduction to the
machine or device?

Was the paraphrased information
clear and easy to follow?

Was it easy to understand how the
machine works?

Was the infographic attractive and
well-written?

8] With your group, write a short review of the other group’s performance.

5| Compare your assessment of your infographic presentation with your peers’
review of your presentation.
1. What differences are there?
2. What did you do well?
3. What do you need to improve?

Keep the review of your perfomance in your Evidence Portfolio to keep
track of your progress

Unit 10 @?-.-



‘ Evalaate Youar Gollaboratior

4 With your product group, grade each aspect to reflect on the way you worked
together. Then complete the table,

3 = Always 2 = Sometimes 1 = Never

Product Collaboration Analysis

We contributed with useful ideas Aspects that need improvement

We respected everybody’s opinions

We took turns talking

We finished our product on time How to do better next time

We helped each other when needed

We worked well with other group members

Total

Evalaate Yoar Progress .

A Assess your progress throughout the unit and answer the questions,
1. Did you collect all the suggested evidence?

2. Which activity was harder for you to achieve?

2. Which activity was easier?
4. What were your strengths?

5. What were your challenges?

Evaloate Your Achlevements

4 Read the learning outcomes and evaluate yourself.
I=Verywell 2 =well 1 = With difficulty

Learning Qutcomes Grade Reflection

| can select and analyze materiaks

| can read and understand information

| can write information

| can edit texts

+ Reflect on each learning outcome and write a comment or suggestion.
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Irregalar Yerbs

become
begin
hreak
bring
build
buy
calch
choose
come
cost
do
drink
drive
eal
fall
feel
fight
find
fly
forget
ael
give
g0
arow
have
hear
hit
keep

know

Past simple

was/were
became
began
broke
brought
built
bought
caught
chose
came
st

did
drank

drove

Past
participle

been
become
begun
broken
brought
built
bought
caught
chosen
come
coslt
done

drunk

driven
eaten
fallen
felt
fought
found
Aown
forgotten
gotlen
given
gonefbeen
Zrown
had
heard

hit

kept

known

leave
lose
make
meet
pay
put
read /rid/
ride
run
say
see
sell
send
sing
sit
sleep
speak
spend
steal
swim
take
tell
think
throw
understand
wake
wear
win

write

Past
simple

left

lost
made
met
paid
put
read fred/
rode
ran

said
saw
sold
senl
sang

sat
slept
spoke
spent
stole
swarn
took
told
thought
threw
understood
woke
wore

won

wrole

Past
participle

left
lost
made
met
paid
put
read fred/
ridden
run
said
seen
sold

sent

sung
salt
slept
spoken

spent

stolen

awum

laken
told

thought

thrown

understood

woken

worn

won

written

lireqgular Verbs

{129}
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Pkhoremic Gharst

Short Vowels Consonant Sounds

fa/ at accident b/ had
e/ egg every /d/ day
fxf in did Jds/ just
/of odd off /f/ fine
fof put book la/ go
Inf us sun h/ happy
[if very baby lif yes
Jaf ago balloon {kf cat
i leg
fm/f me
W
fa:f arm car n/ rng
Jir/ eat me Ip/ pet
f3:f sir her Irf read
fo:f or horsa /sf sit
fuzf you blue 1/ she
ftf ten
!/ better
fer/ day age fvi view
Jarf | by fw/ we
fa1/ boy toy 2/ 200
Jouf open flow {3/ pleasure
fou/ low show 1o/ this
fau/ about house faf thin
f1a/ ear year
[ea/ repair hair
fva/ cure pure
lata/ fire hire
Jfava | our flour

‘-_ Phonemic Chart



Gramwmear Refererce

Present Simple 1. The normal rule is to add -ed to the base
Use form of the verb
* We use the present simple tense to indicate wait-waited

1. Something is a regular, habitual activity. 2. :f:eeadd d to the base form of verbs ending

He feels really depressed every time he looks in

. Irive—arri
the mirror, arrive-arrived

3. We remove the y and add -ied to the base

%A POTFIanENt SUUAton. form of verbs ending in a consonant + y.

My friends always make jokes about my arms

cry-cried
and legs. 4. We double the consonant and add -ed to
Form verbs ending in a single vowel + consonant
* The form only changes in the third person stop-stopped
singular. 5. There are many common irregular verbs

Affirmative and Negative (see table on page 143)

I Present Perfect Simple
We look at the photos. Use
You don't look at the photos » We use the present perfect simple to describe:
They 1. An activity that started in the past and
?:e looks at the photos. continues to the present. -
" doesn't look at the photos. We have always had a great relationship.
2. Actions that happened recently and have an

| I've done really weil in my exams this year,

. we 3. Actions that happened at an indefinite time

- you in the past,
" they goon Agatha Henderson has returned from an
Wher Sgturday extended vacation.

he night?

does she Form
it » We form the present perfect with the auxiliary

haverhas + past participle.

Past Simple Affirmative and Negative
Use |

have (I've/You've/

* We use the past simple tense to indicate: You We've/They've)
1. An action that is now finished. We Have not (haven't) |always had a great
! had a chemistry exam. They relationship.
BisEi ?:ﬂ has (He's/She'sAt’s)
» The farm of the past simple is the same for all 7 | has not (hasn't)

It

subjects

Grammar Reference 13?'.-*



Gramwmar Refererc
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Questions
|
we
Have
you
they been worried?
he
Has she
it
Short Answers
Yes, | have
Have you been
;i No, | have not
worried? g
(haven't).
Yes, she has,
Has she been worried? | No, she has not
(hasn't).

Modals of Suggestion: Should

= Should is used to give advice and to make
recommendations,

You should telf them what jokes you are not
happy to hear.

Try to Make Suggestions

Use

= Ve use try + -ing to encourage someone to
do something new without knowing what the
outcome will be.

Try talking to a personal trainer,

Past Continuous

Use

= We use the past continuous tense to indicate
longer actions in the past. It indicates actions or
activities that have duration.

Fifteen-year-ofd Julie Parks was walking her dog

Form
» We form the past continuous tense with the

auiliary was/were + the present participle.

ﬂ@ Grammar Reference

Affirmative and Negative

|
He was
was not
She {wasn't)
It walking.
We were
You were not
They (weren't)

Past Simple vs Past Continuous

Use
= We use the past simple tense to indicate a
shorter action or event that happened at the
same time as a longer action (past continucus):
1. We often introduce clauses in past
continuous tense with while.
While { was speaking to her, tears were forming
in her eyes.
While | was studying in China, { met a girl named
Mei.
2. We often introduce clauses in past simple
tense with when.
I was walking to her house one day when | saw a
store that sold umbrellas.

When she saw me, she looked shocked.

Adverbs of Frequency

Use

» We use adverbs of frequency to indicate
how often we do things or how often things
happen. Adverbs of frequency include: always,
usually, often, sometimes, rarely, never

» The position of adverbs of frequency is different
for reqular verbs or the verb to be.
1. They go before regular verbs.

They often start using first names as soon as they

first meet someone.

They always shake hands and say heffo.



2. They go after the verb to be.
New Zealanders are usually very easy to get to
know.
People are always warm and welcoming.

Past Perfect Simple

Use

= We use the past perfect to indicate something
that happened before another event
in the past
{ had just finished changing when they
announced it was my turn.

Form
» We form the past perfect with the auxiliary had
+ past participle.

Affirmative and Negative

: hadia) scored eight
He/Sheflt had not B
We/YowThey | (hadn't) S
Questions
I .
Had he/she/it Bomeh
times?
welyou/they

MNarrative Tenses

Use

* We use the past simple, past continuous, and
past perfect tenses to narrate past events. These
tenses are sometimes combined to show how
different events in the past relate to each other.
Depending on which tenses are used, we can
describe past actions in various ways.

¢ We use the past simple to describe completed
past actions. Thase can be one after the other.

[ threw the hall at him and sat on the floor,
» We use the past continuous to talk about:

1. Past actions in progress or continuous
background actions

{was walking through the woods.

2. To describe continuous past actions
happening at the same time.
While Charlie was training, 1 was working on
my art piece.

Note

= \We can use the past continuous with the
past simple to show how a shorter action
interrupted or took place at the same time as a
longer action.
fwas watching him play when | suddenly had
a thought.

e We use the past perfect to describe a
completed action that happened before another
action in the past.

When [ finally managed to get the balf off him,
Charlie had already scored eight times.

Note

= Narrative tenses can be used with when,
while, and after to help describe the order of
events.

Imperatives
s We use the imperative for:
1. rules.
2. warnings.
3. instructions.
4, recipes.
Form

Affirmative

Secure your home and learn focal evacuation
routes,

MNegative

Do not use matches or lighters, in case of leaking
natural gas pipes.
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Modals of abligation

» We can use the modal auxiliary verbs have to,
don't have to, must, and mustn't to express
obligation.

Use

* We use must to show that the obligation is a
personal obligation
You mustn't go outside.
Once the tornado has started you must look for
refuge in underground shelters

= We use have to to show that the obligation is
external, e.g., alaw or a rule.
You have to stay informed.

= \We use don't have to to show that something
is possible, but it's not mandatory.

You don’t have to go to an official shelter,

Reported Speech

Use

* We use reported speech to tell another person
what someone said.

¢ We usually move the verb in the reported clause
‘one tense back' if the reporting verb is in the
past tense, e.g., said, told.
Note: We often use say and tell as reporting
verbs.

» The verb in the indirect clause usually maoves
one tense back

Say + (that)
He said (that) he was just thankful that there
hadn't been any alligators in the water!

Tell + person (that)
He told us that he and his mother lived on the
first floor.

Direct

Reported

Present Simple
“I live on the first
floor with my
mother,”

Present
Continuous

“The water is rising
all around my
apartment.”

Past Simple
“| learned to swim
when | was six.”

Past Simple

He told us that he and his
mother lived on the first
floor,

Past

Continuous

His friend told Brandon
that the water was rising
all around his apartment.

Past Perfect

Brandon said that he had
learned to swim when
he was six.

Comparatives
Use

» We use as + adjectivelverb + as to show that
the things compared are not equal in some way.

» The order of the things compared is opposite to
the one used in comparisons with comparative

adjectives.

Sam is not as confident as Paul.

* We use more with all adjectives with more than

one syllable

Paud is mare confident than Sam.

Future Forms
Use

s We use will for predictions about the future, It
is used to express the opinion or belief of the

speaker.

Winter will be shorter and spring will arrive

earlier.

* We can also use might/may tor predictions in

the future. It indicates possibility or uncertainty.
This number might increase in the near future.,
We may be able to see the sky again.
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Fronting

» When we want to focus on something
important, we bring it to the front of the
sentence. This is called fronting.

* The expression It is + adj emphasizes
information by bringing it to the front
It is essential that we know where the
products we buy come from.

Form

» We use this form by writing It is + adj + that +
another clause

It is crucial that governments do more to
protect hunted animals.

Making Offers, Requests, and Promises
Use
= We use would to make requests.

{would fike to speak to someone about a
problem,

s We use shall and would to make polite offers.
Wouid you like me to help you with it?
Shall | get the manager?

¢ We use will to make promises.
We will help you with that.

First Conditional: Warnings

Use

* We use the first conditional to express a
possible condition and a probable result in the
future.

* We separate the two clauses by a comma if we
begin with the if clause. We don't use a comma
when we begin with the conditional clause.

If they don’t do anything about it, I'll be very
upset.

{ will talk to the manager if the customer
sefvice representative can't help.

Form
youdo |1 will (Ill) :

If n(_)thing | will not post a bad I;E"Jiew
aboutit, |twont) | O7 YOUT WebpagE.

Present Passive

Use

= We use the passive when we are more
interested in who or what receives the action.
The pulley pulls the metal ropes. (We are mora
interested in the pulley)
The metal ropes are puifed by the puffey. (We
are rore interested in the metal ropes)

e We use the passive when the object or person
doing the action is not known or important.
A big fan is powered and starts to fill a flexible
skirt

Note

At the end of passive sentences, we can mention

the object or person doing the action by

using by,

The envelope is filled with air by a fan.

Form

s \We form the passive with the verb to be + past
participle.

s The object of the active sentence moves to the
front of the sentence.

Active: The motors move the propellers.

Passive: The propellers are moved by

the motors

Affirmative and Negative

» \We form the negative by using the negative of
the verb to be.

Drones aren't used for simple tasks fike taking
a selfie.
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[ 4

e

Questions and Short Answers
* In questions, we change the order of the
subject and verb

Yes, it is.
Mo, Itisn't.

s the hot-air balloon
filled with air by a fan?

Note

We use sequencers like first, then, next, after
that, once, finally, etc. with present passive to
explain or describe a process in steps.

Additional Grammar Reference

Present Simple Verb to be

Use

* We use the verb to be in the present simple
tense to give information about people or
things.

Affirmative and Negative

am {I'm)
am not (I'm not)
a sewer inspector
i is (He's/She's/t's)
She |. .
it is not {isn't)
We are (We're/You're/
You |They're) sewer inspectors.
They | are not (aren't)
Questions

What's your name? How old are you?
Where are you from? When are you available?

Short Answers
Are you a taxi Yes, | am.
driver? No, 1 am {I'm) not.
s he a sewage Yes, heis
inspector? No, he is not (isn‘t).
Yes, they are
Avre they pilots? No, Ihe;are not (aren't),

"-_@ Grammar Reference

Present Continuous

Use

Ve use the present continuous tense to describe
actions that are in progress now or around now
This week, pilots are learning how to use new
fiight equipment,

Form

We form the present continuous tense with the
auxiliary amfisfare + the present participle.

Affirmative and Negative

am
I fam not A'm
not)
He is (He's/She's/
She It's)
It is not {isn't) helping
We are (We're/
You You're/
They They're)
are not
{aren't)
Past Simple
Use

» We use the past simple tense to indicate:
1. An action that is now finished
Hiroshi opened the door. The bird flew into the
sky.
2. A sequence of events in the past
He went to his field and worked alone.

Form
» The farm of the past simple is the same for all
persons
1. The normal rule is to add -ed to the base
form of the verb.
open-opened
2. We add -d to the base form of verbs
ending in e.
explore—explored



3. We eliminate the y and add -ied to the base
form of verbs ending in a consonant + y.
cry-cried

4. We double the consonant and add -ed to
verbs ending in a single vowel + consonant.
stop-stopped

5. There are many comman irregular verbs.
(See table on page 161.)

Affirmative

|
He/She/t
We opened
Yo

the door.

They

Negative

We use the auxiliary verb did not (didn‘t) before
regular and irregular verbs in the base form to
form the negative in the past simple tense,

|
Halshedt did not carry the
e (didn’t) crane
Youl '
They

Questions

We use the auxiliary verb did in questions in the
past simple tense. The main verb always stays in
the base form

|
he/shefit ane Bia
When did we
crane?
you
they
Short Answers
Did you read the No, | did not (didn't).
story? Yes, | did,
Drid Hiroshi help the {";Ei’{'j:,‘;c“d gk
e Yes, he did.

Parts of Speech

Use

» We use parts of speech to categorize English
waords: noun, pronoun, adjective, vert, adverb,
preposition, conjunction, interjection. They help
us analyze sentences and understand them

» We use nouns in the name of a person, place,
thing, or idea: Daniei, London, dog, teacher...

* We use pronouns in place of a noun or noun
phrase to avoid repetition: |, you, he me...

* We use adjectives to describe, modify, or give
more information about nouns and pronouns:
big, ofd, biue, beautiful...

* We use verbs to show action or state of being:
cry, run, sleep, cook. ..

» We use adverbs to describe or modify a verb,
adjective, or another adverb: always, too, weil,
very...

» We use prepositions to show the relationship
between a noun or pronoun and another word
to, at, between, about...

* We use conjunctions to join words or ideas:
and, but, since, because. ..

We use interjections to express a strong feeling
or emotion: Wow! Help! Quch! Ohl...
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Adjective Order

Use

= \We can use more than one adjective to describe
nouns. There are different types of adjectives
and they have to follow a specific order.

opinion: beautiful, ugly

size: big, small

age: young, old

shape: round, square

color: red, gold

origin; American, French

material: wooden, metal

purpose: These adjectives often end in -ing.
For example, sleeping bag

Note

s \We usually use a maximurm of three different
adjectives. We separate thermn with a comma.
One day, someone steals a huge, round, blue
diamaond from a museum.
Rachel pulls a long, green, silk drass out
of a bag.

Adverbs

Use
» We use adverbs to modify a verb, an adjective,
or another advarh:

1. Rachel refuctantly agrees. (The adverb
reluctantly modifies the verb to tell us how
Rachel agrees.)

2. She has a fairly interesting job. (The adverb
fairly modifies the adjective to tell us how
interesting the job is.)

3. Victoria runs incredibly fast. (The adverb
incredibly modifies the adverb fast to tell us
how fast Victoria runs.)

‘-_ Grammar Reference

» Adverbs of manner tell us how something
happened. They are usually placed after the
main verb or object.

Please fook at the script carefully.
Flease ook carefully at the script,

s Like adjectives, many adverbs are gradable, that

is, we can madify them using very or extremely

Note

» The modifying words very and extremely are
themselves adverbs. There are called degree
adverbs because they specify the degree to
which an adjective or another adwverb applies,

» Degree adverbs include almost, barely,
entirely, highly, quite, slightly, totally, and
utterly. Degree adverbs are not gradable.

Form
* Many adverbs end in -ly, More precisely, they
are formed by adding -ly to an adjective.

Modal Verbs: Obligation, Necessity,

and Advice

* We can use the modal auxiliary verbs must,
need to, might, and should to express
obligation and necessity, and give advice

Use

* We use must to express strong obligation
or prohibition.
You must speak English on the trip,

» We use need to to express necessity.
You need to make sure your plans work,

= We use might when we are not sure about
something.

We might have time to see the Statue
of Liberty.

* We use should to make suggestions and
give advice
We should run so we don’t miss it.



A

act /'mkt/ n something that 1s done

ad /'ad/ n a picture, short film, song, etc. that tries
to persuade people to buy a product or service

advice /ad'vars/ i an opinion or suggestion about
what sormeone should do

aerial /‘erijal/ adj used or performed in the air

after /'=ftx/ adv following in time

agony /'®gani/ n extreme mental or physical pain

alluring /2'lurn/ adj very attractive

antenna /@n'tzna/ n a thin sensitive organ on the
head of an insect, crab, etc, that is used mainly
to feel and touch things

apartment /3'pa>tmant/ n a usually rented room
or set of rooms that is part of a building and is
used as a place to live

attempt /3't=mpt/ v to try to do something

aunt /a2nt/ n the sister of your father or mother or
the wife of your uncle

avalanche /'®ve lentf/ n a large amount of snow
and ice or of dirt and rocks that slides suddenly
down the side of a rmountain

avocado / a:va'kardou/ n a fruit with rough dark
green or purple skin, smooth light green flesh,
and a large seed in the middle

B

balcony /'balkani/ n a raised platform that
is connected 1o the side of a building and
surrounded by a low wall or railing

basketball /'baskitba:l/ n a game in which two
teams of five players bounce a ball and try to
score points by throwing the ball through one
of the raised nets at each end of a rectangular
court

bathroom /'ba8 ruim/ n a room with a sink and
toilet and usually a bathtub or shower

battery /'batari/ n a device that is placed inside
a machine to supply it with electriaty

behalf /br'haf/ n as a representative of someone

belief /ba"li:f/ i a feeling of being sure that
someone or something is good, right,
or valuable

big deal said when you do not think that what
someone has said or done is important or special

blizzard /'blzzad/ 1 a severe snowstorm that
goeson for a long time

boundary /'baundri/ n sornething that shows
where an area ends and other area begins

brag /'brazg/ v 1o talk about something or
someone that you are really proud of

C

carbon dioxide / kair.ban dar'ark.sard/ n the
gas formed when carbon i1s burned, or when
people or animals breathe out

carbon monoxide /kar.ban-manaksald/ n a
poisonous gas that s formed when carbon 15 not
completely burned and especially when gasoline
is burned in car engines

chances are /tf=ns 2/ ifis likely

chaos /'ker,a:s/ n a complete confusion and
disorder

character /‘kertkt/ n a parson who appears in a
story, book, play, movie, or television show

chill /'t1li/ adj feeling cold

climax /'klar,maks/ n the most exciting and
important part of a story, play, or mowvie that
occurs usually at or near the end

command /ka'mand/ n an instruction in the form
of signals that tell a device to do something

competition / ka:mpa'tifan/ n the act or process
of trying lo get or win something that someone
else is also trying to get or win

concem [kan's:n/ n a feeling of worry usually
shared by many people

confident /'ka:nfadant/ adf having a feeling or
belief that you can do something well or succeed
at something

contest /‘ka:intzst/ n an event in which people
compete against each other to try to win

cope /'koup/ v to deal with problems and difficult
situations and try to come up with solutions

council /'kaunsal/ i a group of people who are
chosen to make rules, laws, or dedsions about
something

countryside /'kantri said/ n land that is away
fror big towns and cities

coworker /'kou waka/ n a person who works at

the place where you work
Glossary h
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crisis /'krasas/ n a difficult or dangerous situation
that needs serious attention

D

damage /'demidz/ n physical harm that is done
to something or to someone

debris /'de bri:/ n pieces that are left after an
accident or after something was destroyed

deceptive /d1'sspuv/ adj intended to make
sormneone believe something that is not true

decode /dit'koud/ v to discover the meaning of
information given in a secret or complicated way

deforestation /di: farr.a'ster.fan/ i the cutting
down of trees in a large area, or the destruction
of forests by people

delighted /dr'lartad/ adj full of great pleasure or
satisfaction

dialogue /‘daja la:g/ n the things that are said by
the characters in a story, movie, play, etc

disposed of /di'spouz/ phrasal vio get rid of
sornething

downstage /'daun'sterds/ adv in the direction of
the front part of a stage

drill /'drzl/ n a tool used for making holes in hard
substances

drought /draut/ n a long period when there is
little or no rain

E

earthquake /'8 kwertk/ v a shaking of a part
of the Earth's surface that often causes great
damage

effective /1'fekuy/ adf something that s
successful in producing a desired result

emission /i'm1f.an/ n amount of gas, heat, light,
etc. that is sent out

empathetic / em.pa'Bet.tk/ adi 1o have the ability
of understanding how someone else feels

employee /tm plot'i:/ n a person who works for
another person or for a company for a salary

enchantress /mn'tfz=n.tras/ n an extremely
attractive and interesting woman

endangered spedies /in'derndsad 'spitfitz/n a
species threatened with extinction

enhance /in‘hans/ v to increase or improve

‘-_ Glossary

ensure /1n'[uz/ v to make sure something is done
or happens

erupt /1'rapfan/ v 10 send out rocks, ash, lava,
elc, in a sudden explosion

exhaust /1g'za:st/ n the waste gas from an
engine, especially a car's, or the pipe the gas
flows through

F

fencing /'fsnsin/ n the art or sport of fighting
with swords

finally /fanli/ adv at the end of a penod of time

first /'fa~st/ adj coming before all others in time,
order, or importance

fitness /'fit.nas/ n the condition of being
physically strong and healthy

flexible /'flzksabal/ adj capable or being changed
or bent

flight controller /flart kan'trou. e/ n device used
to operate an aircraft

flood /fiad/ n a large amount of water covering
an area of land that is usually dry

forecaster /'fair.kas.tz/ n a person who tells you
what particular conditions are expected to be
like

forward /‘foawand/ adv in the direction that is in
front of you

fossil fuels |/ fi-sal- fyl(-a)ld/ n a fuel (such as
coal, oil, or natural gas) formed in the earth from
plant or animal remains

freezing /'frizziny/ adj really really cold

friendly /frend.li/ adv behaving in a pleasant,
kind way towards someone

fuels /'fjuz.al/ i substance that is used to provide
heat or power

G

geologist /dsi'atlackist/ n a person who studies
geology

goods /gudz/ n iterns for sale, or possessions

H

habitat /'hab.a.tat/ n the place or environment
where a plant or animal naturally or normally
lives and grows

handsome /'haznsam/ adf pleasing to look at



hang /'ha=n/ v to attach or place something so
that it is held up without support frorm below

happy /‘ha=pi/ ad feeling pleasure and enjoyment
because of your life, situation, elc

haunted /'ha:ntad/ adj lived in or visited by
ghosts

hockey /‘hatki/ i ice hockey

hook /'huk/ n something that is used to attract
someones attention

host ['houst/ n someone who is having a party

household /'haus hould/ n the people in a family
or other group that are living together in one
house

humankind /'hjurman kamnd/ n all people as a
group

hurricane /'hara kein/ n an extremely large,
powerful, and destructive storm with very strong
winds that occurs especially n the western part
of the Atlantic Ocean

hydrocarbons / har.drou'kair.ban/ n a chemical
combination of hydrogen and carbon, such as in
oil or petrol

|

identify /ar'denta far/ v to know and say who
someone is or what something is

illegal /1'lir.gal/ adj not allowed by law

improvement /1m'pruivmant/ i the result of
improving something

injury /'tndzari/ n physical harm or damage to
someone’s body caused by an accident or an
attack

issue ['1fu:/ n problem or concern

J
joke ['dzouk/ n something said or done to cause
laughter

 H

leak /'lizk/ n a whole in a surface that lets
something pass in or out

lift /'lrft/ v 1o move 1o a higher position

litter /'li-ta r/ n trash, waslepaper, or garbage
lying scattered about

livable /'livabal/ adf possible to lve in or have the
things that people need to live properly

long /'lain/ adf extending a great distance from
one end to the other end

look at /luk at/ phrasal v to use your eyes 1o study
or consider something

loss /'lazs/ n failure to keep or to continue to have
something

loud /'laud/ adf making or causing a lot of noise

M

magnitude /'mazgna tuid/ n the size, extent, or
importance of something

make /'merk/ v to build, create, or produce
something by work or effort

manner [‘mana/ n the way that something is
daone or happens

meaningful /'miininfal/ adf having a clear
meaning

midpoint /'m1d pomnt/ n a point at the middle of
something

morbid /‘'moxbad/ adf to have an strange interest
in unpleasant topics

motor cortex n the cortex of a motor area

movie /'muzvi/ i a recording of moving images
that tells a story and that people watch on a
screen or television

must /'mast/ v used to say that something is
required or necessary

N

neighbor /'ne1ba/ n a person who lives next 1o or
near another person

nervous /'navas/ adj having or showing feelings
of being worned and afraid about what might
happen

next /'nekst/ adf coming after this one

nitrogen /'nat.tra.dzan/ n a chemical elermnent
that is a gas with no color or taste, forms most
of the earth’s atmosphere, and is a part of all
living things

notice /'noutas/ n information that tells you or
warns you about something that is going 1o
happen

notorious /nou'torijas/ adj well-known or
famous especially for something bad

nowadays /'nawa de1z/ adv at the present time
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o]
once /'wans/ adv one time only

P

pants /‘p®nts/ n a piece of clothing that covers
your body from the waist to the ankle and has a
separate part for each leg

particulate matter n mixture of dust, pollen, soot,

and smoke particles suspended in the air

pastry /'peistri/ n a small cake

pay /'pe1/ v to give maney for goods or services

personal trainer / prr.san.al ‘rer.na/ n
someone whose job is to help you become
stronger and healthier

play /'plet/ v to do activities for fun or enjoyment

plot point /pla:t parnt/ i an event that is part of
a series of points that form the story in a novel,
movie, elc

policy /'pa:lasi/ nan officially accepted set of
rules or ideas about what should be done

pollutant /pa'luttnt/ n something that causes
pollution or contarmination

population | parpja'lerfan/ n the number of
people who live in a place

present /'preznt/ n something that you give
to someone especially as a way of showing
affection or thanks

pricey /'pra1.si/ adj expensive

produr.e ['praz.duzs/ 1 n food or any other
substance or matenal that is grown or obtained
through farming; 2 v to create or make
something

propeller /pra'pzla/ n a device with two or more
blades that tumn quickly and cause a ship or
aircraft 1o move

R

radio contreller /'rer.di.ou kan'trou.l=/ na
device used to operate or control a machine
remaotely by radio signals

refresh /ri'fre[/ v lo make someone less hot or
tired

refund /rr'fand/ vio give back rmoney that
sornecne paid for something

relative /‘relatv/ n a member of your family

‘-_ Glossary

rescue /'rzskju/ n an act of saving someone or
something from trouble

resist /r1'zist/ v 1o fight against a force

ripped /ript/ adf having strong, well-developed
muscles

s

sales volume n the nurmber of products or services
provided

save ['serv/ v1o keep someone or something safe

scene ('sitn/ i a division of an act in a play during
which the action takes place in a single place
without a break in time

schedule ['skeds.u:l/ v 1o plan things that will be
done and the times when they will be done

set /'sst/ n to put something in a place or position

setup /'setap/ nin storytelling, the introduction
of elements that will be useful later in the story

sewage /'sii-ij/ n refuse liquids or waste matter
usually carried off by sewers

shake /ferk/ v 1o move backwards and forwards
or up and down in quick, short movements

share /'[eax/ v to have or use something with
othars

shout /[aut/ v to speak with a very loud voice

showve /[av/ v to push someone or something
forcefully

sideboard /'sard boad/ n a piece of furniture
with drawers and shelves

sidewalk /'sa1d wa:k/ n a usually concrete path
along the side of a street for people to walk on

signal /'s1gnl/ i a wave of light or sound that
carries a message, sound, or image

skinny /'skini/ adj very thin or too thin

sneaker /'snitka/ n a shoe with a rubber sole that
is designed for people to wear while running,
playing sports, elc

southwestemn /sauB'westan/ adi in, toward, or
from the southwest

spring /'sprin/ n a piece of curved or bent rmetal
that can return to its original shape after it has
been pressed down or stretched

stage /'stdj /n the part of a theater on which the
acting takes place



stage direction ('sterds darrek.fan/ na
description or instruction in the text of a play
that explains how the play should be performed

stand-up comedy /'stzndap ka.ma.di/ na
style of comedy in which a comedian performs
a monologue in front of a live audience. The
comedian recites a humorous stories or jokes

steroid /'stzro1d/ n a natural substance that is
produced in the body

store ['stoz/ v 1o put something that is not being
used in a place where it is available to use later

subplot /'sab pla:t/ n a plot that is related to but
less important than the main plot of a story

suffer ['safa/ v to expenence something painful
or unpleasant

sworn /'swoan/ adj used 1o describe people who
have openly stated their feelings, opinions, etc

T

terrifying /'ters fajin/ adj causing great fear

that /'dat/ pron used to indicate which person,
thing, fact, or idea is being shown, pointed to,
or mentioned

then /'dzn/ adv at that time

tornado /tox'nerdou/ n a violent and destructive
storm in which powerful winds move around a
central point

track /wrak [ n path or road designed for sports
events

tremble /‘trem.bal/ v to shake slightly, usually
because you are cold, frightened, or very
emotional

troll /'troul/ n a person whao tries 1o cause
problems on an Internet message board by
posting messages that cause other people to
argue, become angry, etc

trout /'traut/ n a common fish that lives in nivers
and lakes and is often used as food

truth /tru:B/ n the quality of being true

tsunami /su'naimi/ n a very high, large wave
in the ocean that is usually caused by an
earthquake under the sea and that can cause
great destruction when it reaches land

twisted my amm phrasal v to persuade someone
to do something they do not want to do

u

unfortunately /an‘farr.tfan.atli/ advused to say
that something Is sad, disappainting, or hasa
bad effect

uninhabitable / anin'habatabal/ adf not safe or
suitable to be lived in

v

volcano /val'kernou/ n a mountain with a hole in
the top or side that sometimes sends out rocks,
ash, lava, etc, in a sudden explosion

w

warn /wairn/ v to tell sorneone about possible
danger or trouble

waste /‘werst/ n loss of something valuable that
occurs because too much of it is being used
or because it 1s being used in a way that is not
necessary or effective

weight lifting /'wert 'l1ftin/ n the activity of
lifting weights for exercise or in competition

well-being / wel'biz.1n/ n the state of feeling
healthy and happy

while /‘wajal/ conj during the time that

wiring /'wajarin/ n the systern of wires that carry
electricity in a particular place, device, etc

wonderful /'wan.dz.fal/ adj extremely good

Glossary 'h



Bibliogpapb,y

Source Material

Archive.org. “Full Text of Production Book for
Watting for Godot” https #archive org/streamy
productionbookfo0Obake/productionbookfo00bake_
divu txt (accessed 07/04/2018) page 71

CMBC. "2017=-A Year of Disaster,” https/Aaww cnbe
com/2017/12/26/2017--a-year-of-disaster html
{accessed OO/18/2018) page 46

CommisceoGlobal. "New Zealand Guide,* htps fwww
commisceo-global com/resources/country-guides
/mew-zealand-guide (accessed 07/04/2018) page 26

ExplainThatStuff. “Elevators,” hitps/www
explainthatstuff com/mow-elevators-work
htmi (accessed 07/04/2018) page 124

ExplainThatStuff. "Hovercraft,” hitps/haww
explainthatstuff commovercraft html {accessed
07/04/2018) page 120

HowsStuffWaorks. "How Drones Work, " hitps /fscience
howstuffworks comftransport/flight/modernidroness
htm (accessed 07/04/2018) page 118

LifeHacker "The Complete Guide to What To Do Before,
Durning, and After a Disaster, " https #lifehacker
com/5976362/the-complete-guide-to-what-to
-do-before-during-and-after-a-disaster (accessed
07/04/2018) page 49

LiveScience. "Pollution Facts & Types of Pollution, * https.¥
www livescience, comv'2 27 28-pollution-facts htmil
{accessed 07/04/2018) page 82

OneGreenPlanet. 10 Reasons Buying Local Is Great for
You and the Planet,” hitp/Awww. onegreenplanet
«argflifestylefreasons-to-buy-localf (accessed
07/04/2018) page 83

Peliser "Death of 3 Salesman, " hitp feww

pelister orgfiterature/AthurMiller/Miller
_Salesman pdf (accessed 07/04/2018) page 71

Physics.org. "How Do Mobile Phones Work?, ™ http#f

www. physics orgfarticle-questions
asplid=82 (accessed 07/04/2018) page 120

‘-_ Bibliography

Ready. "Recovering from Disaster,* hitps:/hwww ready gov
frecovering-disaster (accessed 07/04/2018) page 50
SimplyScripts. "Dracula, * www simplyscripts com/scripts/
DRACULARScript rif (accessed 07/04/2018) page 71
StopBullying.corm "Facts About Bullying,” https fhwww
stopbullying gov/media/facts
findex htrl (accessed 07/04/2018) page 17
TheElementsofCinema. "The Three-Act Structure, ™ httpi//
whww elementsofcinema
comscreenwriting/three-act-structure
/ (accessed 07/04/2018) page 74

Unbounce "An Infographic About Infographics, * https
unbounce comvcontent-marketing/infographic-about
-infographics/ (accessed 07/04/2018) page 126

Suggested Websites for the Student

Activities for ESL Students:

British Council. "Grammar and Vocabulary, http//

learnenglishteens britishcouncil org

fgrammarvocabulary (accessed 07/04/2018)

British Council. *Skills,” http:#learnenghshieens

britshcouncil org/skills (accessed 07/04/2018)

English-at-home. "Learn English for Free,”

www english-at-home.com (accessed 07/04/2018)

English-te-go. “Instant Workbook, "

wiww english-te-go.com (accessed 07/04/2018)

English Club. "EnglishClub Helps You Learn

or Teach English, " https/Awwaw englishclub comy

{accessed O7/04/2018)

Resources for English as a Second

Language

BEBC. "Online Learning, Support and Advice, *

http#/ www. bbe co ukflearning/subjects

fenglish. shtml (accessed 07/04/2018)

Merriam-Webster “Learner’s Dictionary, * hitp 4/

learnersdictionary.com {accessed 07/04/2018)



~ Reader

Simon Cupit
Jin Lee




Simon Cupit
Jin Lee




Publisher
Lauren Robbins

Editors

Dan Moby Humm Soriano, Alisa
Delgado Carrillo, Paulina Cruz
Sanchez

Author
Simon Cupit, Jin Lee

Additional Material
Stephen Dudley

Proofreading

Jorge Mancera Cardds
Series Design

Ignacio Galvan

Cover Design
Rubi Ramirez

Design Coordination
Daniela lbarra

Layout and DTP
UDF Design Team

llustration
Belén Garcia, Angel Campos,
Jorge Marciano Avinia Avila

lconography
David Ramirez

Photography
© 2019 iStockphoto, © Fotolia 2019,
Latinstock © 2019, ©® AFP 2019

Production
Adriana Poceros, Valeria Salinas,
José Navarro

The trademark University of Dayton
Publishing is the property of University
of Dayton. Unauthorized copying,
reproduction, hiring, and lending
prohibited.

U.D. Publishing, S.A. de CV, is the
exclusive licensee of the University of
Dayton Publishing brand.

University of Dayton
300 College Park
Dayton, OH 454469

Quest 2

Reader

First edition, 2019

D.R. © U.D. Publishing, 5.A. de C.M, 2011
Magdalena 211, Colonia del Valle,
03100, Ciudad de México

Tel.: (55 1087-8400

www.udpglobal.com

ISBN 978-407 493-999-6

Member of the Cémara Macional de la
Industria Editorial Mexicana
Registration number 3263

All rights reserved, Mo part of this book
may be reproduced, stored in a retrieval
system, or transmitted in any form or

by any means, electronic, mechanical,
photecopying, recording or otherwise,
without prior permission inwriting of the
publishers,

Printed in Mexico/Impreso en México

Quest 2
Reader
Printed in xx at s,



Staying Healthy
(Unit 1)

Culture Cormer
(Unit 2)

Get Active!
(Unit 3)

Surviving Natural Disasters

(Unit 4)

Read All About It!
(Unit 5)

The Speckled Band
(Unit 6)

Being Eco-friendly
(Unit 7)

Fixing the Problem
(Unit 8)

Expressing Our Thoughts:
Dramatic Monologues
(Unit 9)

Up, Up, and Away!
(Unit 10)

Glossary
Bibliography

19

29

39

51

77

91

103

117

129
135



Dear Student,
Your quest begins with your Reader!

There are ten fun and informative texts in this book, one
for each unit of your Activity Book. These texts provide \
interesting informative texts with additional information -
about the unit topics. In addition they offer modern and
traditional fiction for your entertainment. s

Your Reader includes a mixture of fiction and nonfiction
texts, and there are many helpful features to guide your = °
i reading; e

: * Pre-reading QQuestions activate pre-existing knowledge
s and help youn predict content.
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- * A Comprehension Check at the end of each text will e
E-'f\ help you develop comprehension skills. &
j * Keywords have been highlighted through the text 1 i
and can be found in the Glossary at the back of your 3
e Reader. | ; ‘J
; Remember you can also use elements such as pictures ;;
~ and subtitles to help you identify meaning. b |
h‘, - To get the most from your Reader, refer to it at various : 1
Ji i stages throughout each umit. Let it guide you on 3our '3‘
./ journey. Good luck! et A
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Stayirg Healthy

Pre-reading Questions

1. What can you see in the picture?

2. What information will the reading provide?
3. How can people stay healthy?



San Lopez Community Health Center

San Lopez

Communitwﬂealth Center

Welcome to the San Lopez Community Health
Center website. This website will give you all
the information you need about the center and
the medical services we offer. Here you can find
contact details and treatment services, as wellas a
FAQ section that suggests ways that you can help
yourself stay healthy! We also have a Facebook page
cand a forum that you are free to join!



San Lopez Community Health Center

Booking
Online

Home Abaout FAQ Images ContactUs Forum

Our health center was established in 1996 and
provides first-class medical eare and support.
We have five doctors on site that you can see by
appointment. You can make an appointment
by phone or online. We also offer a walk-in center
where you can receive health advice.

Address: 68 Belle Avenue, San Lopez
Opening hours:
Monday through Saturday, 8:00-18:00
Phone: 770-2367

If you are interested in more information,
email us or give us a calll If it isn't office hours, you
can leave a message, and we will get back to
you as soon as possible.




San Lopez Community Health Center

Booking

Home AboutUs Images ContactUs Forum
Online

Diet and fitness
FAQ - Frequently Asked Questions

Everybody deserves the best start in life.
Research shows that eating well in adolescence
will improve your health in later life. Fruits and
vegetables provide all the nutrients your body needs.
They can help protect your health in several ways.

* They provide lots of essential vitamins
and minerals.

* They help fight against heart disease
and cancer.

¢ They help fight against breathing problems
such as asthma.




San Lopez Community Health Center [« E§

Home AboutUs Images ContactUs Forum Booking

FAQ Online

oo FAQ - How many fruits or vegetables
- should I eat a day?
Mcmy parents want their children to eat
» healthier food. Health experts always
y tell us to eat five portions of fruit
or vegetables a day. But is it really
*  important to eat well? Yes! It is the key to
" a healthy life! However, many teenagers
around the world eat fewer than five portions
of fruit and vegetables a day. In fact, some, according
to surveys, do not eat any fruit or vegetables at all.
This is worrying because fresh fruit and vegetables
are the best source of nutrients.
Do you eat enough fruit and vegetables each day?
How can you increase your number of portions?
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FAQ - What food should I eat?

Healthy eating means eating a balanced variety
of foods. You should eat lots of fruit and vegetables
and drink lots of water. There are a large number
of fruit and vegetables available in supermarkets
and grocery stores. The good news is that all of
them are good for you!l Green vegetables such
as brocceoli, spinach, and peas are an especially
excellent source of vital nutrients. There are also
many delicious fruits to choose from. Oranges are a
great source of vitamin C, while apples are high in
vitamins A, C, E, and D.




San Lopez Community Health Center
Booking

Home AboutUs Images ContactUs Forum :
Online

FAQ - What food should I avoid?

On the other hand, there are also many
foods to aveld. Unfortunately, fast food is
generally bad for your health. Hamburgers,
chocolate, potato chips, and fried foods
contain a lot of sugear and fat. The same
goes for processed foods. They are bad for
you. These foods increase the amount of sugar in
your blood and can cause you to gain weight. We
recommend that you only eat processed or fast food
once a week. Furthermore, soft drinks contain
a lot of catfeine and sugar, and you should
drink them in moderation.



San Lopez Community Health Center

T LT Hfome AboutUs mages ContactUs Forum

FAQ - What tips can you give to help me eat more
fruits and vegetables?

Well, if people had time to cook healthy dishes, it
would help! Why don’t you consider fun ways to eat
more vegetables and fruit? Why not try making a
picnic? You can include some snack foods and lots of
sliced fruits and vegetables. You could add raisins or
dried cranberries to your cereal in the mornings, and
prestol You instantly have one portion of your five-a-day.
Meaking soups can also be a fun way to experiment with
different vegetables. Furthermore, they are warm and
delicious during the cold winter months.




San Lopez Community Health Center

Booking

Home AboutlUs Images ContactUs Forum 5
Online

The great thing about fitness plans is that they are
very flexible. They can vary depending on your age
and weight. However, you should aim to exercise at
least once a day for a minimum of thirty minutes.

Why don't you take partin a sports team? Itisa
good way to practice a sport, burn calories, make
friends, and have fun at the same time. You could
walk more instead of taking the bus or going by car.
In addition, you could always take the stairs instead
of the elevator. Small changes to your diet and
lifestyle can lead to big improvements in your health.
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FAQ - Can you tell me if all vegetables count as
one of my five portions a day?

Most vegetables count as one of your five
portions a day. However, you should remember that
potatoes do not count. Potatoes make up another
part of your diet. They are called carbohydrates.
Carbohydrates are used for making energy in your
body. Potatoes, pasta, and bread all contain high
amounts of carbohydrates. However, if your body
does not use these carbohydrates for energy, it will
turn them into fat. You should eat carbohydrates
just before you play sports or exercise.
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FAQ - Why do people say bananas are a “brain food”?

Bananas contain a lot of
potassium, which is an
essential mineral. Bananas
send potassium to the
brain, which helps to
supply it with oxygen.
This, in turn, helps to
keep the brain awake
and functioning at
its best. Try eating
a banana and see
how you feell

FAQ - What is the best fruit to eat?

All fruits are good for
you. You might know the
saying, "An apple a day
keeps the doctor away.”
While this is not exactly
true, apples do contain
a lot of nutrients and
vitamins. Furthermore,
they are delicious!



San Lopez Community Health Center
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FAQ - If I wanted to eat healthy food, what dishes

would you recommend?

If you are feeling adventurous,
you could try adding vegetables to
different sauces and dishes. For
example, adding mushrooms
or onions to classic
spaghetti bolognese is
a good way of getting
more vegetables into
your diet. Adding
vegetables such as
sweet potatoes or
carrots to potatoes and
then mashing them
together is another good
way to increase your
number of portions.

1

Making smoothies blended
with tresh fruit and milk is a grecat

way to add fruit to your diet. You
could also try adding fresh fruit to
your cereal in the morning.
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FAQ - How can a healthy lifestyle make me
feel better?

A healthy diet brings with it a large range of
benefits. If you have a healthy lifestyle, you have
more energy and you feel less tired. It can help
improve your memory, and you will be more positive.
You will have clearer skin and healthier hair. Your
joints will ache less. Your posture will improve. In
short, you will look and feel fantastic.

If you still have doubts, ask your doctor to explain
some of the benefits of healthy eating. Then make
the change and feel the differencel!



ComprekersiorQnast

A Work with a partner and discuss the questions.
1. What is the best health advice you have
ever received?
2. What advice do you think 1s missing from
this text?
3. How would you show solidarity with someone
suffering from a health problem?

A With your partner, rank the advice in this text
from the most to the least useful.

B With your partner, read the role card below and
choose whether you'll be Student A or Student B,
roleplay the situation and remember to show
support, interest, and solidarity.

“Student A° "Student B"
» You e putting on weight. * You eat a lot of
» You feel sleepy in the junk food.
aftemoons. » You never eat fruit.

+ You spend all day sitting » You have bad skin.

C Work in your pairs. Discuss the questions,
1. How healthy are your habits?
2. How can you be healthier?
3. How can you help others be healthier?



Caltare Correr

Home About PO Gallery Confact

Pre-reading Questions

1. What are the people in the pictures doing?

2. Do you do thege things in your country? When
and why?
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Welcome to Culture Corner, the Web's

best source for all your travel needs. Our
| site was created by a whole bunch of
travelers. During our trips, we realized
| that the best way to get to know a place |
| was by talking to the locals. They were |
the only ones that could give you tips
| about the most interesting and best |
value places to eat and visit They also |
§ helped us understand the customs and
culture of the country That way it was |
much easier to adapt.

| From that idea Culture Corner was
| born. We have up-to-date travel guides
for cities all over the world. What

|
| makes our guides unique is that they |
| are written by people who are experts |

|

on their cities—the locals! Our goal is
| to help you feel at home, wherever LINKS | g
L you are

Customer services/Travel help
© 2018 - STA CULTU




Date: June 15 (3

Experienced travelers know that when you go
to a new city, you should try to follow the local
customs. But how do you know what to do? That's
how the annual Culture Corner song contest
can help! Culture Corner sent an invitation to its
readers to write a song explaining the customs of
their country to vigitors o they know how to act
when they are in the country. The response was
amazing! Readers all over the world submitted
gongs that explain the "dos"” and
"don'ts" of their countries.

And thousands more readers
voted. Did your favorites
win? Read on to find outl!

-




n hitp:/fwww.culturecorner.com/Brazil

Home About Photo Gallery Contact Information Blog

Take a trip to Brazil!

3™ Place Winner

Thirteen-year-old Beatnz Vieira, whose
hometown ig Rio de Janeiro, Brazil, wrote about
her country:

"Brazil is a country that ig full of amazing,
fun-loving people. We are generous and
friendly. And we really know how to have a
great time! Visit during Carnival, which is a
festival held in the springtime, and you'll seel”

We can't wait, Beatriz! And here is her song

7 5

©2018 - STA GULTL



Sitemap  Policies FAQ
RE CORNER

Say hello to the people you meet.
Men shake hands.

Women kiss cheeks

Friends hug you where you stand!

Chorus:

Hey! You're in Brazil,

Land of sun and sand.

If you want to feel at home,
Let me give you a hand!

Brazilians have style,

So always dress your best.

And they love to chat for a while.
Interesting people will impress.

When 1n Brazil,

Don't watch the clock.

Brazilians aren't always on time.
So take your time when you walk.
A half hour late is perfectly fine
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Home About Photo Gallery Contact Information Blog

You're in Thailand!

2" Place Winner
Seventeen-year-old Sunee Sanya, whose
home country i¢ Thailand, sent us a message.
"While [ wag traveling in Europe last year,
[ gained a new appreciation for Thai people.
We are a fiendly bunch We smile a lot,
and we're very relaxed. Thailand is a place
where community, family, and friends are very
important”
Here 1s Sunee's song about her country

Customer services/Trave! help
2018 —sm CULTU



When you're out and about,
Be sure you know how to greet.
Put your hands together

and bow

You'll impress everyone

you meet

Chorus:

When you come to Thailand,
You should act like the Thai.
Just listen to these rules
They'll help you get by.

Thai people have delicious food, *
Especially their curry

So don't leave any of it
unchewed

There ig no need to hurry

In a Thai house, be polite.
Don't use your left hand.
Pass everything with

your right

Follow these tips, and your
trip will be grand!

Sitemap Policies FAQ
IE CORNER
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About Photo Gallery
1# Place Winner Germans like to be polite
Finn Wagner, whois  So when you're eating,
B fifteen years old, Don't take a bite
. submitted his song Until the host says
with this note. "guten appetit.”

“I'm from Germany.
The other day, a
foreign friend asked
me about German
people. What are we
like? Well, we are
hard-working, and we  Germang like to be on time.

Chorus:

Welcome to Germany
Willkommen! Willkommen!
Welcome to Germany
Won't you come on in?

love the outdoors.” So if you're going to a party,
Thanks, Finn! Set your watch,
Here's his song. And don't be tardy.

Germans like to be reserved.
So when you're out,

Don't scream and shout.
That is rude, without a doubt.

Customer services/Travel he
©2018 - STA CUI



Date: June 25
Thanks to all who submitted songs for this year's
Culture Corner song contest! And congratulations to
Sunee and Beatnz, whose fun songs took 2nd and 3rd
place. Finn, who was the first-place winner for this year's
Culture Corner song contest, will receive a ten-day trip to
Scotland! Have you been to Scotland? If so, please post
your travel tips for Finn on this discussion board
We look forward to next year's contest!
Don't forget to check out the latest Culture Corner
travel guides! Learn about Tokyo, Japan, where the
cherry blossoms are blooming!

Rer
Finn, don't forget your raincoat! Scotland is beautiful,

but very wetl
Amy, Edinburgh, Scotland

Remember to leave 10-15% in restaurants.

Gentmde, Glasgow, Scotland
Re:
Vigit the Highlands, where the scenery is breathtaking
all year round!

ﬁ
. Re:
a Tipping is something that is important n Scotland.
-
&

Richard, Scranton, Pennsylvania

p Sitemap Policies FAQ
TURE CORMER



ComprekersiorQaast

A Work with a partner and discuss the

questions.

1. What cultural aspects did you leam about from
this text?

2. If you had to identify the cultural aspects that
represent Mexicans, what would they be?

3. Which of these aspects do you think would
surprise someone from another country?

B With your partner, adapt one of the songs until
it is true for Mexico. Use your discussions from
activity A to find inspiration.

gUuBUUULUUDLYYBLYLTBUTDDUT

C Work in groups. Discuss the questions,

1. What do you think the similarities or differences
are between the customs mentioned in the songs
to the ones in your country?

2. What tips about your country would you give to

the tourists that visit?



Get Active!
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y 4 SPORTS

ROPE

COURSES i FENCING KITE FIGTHING

Pre-reading questions

1. What sports or activities do you like?

2. What activities do you do with your friends and
family in your free time?

3. What exciting sporte would you like to try?



http/fwww.getactive.com

Have you tried an unusual sport yet? You've
probably played soccer and volleyball at school
or in the park with your friends. While they are
great sports, they are so ordinary. So, how about
something a bit different? Have you ever tried ice
fishing? Have you heard of kite-fighting? There are
lots of unusual sports and activities from all around
the world, and we want to learn all about them. We
want to hear from young people who have tried
some really unusual sports.

So, write to us with your interesting stories and
descriptions. And if you don't practice one, it
doesn't matter. You can read and learn all about
some of them here. Who knows? You might find an
activity that you've never heard of You might be
ingpired, and maybe you'll even decide to try one.

Join the forum and tell us about the sports and
activities that you're interested inl




TomTom writes: ROPE COURSES

['ve just been to a new rope course near my
town. My dad took me there last weekend. It was
unbelievable. The course is made up of several
wooden towers in the forest. They are connected by
ropes. You have to climb up to the towers using rope
ladders. Then you walk between the towers on rope
bridges! The towers are really high off the ground, so
it's pretty scary. At the end of the course, you slide
back down to the ground attached to a long wire
called a zip line!

Rope courses look a bit dangerous because
you're really high up. But they're not. You always
have a rope attached to
your waist The rope is
also attached to a cable
at the top of the course
So, even if you fall, you
are unlikely to get hurt
['ve already fallen twice,
but I'll definitely go back

so incrediblel

=
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PixieGirl writes: FENCING

[ do fencing It's a really old sport
People have done it since the sixteenth
century. ['ve fenced since [ was seven
years old and I'm fourteen now, go
I'm quite good at it. | haven't lost a
competition yet. And ['ve already won
the local championships. To play, you
have a type of sword called a
foil. It's very light and slim

You also wear a white suit
and a mask to protect your
face and body. The aim of
the game is to touch your

opponent with the tip of
the foil




Fencing is a bit like dancing. You have to move
your feet a lot to make sure you keep your balance.
['ve fallen over loads of times! You have to dodge
the other player's attacks. You do this by stepping
backwards so that the other player can't reach
you. You can also step forwards, so that the foil
goes past you. My ambition is to compete in the
Olympics one day. That would be so cool. Fencing
1s one of the few gports that has been in the modern
Olympics since 1896.
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Nilesh writes: KITE-FIGHTING

Have you ever heard of kite-fighting? I'm from
Pakistan, and it's a really popular sport here. You
and your opponent each fly a kite. The aim of the
sport is to attack your opponent's kite and try to
break it by cutting the string

['ve only done kite-fighting for about a year, and
I haven't cut a kite string yet. It seems impossible
Before that, I was a kite runner. Kite runners catch
broken kites when they fall If they catch it, they
can keep it/

The last year [ wag a kite runner, [ caught eight
kites! I was the nunner with the most kites and
everyone was congratulating me
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If you want to be good at kite-fighting, you need
a good kite. It has to be light, so the best kites are
made of paper and bamboo. The string needs to be
sharp so that you can cut your opponent’s string.
It's not uncommeon to put a mixture of glue and tiny
pieces of glass on the string. The first time [ did
this, I cut my fingers. However, [ didn’t notice until
[ was bleeding all over my kite. Kite fighters need
to be really careful In Pakistan, kite-fighting isa
special event QOur kite-fighting festival happens
once a year when the weather is windy

P
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JakeB writes: ICE FISHING

[ ive in the north of Canada, and in the winter,
[ always go ice fishing with my grandpa. First, we
drive out onto the ice in my grandpa's snowmobile
Then we put up an ice shanty That's a kind of
shelter Our ice chanty is pretty simple. It has a
heater and some seats inside. But some people
have really impressive ice shanties. Grandpa's
neighbor just bought an ice shanty that has satellite
TV and a bathroom! Grandpa says it's wrong to
have so many distractions out here. [ also prefer our
ice shanty The first time my grandpa took me ice
fishing was really difficult because everything was
silent and there weren't a lot of things to do. But
now I enjoy the silence
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Once we've put up our shelter, we cut a hole in
the ice Our heater stops the ice from freezing up
again. Some people have several shelters so that
they can fish in different locations. We fish with a
rod and line. Sometimes we even put an underwater
camera on the end of the line, to look for fish. Then
we use a light to attract them. The biggest fish
my grandpa has ever caught is a pike | was there
when he caught it. He had to make a big effort to
catch it He was sweating by the time he finally
did it [ haven't caught anything yet, but Grandpa
told me not to be impatient.
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ComprekersiorQuest

A Think about the sports presented in the
reading. Then with a partner, discuss the
questions.

s

How are the sports in the text different from
each other?

Why do you think that they are considered
unusual sports?

How do the writers feel about the sport they
practice?

B With your partner, read the sentences and
discuss which sport they are referring to
according to the description and why.

LI O
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You need glags, glue, and string.

Although it is scary, it is not really dangerous
It i similar to dancing.

People have to stay in shelters

To practice this sport, the weather needs

to be windy

You need a foil to practice this sport.

Work in groups. Discuss the questions.

Do you or someone you know practice an
unusual sport? What is it?

What sport from the text would you practice?
Why?

Why is it important to "Get Active"?



Sarvivirg Nataral Disasters

'*’F
What to do in .aster

-Before

Pre-reading Questions

1. What kinds of natural disasters occur in
your country?

2. What do people do to stay safe?

3. What should you put in a "disaster kit"?



Every counfry experiences
natural dangers of some
kind. Experts say that some
dangers come from the
weather, such as strong
winds, heavy rains, or heat
waveg. Thege can cause
maseive hazards, like floods
and wildfires. Other dangers,
such as earthquakes and
volcanic eruptions, come
from the earth itself Do you
know what dangers there
are in your country? More
importantly, do you have
any idea what to do when
one occurs? It's best to be
prepared—so read on and
find out!




Earthquakes

You're having dinner
with your family at home
Suddenly, the ground starts
shaking beneath you The
plates and cups on top of the
table begin moving around
What's happening? It's an
earthquake

Barthquakes occur when
the sections of the earth’'s
surface suddenly move
Geologists say that there
are millions of earthquakes
every year. But we don't
feel most of themn because
they are not very strong.
However, some earthquakes
are very dangerous and
cause a lot of damage to
people and infrastructure
Do you know how to
protect yourgelf during an
earthquake?
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[f you listen to the seismic
alert, you have an advantage
of a couple seconds, 0 you
can follow the protocols and
get to a safety zone

However, if you don't think
you are going to make it,
1t is better to find the safer
zone where you are and stay
there. Once the earthquake
starts, you must not use the
staircage or elevator Experts
also recommend not rmunning
out of the huilding. It's often
safer indoors because it's
possible for glass and debris
from tall buildings to fall and
hit you if you're in the street

It's important to get down
and cover your head. Safety
experts say to drop down to
the floor and place yourself
next to an item of fumiture
that is strong enough to
protect you. They say not to
stand in front of windows,
mirrors, or tall furniture




If you're outdoors during
an earthquake, move to the
nearest available clear area
You should stand away from
power lines, buildings, and
trees too.

Phew! The shaking has
stopped! You stand up
Luckily you feel fine. But
now you're wondering what
you should do next

First, make sure that
everyone around you ig
OK. If someone is injured,
do not move them Call an
ambulance Then check
your home for damage or
fire. If you see anything
wrong or smell something
strange, like gas, move
away from the house
and call the emergency
gervices Awareness of
your surroundinge is very
important in case of an
aftershock. Aftershocks are
smaller earthquakes that
sometimes happen after a
large one

===
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l Hurricanes

: The sky is dark and the
wind is blowing. Last night
when you saw the weather
forecast, the weatherman
said that a hurricane
was coming!

Hurricanes are huge,
powerful, swirling storms
that form over warm ocean
waters. When they reach
land, a wall of ocean water
is pushed aghore Thig
causes heavy rain and
storm surge that may lead
to floodings Weather
forecasters know when
hurricanes are coming. They
can also usually predict how
strong they are and what
their path will be. However,
it is not an exact science,
as hurricanes can suddenly
change their path. So what
should you do to prepare?

)
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If your areaisin a lot
of danger, the emergency
gervices may ask you to
leave your home.

Some people don't take
evacuation orders seriously
However, it is lrTesponsible
to ignore warnings The
weakest hurricanes bring
winds as fast as 120
kilometers an hour The
strongest hurrncanes can
have terrible winds of up
to 250 kilometers an hour
These storms can destroy
homesg, businessesg, and
entire towns

When you evacute,
remember to pack medical
supplies, such ag pills
and a first-aid kit. Take a
flashlight, batteries, and a
radio. Don't forget gpare
clothes and bedding. Take
your pets with you as well
and make sure they have
everything they need, too




Light snow is enjoyable,
but a blizzard can be
deadly During a blizzard,
snow falls quickly

Winds with speeds of 56
kilorneters an hour or more
blow the snow into enormous
piles called drifts Drifts can
be g0 deep that they bury
cars! Heavy snow and wind
can also cauge whiteouts
This 18 when so much snow
falls that you can't see
anything but whiteness
Whiteouts cause confusion
People can't see, so they
getlost even in places they
know well

Meteorologists say that
the worst blizzard in history
happened in Iran in 1972
There were eight meters of
snow, unimaginable winds,
and whiteout conditions
Over 4,000 people died




To stay safe during a
blizzard, it's best to stay
indoors. Heavy snow often
brings down power lines,
so stock up on candles
and blankete. That way
you'll be comfortable in the
coldness. If you're on the
road, be sensible and stop
somewhere

[f you must travel in
the middle of a blizzard,
take a cellphone, warm
clothes, blankets, and food
If your car gets stuckin a
drift, don't run the engine
continuously It creates
poisonous fumes Run the
engine in short bursts, then
turn it off. It is important
that you tie a colored cloth
to your antenna or door, g0
if your car gets covered in
snow and you can't get out,
rescuers will know where to
look. While you are stuck in
your car, try to move your
body. Move your legs and
arms to keep your blood
flowing

(a7 'F
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In the summertime, it's

h “ great to go camping in the
forest. But you need to be
careful of wildfires

Authorities say that

wildfires burn four to five
million acreg of land each
year in the US alone. Many
times, humans cause thege
fires. However, researchers
cay that lightning is the
most common natural cause
of wildfires. Heat from the
sun ig another Wildfires are
especially dangerous in dry
areas because they spread
more quickly. If you're in
the woods and you see a
fire, don't try to tackle it
Leave the area immediately
and contact the emergency
services




[t's great to get out
and explore our natural
environment. But the forces
of nature can be very strong
Earthquakes can occur at
any time. Hurricanes can
destroy our homes. Cold
weather brings dangerous
blizzards and whiteouts
S0 we should always take
sensible precautions

Now you know what to
do if disaster strikes And
if nothing bad happens, just
remember; it's better to be
safe than sony




ComprekersiorQuest

A Discuss with a partner the best instructions
from the text to help people be prepared for a
natural disaster and make notes. Give reasons
to support your answer.

R RN R R

A Work with another pair and share your notes.

B With your partner, discuss and choose one
of the natural disasters mentioned in the
chapter. Make a flow chart with appropriate
instructions to help people be prepared for it.

C Work in groups. Discuss the questions.
1. What are some common disasters in your
cornmunity?
2. What do you do to prepare for disasters?



Read All Aboat IE!

Pre-reading Questions

1. What is the most popular newspaper in your country?

2. Does anyone 1n your family read a newspaper?
Which one(s) do they read?

3. What 1s the main reason people read newspapers?



HERE IS
THE NEWS!

Where do you read or hear about the news? These days,
most people get the news from television, websites, or
social media. But for a long time, newspapers were the
only way to learn about the world.

At first, that meant people had to wait a long time to
receive information. If something happened half way
across the world, it might take weeks for news to arrive.

Imagine that today, when there is always a race to be

the first to publish a story. With the help of modemn
technology, today’s news will appear in tomorrow’s paper.
In fact, with 24-hour news channels and online access, it is
possible to receive most news almost immediately.

Did you know...?

Julius Caesar ordered the
first public notices in Ancient
Rome in 59 BCE. They were
called the Acfa Diurna, and
they were carved in stone.




THE SCOOP: FINDING AND
BUILDING A STORY

The news that we read is written by journalists. But
how do journalists find stories? More importantly, how
do they know when they have found a good story? Most
journalists follow these steps.

Identify sources.
What organizations and individuals do they need to speak
or listen to?

Pass on information.
How do they know when something important happens and
then how do they tell their andience?

Get the bigger picture.
Now they have identified a piece of news, how do they get

the full facts of a story?

Go to events.
What events do they need to go to in order to know what

is going on?
Search for the best source.
Now they know more about this story,

what specific information do
they need?

Investigate.
What other questions can they ask

about the story? Is there another story?
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NEWS VALUE

When finding a story, journalists need to decide what will
attract readers. A number of factors help make stories
more newsworthy. L ook at the ideas in the chart. Ifa
story answers “yes” to most of these questions, then it will
probably make the news.

Breaking News Big Stories
Is the story Does the story affect
recent? alot of people?

celebrity or

someone doing

something Predictable
heroic? Do journalists
know that
something
Negative is going to
Is it bad news? happen?
Meaningful Simple

Can people relate to the story? | | Is the story easy to explain?

@



IMAGE LED v. TEXT LED

Although modem communication tools have made it
easier to access news, the number of readers of print
newspapers around the world is still high. So what types
of papers are people reading?

Newspapers can be divided into two categories:

image-led and text-led. Image-led newspapers are known
as tabloids. These are “popular” newspapers that have
short stories with simple language. They focus on celebrity
gossip and scandal. Text-led newspapers are known as
broadsheets. They are larger in size and have a higher
news content, with longer sentences and paragraphs.

Did you know...? 3
It is estimated that about 2.7 g% BlkZ
billion people around the .Ef-'i' N
world read newspapers in R385

print! 7l E’j _




TEXT: LEAD WITH
THE LEAD

The words that appear in newspaper articles, whether
tabloid or broadsheet, are known as copy.

When journalists write copy, they try to get the most
important information from the story into the first few
sentences. This is called the lead. It includes the key
points of the story—who, what, when, where, why, and
how—in as few words as possible.

The lead should attract the readers’ attention and make
them want to keep reading.

Look at the following lead. Does it contain the most
important information?

Disappointed Fans!

Fans were unhappy after
superstar rock band Darkhorse
canceled the final show of
their sell-out tour last night.
Many people were already

at the concert hall when the
announcement was made.




THE INVERTED
PYRAMID
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The lead 1s part of an oy
. _ suan
inverted pyramid format ks be
that organizes information.  mj-sol-
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history, wha. und e
has considered “newsworthy” has |
ferent definitions. For example, mi

The band’s manager
said that the group
had been ready to
g0 on stage when
guitarist Stevie Hicks
suddenly became

ill. “It1s probably
food poisomng,” he
continued, “Stevie
1s having tests.”
However, many fans
were not happy.

“I traveled 30 mules to
get here, and tickets
cost 50 dollars,” one
said. “This was their
last show. I hope they
give another concert.”

The band was
not available for
comment.
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IMAGES: EVERY PICTURE
TELLS A STORY

So much for the words; what about
the images? The choice of images in
a story 1s important to the way we
read it.

The picture editor from a tabloid
paper might choose a more
uma‘tmnal image that d1'aw§ Last night's accident was
attention to the more dramatic the fourth this month.
aspects of a story.

A broadsheet paper might use a r
more serious image of the people or
places in the article.

There is usually a caption
with each image. This provides ’
information about the image and =

helps emphasize the point of view David Gray is
in hospital.
the article is taking. EOOUREER |- o

Look at the examples opposite. They are from the same
story. Which type of paper are the articles from and how do
the images influence the reader?

Did you know...?
If we recycled all of our newspapers, we would
save 250 million trees a year.




THE HEADLINE

The headline is what first gets the reader’s attention, and a
successful headline makes people want to read the article.
In fact, most readers will only read the headline until they
find an article that interests them.

Broadsheet headlines are usually longer and more
serious, while tabloid headlines are normally large and
eye-catching. They use a variety of techniques to get your
attention, such as exclamations, alliteration, and puns.
An exclamation makes a big statement.

Alliteration is when vou make words next to each other start
with the same sound.

Germany Out GOING
of World Cup HOME!

Gl‘Ollp Stage Germany out of World
after Defeats Cup in the group stage!

to Mexico and

South Korea DESPERATE
DEFEAT

Champions out!

'm
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Puns are the most difficult types of headlines to write.
They usually make reference to a famous saying from TV
or movies and change it a little so it 1s about the story.

THEY’LL BE BACK

German manager promises group
defeat won’t happen again.

With headlines, editors usually use subheads to give extra
information. Without this information, it 1s sometimes
difficult to know what the headline i1s about. However, all
headlines—both broadsheet and tabloid—use simple but
powerful language. Which headlines in this article caught
your attention?
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Did you know...?
More than 24 billion newspapers are published
around the world each year!




PUBLISHING A STORY

So, the journalist has written the copy, the picture editor
has chosen the photos, and the editor has decided on the
headline. Now, it is time to decide on the story’s
layout—that is, where the text and images go on the page
and how big the headline will be. How are the layouts of
the papers below similar or different?

58
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Modern newspaper designs are more minim This
forces our attention onto the headline or an important
image. There are not too many colors, and there is a fresh,
clean look. The fonts, or types of letters used, are clear
and easy to read. Do the newspapers in the pictures have
these characteristics?



PRINT AND ONLINE

The article is now published and ready for people to read. As
we saw earlier, that does not necessarily mean picking up a
physical paper. Today, many people read news stories on digital
devices such as computers, tablets, and phones.

Nearly all newspapers have web editions. An article in a web
edition looks very similar to one in a printed newspaper, but
there are differences. First, readers can link to other web pages
to read more content related to the story. Second, if a news
story changes, an article can change with it. In fact, online
newspapers have become more like 24-hour news channels.

Parts of an online newspaper

()

Masthead
Standfirst
Headline | —
| —
| o
Image B =
" i ) i ﬁE Sidebar
ATE Ry
- e p—
| =
= Pull quote
—
Caption
—
—_— Em—
Lead story — — -
— ——
Off-lead I-t_ Quotations/
sources




THERE WILL ALWAYS
BE NEWS

Whether people read the news in print or online, one thing

is certain—there will always be news. Original news reports
are written by joumalists, not bloggers or TV presenters. Most
news still comes from newspapers, and good journalists will
research the facts to bring their readers a balanced picture. In
the twenty-first century, we might look at a screen rather than
pick up a paper, but we still want to “read all about it!”

Did you know...?
In the US, around 40 percent of adults get their
news online, compared to 20 percent in print.




ComprekersiorQuest

A Work in groups and discuss the questions.
1. What type of newspaper 1s more cominon in your
community: tabloid or broadsheet?
2. Why do you think people would prefer to read
one or another?

B Share with your group the type of news
reports you prefer and give reasons.

C Work in pairs. Discuss the questions.
1. Why do you think newspapers are important?
2. Do you read the news? Why or why not?
3. What can you do to read the news more?

In my opinion, You are right. The
newspapers are information provided is.
important because.. -~

v




The Speckled Bard 63

by Sir Arthur Conan Doyle

Pre-reading questions

1. What type of text is this? How is it different
from the other texts in this book?

2. What genre of story do you think it is?



CAST OF CHARACTERS
Mr. Seeriock Houmes: The great detective

Dr. Warson: Sherlock Bolmes’s friend

Dr. Grmeser Ryiorr: A retired surgeon and
owner of Stoke Moran Manor

Enmo Srowor: His stepdaughter

Plot summary

Enid Stoner is engaged and will receive money
from her dead mother’s will when she marries. This
will leave her violent stepfather, Dr. Rylott, with very
little. She lives in a room in her stepfather’s house.
It is a very mysterious room. There is a whistling
sound heard late at night and a bell cord over the
bed. The rope goes through a ventilator to her
stepfather’s room. Also, the bed is fixed to the floor
SO no one can move it. Enid’s sister, Julia, was living
in the same house and recently died in suspicious
circumstances. She was also engaged to be married
and was about to receive money. Her final words
were, “It was the band, the speckled band!”
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Act 3—Scene 2: ENID'S Bedroom, Stoke Place

ENID is seated near the lamp at a small
table near a window. B knock is heard at
the door.

353

Exnmp: Who is there?
Rerorr (behind the door): It is I.
Enmp: What do you want?

U NN NOE N OGN OCHOC UL O OCHE N ] '

Rviorr: Why is your light still burning?
Exm: I have been reading.

Ryiorr: You are not in bed then?

Enmn: Hot yet.
Rrviorr: Then I desire to come in.
Ewnip: But it is so late.
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Rviorr: (rattles door) Come, come, let me
in this instant.

AR R

Ento: Wo, no I cannotl!

Rrrorr: Must I break the door in?

Entmo: I will open it. I will open it. (Opens
door) Why do you persecute me so?
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(Rylott enters in his dressing gown.)

Rviorr: Why are you so childish and so suspicious?
Your mind has brooded upon your pocr
sister’s death until you hawve built up these
fantastic suspicions against me. Tell me
now, Enid-I'm not such a bad sort you know,
if you only deal frankly with me. Tell me,
have you any idea of your own about how your
sister died? wWas that what you went to Mr.
Bolmes about this morning? Couldn’t you take
me into your confidence as well as him? Is
it not natural that I should feel hurt when I
see you turn to a stranger for advice?
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Ewio: How my poor sister met her death only
your own wicked heart can know. I am as sure
that it came to her through you as if I had
seen you strike her down. You may kill me if
you like, but I will tell you what I think.

Rriorr: My dear child, you are overwrought
and hysterical. What can have put such wild
ideas into your head? After all, I may have
a hasty temper—I have often deplored it to
you-but what excuse have I ever given you
for such monstrous suspicions?
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Eni: You think that by a few smooth words you
can make me forget all your past looks,
your acts. You cannot deceive me-I know
the danger and I face it.

Rriorr: What, then, is the danger?

N LS
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Esm: It is near me tonight, whatever it is.

Rrrorr: Why do you think so?

Ewin: Why is that man watching in the darkness?
I opened my window just now, and there he
was. Why is he there?
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Ryrorr: To prevent you from making a public
fool of yourself. You are capable of
getting loose and making a scandal.

Enip: He is there to keep me in my room
until you come to murder me.

Ryrorr: Upon my word, I think your brain
is unhinged! Now, look here, Enid, be
reasonable for a moment.

Enip: What’s that?
Ryiorr: What is it, then?
Enip: I thought I heard a cry.
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Ryiorr: It's the howling of the wind. Listen to
me. If there is friction between us—and I
don’t for a moment deny that there is—why
is it? You think I mean to hurt you. I could
only have one possible motive for hurting
you. Why not remove that motive? Then you
could no longer work yourself into these
terrors. Bere is that legal paper I spoke of.
Mrs. Staunton could witness it. All I want is
your signature!
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Enip: Wo, never.

Ryrorr: Never!

Enin: Unless my lawyer advises it.
Ryrorr: Is that final?

Enio (springing up): Yes, it is. I will never
sign it.

Ryrorr: Well, I have done my best for you.
It was your last chance.

Exip: 2h! Then you do mean murder.
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Rviorr: The last chance of regaining my
favour. You— (Pause.) Get to your bed
and may you wake in a more rational mood
tomorrow. You will not be permitted to
make a scandal. Ali will be at his post
outside, and I shall sit in the hall;
so you may reconcile yourself to being
qguiet. Nothing more to say to me?

(He goes out.)

(When he has gone, ENID listens to his
departing footsteps. Then she locks the door
once again, and looks round her.)




Enip: What is that tapping? Surely I heard
tapping! Perhaps it is the pulse within
my own brain?

(Tapping.)
Yes! there it is again! Where was it? Is it
the signal of death? (Looks wildly round
the walls.) Bh! it grows louder. It is the
window. (Goes towards window.) A man! A man
crouching in the darkness. Still tapping.
It's not Ali! The face was white. Ah!

(The window opens and HOLMES enters.)

Howves: My dear young lady, I trust that
I don't intrude.




Comprekersion Quest

A Work in pairs to analyze the text and the
pictures in it. Discuss and decide the genre of
the play. Give reasons.

In my opinion, the genre

of the story is
Vv

[ agree If you just look at the
pictures you can tell that

B With your partner, look at the stage directions
from the text and talk about how they are
helpful to the scene.

C Think of ways Sherlock Holmes can help Enid.
Create an ending for the story. Share your
ending with the class.
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Beirg Eco-friendly

Pre-reading questions

1. Look at the pictures above. What are the different
problems they represent?

2. What ig the biggest environmental issue in
your country?

3. What products help the environment?
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The only site for all things scientific

Time to Be Eco-Friendly

Today, there are immeasurable
environmental problems facing us: Q@?
global warming, pollution, acid rain, asﬁ‘*"' :

deforestation, and holes in the ozone layer.
Current environmental problems make

us vulnerable to disasters and tragedies.
They affect the weather, the ecosystems,
our planet’s resources, and all of us. It

is impossible to ignore these problems,
and it is important that everybody try to
help in some way. So, at Sciencelog, we’ve
decided to provide you with some practical
assistance on how to be more eco-friendly.
First, we’'ll explain the ins and outs of
recycling. Then you can look at some useful
eco-friendly gadgets.
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Recycle

So, how can you help? We suggest that you recycle
your trash. According to some sources, humans
produce just under half a ton of trash per person
per year. In the US, if all discarded bottles were
collected every month, there would be enough to fill
a skyscraper! Similarly, in Mexico, people generate
more than 42 million tons of trash each year. This
amount of trash could fill up the Estadio Azteca—
which is the biggest stadium in the country—231
times every year. We can reuse many materials,
such as aluminum, glass, plastic, and paper. In this
way, fewer new products have to be made.
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Protect Natural Resources

Why recycle? There are a number of reasons. Firstly,
if everybody recycled more, it would protect natural
resources. Take trees as an the example—at the
moment, 1.5 acres of rainforest are cut down every
second. In the United States, 500,000 trees are cut
down every week to produce Sunday newspapers. If
Americans recycled all of their newspaper, it would
save approximately 250 million trees a year! The
same thing happens with minerals, water, coal, gas,
oil, etc. Recycling allows items to be used over and
over again. So we save resources when we recycle.
Let’s not forget that our resources are limited

and that if we continue to waste them, they will
eventually be gone.
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Reduce Pollution

Recycling can also help reduce pollution. The
production of new products causes air and water
pollution. Mining and processing leads to the
emission of carbon dioxide and other harmful
gases into the atmosphere. The transportation of
these products also causes problems. According to
scientists, when producers use recycled paper, they
cut air pollution by 73 percent and water pollution
by 35 percent. On the same note, recycled steel
reduces 97 percent of the mining waste produced
through manufacturing. Furthermore, if we used
more recycled products in the manufacturing
process, we would save more energy. We can all
make a difference!
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How to Recycle

The great thing is that we can all recycle. It is
essential that everybody sort his or her trash

into organic waste, paper, bottles, and plastics.
Sometimes this is collected from outside houses
or apartment blocks. However, you may need to go
to a recycling bank. If you have a yard, you can use
organic waste as compost! You just need to collect
the organic matenials in your trash—such as fruit
and vegetable peels, coffee grounds, eggshells, etc.,
and add them to the soil in your yard. Plastic is
harder to recycle. If you keep your plastic bags, you
will be able to reuse them.
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Saving Energy Around the House

In addition to recycling, it is recommended that
you try to reduce energy consumption around the
home and in your daily life. Remember to always
turn lights off when there is no one in the room.
Turn off electrical appliances if you are not using
them. Try to use energy saving lightbulbs in every
room. Many appliances are inefficient and waste
energy. Use energy saving appliances instead. Energy
consumption means that more fossil fuels (coal and
oil) need to be burmed. This causes more pollution.
(22)-=
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Now you know that you can make a difference.
Fortunately, there are a lot of eco-friendly items you
can use. Some of them are quite unusual. But what
should you choose? Our experts looked at five new
exciting products and chose their favorites.

Product 1: Bicycle Charger Kit

Jok: If you like cycling, I recommend that you buy a
bicycle charger kit. Basically, you attach a dynamo
to the front of the bike. As you pedal, the dynamo
converts kinetic energy into an electrical charge. You
can use this to charge your cell phone. The more

you pedal, the quicker you charge your phone.

Emma: [ like this, too—it’s fairly cheap and is
obviously based on alternative energy. What's
more, you can get fit at the same time. However,
you need to maintain a speed of 6 km an hour to
maintain enough charge!
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Product 2: Wind-up Radio

Mixk: The radio is a design classic. You use a wind-up
handle to build up energy. This is converted
into electricity. Then this provides power for the
battery pack inside. As a result, it’s a great energy
saving device. You don’t need to plug it into an
outlet, and you can use the radio pretty much
everywhere.

JanE: I agree. Some models even come with a
flashlight and a reading light. They also have a
USB connectort, so you can charge other devices,
such as your cell phone. In spite of having all
these features, not every model is expensive,
though some can be.
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Product 3: Solar-Powered Backpack

MikE: So far, we've looked at some devices that
require kinetic energy. This product uses solar
power instead. It's really simple and although
some versions are more expensive than others, I
think it is a good investment. The solar panel on
the backpack charges an internal battery. This will
charge most devices: cell phones, MP3 players, etc.

Jane: I also like it. However, it does take time to build
power—10 hours to fully charge. Unless you live
in a country that has a lot of sunshine, that could
be a problem!
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Product 4: Foot-Operated Can Crusher

Jok: I think the can-crusher is useful. If you want
to do something serious with your recycling, |
suggest that you use this. As a result, you will be
able to fit more into your recycling box. It is very
easy to use—you just place a can in the crusher
and push a lever down with your foot.

Emma: I think it's really important to recycle, but my
recycling bin is so small! The crusher means that I
will be able to double or triple the amount of cans
in my recycling bin. A great, simple invention!
However, will people take the time to use it?
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Product 5: Disposable USB Stick

MikE: We've looked at some devices that encourage
the use of alternative energy—kinetic and solar
power. There are also products that use recycled
parts or that can be recycled easily. For example, [
like the disposable USB stick. It's made of cardboard,
so it’s fully biodegradable and can be recycled.
USBs are usually plastic, and the production of
plastic causes all sorts of problems. People often go
through so many USBs—I know I do anyway. Now
you can just put it in the recycling bin.

Emma: Yes, firstly, it is a simple, practical device
and should be encouraged. Secondly, so many
people use USB sticks—for example, students and
professionals. However, will they take over from
other USB sticks on the market?
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Our experts have looked at a number of eco-friendly
products available in the marketplace. All of them are
practical and can be incorporated into our daily lives.
If you already like cycling, then we recommend that
you buy a charger. If you need a new bag, why not
buy one with a solar panel. These products focus on
different approaches to being eco-friendly. Some focus
on recycling, while others provide alternative energy.
This is only the beginning—in the future, we will see
all manner of eco-friendly devices.



ComprekersiorQaast

A Work in groups. Make a flovwr chart of the effects
the products in this text could have on the
environment. See the example below.

Making USB sticks from
biodegradable material

Less pollution
Less plastic
created as a result of
manufactured
manufacturing plastic
I |
Can be used ag material
Can be recycled for growing trees or rnade

into more USB sticks

B In your groups, rank from 1-5 the most to least
useful products discussed in this chapter and
give reasons.

a. backpack d. disposable USB stick
b. mini wind-up radio e foot-operated
¢. charger kit can-crusher

C In your groups, discuss five things your school
could do to be more eco-friendly. Make a list
and share it with the rest of the class.



Fixirg the Problem

<= EMERGENCY ROOM
HOSPITAL PARKING =

Pre-reading questions

1. What are some places where people must interact
with service providers?

2. Have you ever complained about poor service?
When and where did it happen?



No one really likes to complain. And no one really
likes to hear complaints! But if you have a problem at a
restaurant, a store, a hospital, or another public place,
you should not be afraid to tell someone. Nor ghould
you be afraid to ask that person to fix the problem
After all, most businesses and service providers want
you to have a good experience But remember: If you
want results, you have to complain the right way. And
to prevent customer dissatisfaction, employees must
respond the right way
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Will you bring me anew Of course! | will bring it
dish, please? This fish is right away! Would you like
L undercooked! I something for dessert,
X : ' too? It'son the house.

Sam is eating at a new restaurant with his family.
He notices that his fish ig undercooked Should he
complain to the waiter?

The answer is yes! Asking the restaurant staff to
fix it 1s acceptable . After all, health experts advise
people not to eat food that is undercooked. It may be
unsafe, and it ig irresponsible. Complaining is also
reasonable if you find a bug in your food or if there is a
mistake on the bill But sometimes, complaining is not
appropriate. For instance, if the restaurant doesn't
have something available, don't complain.
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{ Roger has traveled across the US on vacation. When

he arrives at hig destination, there ig a problem at the
airport. His luggage doesn't arrive with him|

The best thing to do is remain calm. Politely explain
the problem to an airline worker The airline will help
you more if you don't make a dramatic scene.

Timing i also important. In general, report the
problem immediately. But in some situations, you may
want to wait. For instance, if you are upset about how
the airline handled something, it's best to call its
customer gervice line later when you feel calin.

You lost my luggage! | will
NEVER fly with this airline again,

L please calm down?



| can't believe this! Will you
find the pilot? | want to know
why my baggage is missing!

I'm sorry, | can't do that.
Shall | get the manager?

L

So, the timing and manner of your complaint are
important. But you also have to complain to the right
person. You should almost always talk to someone who
is directly involved in your problem. For instance, if
an airline loses your luggage, the pilot isn't at fault.
You should talk to the aiirline’'s baggage claim office.

If those workers don't handle the problem well, agk to
speak to a manager. Sometimes you may have to call a
company's corporate office.




Would you get my son a doctor? We've
been here for ages! There are no chairs

and it’s freezing in here! Do you treat all
your patients like this?

When you are complaining, you shouldn't bring up
too many problems. Focus on the most important one
For instance, a person who has been waiting a long
time to see a doctor could try this approach:

Faruer: Excuse me. ['m sorry to trouble you, but we've
been waiting for a while now ['d like to speak to a
doctor or nurse as soon as possible. My son's leg 18
really hurting.

Nurse: Yeg, of course. We're doing everything we can.
A doctor will be with you shortly.




B Will you do something
about it...now?

After explaining your problem, present a reasonable,
specific solution. Try this:

Faruer: Excuse me, there 1s nowhere to sit. Would it be
possible to find a chair for my son. He has hurt hisleg.
Nurse: Yes, of course [ will find your son a place to sit
right away.
Faraer: [ would really appreciate that. Thank you.
Nurse: No problem, sir.
By presenting your solution, you are making sure
that the employees understand what you want. Thig
will probably speed up the process.
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some towels to my room? Ther

Do you think you could send W
e
weren't any when | arrived.

.what d|d you say?’ |
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Sorry..

There's a problemn with Sarah's hotel room. She goes
to the front desk and speaks to an employee named
Janet. ButJanet is distracted. She listens for a few
seconds. Then she intermapts her and leaves the desk.
Sarah 1s not happy.

Businegses want customers to return. Therefore,
if a customer asks an employee to fix a problem, that
employee should do everything he or she can to help.
The first step is to listen An employee can encourage
a customer to explain the problem by asking questions
and commenting at appropriate times




! Sorryto bother you, but the air conditioner |
in ry room isn’t working. Will you ask the
\ maintenance worker to look at it?

The air conditioners were just
fixed. | advise you to turn it on
high or open the window.

Once a customer has complained, the employee
must acknowledge the complaint. It's immportant to
stay calm and apologize. The employee should also
summarize what the customer said to show that their
complaints are being taken seriously. In this scenario,
the hotel clerk could say:

RecerrIONIST: I'm sorry to hear you're having problems.
S0 your air conditioner isn't working properly? I'll
have someone look at it immediately
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/I'd like to return this laptop. —
The screen is broken. [ Well, you probably dropped

N - | it That's how the screen
X ‘ L broke, isn't it?

Custorners need to be calm and not impatient
when they make complaints. And employees need to
be calm when they listen to complaints! Even if the
customer is angry, it is important not to be unpleasant.
Employees should take respongibility and remember
the expression: "The customer is always right "

But is that true? No, not always. However, it
18 important to address the person's problem. If
customers are treated with respect, they will usually
return. And if they aren't, they will probably warn
everyone they know not to use the company
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’fiﬂ‘d like a full refund, please.
Here's my receipt.
\ L4

We don't do refunds.

Next customer, please! )

Finally, employees should make an effort to do
what the customer requests. However, sometimes the
company tells employees not to do certain things. So
the employee should offer an alternate solution. The
cashier in thig situation could say:

CasgEr: ['m sorry, but our policy is not to give refunds.
However, [ can offer you store credit.

CusroMer: All right.

CasnEr: Wonderful I'm sormry for any inconvenience
Thanks for your patience.
And here's one final tip: Always say "thank youl”
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ComprekersiorQuest

A Work with a partner and identify the best
and the worst pieces of advice in the chapter.
Explain your reasons.

B Answer the questions and then compare your
answers with your partner.
1. What does Janet do wrong when Sarah is
complaining?

2. How can employees encourage customers to talk
about problems?

3. Why do employees need to surmmarize customer
complaints?

4 How should employees act when listening to
complaints?

C Discuss the questions with your partner.
1. Would you complain if you received a poor
service? Why or why not?
2. What are some examples of poor service you
have received?



Expressirg Oar Thouaghts:
Dramatic Morologaes

Pre-reading questions

1. What is a monologue?

2. Where can you see or hear monologues?

3. How is a monologue different from a dialogue?




Introduction:
What is a monologue?

When we read books or watch movies, how do we
know what the characters are thinking?

Scriptwriters and authors often write monologues for
characters to express their inner thoughts Monologue
comes from the Greek words monos, which means
"alone,” and Jogos, which means "speech.” Therefore,
the word literally means "to speak alone " This is
different from a dialogue, which is an exchange of
thoughts and ideas between two or more people A
monologue is a one-way communication. In literature or
drama, this means an extended speech by one person.
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Monologues
and
Soliloquies

We can find monologues in
poemsg, literature, movies, and
most often in plays. Usually,
one character speaks to
another character or characters.
Alternatively, a character speaks
directly to the audience, but
other characters can still hear
what he or she 1g saying.

In a soliloquy, a character
algo speaks directly to the
audience. It is a type of
monologue, but there is a key
difference: in a soliloquy, the
other characters cannot hear
what the speaker is saying.
Monologueg and goliloquies were
favorite devices of the English
playwright William Shakespeare
Let's take a look at an example
of each.




Shakespeare's begt-known soliloquy comes from
the play Hamlet. It is Hamlet who gives it, and it
starte like this

To be, or not to be? That is the question:
Whether ‘tis nobler in the mind to suffer

The slings and arrows of outrageous fortune,
Or to take arms against a sea of troubles,
And by opposing end them?

In this soliloguy, Hamlet is balancing the pros and
cons of ending his life. But only we—the audience—
know hig real thoughts. Is he going to end hig life or
not? We are not sure yet, but this goliloquy helps us
understand the tragic events that happen later in the
play. Heavy stuff!



What about this, from King Henry in the play Henry V?
/Once more unto the breach, dear friends, once more;\
Or close the wall up with our English dead.

In peace there’s nothing so becomes a man

As modest stillness and humility:

But when the blast of war blows in our ears,

\Then Imitate the action of the tiger. P

This is an example of a monologue. Is Henry
addreseing the audience? No, he isn't. The king is
talking to his soldiers. They are going to battle the next
morning, and he is trying to give them confidence
and pride.

Can you see how monologues and soliloquies help a

story's narrative?



Interior
Monologues

In movies and drarna, it is often difficult to see
what a character is thinking Facial expressions and
body language help us, but we can never be sure. For
example, how are the people in the pictures feeling?

In literature, authors can use a device called
Interior monologue that makes this process a lot
easier. With interior monologues, we get to hear
fictional characters' exact thoughts and feelings
We know why they have done things and what they
will do next. Would you want to read a story without
interior monologue? Of course not! [t would be like
reading a textbook!

.®



There are two types of interior monologue: short and
long. Short interior monologuesg come in the middle
of scenes. They express solitary thoughts, becauge
the author does not want to interrupt the flow of the
story. Long interior monologues usually happen in
between scenes—in the slow bits between the action
They often give a lot of detailed information about a
character's feelings

What does this short interior monologue tell us about
Fran's intentions? Then imagine your understanding of
the dialogue without thig information

"Are you going to the mall, Fran?" Jake
askes me.

"Yeg, I'm going with Kate " I'm not, I want
to say. I'm not going out this weekend.

)




Making a Speech

We have seen how different types of monologue are
used in works of literature and drama. In fact, these
dramatic monologues are very similar to another type
of monologue: the speech. The function of a public
speech ig similar to that of a monologue: it explains
the speaker's thoughts and it allows them to give
their point of view. After hearing an effective speech,
listeners will want to take action.

Famous people or politicians have made great
speeches throughout history. The best ones have a
clear, simple message, and the speakers give them
with sincere emotion.




Here is an extract from a 1963 speech by the civil rights
activist Martin Luther King, Jr

/Ihave a dream that my N
four little children will one
day live in a nation where
they will not be judged
by the color of their skin
but by the content of their
character
I have a dream today!

What i1s the message of this speech? Is it easy to
understand? King and other great speakers used
techniques like repetition and rhythm to increase the
impact of thelr messages. In fact, many great speeches
and monologues are written like poems



Here is part of another famous speech Can you
imagine this written as a poem? How would you write it?

£ We shall go on to the end, N
we shall fight in France, we
shall fight on the seas and
oceans, we shall ight with
growing confidence and
growing strength in the air,
we shall defend our Island,
whatever the cost may

be, we shall fight on the
beaches, we shall fight on
the landing grounds, we
shall fight in the fields and
in the streets, we shall fight
in the hills; we shall never
surrender!

\-Winston Churchill, 1940 /

The best speeches are like dramatic monologues.
They catch our attention and make us listen to what
the speaker i1 saying.



At the Movies

Finally, another place where we are likely to hear
monologues is in movies or in TV shows. The function
and dynarics of the screen monologue are the same
as in plays, literature, and speeches A character lets
us in to hig or her thoughts

Movies are full of monologues. If you go online, you
will find many websites with long lists of the best
movie monologues in history Sometimes characters
speak directly to a camera (like a soliloquy), but
usually they are talking to other characters. As with
other entertainment, I’I]OI].OIOQUQS dare a comimmon
dramatic technique




Screen monologues do not have to be very long. In
the The Pursuit of Happyness (2008), Chris Gardner
(played by Will Smith) tells his young son he won't
become a good basgketball player. The boy 1s upset,
and his dad quickly realizes his mistake

Hev. Don't ever let somebody tell vou, you can't
do something. Not even me. All right? You got

a dream? You gotta protect it. People can't do
something themselves, they want to tell you you
can't doit. You want something? Go get it! Period!

This short monologue—only forty seconds long—has
all the characteristics of a great speech. What does it

reveal about the speaker?
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Conclusion

Dramatic monologues are indispensable in all forms
of drama and literature. Public speakers can also learn
from them and help make their own speeches more
effective. Maybe one day soon, at school or at a club,
you will need to give a speech or presentation. Or you
will have to write a story with complex characters and
plots. How are you going to prepare? Why not study
dramatic monologues in drama and literature and learn
from the professionals? Remember that, in spoken
and written form, there are many convincing ways to
express our thoughts




Comprekersior Quest

A Monologues are often about a topic that is

important or worrying to the speaker. Work
with a partner and make a mind map of things
that are important and worrying to you.

My Monologue

Work with another pair to make a larger group.
Discuss the ideas in your mind maps and
choose which you would like to talk about.

Take a moment to plan, then improvise a
monologue to your group.

In your groups, discuss the questions.

1. Why do yvou think monologues are important in
literature and moviesg?

2. What examples can you think of?

3. What type of monologue do you like to see in
literature or movies?



Up, Up, ard Away! §

Pre-Reading questions
1. What did the men in the picture invent?
2. Why are they excited?



In the 18th century, a very large family lived in the
French town of Annonay The Montgolfier family
had a mother, a father, and sixteen children. The
parents were Pierre Montgolfier and his wife, Anne
Duret. The family owned a prosperous business
of paper factories. They were known to make the
best paper in France

Among the sixteen children were two very
special boys. Joseph-Michel was born twelfth and
Jacques-Etienne was the fifteenth child. Together,
they would create something the world had never
seen bhefore.



Joseph and Etienne both liked to make things,
but their personalities were quite different in other
ways. Jogeph wag very imaginative and creative.
He spent his days dreaming of things he wanted
to secretly do, see, and make. Etienne was much
more practical. He had a mind for business. He
was also a bit of a troublemalker, and he liked
to annoy his older siblings. When he wasg old
enough, he was sent to school in Paris to train as
an architect When he wag 30, hig father retired
and left him in charge of the business Joseph,
on the other hand, went to study at a private
gschool His father eventually allowed him to leave
schoool and to start his own chemical business
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One night i 1777, thirty-seven-year-old Joseph
sat by a fire, thinking about France's military "l am
convinced that if we could attack by air," he thought,
"our military would be better than all the others.”

Just then, he looked at his fireplace. A shirt
was hanging over the fire screen to dry. As
smoke drifted out of the fireplace toward the
shirt, it caused the fabric to blow upward. The
shirt floated up until the direction of the smoke
changed.

Joseph leaned forward. "That's fascinating,”
he thought "The shirt is lifted by the smoke.”



Joseph immediately started to draw his idea.

The next day, he found some thin pieces of wood
and some lightweight fabric He used the wood

to make a square frame and the fabric to make a
ballon-like bag. He then attached the bag to the

top four comers of the frame After the device

wag made, helit a fire underneath it. [t wag the
morment of truth. Would the smoke cause the device
to float the same way the shirt was lifted?

Joseph held his breath. Smoke began to slowly fill
the fabric-covered box. After a few minutes, helet
go and ... The box floated straight up to the ceiling!
Joseph cheered. "It works! ['ve done 1t!"




Jogseph wrote a letter to his brother Etienne
about his idea. Etienne was in charge of the
family's paper mill Joseph wanted his help to make
a bigger device. "A drawing and a list of materials
are attached,” he wrote.

Etienne thought Joseph's idea was very exciting
The brothers gathered the materials they needed
for their next experiment.

Together, Etienne and Joseph made a device
< that looked just like Joseph's original one. But this

one was three times bigger.

When 1t was built, Joseph lit a fire under the
device. "If we can make this fly, we're really onto
something,” Joseph said.

After the fire was lit, the brothers waited
impatiently The smoke drifted up. The fabric
covering slowly inflated. The device started to float in
the air Etienne was imnpressed. Joseph was thrilled.
They let go of their creation and watched it fly away.



Joseph and Etienne wanted everyone to know
about their invention. They prepared for a public
showing. The public was told to expect something
amazing. The brothers made a new balloon for the
occasion. At thirty-five feet across, it was the largest
one yet. On June 3rd, 1783, hundreds of people
gathered in Annonay to watch it fiy for the first time.

The brothers put a net around their globe-shaped
balloon to firmly hold it to the ground. Then they
lit the fire and watched the balloon get bigger and
bigger When it was filled completely, they cut the
net. The balloon soared into the sky!




When people saw the balloon float into the
air, they were amazed. They started cheernng and
clapping and pointing at the sky Everyone was
talking about the Montgolfier brothers’ invention
News traveled all the way to Pang, the capital city
of France The city's most important citizens—
including King Louis XVI and Queen Marie
Antoinette—wanted to see this flying balloon.

Joseph and Etienne were asked to bring a balloon
to Paris. A new one was built especially for the
Parisian spectators. It was beautiful. It was light
blue and it was covered with pictures of gold suns
and animals. This balloon was much bigger than
the ones before it.



Etienne traveled to Paris. The demonstration for
the King and Queen was to happen on September
19th, 1783 He went to the royal palace, Versailles.
The new and improved balloon was shown to the
King and Queen. They were impressed.

Etienne was asked if humans could fly in the
balloon. "It is not known yet if it's safe,” he said
"You could gend animals?" suggested the King.
Etienne agreed, pausing to proudly point at three
animals in cages. "Here we have a sheep, a duck,
and a rooster. They were brought here egpecially
for the first test flight "
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The animals were loaded into a basket that
wasg attached to the balloon. Etienne lit the fire
under the balloon. About 300,000 people watched
as smoke slowly filled the balloon. Just as the fire
was about to go out, the balloon lifted slowly off
the ground. It lifted up, up, up into the air. The
crowd cheered ag the balloon was gently blown
away with the wind. The Montgolfier brothers’
most important demonstration was a success.

The balloon floated almost ten kilometers away.
Then it made a softlanding in an empty field It
was a short flight, but showed what was possible
for air travel. The rooster, duck, and the sheep
were all unharmed when they landed.



Now that people knew it was possible to safely
gend living things up into the air, they began
making plans to fly. In October 1783, the first
manned flight in history took place. It marked the
beginning of a revolution in aviation.

In October 1783, Etienne became the first person
to be lifted off the Earth. Although, it wag only a test
and the balloon was tied to a post, so it couldn't fly
away, 1t wag still a milestone for air travel.

The flights in hot-air balloons impressed the
whole world. Hot-air balloons became very popular,
and pictures of them were drawn on chairs, clocks,
and decorative items to commemorate the event It
was an invention that really changed the world.




ComprekersiorQuest

A Work in pairs. Without going back to the text,
describe the process of building and operating
the first hot air balloon.

A Compare your description with the text. Are
there any details you forgot?

B With your partner, sketch a simple infographic
in the box below for the creation of the first
hot-air balloon.

A Join another pair and explain your infographic.

C In your groups, discuss the questions.
1. Do you think hot-air balloong are an important
invention? Why or why not?
2. What do you think is necessary to become an
inventor like the Montgolfier brothers?

_J= 12873



A
acknowledge /1k'na:lids/ v to say that you accept that something is true
aim /erm/ vtopoint at a target
alliteration /2,I1ta're1fan/ n the use of words that begin with the
same sounds
allow /3'lau/ v to give permission to do something
amazing /'Me1.zIn/ adj extrermely surprising, very good
amount /3'maunt/ n a quantity of sornething
announcement /3'Nauns.mant/ n sormething that someaone says officially
appliance /3'plar.ans/ n a device or machine used in the house
appointment /3'p2Int.mant/ n an arranged meeting
approach /2'proutJ/ v to deal with sormething
attach /2't21)/ v to join or connect to something
avoid /3'vo1d/ vto stay away from someone or something
awareness /2'wer.nas/ n knowledge that something exists or
understanding a situation

B

baggage /'baeqg.1d3/ n all the suitcases and bags you take with you when
you travel

beneath /br'ni18/ prep under someone or something

bill /b1l/ n a piece of paper on which a payment is written

biodegradable / bar.au.d1'gre1.da.bal/ adj capabale of being slowly
destroyed by a natural process

blast /blaest/ v a powerful explosion or force

blend /'blend/ v to mix (things) tharoughly and usually with good results

blizzard /'bl1z.2d/ n a severe snowstorm

bow /bau/ v to bend your head or body in a respectful manner

breach /briitf/ n an opening in a line of a military defense

breathtaking /bre8,te1.kin/ adj extremely beautiful or surprising

broadsheet /'braid[irt/ n a large newspaper usually with serious news

brood /bruid/ v to think for a long time about things that make you sad,
worried, or angry

bunch /brantJ/ n a meal eaten in the late morning

C

can-<crusher /kan kraf/ n a device to crush cans

caption /'kapJan/ n a small text that explains what is being shown, such
as a picture

care /'ke/ n effort made to do something correctly, safely, or without
causing harm

carve /kairv/ v to make something by cutting into, especially weod or stane

()



certain /'$31.13N/ adf having no doubt about the truth of something

citizen /'S11.9.Zan/ n a person wha legally belongs to a country

civil rights n the rights that every person should have regardless of his or
her sex, race, or religion

claim /kletm/ v to say that something is true

coal /koul/ n a black or brownish-black hard substance within the earth
that is used as a fuel

congratulate /kan'gratf.a.le1t/ v to tell (someone) that you are happy
because of his or her success or good luck

copy /'kppi/ n an imitation or reproduction of an original

crouch /krattf/ v to lower your bedy to the ground by bending your legs

D

deadly /ded.lif adj able to cause death

debris /da'bril/ n the pieces that are left of something that was destroyed

deceive /d1'sitv/ v to persuade someone that something false is truth

deserve /dI'zav/ v used to say that someone or something should or
should not have or be given something

device /dI'vals/ n an object or machine that has been invented for a
particular purpose

dodge /da:d3/ v to avaid being hit by moving quickly to one side

dressing gown /dres.In gaun/ n a locse piece of clothing like a coat,
worn infarmally inside the house

drift /drift/ v to move without control

drop /drap/vte let something fall

dynamo /da1.na.mau/ n a generator, especially for producing direct current

E

emphasize /'em.fa.sa1z/ vto show something is very important

employee /em.pldl'ii/ n somecne who is paid to work for someone else

encourage /In'k>.1d3%/ vio make someane maore likely to do something

engage /In'ge1d?/ vto interest someone in something and keep them
thinking about it

experience /IK'spIr.i.ans/ n something that happens, practical knowledge

F

fabric /fab.rk/ n cloth or material for making clothes

fast food /faist fuid/ n food that is prepared quickly, usually
inexpensive and fried

feature /fiL.Uf2/ n a typical quality or an important part of something

flood /flad/ v to be covered with water, usually causing problerrs

flooding /'flad.1n/ n a situation where water covers normally dry land

font /faint/ n set of letters and syrmbols in a particular design and size

forecaster /foir.k®s.1av n a person who tells you what particular
conditions are expected to be like

fossil /far.s3l/ nan impression of a plant or animal that you can see in
some rocks



freezing /fri1.zin/ adj extremely cold
fuel /fjuz.al/ n a substance that is used to provide power
fumes /fjurmz/ n strong and sometimes dangerous gas or smoke

G

gather /'gad .3/ vto collect several things from different places

gossip /'gaisap/ n conversation or report about other people’s lives that
might be unkind or untrue

gotta /'gai.13/ v short, informal form of have got to

H
handle /'haen.dal/ v to deal with or be in charge of something
harmful /‘harrm.fal/ adj causing damage or harm
hazard /'haez.>d/ n something that is dangerous and likely to cause damage
headline /hedlain/ n the title of a newspaper article or story
heater /hit.I>v/ n a device that produces heat
hold /hould/ v to have something such as a meeting or an election
host /houst/ n someone who has guests
howling /hau.lin/ n the sound of a wind blowing hard and making
a lot of noise

I

image /1m.1d3/ n a picture that is produced by a camera or a mirror

infrastructure /'1n.fra strak.Uav n the basic systems and services that a
country or organization uses

inner /'In.av adj located toward the inside of something

instance /'IN.stans/n an occasion of something happening

intrude /In‘truid/ v to come or go into a place where you are not wanted

J

joint /dgo1int/ n a point where two bones meet in the body

journalist /d32InalIst/ n a person that works in journalism, a writer or
editor of a news medium

judge /dzadz/ n to form an opinion about something or someone after
careful thought

L

landing ground /'leendin graund /n BRIT a piece of land on which a
plane can land

lead Aird/ v to direct in a certain direction

lead story /'I8d 'stor-8/ n the most important story

lever /'lev.>v n a bar or rod that is used to operate a device

lightning /latt.nin/n a flashing of natural electric light

lightweight /lart.weil/ adj of relatively light weight, having less weight
than the average

load /loud/ n a large amount of sormething



M

manner /man.av n the way that something is done; the way a person
normally behaves

manufacture / man.ja'fak. U/ vto make something in large amounts
by using rmachines

masthead /mast.hed/ n the title of a newspaper displayed at the top of
the first page

matter /'mal.>/ n a situation that is being dealt with

milestone /mail.stoun/ n an irpertant event in the development or
history of something

minerals /mIn.ar.al/ n a substance that is neither animal nor vegetable

minimalist /mIn.a.maLIst/adf style in art or design that uses simple forrrs

murder /'m3z1.d>/ nthe crime of intentionally killing a person

N
newsworthy /nuiz wz1.0i/ adj interesting enough to be described
in a news report

8]

off-lead /a:f lizd/ n the second mast important story in a newspaper

outlet /aul.let/ n an opening through which something, like electricity,
can come out and be used

outrageous /,aut’re1.d33s/ adf shocking and morally wrong or unacceptable

overwrought / 0U.Vx'rail/ adf in a state of nervous or worried

P

persecute /'P>sI kjUIt/ v to constantly annoy or bather

pike /paik/ n a spike or shap paint, the tip of a spear
poisonous /'PJ1.Z3an.as/ adj able to cause iliness or death
portion /'pa1.Jan/ n a section or part of something

post /poust/ n a place where a soldier or a quard is appointed
process /'prai.ses/ n the actions taken to achieve a result
provide /pra'‘vard/ v to give sorneone something that they need
publish /pab.ILJ/ v to make something known to many people
pull quote /pul kwout/ n a short text taken from an article
pun /pan/ n a humorous use of a word or phrase that has several meanings

Q
quotation /kwou'ter. [an/ n a short text or passage taken from a
different source

R

rattle /rel.al/ v to make a quick succession of percussive sounds

recover /IT'kAv - 3r/ v to become healthy after being hurt or sick

refund /riz.fand/ n an amount of money that is given back to you
because you are not happy with a product or service

regain /r1'geIn/ v to take or get possession of sormething again



resource /'ri1.z23Irs/ n a supply of something that someone has and can
use when it is needed

result /r1'ZAlY n a consequence, a conclusion

rude /rutd/ adj not polite; offensive

s

scandal /'skan.dal/ n an action or event that causes shock or disapproval

scoop /skuip/n a story or piece of news discovered and published by a
newspaper before all others

sensational /sen'sel.fan.al/ adj news reports that are intended to be
shocking instead of serious

sensible /'sen.sa.bal/ adj showing good sense or reason, good judgement

sibling /'s1b.11ny/ n a person’s brother or sister

sidebar /'sard.bair/ n a box on a newspaper with extra information

sharp /[arrp/ adj having a thin edge or point that can cut

shelter /'fel.1av n a building designed to give protection

sling /S11n/ v to throw or drop something carelessly

soar /S21r/ v to rise very quickly

soil /521l/ n the tep layer of earth inwhich plants grow

soliloquy /53'l1l- 3 - kwi/ n the act of talking to oneself

solution /s3'luz.fan/ n an answer to a problem

source /soxs/ n someone or something that provides what is wanied
or neaded

speckled /spek.ald/ adf cover with small marks of a different color than
the area around it

spread /spred/ v to cover, reach or have an effect on an increasing area

standfirst /staend 'f31sU n an introductory paragraph which
surnmarizes an article

strike /strark/ v to cause a person or place to suffer severely

submit /sab'mIl v to formally send a docurnent to a person in authority

success /sak'ses/ n to achieve what is hoped for

sugar /'[ug.3r/ n a sweet powdered substance from plants such
assugar cane.

suggest /sa'dzest/v to mention an idea, possible plan, or action for
other people to consider

supply /sa'plal/ n the amount of something that is available to be used

support /s3'pa1rt/ n something that shows that a fact is true

surge /531d3/ n a great increase

surrender /S3'ren.d>/ v to stop fighting and admit defeat

survey /'savvel/ n an activity in which many people are asked a question
or a series of questions in order to gather information

sweat /swel/n the ckar, salty liquid that you pass through your skin



T

tabloid /ta&bl>1d/ n a newspaper of small format with lots of pictures

tackle /tak.al/ v to try to stop someone or something

take arms idiom BRIT to prepare to fight

tap ap/ vio hit gently and repeatedly

thrill /Or1l/ n a feeling of extreme exciterent

tip 1Ip/ v to give sormeone who has provided you with a service extra money

treat /ritt/ v to deal with sormething or somecne in a particular way

troublemaker /'trab.al,me1.ka/ adf sormeone who intentionally causes
problems for other pecple

u

unchewed /an-'child/ adj not crushed food into smaller softer pieces
with the teeth

underneath /An.d>'niz8/ prep below or under

upset /ap'sel/ v to make someone worried, unhappy, or angry

Vv
vitamin /VIL.3.mIn/ n a natural substance obtained fromfood that is
essential for the body

w

waist WweIst/ n the part of the human trunk below the chest, usually
narrower than the hips

warn MWIIrn/ vto make someone realize a possible danger or preblem

whether /hwed - ar/ conj used to indicate a choice between two or
more possibilities

whistling /'wIs.3l/ n the act when someone whistles

whiteout /'Wal.laul/ n a blizzard that severely reduces visibility

wicked /wik.1d/ adj merally wreng and bad

wildfires /warld.farar n a fire that is out of control

wind-up awaind/ vto turn a part of a device to make it cperate

wire AWalr/ n a piece of thin metal thread that can be bent, usually used
for carrying electric current

witness /WItnas/ n someone that is present 1o see an event

z
zip line /'Zip- lin/ n a systern for racreation or transportation by means
of a suspended cable
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Irtrodactior

Quest is a three-level series for secondary students learning English in Mexico. The
contents were selected and organized based on the international standards in the
Common European Framework of Reference for Languages (CEFR), and are aimed at
students at lower intermediate to intermediate levels

Specific Purposes
The program of study outlines a number of specific purposes. At secondary level, it is
expected that students

+ use English to express ideas and thoughts confidently and efficiently to people of
other cultures.

« organize thoughts and discourse, analyze critically, and solve problems, as well as
participate in different exchanges and cultural expressions

* interact creatively and ethically, with empathy towards the perspectives and feelings
of others

* recognize the role of language and culture in the construction of knowledge, shaping
of identity, and regulation of behavior, experience, and values.

s reflect on language and culture to interpret and produce meaning in exchanges

Methodology

Quest adopts an action-oriented approach to language learning. It is based on the
premise that learning 15 constructed around actions required to achieve a particular
outcome, not just a pretext for language learning. To this end, each unit of study in
Quest revolves around the collaborative construction of a product (the outcome) that
requires the use of target social practices (competencies).

The Role of the Leammer

The role of the learner in Quest allows the student to become a social agent, or
active participant, in the learning process. The idea of a social agent recognizes

that each learner has different experiences that define his or her identity, and that
genuine interaction requires a learner to be aware of his or her own knowledge and
competences, and use them in and for social action. For this to be successful, the
learner must be aware of this goal and the nature of the tasks, his or her needs,
strengths, and weaknesses with respect to this task, and what he or she still needs to
learn in order to accomplish the task

The Role of the Teacher
The role of the teacher in an action-oriented approach is to propose and define,

together with the class, the products or final goal of each unit, and the activities

required to achieve it, based on students' knowledge, experiences, and interests. The
teacher must generate and promote opportunities for real communication, both oral
and written, in the classroom, while encouraging reflection and analysis. In addition,
the teacher is responsible for creating an atmosphere of respect and collaboration in
the classroom




The Units

The unit structure revolves around the creation of the unit product using the social
practices of the unit. Students start by exploring and analyzing the social practice in
context This context can be presented in a written text orin an oral text Students then
use the social practice communicatively in activities that lead up to or are part of the unit
product. They then reflect on and review their production, and finally, they socialize and
share their product work with the class

Building Learner Autonomy

In addition to its aignment with the social practices and specific purposes of the
program of study, Quest also encourages students to take control of their own learming
process. They are given multiple opportunities to reflect on and evaluate their own and
athers” work at the beginning, during, and the end of each unit. This enables them to
identify strengths and weaknesses and make suggestions for improvements. In this way,
students get a chance to identify the ways of learning that best suit them. With this in
mind, in most classes, Quest provides ideas for students to produce something tangible
and that can be assessed either individually or in groups. Very often, these activities are
steps towards a final group product, which students peer evaluate at the end of each
unit. However, there are also recommendations for evaluating progress in a variety of
other production activities in different classes throughout, as well as checklists to verify
students' spoken and written output.

Evaluation

Along with the continual self-assessment outlined above, there are a number of other
ways for the teacher to assess students’ progress. The Teacher’s Guide provides texts for
ongoing assessment at various stages It is important to remember that this assessment
focuses on fluency and communicative competence in both written and oral texts. There
is also an evaluation instrument as suggested by the program at the end of each unit. In
addition, each unit comes with a two-page assessment, which can be found at the back
of the Teacher’s Guide.

Gomponrents




The Activity Book

The Activity Book is divided into ten topic-based units,
organized into three different learning environments
Family and Community, Recreational and Literary, and
Academic and Educational

The Units

On the opening page of each unit, Before You Start
questions allow students to share whal they already
know about the topic and social practices of the unit

The social practices for the unit and what students will
do to achieve them are listed here. This way students
can take charge of their own leamning by knowing
what learning outcomes are expectad of them

The classes of each unit build up to a Unit Product
The overview of the Unit Product allows you and
the class to plan for each step and keep track of the
raterials they produce and will need to finalize the
product

The Content

The content in each unit allows students to explore

the target social practices in context, to use language
purposefully, and to analyze speafic language to
consolidate leaming. Finally, a review stage follows where
students can assess their competencies and come up
with ideas related to their own learning.

-l

Class activities build the competencies students need to
complete the unit product and prepare for subsequent
product steps. Each of these steps produces a
subproduct that will then be used to build up to the final
presentation stage

Listening comprehension activities will help students
to improve their comprehension of spoken English,
pronunciation, and fluency

Model-based guided wniting activities will help students
improve their academic writing skills. These activities
include Writing Checkists and reference to a Whiting
Rubric that will help with self- and peer-correction.

The last classes of each unit are dedicated to the
presentation of the unit product Self- and peer-
evaluation instruments can be used to reflect on both
performance and collaboration

The final page of each unit guides students through a
self-evaluation process that will allow them to reflect
on their communicative competence, attitudes, and
collaboration

At the end of the book, there 15 a Grarmmar Reference
with grammar and usage explanations and an frregular
Verbs table. In addition, there is a Glossary section
with key words from the Activity Book. The words
found in the Glossary have been highlighted in green
when they first appear in the Activity Book




The Unit Product

The steps for the Unit Product build up throughout each unit to a final presentation. When
these activities start and end is clearly indicated An icon (see Other Features below) indicates
the material students will need for other steps. At the end of each unit, when students
present their products to the class, a SelfiPeer Evaluation Form will allow them to assess their
performance and compare their feelings with the other members of their group

Evidence Folders .

The Evidence Folder is a place where students can keep
work that they have produced in each unit This work
can be related to the product or other work that reflects
their progress. By collecting evidence, they are learning
by doing. At the end of each unit, they can review the ize the content by quest, type
work they saved and assess their progress. They can also i, topic, or any other way you
keep the results of their SelffPeer Evaluation Forms from prefer

each presentation -

sas For Your Eolder
rate it
£ a contents page.

ivide it into separate quests

At the end of the year, they will have a full record of their year's work. At this
point, they can assess their progress

Other Features
There are a number of other features in the book that help students complete their quests

Glossary references send students to this section
at the back of their Activity Books to practice their
dictionary skills and find the meanings of words

,tl Resource icons indicate where students can find
e aciditional material to support their learning in their
Readler or on external websites.

Grammar references send students to the section at
the back of the book to read full explanations of the
grammar points covered in the unit

Audio icons indicate when there is a listening
activity. You will use the Class CD for these activities

A product icon appears at the end of each product
step. It indicates what matenals students need to
keep for other steps in
the product




Self-Evaluation

Before You Start...

Each unit begins with an activity that will help
students evaluate what they know about the
topic of the unit and the social practices they will
be using in the unit

Self-Check Boxes

This easy-to-use evaluation tool will help students
assess their learning at different points in the
unit, so that they reflect on their learning and
focus their study

-Gheck Yes = v
Exchange information
I took turns speaking.
participated confidently.
[_. | included relevant details.

Speaking and Writing Rubrics

As students work towards the social practice
and final products, they will find more activities
where they can practice their speaking and
writing skills. There are suggestions for self-
assessment at these points, as well. You should
invite students to use the rubrics in their Activity
Books 1o evaluate their production and reflect
on their progress

Final Evaluation Tools

Different evaluation tools are present at the
end of each unit to help students evaluate their
final products and their groups’ collaboration

It wall also help them to reflect on their learning
throughout the unit with the materials they
keep in their Evidlence Folders. Finally, you

can guide them to evaluate their overall
achievermnent of the unit learning outcomes and
reflect on how to improve

All of these tools will allow students to become
more independent learners and take more active
roles in their learning process

"—

Speaking Rubric

Total possible: 15

Good use of Lirnited use of
Correct use
E F of language language. language
=Z | Almost o Some mistakes. | Frequent
E -g mistakes Ideaseasyto | istakes
understand [deas are
& Efg:r;?ngo most of the difficult to
- tirne. understand
1 Speech is
E Speech :g:;:’n_': . difficult to
E s easy to difficult to understand
E understand. Ry :mst of the
ime.
Understands
§ | Understands | almost E:lf‘.':gl:ndmg
everything averything. o ]
and responds | Some pauses LT
£ | appropriately. | before Pt
answering, LN,
Writing Rubric

Total possible 20

|

Language Some language | Most language

2 E | sppropriate appropriate for | inappropriate

& | fortask task. for task

§ Interesting Predictable Not encugh
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S .ﬁ Rich uzfad words and simple
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Reader

The Reader offers a selection of texts on
age-appropriate topics that will help bring the real
world into the classroom. It also includes a selection
of original and traditional stories which give students
the opportunity to explore different literary genres
while introducing them to the traditions and customs
of English-speaking cultures. The Reader texts

were designed to be used as additional extensive
reading, which students can read independently or

collaboratively, at home or in class.

At the end of each unit,
Comprehension Check activities
help students learn to read for
specific information and for general
comprehension. Vocabulary activities
aid students in developing reading
strategies related to deducing the
meaning of words from the context
In addition to this, each text also
includes discussion questions that
allow students to develop cntical
thinking skills, like inference,
interpretation, and evaluation

Up. Ups and Awag bt

The Reader presents language

in context and provides simple,
everyday patterns that students
can easily identify. These points
are then revisited and practiced

b e ot in class
o ST

L] g s g Key vocabulary and words that
T ————__

students might have difficulty
with have been hightlighted in
bold the first time they appear
These words can be found in
the Glossary at the end of the
Reader




Teachker's Gaide

The Teacher’s Guide was designed to offer teachers suggestions and suppaort in three main
areas. content and cultural information related to the topic of the unit; language support
for target structures, and suggestions for adapting matenals to different student needs
and teaching contexts. A repreduction of the Activity Book is included with answers in
bold small caps for easy identification

The Teacher's Guide also
presents ideas for alternative

products or how to adapt WM do I do?

the suggested product. The o e P,
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e &
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teachers in class preparation.
These can include additional
sources whare teachars can
go for more information.

-l

as a diagnostic assessmant.

It includes prior knowledge
students are expected to have
at this level and suggestions
for how to address weak
areas and scaffolding

About the Topic boxes give - -
cultural, academic, or general Curr !CUfa-'hFle.fmrfy bmc;-s
information about the support the teacher wit
topic of the unit or specific A Fre-evaluation box suggests ways t_c ada:_ﬂ_contam of
elernents in the unit to aid how the teacher can use the specific activities to their
Bafore You Start.. sections teaching context (group size,

language proficiency, cultural
backgound, social context).

The aim is for students to
achieve the social practice
Irrespective of language level.




W g e
e
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Learning to Learn bowes

provide students witha |~ |

range of self-study skills

which can help thar te

become autonomous

learners,
The Self-assessment
bewes thoughout the unit
offer suggestions for the

— | areas that students need
to focus onin order to
help them achieve the
social practice.
| | SRS
.—.@ E Lk

L ]

Language Knowledge boses offer grammar
explanations for structures related to the social
practice. They focus on the use and form of

Pl e W e e

ey ks different language structures, and comman
problems that Spanish-speaking learners
have. Suggestions for how to deal with these
et e e prablems have been included,

The Ongoing Evaluation boxes throughout the

== | unit offer suggestions for activities or work the

*‘""—-’- teacher can use to evaluate students’ progress
and achieverrents. These should include what to

Pl e avaluate, as well as suggestions at the specific

bbb byt student level and the whole class level on ways
to address any problern areas.
st @“

\

Resources boxes suggest whan and whera students
might want te read the text in their Rader. It also
includes suggestions for how students can use
technology if thay have accessto it




The Fina! Evafuation

box at the end of each
The Self-assessment box unit refers teachers
at the end of each unit to the suggested
suggests how to guide evaluation instruments
students in their use of for the preduct from
;v;lnm;ﬂon todsman tld'-:! the SEP program,

pages of ea ~ which are available

unit to evaluate their el e vk faens al the back of the
final product, how they s book, together with a
worked in the unit, and i photocopiable exam
their _achiavement of the F‘E‘tnf:d_- = that is also included at
learning cutcomes. By il Sta & - the back of the book.
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Other sections include

* An frregular Veerbs table and Phonemic Chart » A Marking Criteria section

» A Grammar Reference » The Audioscripts for the recordings. For easy reference,
* A Glossary a track list can be found on the inside back cover

« A two-page Assessment for every unit + A Bibliography

* Assessment Answer Key

— -
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The Class CD

A Class CD comes with every
Teacher's Guide. These CDs
have complete recordings of
the listening actvities, some
Reader texts, and images
related to each unit

o
e
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Famaliar and Comrmunity Ervironment

Social Practice: Bxpress support and solidarty when facing an everyday stuation
Final Product: Public Service Announcerment (PSA)

10 Sympathize with others | Listen to pecple's Brainstorm Mind map of a
preblerrs and identify commen tean tean preblem
situation, cause, and problarms and
effect make a mind

rmap

1 Sympathize with others | Analyze and compare Analyze different | Discussion about
different problerrs and problems prablems and
their context their contexts
Relate other people's
problems to own
experience

12 Sympathize with others | Analyze problems and Discussion about
their possible selutions teenage preblens
Give Suggestions. and their

solutions.

12 Sympathize with others | Provide appropriate Select a problem Advice for a
advice or suggestions for | from your mind chosen problem
different problerrs map and write

advice
14-15 Define ways to express | Analyze the features of | Answer questions | Identify the A PSA script
yourself according to the | PSAs and identify the about your P5A. | features and
audience audience audience of PSAs
16 Sympathize with others | Analyze prosodic Role play to
Contrast effects created | resources and non- discuss a problem
by prosodic resources verbal language to show
and non-verbal language | sympathy
17 sympathize with others | Discuss the importance Write a script A, P5A script
Contrast effect created | of the elements of a PSA | for your PSA
by prosodic resources and write a script for a including the
and non-verbal language | FSA main alements of
aPsa
12 Contrast effect created | Listen to a PSA and Rehearse your Analyze and use | Feedback on your
by prosodic resources analyze prosadic features | script and give sound effects and | rehearsal
and non-verbal language | and sound effects aach other prosadic features
feadback
19 Sympathize with others | Present your group’s PSA. | Present a PSA Self/Peer Peer evaluation
Contrast effects created | Assess own and another Evaluation Form review
by prosodic resources group's work
Self-assessment
20 Evaluate Your Collaboration Evaluate Your Progress Evaluate Your Achievernent

Unit Planner @-




Recreational and Literary Environment
Social practice: Read short literary essays and contrast cultural aspects
Final product. A Comparative Chart

12-23 Analyze short [terary Read, revise and understand | Compare another Compare Comparative
a55ays essays to compare cultural culture with cultural chart
Read and understand aspects your own ina differences
the general meaning, comparative chart
main ideas, and details of
literary essays
Describe and compare
cultural aspects
24 Describe and cormpare Analyze cultural aspects and Discussion
cultural aspect compare them to your own about cultural
aspects
25 Describe and compare Analyze and talk about Make notes about | Interaction Motes about a
cultural aspects cultural differences an embarrassing while talking | cultural mistake
cultural mistake about cultural
and tell the story to | differences
the group
26=27 Describe and compare Read an article describing Compare another Comparatve
cultural aspects cultural aspects and compare | culture with chart
it with your own customs. your own ina
comparative chart
28 Analyze short [iterary Read a short essay and Discuss Motesfora
essays compare the cultural aspects cultural discussion
Describe and compare described with your own differences comparing
cultural aspects another culture
and your own
29 Describe and compare Analyze and discuss cultural | Write an essay Exchange Essay
cultural aspects aspects and write an essay explaining cultural | information
comparing them differances and
similarities,
20 Analyze short Iiterary Identfy cultural aspects Createa Comparat ve
2ssays rentionad in essays and comparative chart Chart
Describe and compare compare them for the countries in
cultural aspects the essays
21 Describe and cormpare Display comparative chart Present your Self/Peer Peer evaluation
cultural aspects Ask and answer questions comparative chart, | Evaluation review
Give and receive feedback Form
Self-assessment
32 I Evaluate Your Collaboration I Evaluate Your Prograss Evaluate Your Achievernent

-._ Unit Planner



Unit 3: Get active! ...

Familiar and Community Ervironment

Social practice: Discuss your own personal experiences and those of others
Final product. An Autobiographical Anecdote

Listen to and analyze

Listen 1o a conversation

Brainstorm

34 Mind map
comversations about about personal experiances | memarable of personal
personal experiences and decide why they are experiances and axperiances

relevant make a mind map

35 Understand the general Analyze a conversation Listen to
sense, main ideas, and about personal personal
details of corversations experiences. Uses itasa EXpanances
Share personal experiences | model to share your own
in @ conversation

36-37 | Understand the general Read an anecdete and Make a chart of key Chart with key
sense, main ideas, and identify the main ideas and | information about an nformation
details of conversations details. Identify the rain EXDEriEnce
Share personal experiences | detail of an anecdote of
in & corversation YOUr OWn

e Understand the general Arnalyze a personal Use the chart to write | Narrating past | Sentences with
sense, main ideas, and experience and identify the | about the main ideas | events rrain ideas
details of corversations mgin events of your experience

35 Understand the general Identify the characteristics List of tips of
sense, main ideas, and of a good anecdaote what makes a
details of conversations good anecdote

40 Understand the genaral Use a storyboard to Make a storyboard Storyboard for
sense, main ideas, and identify the main events of | of the main ideas of an anecdote
details of conversations an anecdote your exparience

a1 Listen to and analyze Read and listen to Maotes on about
conversations about personal experiences and hows to express
personal expariences make notes about their fealings in an
Understand the general important aspects. anecdote
sense. main ideas, and
details of conversations

42 Share personal experiences | Write and edt a personal | Write an anecdote A personal
in & corversation anecdote Use connectors | about your persenal anecdote

to ink ideas experience.
43 Share personal experiences | Tell your anecdote and Present your Self/Pear Review of
in a conversation listen to others’ anecdotes. | anecdote using the Evaluation performance
Ask and answer questions | storyboard Form
about their experiences
Self-assessment
44 Evaluate Your Collaboration | Evaluate Your Progress | Evaluate Your Achigvernant

i fis )
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Unit 4: Natural Disasters .................

Academic and Educational Environment
Social practice: Create instructions to help people be prepared for a natural disaster

Final product: An Instructional Leaflet

Select and analyze

Read about natural disasters

46-47 Make a list of List of natural
mstruction sheets and analyze the instructions | natural disasters disasters
to follow during a natural that may affect
disaster. your community.
48 Select and analyze Listen to and understand Listen and
instruction sheets instructions about what to express ideas
do inan emergency to exchange
information
49 Select and analyze Identify and analyze Make notes on Before and
instruction sheets instructions about what to | what to do befare during notes
do before and during an and during a
BMEngency natural disaster.
50-51 Read and understand Read an instruction sheet to | Make notes on Interact ina After notes
instruction sheets dentify what to do after a what todo aftera | conversation
natural disaster, natural disaster about steps in a
natural disaster
52-53 | Write Instructions Read an instructional leaflet. | Write instructions | Select Instructions
Edit instruction leaflets Analyze its features and use | for the before, appropriate for lzaflet
it as a madel to write yaur during, and after content and
own sections of your organization of
instructional leaflet. | an instructional
leaflat
54 Read and understand Relate instructions to visual Create a final Instructional
instruction sheets information. Make a drawing | leaflet with pictures leaflet
for a leaflet and illustrations
55 Read and understand Present your leaflet to the Display and present | Peer Evaluation | Review of
instruction sheets group. Listen to another your leaflet to your | Questionnaire performance
group's presentation and group
write a review of their
performance
Self-assessment
56 Evaluate Your Collaboration | Evaluate Your Progress Evaluate Your Achievermnent

-._ Unit Planner



Unit 5: Today’s News ..

Familiar and Community Enwmnment
Sacial practice: Compare the same news item in different publications

Final product: A Comparative Chart

58-59

Analyze topic, charactenstics,

Make a list of recent

A list of news

Analyze newspaper
articles and order of events in news | néws stories. stories
Read newspaper articles | articles.
60-61 Analyze newspaper Listen to a news report, Choose a story Motes on
anticles Identify the key information | Identfy the pratagonist and
including the protagonist protagonist and speech
and what they say what they said
62x Analyze newspaper Analyze elements of a Interaction Discussion
articles newspaper article and while conclusion
Read newspaper articles | identify the purpose of each discussing the | about the
alament. importance of | importance of
element of 3 | elements of a
news article news article
63 Analyze newspaper Establish the differences Create tabloid Analyze a Diffarent styles
articlas betweean types of newspapers | and broadsheet newspaper of headlines
Contrast articles in and write headlines for each | headlines article
different publications type
64 Analyze newspaper Read and analyze newspaper | Complete a graphic A graphic
articles articles, Create a graphic organizer for a organizer
Read newspaper articles | organizer for their main news story.
information
65 Analyze newspaper Write a newspaper article Write and edit a Check style, A news article
articles and use a rubric to edit it news article. thema,
Read other people’s articles organization
and give feedback, and
language of
a newspaper
article
66 Contrast articles in Contrast the same news Create a Contrast news | A comparative
different publications stary in the different articles | comparative chart. | articles chart
your group wrote. Create a
chart comparing important
ekemnents in each article
67 Contrast articles in Present the comparative Present a Self Pear Peer evaluation
different publications table and listen to other comparative chart. | Evaluation fewview
groups’ presentations Form
Self-assessment
&8 I Evaluate Your Collaboration I Evaluate Your Progress I Evaluate Your Achievemeant

Unit Planner @-




Recreational and Literary Environment
Social practice: Read play scripts
Final product: A Dramatic Reading

TO=-71 Select and revise short Listen to excerps from Select aplay genre | Identify genre | Genre chart
play scripts for young plays and analyze them to and choose a and features
people recognize different play playscript
genres and their features
72-73 | Read short play scriptsto | Read a scene froma short Identify and Identify datails | Notes an
understand the general play and identify the details | compare the main | of aplay script | characters
meaning, main ideas, and features of a play scnpt. | characters
and details
74-75 Read short play scripisto | Read an article about the Analyze the story of A chartto
understand the general | structure of a play Analyze | your playscript analyze a script
meaning, main ideas, scanes from a play and
and details create a chart with the main
ideas
76-77 | Read short play senptsto | Read a scrpt and listen Analyze a scene Notes an mest
understand the general | toits dramatize reading. frarm your impartant
meaning, main ideas, Recognize expression and playscript actions
and details use of emotions in the
reading
78 Participate in dramatic Listen to a teacher giving Practice a Use the Annotated play
readings tips on how to improve a drarmatized reading | proper sceng
drarratic reading. Make and give feedback. | intonation
annotations in the script to and emotion
help your reading
79 Participate in dramatic Perform your dramatic Present a Self/Peer Peer evaluation
readings reading to the class, focusing | dramatized reading. | Evaluation review
on pronunciation and Form
emotion. Evaluate your
group performance.
Self-assessment
80 Evaluate Your Caollaboration | Evaluate Your Progress Evaluate YYour Achievernant

—1 Unit Planner




Unit 7: Environmental Problems ........
Acadernic and Educational Environrmant

Social practice: Discuss viewpoints in a roundtable discussion

Final praduct: A Roundtable Discussion

Make a list of

List of

g2-83 Analyze texts related Read a text about pollution
to civicsand ethics and | and analyze its causes, pollution problems pollution
select information effects, and possible in your community preblerns
solutions
24 Analyze texds related Listen to and analyze Create a research Analyza Resaarch
to civicsand ethics and | information about pollution. | quide for a information and | quide
select information Select and define criteriato | pollution problern | select key ideas
search for information from your list
85 Analyze texts related Discuss and talk about future Discuss the Predictions
to civics and ethics and | predictions based on factual consequences
select information information. of problems
86 Understand the genaral | Listen to and read about an Interact in a Discussion
sense and main ideas of | ethical preblemn. Understand discussion about an
texts related to civics and | main ideas and compare about an ethical | ethical
ethics thern with your own problerm preblem
g7 Discuss viewpoints in a Discuss viewpoints about Make notes about Motes
roundtable discussion an ethical problem. Give the problermns
solutions to the problem and | you chose, their
use language to persuade consequences, and
others solutions
g8 Analyze texts related Analyze a text related to Discussion
to civics and ethics and | civics and ethics and apply to reach
select information the information to your own solutions for
context an ethical
problern
89 Analyze texts related Wirite a persuasive essay Use your noteste | Write an Persuasive
to civics and ethics and | based on information about | write a persuasive | essay with essay
select information an ethical problem. Edit essay | essay appropriated
and evaluate your work content based
on factual
information
90 Discuss viewpoints in a Listen to and analyze the Create a question Question card
roundtable discussion features of a roundtable card based on the
discussion and prepare to ideas from your
have your awn assay
9 Discuss viewpoints in a Farticipate in a round table Have a roundtable | Self/Pear Feedback
roundtable discussion discussion. Share your discussion. Reach a | Evaluation Form | notes
conclusions with the rest of | conclusion
the class.
Self-assessment
92 Evaluate Your Collaboration | Evaluate Your Progress Evaluate Your Achigvemnent

Unit Planner @-




Unit 8: Solving the Problem ................
Famniliar and Community Ervironment

Social practice: Complain aboul a preduct
Final product: Complaints

Listen to and analyze

Listen to a person making

Listen to

O PPPR PR - -

Discussion

94
cormplaints about a complaint and analyze its personal abaut the
products information. experiances characteristics

of a complaint

95 Listen to and analyze Analyze a complaint Make a mind rap Mind map
cormplaints about Understand the request and | of products and of product
products offer solutions. problems you can problerrs

complain about

96-97 Interpret the genaral Read an article about Make notes on the | Dealing with | Notes on
meaning, main ideas, complaints and identify best way for sales complaints responses from
and details of complaints | tips to make an effective staff to respond to sales staff

complaint. Interpret the a complaint about
general meaning and details | your product.
of a complaint.

98 Interpret the general Listen to a product complaint Exchange Notes for a
meaning, main ideas, and interpret the main ideas infarmaticn discussion about
and details of complaints | and details complaints

99 Listen 1o and analyze Analyze a complaint Make a list of Role-playing | List of threats
complaints about to identify threats and language for when | complaints and responses
preducts responses for a prablem someone complains | and solutions

about a product

100-101 | Interpret the general Read a complaint ernail and | Write 3 complaint Write a Email complaint
meaning, main ideas, a response email and identify | email and a complaint and response
and details of complaints | the main parts of each ane. response email email with

Use them as a model to appropriate
write your own content
102 Make oral complaints Analyze the expressions Create a chart Chart
ina complaint. Choose a using the emails to comparing
suitable language to express | compare written written and oral
complaints and oral language language
for complaints
103 Make oral complaints Uisa the information you Rola-play a SelffPear Peer evaluation
gathered to role-play an oral | complaint for your | Evaluation review
complaint. Evaluate yaur product Farm
own and others' work
Self-assessment
104 ] Evaluate Your Collaboration I Evaluate Your Progress I Evaluate Your Achievernent
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Unit 9 Creating a MONOIOQUE ..o o s sasss sissssioms sass sasss sosss sass ssss sssss ssns seassasssassnsssssssssssassnsssassessssraises VO
Recreational and Literary Environment

Social practice: Improvise a short monologue on a topic of interest
Final product: An Improvised Monologue

106-107

Analyze monologues

Listen to and revise differant

Select a

Select a stuation | Moteson a
situations and audiences of | situation and and vocabulary monologus
monclogues therne for a
Identify features of monaogue
monclogues
Discuss similarities and
differences of monologues
108-109 | Analyze monologues Identity different genres of Choose atype | Recognize types | Motesona
monclogue of monologue | of monologue genre and topic
Identify audience, purpese, to deliver
and tepic
110-111 | Plan a monologue Organize ideas from the Create a chart | Write 2 A monologue
background information and write a manokague with
of a monologue. Use monaslogue appropriata
an appropnate graphic following a content
arganizer model
112=113 | Plan a monologue Plan and practice your Practice the Practice a Motes for
Present a monaclogue maonologue. Use fillers, monologue manalogue presentation
Provide and respond to pauses, and errphasis. Give | with fillers and | with correct
feadback each other feedback emphass. pronunciation
and intanation
114 Analyze monclogues Analyze the charactenstics Create audience Audience cands
and content of a monologue | cards
and how it 15 affected by the
audience
115 Present a rmonclogue Use audience cards to Play a Seli/Peer Peer evaluation
Provide and respond to Improvise a monologue in 3 monologue Evaluation Form review
feedback lirnited amount of time. Assess | game using
classrmates’ pedormances and | monciogue and
give each other feedback audience cards
Self-assessment
116 Evaluate Your Collaboration | Evaluate Your Progress | Evaluate Your Achievernant

Unit Planner 2
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Unit 10: HOW RWOIKS ..o ivnivssinniinsmsssasins
Acadernic and Educational Envircnment

Socal practice; Paraphrase information to explain how a machine works
Final preduct: An infegraphic

118-119

Read an infographic that

Mind map of

SROREFRRI | I

Select and analyze Brainstorm Review
materials shows the operation of a machines or devices | materials that rmachinas or
Read and understand rmaching and analyze its and create a mind | explain how a devices
information contents map mathine works
120 Read and understand Read and understand Anorl Oral
information information about the description description
cperation of machines and of a machine of howa
paraphrase information to process machine
describe the process works
pral Read and understand Read information about the | Choose a machine Factfile of a
information cperation and purpose of a | or device and machine or
machine create a fact file device
122 Read and understand Listen to a description of Think about how Images that
information how a machine works your rmachine show how a
Write infarmation Draw pictures to describe or device works machine or
the pracess to prove your and illustrate the device works
understanding process
123 Write information Describe the operation of a Understand a Description of
rraching using connectors pProcess tha steps of
to mark the sequence of a a rmachine’s
process. process
124 Read and understand Read an infographic that Analysis of an
information shows the operation of a infographic
rmachine and analyze the
function of its parts
125 Write information Make a graphic organizer Describe the Describe how a | Index
Edit texts with a description of a process of the machine works | cards with
rraching’s process and use machine or device description of
it towrite information. Edit aprocess
your text
126 Write information Assarmble an infegraphic Create an Infographic
Eddt texts with images and text to infographic using describing
explain how a machine the pictures and the how a
works Make a final draft index cards machine or
devica works
127 Explain how a machine Use the infegraphic ta Explain how SelfiPeer Peer review
works explain how a rmachine the machine Evaluation Form
waorks. Listen to other works using the
explanations and gve each | infographic as
other feedback reference
Self-assessment
128 Evaluate Your Collaboration ] Evaluate Your Progress Evaluate Your Achievernent
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What do | do?

The pictures show teenagers
with different problems, such
as bullying, overwork, and

Bafora Yon Stark... .
Work in groups. Look at the pictures and answer the questions.

a. What problems are the leensgerns experencing?
b, Which of these problems have you or your friends experienced?
€. Whal didd you or your nends do 1o sole the problerms?

. What advice would you give a fnend with ane of these problerms? '

Exbemded Readlng .

Juest 2 Reader, pages 518 Staying Healthy

Overview: An informative webiite for a community health
center that shows support and solidarity for people with
everyday health problems

Famillar and Gommanlty Eovirommanh

The soclal proctice of this unit s
& to express support and solidarity when facing an everyday
stuation,

do this, you will

sympathize with others and give advice.

» contrast effects created by prosodic resources,

= define ways to express yoursell according to the audience.

[

Prodact Steps

¢ B

Braimtorm common leen peoblems and
ke @ mnd map for one |1'c|b._-1|-
Write achece in your mind mag lor the
prebiem you chese in the mind mag.

1
2

3 Flan a PSA aboul your chosen problem.

Wirite a senpt lod your F3A includng the
mmaen elenents of a PAA

5 Rehearse your wnpt and give each olher
leedback

] Present your FSA

Subproducts

Mind map of a teen
problem

Addvice lor a chosen
problom

Plan for PSA
A PSA seript

Feechack on your
retwearsal

Peer evaluation renew

concern about body image

To explore students' previous
learning, you can use the
alternative images on the Class
CD. Students should discuss
different problems and think of
advice they might give

You should not expect students
1o share personal problems

To engage students in the
topic of health, the Reader
can support them in looking
at some of the more prevalent
health issues that teens face

To help students understand
the final product, you can
explain that a PSA aims to raise
awareness about a social issue
Students can refer back to the
advice they gave in the Before
You Start section and consider
if many teenagers face the
same problems. This will help
them to see to how to support
their preduct using mind maps
and advice

About the Topic Curricular Hexibility

This unit explores the problems
teenagers face today such as
puberty, self-esteem and body
image, anxiety, peer pressure,
bullying, and cyber-bulling, among
| others Teens can often feel
misunderstood, so it's important
to make them feel respected
and listened to You can read
more about teenage problems
8 and what to do on this website
https fiteens lovetoknow com/
Teenage_Preblems_in_School

The Before You Start section
gets students to discuss teenage
problems and compare them to
their own experience. Students
can list the problems they discuss
instep 1 of the Product. Questions
b and d allow you 1o evaluate
the students’ use of the present
perfect to talk about experiences
and should to give adwice
Common errors for the present
perfect include confusing the
simple past and present perfect

The final product for this unit is a

PSA. The main supporting subproduct
is a questionnaire that helps students
prepare a written PSA scipt The
written PSA is an indiidual activity,
soyou may consider helping weaker
students by reducing the word count
and helping them comect their drafts
before they write the final copy. For
stronger students, you can encourage
them to check their own drafts by
giving them a code: SP=spelling,
G=grammar, elc

W e
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Picture 1 shows a boy looking
at his phone. He could be
chatting with friends online

or playing a game. He looks
obsessed. Picture 2 and 3 show
teenagers using computers, but
2 is at home and 3 at school
orwork. Picture 4 shows a
student getting stressed in an
exam

Paossible answer: The problem
from the father's perspective

is that his son doesn't go out
and play with his friends, but
instead he spends all of his
time on his cell phone The
father is worried that his son
doesn't have any friends at all

Students need to think about
different problems teenagers
have and agree on one
problem for their mind map
Students should think about
where the problem happens,
the people affected by the
problems, and the cause and
effects

i) A Work in pairs. Look at the pictures and dicuss the comman problems

they represent.

B Listen §} to a father talking about problems with his son. Mark () the pictures that
correspond to the problem described,

C With your parined, uie these headings 1o complete the mind map about the
son's problem,
1. The prablem
2. People affected by the problem

m Teenage son's problem g

j-’ . \ : i PROELEM

The son and
the father

3. Effect of the problem
4, Cauze of the problem

THE PROGLEM PEOPLE AFFECTED BY

Using his phone
oo much

Caumz os THE |

Errecy oF The

EROsDN FROSLEM

Worried father Has no friends

4 10}

D Work with your partner and answer the questions.
1. Whiat do you think of the Tather's wormes?
2. What advice would you give 1o the son?
3. What advice would you give to the father?

Curricular flexibility Ongoing Evaluation

Mind maps help students
connect information and ideas
Depending on your students’
learning preferences and abilities,
you can encourage them to
complete their mind maps using
key words, images, different colors
for different ideas, etc. This will
make it more enjoyable to create
and will help students remember
the information more easily. It will
also help build confidence among
weaker students

When evaluating students’ mind
maps, it is important to make
sure that students have included
the following four points. the
situation, the people affected by
the problem, and the cause and
effect of the problem. You may
also consider assessing students’
participation in their group by
manitoring students and making
sure that everyone s contnibuting
to the discussion, and adding to
the mind map
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E Read the dialogue hetween a father and
son and dedide which picture on page 10
carnespands to the dialogue.

Scac Hey Dad, can | taf to you?

Famitr: Sure. son, what's up?

Sen: | don't know, Dad. | feel like none of
my friends want 1o hang out with me
anymaore,

Famir: Well, | have been worried about you
oo, All you do s play games on your
phone. You never go out with your friends
anymore, Even Kevin dossn’t vl

Sonc Kevin? | haven't spoken to him for a long
time, berause we don't go to the sime
school anymore.

Fanin: | know changing s hoals was difficuls,
Jorsh, but you have 1o make an effort to see
friends. Who do you hang out with now?
| only 200 you on your phone, Why doa’t

you use lor phone 1o invite your (riends
ovor to hang oul. | bet they all feel the
same way as you do

Scic Good idea, Dad. We can play video
qames,

Famies: Oh, nal

-

about the student,

1. What problem does the student hawe?

2. How doos hes father react?

3. Do you think this was the nght way ta
react? Wiy?

e

Waork with your partner to brainstorm
ways in which his father could have
reacted better.

‘With your partner, discuss the questions .

Sympathlze with othars and ghveladvice

G Think about the problem presented (e
in previows activities and discuss the
fuETiong,

1. Have you or someone you know ever been
i @ simaad sweation ?

2. What happened? What did you or that
peerson da?

Answers to activity G can be
used to encourage the students
to use the different simple
lenses. It is also an opportunity
1o help students personalize
the topic of the unit, and to
begin to develop ideas that

3. What do you do to help your fiends when

they can use in Product Step 1

they have problems?

& Use the Seif-Check to check your
participation.

‘ Balf-Ghook

Sympathize with others

LIl compared different problems and
their contexts.

i undersiood the effect of each problem.

L} shewved empathy when saying what
coukl be done.

Yas = v

Work in groups, Brainstorm some
comman problems for teenagers.,

Create a mind map, like the one in
activity C, for one of the problems.

n Keep yous mind map for step 2.

Answers will vary, but this is
avaluable exercise to have
students practice sympathizing
and offering advice, which

is a big part of this unit's
social practice and learning
outcomes

Language Knowledge

Students often confuse the present
perfect and the simple past. The
present perfect is used to describe
actions that began in the past

and continue up to now {f have
been here for a week) and life
experiences that are still relevant
The past simple is used to describe
single or repeated actions in the
past{/ was there for a week)

= There are examples of both in the
e listening and text for activity E.

Curricular Hexibility

To help weaker students prepare
for the group discussion in activity
G, you may consider having
students read the questions and
make notes before the speaking
actity begins. This will give
them time to gather their ideas
before they discuss in groups. For
stronger students, you may want
to encourage them to justfy their
opinions and encourage them to
use more complicated vocabulary

Self-assessment

You may consider focusing
students on the Seff-check box at
the beginning of the lesson so they
can understand what is expected
of thern, for example, being able
to analyze different problems,
which they do in activity G, and
their ability to show empathy
Students can look back through
their notes for this lesson and
identify when they have used the
simple tenses correctly and what
mistakes they have made

Unit 1 @.__



Before students discuss
different suggestions, you

can ask them to identify the
language from the text that
Aggie uses to give advice: You
should (not), Why don't you,
Flease don™t, Try tafking. You
can evaluate students as they
use the language. This will help
you identify commaon errors,
such as using an infinitive with
to after should

Aralyze sagidestlons’and advice

A Read about Agatha and decide why she is the perfect woman for her job.

. Aggie is back!

The nation’s faverite agony aunt is finally back. Agatha 1
Henderson has returned from an extended vacation,
and she is ready to help you with your problems.

Remember that Aggie loves this job. Her advice is ! ; o _;; !
i
AL

direct and really useful. Nothing makes her happier

than knowing she has helped someone,

Here are this week's problems:
Little Miss Muscles writes: lama

As students discuss the
questions, they may think
about how body image Is
portrayed in the media and
how this can make teenagers
feel They may also talk about
how bullying and teasing
someone about the way they
lock can affect how they

feel about their body. For
question 2, students might
identify low self-esteem

and depression as ways this
problem can affect someone.
They may also discuss eating
problems. Students can use
their answers to question 3 to
build knowledge about how
PSAs can help change public
opinion.

thirteen-year-ald gl who really enjoys waight
lifting and 1" won lots of competitions, The
problem is that my friends always make jokes
about me because my muscles are 5o much
bigger than theirs.

Help! | don't want t stop doing something

| like, but | hate my friends’ jokes about me.

Aggle writes: You should not s1op doing
something you love. Why don't you set some
boundaries with vour fiends? You should tell
them which jokes you don't like and explan
that If they make one of those jokes, you will
and the conversation, If they want to be your
friend, they will stop making jokes.

1 B Work in groups. Discuss the questions.

1. Whiy do people write 10 Agge?

2. How does Aggie help people?

3. Wha do you normally ask if you need help?
4, How are the two problerns similar?

S, What is the best plece of Aggie's advice?

C In your groups, discuss different
suggestions for each problem.

ANGWERS MAY VARY,

Sad and Skinny writes: | am a
fourteen-year-old boy and st year | grew
almaost 20 inches in six months, Now, | am
over aix feet tall and | am 5o skinny, | go 1o
the gym and | eat as much as possible, but
1 just can’t develop muscles. My friends tell
me that sieroids could make me bigger,
but I'm not sure,

Aggie writes: Ploase don't take steroids,
especially 50 young. You know that your

body waill change over time. | understand that
you want help now. 3o why not try talking

10 a parsonal trainer. A trainer should be

able to give you a special fitness plan and
recommiend food that will help you get bigger.

0 ‘Work in groups and discuss these questions.
1. Why do yound teenagers often have
peoblems with their body image?
el 2. How does having a problem with body
wnage affect sompons?
3. How should socety belp with body image?
[¥]

Do yeu wank to know mare about fitness plam,
L

and diets? Ga 1o your Resder, pages 5-18.

About the Tope Giliricula Floxiilty

The text is about giving advice

on fitness plans and diets. it is
important for teens to maintain a
healthy and balanced diet, so you
might ask students what they know
about balanced diets. Students
may also find it interesting to
learn that different colored fruits
and vegetables provide different
nutrients. You can find out more
at’ https/iwww livestrong. com/
articke/262977-nutrition-fruit-and-
vegetable-colors/

Activity C encourages students to
use language for gving advice. If
students find this activity difficult,
you can suggest looking back

at the text and underining the
adwvice given by Aggie This will

they need 1o use. When you
evaluate the students' use of these
expressions, you can also consider
how to indwvidually support
students and the feedback that
you will provide them with

help students identify the language

The Reader can be used by
students to research more about
fitness plans and diets. The Reader
Answer Key can be found on page
185. The Reader describes which
foods to eat and which 1o avoid
and gives students tips on how to
eal more nutritionally, As students
read, you may want them to

note how they already maintain a
healthy lifestyle and what tips they
found most helpful
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A Label the pictures of different problems with the waords in the box,

heademic pietare » bady image = amdety = ballying + ohedity » parental presum "

Y S 0 |

BULLVING

BODY IMACE

ACADEMIC PRESSURE

* B In your groups, ook at Aggie's replies and D With your groups, discuss the good and ®

discuss which ones you might apply to the
problems in the pictures.

You showd not stop doing something

you fove

Vhy don't you set some bocndaries with
your frends?

Yo shoed tell them what jokes your

don’t fe.

Try talking [0 a personal (raimer,

[a]

Think about the advice or suggestions
you and your group gave in activity A. In
your notebook, wiile a piece of advice or

suggestion lor every picture.

+ Waork in pairs. Share your ideas.

bad advice you have received from adults
and friends.

Make a list of the best and worst advice
your group has received.

Work in groups. Take out your mind map
and extend it to indude good advice

for the problem you chose. Use your
discussions from the prévious activities to
help you,

ﬁ Eeep yous mind map lor slep 3.

(1

To make advice less direct,
we can use a question. This
allows the person we are
advising to consider the advice
we are giving them. You can
ask students to identify the
question, number 2, and
underline the phrase that

is used, Why don't you,..?
‘You may want to elicit other
questions we can use to make
suggestions, such as how
about + ing...7 Then you can
ask them to identify what
verbs the other senterces use
should and try Itis a good
idea to explain that we can
use imperative verbs + ing

1o give advice, such as {ry,
consder, etc

j i

Answers could vary quite
significantly in this discussion,
but students can be directed
to focus on the topics they've
previously focused upon,

and be reminded that they
may have heard advice

from teachers, other family
rmembers, peers, and siblings

Curricular Hexibility Ongoing Evaluation

Weaker students can use the
madel text on page 12 to help
them. You may consider giving
them time to generate ideas to
write advice, without focusing on
| being accurate. Students might
like to share their advice with the
class, or might spend maore time on
the preceding actwities in order to
generate more ileas

Students write advice for one of
their problems from their group
mind maps. When evaluating their
writing, you can assess whether
they have included a description

of the background to the problem
and expressions of advice. You

can monitor students’ progress by
recording their use of simple tenses
and expressions for giving advice
When assessing language, you may
consider two aspects. accuracy and
use of the language
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If students find it difficult

to identify PSAs, you can

give them some examples of
popular campaigns or show
them the campaign on the
following website: http //
content time. com/time/specials/
packages/ You may consider
putting students into pairs or
groups to discuss the questions
50 they can share their ideas
about PSAs they have seen

or heard As students discuss
guestion 4, encourage them to
think about why the PSAs were
effective; how they made them
feel (for example, shocked,
scared, sad, etc ), and what
was it that made them feel that
way. Reasons could include the
visuals, the scund effects, or
that they were able to relate to
what happened

You may consider putting
students into groups of three
Student &, Student B, and
Student C While Student A

is talking, Student B should
listen attentively, and Student
C should take notes. They can
have a time limit and then
students change roles. Once
students have completed three
rounds, they can discuss their
feedback with each other

Lo

A Waork in groups. Discuss where youcan I D Work in pairs. Discuss yaur answers and
get advice if you have a problem.

&

B Listen 5} to a Public Service
Announcement {PSA) and discuss the
questions in your group.

1. Do you think the advice in the PSA is good?
Why?

2. What advice would you add 1o the FSA 1o
make it mane useful or complete?

3. How did the statistics add to the PRAT

4, Do you agiee with the idea that bullying is
a big problem? Why?

E

Share with your group your experiences of
bullying, and how you deal or dealt with
thote experiences,

(a}

Make notes to answer the questions
about PSAS,

1. What are P5As?

2, How do PSAs help people?

3. What do you think makes.a P5A elfective?

A \What featunes do you think should be
mchuded in & PSAY

5. What PSA have you hoard or seen belome?

’u'\ N}:

opinions about PSAs,

| weand a great PSA teling peophe how 1o
ke water clean

It had a really memorable song that todd
you what to da.

| remermiber that one.

| think a sang is a good
feature

What else would be
good 10 copy?

4 Evaluate your performance using the

Speaking Rubric on page 8 and write your
scares balow.

Wy partner's scona: My stone:

Use the Self-Check to evaluate your
knowdedge of PSAs.

_‘Sulf-ﬂlm('.h Yas =+

Identify the features and audience

of PSAs

(11 understand what PSAs are for.

L'j1 recognize the different features
of PSAs.

Tl understand why PSAS use these
different features

Public Service Announcements
(PSAs) are designed to raise
awareness and change public
opinion about a social issue. They
are often designed to cause a
reaction for change. PSAs, like
advertisements, can be made for
television or radio. You can find out
more about PSAs and read some
examples of popular PSAs on the
following website: hitps/iwww
thebalancecareers com/what-exactly-
is-public-service-advertising- 38455

To help students reflect on what
they've learned, students can work
in pairs or small groups, and tell
each other what they think a PSA
15, what the different audiences
and features are, and why PSAs
use these different features. This
will help thern identify which areas
they are confident in, and which
areas still need improvement. [f
students are struggling, you could
have them complete a mind map
to help organize their ideas
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Govimmument/ ScHooL

Bullying

E Wark in pairs. Complete the mind map about the PSA i sctivity B,

Intended andience

Teenagers who
sutfer bullying

-

With your partner, use the mind mnp‘
o evaluate how effective the PSA was.
Agree on three elements you would
change to improwe it

"Wall, what if they were teens
talking Instead of an adult?

G Work with your partner. Use the questions @

to analyze the PSA.
1. Who s presenting the PSA7
2. What is the intended audience?

3. What is the central message?
4, What effect does the style have on the

If students are having trouble
answering the question, you
can play track 3 again and elicit
which PSA gives practical advice
about how to help someone
and how to tell someone you
are being bullied {the second
one). You canexplain that a call-
1o-action s what the campaign
wants the audience to do.

For example, in the PSA, the
campaign wants the students to
tell someone if they are being
bullied and ask their friends if
they are being bullied

That way...”

communication af the message?
5. What intormation does the PSA provide?

6. What should people do after stening 16
the PSAY

| Work in groups. Take out your mind map
from step 2. Use the questions in activity G
to plan a PAA about the problem.

“Y Research more information about your
problem in books, on the internet, of by
asking people you know.

E Eeep your aniwen for step 4.

—

Uinit 1 Q{'}-

Students can reflect on the
PSAs they discussed on page
14 and think about where
the PSA was advertsed, g,
on TV, on the Internet, etc.
If students identify where
the PSA was advertised, they
will recognize the intended
audience For example, they
can think about whether
teenagers use the radio or
the Internet more often, and
decide if the campaign was
aimed at teenagers

If you want to get more ideas for
possible designs for mind maps,
Pinterest has lots of examples

of mind maps that people have
produced (https fhwww pinterest
com. mymindmaps). There are also
sites for creating mind maps, such
as coggle (hitps feleamingindustry
com/the-5-best-free-mind-
mapping-tools-for-teachers)

i Providing students with different
e ways of creating mind maps can

] encourage motivation

As students discuss the questions
in activity G, you could evaluate

if they have used the expressions
for giving adwvice correctly. You can
record examples of errors Lo show
students what they need to work
on It is important to also evaluate
students’ participation in their
group. Students may decide to
answer all the questions together
as a group, or have each member
answer one of the guestions and
then share what they have written
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You can give students
the definitions from the

i) 1 Read the text conversation between € ‘With your group, read the list of
Glossary and match them Sarah and Stewart. How does Sarah mavements and mark () the ones that
to the words and phrases in show that she is paying attention to the show someone is actively listening.
green. Alternatively, you can conversation? Looking away +

encourage students 1o read the Nodding your head v

text and work out the meaning — — Smiling
of the words and phrases from - (a Stewart : Crossing your arms v
the context before you give Maintaining eye contact o
them the definitions R e 3wl Yot Putting your head slightly to one side
1 sy yyour aciont wans ol ripped
9 vl & b el D with your group, discuss how the
conversation in activity A would have

If you do not show somecne Sansur: 1 interestcd, What happened? baen different in person,
you are listening in a St OF TS Jarl e
corversation, the speaker may were shoving me and it ripped. @ Work in pairs. Student A chooses a role
believe what they are saying e s S play card and talks about the problem.
is uninteresting People often dothe guys shove you? :::‘:fs'::e"l‘l:::” listens. Change roles
feel uncomfortable and unable S A s
to talk easily and openly To € e Mo T et oo Role: play card 1
answer C]L!E'SIIOI‘I 3‘ students rolkd anycive? | feally think you Youl are bullied at school
can mention the expressions should fell someone Older students take your

from activity A and also the foed and your money mast
days. You are scared 1o tell

|
blr?d:'r ahnguagelpEODIE use o Sanus Try telling someone. People SOMMeane.
show they are listening can'l hetp yeu i you don't tell them
And it scunds like you need help.

- What's the point?

Role play card 2
| guess. Thanks, Sarah. B send horritle

messages (o your phone and
WIS COMmMants o your

To demonstrate active listening,

you can role-play the activity i) & Work in groups and discuss the questions. social media pages. You are
with your stronger students 1. Why is it important 1o show someone that worried your parents will got
As the first student describes a youran: lstiaing 15 them in o conwrsstion? angry if you tel them
2. How do you feel when you think that
problem, you can look around someone is not listening to you?
the classroom. Then a second 3. How can you physically demonstrate that + Reflect on how your partner showed they
student can speak s you you are listening 1o someone? Mr«.-rlnsl.enmg to you and how this made
4, When has someone really listened 1o you? you feel,

smile, nod, and use some of
the expressions from activity
D. Then ask the students how

w

. How did that help you in that situation?

they felt and why ——
Activity A provides students with Students should reflect on how
expressions they can use to show they felt during the speaking
they are listering. You could elicit activities. You may consider having
other ways they can show they students act out the role plays
are istening (body language, eye twice. The first time students can
contact, or gestures) and explain just listen to their partner without
that the tone of someone’s vaice reacting, and the second time they
changes when someone is very can use the expressicns 1o react to
interested or surprised To help what the person is saying. Then,
students identify tone of voice, you they can compare how they felt in
can model different emotions, such both situations and describe what
as excited or angry, and then make made them feel this way
your voice higher and louder
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Caltn-artion v
Statistics

Elements

siluation
silustlion

o forget

When you're being bullied, it is very easy

1o feel that you are alone and that no one
knavws hrowy you feel, But that is far from
the truth. 30% of chidren in grades 6 1o 12
have experienced buflying, and an incredible
70% of children have witnessed bullying in
school, If you are being bullied, then chances
are that one out of three of your friends has
also been bullied and almost everyane you
knaw understands the situation.

That & why here at the National Bullying

Organization, vie ahways say: i you are heing

Prodact Stap 4

H Keep your soripts Tor step 5.

A Work in pairs. Mark () the important elements 1o include in 2 PSA, (———
Perwnal sxamples v
Location

& Wark in pairs. Discuss why these are important elements to include.

B Work in pairs, Label the categories of the rubric with the names of the important elements.

Excellent 8-10 points.

At ale, idonmatae, and
appropriate for the awdenoe

Demanitiate the emotan of the | Appeopriate for

The peifect thing 1o do in the

An expression that in impasible

C Work in pairs. Read the script for the PSA you heard about
bullying. Underline examples of the elements in activity B.

Memarable paprecviong ¥
Prices

Good 5-7 points Poor 1-4 points
:‘E‘u"nﬂ:‘:” Iracourate or conlusisg

Irapprapeats for the

audionts audionce

Thee right thing to do Mot a good thing to do

An eany eapression
1o remember

A very IqIn; or didficuly
expression bo remember

Bulled at should an adult.

That adult could be a teacher, the principal, one
of your parents, or an older friend—whoever
you got along well with and who you think is

The aim of a PSA is to change
public opinion or behaviors
lowards a social issue. For

this reason, it is important to
include a memorable expression
and a call-to-action to get the
audience 1o remember the

PSA and 10 do something,
such as stop smoking. Statistics
and personal examples give
the audience background
information to the problem.
Depending on the type of PSA,
the location may be important
or not For example, if the PSA
is about an event, then people
need the location. However, if
it1s about a general issue such
as “guit smoking” then the
location 1s not important Price
probably is not important since
public services are usually free

responsible. But you should tell someane.
When vou tell someons, keep a record of what
youi said and when, If you expect that person
1o tha something to help you and nothing
happens, then go back to them with the recosd
of what you said and ask why

Bullymeg. You aren’t alone. 50 talk 1o someond.

+ Work in groups, Evaluate the script using the rubric.

* Wark in product groups. Write a script for your PSA. Include the relevant elements.
) Work in pairs. Evaluate each other's saripts using the rubric,

—

Students use the table in
activity B to evaluate the PSA.
You can encourage them

1o justify why they give the
scores they do. For example,
the PSA is aimed at bullying in
school and the statistics refer
to figures in secondary school,
which is appropriate for the
intended audience

Activity C provides students with a

model of a F3A script, and activity

B shows them how to evaluate it

This will not only focus students’

attention on the important features

of a PSA, but also help them identify

how they can improve their own

scripts. You can encourage students

to underline the different parts of

the PSA using different colors

= (g, call-to-action in red, personal

B examples in blue, etc ) to help them
| complete activity D

When evaluating students’ PSAs,
use the same rubric students

used to evaluate the PSA script

on bullying. Make sure students
have identified a call-to-action,
included relevant statistics, given
personal examples, specified a
location and prices, and writlen a
memaorable expression. When you
give students back their wark, you
can show them how you marked
i1, so they can improve the sections
that did not score as well
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Itis a good idea to explain

intonation and emphasis. In
yesino questions, the voice rises
at the end of the question
When English speakers use
emphasis, they make words
longer, louder, and higher

in pitch, To practice this, the
students can read sentence 1
and practice the emphasis on
you and family. Students can
then work in pairs to read the
sentences in activity D aloud,
emphasizng dif ferent words
and pausing in different places
to identify how this changes
the meaning

In mixed ability classes,
students who are more
confident may want to be the
narrators in their groups. Less
confident speakers may feel
more comfortable doing the
sound effects or working with
another student Students can
evaluate their teamwork when
rehearsing their scripts and use
this evaluation at the end of
the unit

A Listen ' to a PSA and mark (/] the
pictures represented.

B Listen again, Work in pairs and discuss

the guestions.

1. Why does the PSA sound like a homor
movie at the beginning?

2. Howi does the PSA represent aneiy?

3. What i the infended audience of the FSA?

4, Wiy would a homo movie style be
eftectnve for that intended audsence?

5. What arc the two calls to action in the PSA7

6. What is the memorable expression at the
end of the PSAY

A

With your partney, evaluate the use of
these elements in the PSA,

1. Horror miusec 4, Change in intonation
2. Happy music 5. Emghasized words
3. Sound effects 6. Drarmalic pauses

s Discuss how thoy affect the way the PSA
expresses it message 1o its intended
audience.

- 15

* D Listen again and make notes of spedal

emphirs or dramatic pauses in the

sentences below,

. A you one of those peopli 7 Or somodne
ity your Tamily?

. W want teenagers 1o lead happy, healthy,
productve ines.

. Do you want 1o talk to someone?

. Thats 1 800 FEAR FREE

5. Mare than 14 milkon American teenagers

sutfer from anxiety,
6. And no one needs ta do it alone

a

& With your partner, (COmMpare your answers
and discuss the effect that the pauses and
special emphases have on the PSA

Work In groups. Rehearse your script for
your PSA using prosodic features and
sound effects.

Wik in groups. Give each other feedback
an your rehearsals using the Salf-Check.

Aurﬂimmk Yos =
Analyze and use sound effects and
prosodic features
U1 understand the emotional effect
aof music and sound effects

11 can emphasize words and pause
dramatically.

Clcan change intonation for
GUESTIoNS

n Make notes of your feedback for step 6,

Language Knowledge Ongoing Evaluation Self-assessment

Prosodic features are the features
of speaking, such as changes in
intonation, emphasized words,
and dramatic pauses. Activity D
helps students recognize prosodic
features by getting them to mark
dramatic pauses, main stress,

and changes in intonation. If
students have trouble recogrizing
intonation, you can help them by
having them hum the sentences
using the same intonation but
without using words

While students rehearse their
scripts, evaluate the examples of
prosodic features that they use
For example, are students creating
atmosphere by including dramatic
pauses? Are they emphasizing the
correct words? Are they using the
correct intonation for questions?
It is also important to assess how
well the group works together
when rehearsing their scripts Does
every member of the group have
arole?

Students assess themselves on
their use of sound effects and
prosodic features. You can have
them reflect on how the music and
sound effects made them feel in
activity B. If students have difficulty
identifying how they used prosodic
features, you may consider having
ther rehearse their scripts again,
but this tre without including
dramatic pauses and emphasized
words, and explain how they
changed their performance
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Public Service Announcement

Depending on the size of the
class, students may be able

1o perform their PSAs for the
entire class. If the class is too
big for indwvidual presentations,
then two groups can perform
simultanecusly. However, it

2 With your product group, present your group’s Public Service Announcement
ta the rest of the dass. incude all of the features of a PSA and the
appropriate sound effects and prododic features.

" Make sure that each member of your group participates and has a role in the

PSA. Answer any questions the class may have, is necessary 1o evaluate each
student using the Descrptive
L1 Mark () this checklist 1o assess your project and that of another group. [ — Evaluation Scale, so make sure
'
_‘ SalfPeor Evalankion Form that there aren’t too mary

studenits performing at one time

4 Mark («) each aspect of the checklist that was covered in the presentation,

|ty group | another group |

Did the PS4 include all the appropriate features? O
Did the students show interest and sohdasity wath . -
the problem? = =
[nd the students include prosodic featuees fore
contrasting effects?

Did stidents sxpress themsetees well aocording o

While students watch the
performances, they should
complete the Peer Evaluation
Farm You may want to go

0 0] through the form beforehand,
so students know what they
need to assess Then once

the aucbence?
: ; all students have finished
Did everyore in the group have a role in the PRA - - 3
presantation? - 2 perforrnlng. they will use the

evaluation form to assess their
own performance.

| Compare your assessment of the two products with your product group.

\ Work with your group. Write a short review of the other group’s i ee—
performance and give it to them.

When students review their
performance, they should
think about what they did well
throughout the product, not
justin the final performance
Students may have contributed
well to the written script or
directed the performance
Students can think about what
to work on to improve their

1] Compare the assessment of your PSA presentation with the other group's
v .

1. What differences ane thene?
2. What did you do well?
3. What do you nesd to implova?

. Keep the review of your performance and your vsbprodiscts in you
Evidence Foider to keep track of yous progren

@}- presentations in following
uriits
e

Final Evaluation Instrument:

Self-assessment

Students need 1o evaluate the

Assessment

You can photocopy Assessment 1

Descriptive Evaluation Scale

8 groups’ presentations to help them
8 recognize how easy they were lo

features of their PSAs as well as
their performance, thinking about
the use of prosodic features and
sound effects. Itis important that
students reflect on the language

in the PSAs, including language to
give adwvice and use of tenses. You
can have students evaluate the
memorable expressions from other

You can use the Descriptive
Evaluation Scale in the Evaluation
Tools section (pages 186-195) to
evaluate the students’ PSA scripts
You need to evaluate the following
Did the P54 include all features?

Did students showy interest and
solidarity?

Did the students include prosodic
teatures for contrasting effects?

Did students express themselves well
according 1o the audience?

Did everyone in the group have a mle?

on pages 163-164. You should
have students complete the
assessment individually. You

can correct and go through the
answers with the class The Answer
Key can be found on page 183

Unit 1 @.._



You can help students
reflect on and evaluate their

Selffevalaation

7

Coll.aborauon bY remmdmg —1 Brvalnakn Yoar Gollaboraklomn

them of when they have
worked a5 a group. For
example, brainstorming
problems and creating a mind
map, planning a PSA script,
and rehearsing the script
Students can reflect on which
activities they enjoyed the most
and explain their reasons. For
the activities students didn't
enjoy as much or struggled
with, you can ask them to
wnte what they could do to
improve their collaboration in
the following unit

You can encourage students
to look through their Evidence
Folder and compare their
grades in the self-assessments
at the beginning and end of
the unit to see how they have
progressed They can also ook
at your evaluation for their
mind maps, writlen advice,
PSA script, and their final
performances, and write down

4 With your product group, mark () each aspect to reflect the way
you worked together.

Product Collaboration Checklist
Team members:

Product: Date:

1, W contributed with usetul ideas. Yes  No
2. We respectied everybody's opinions and turns Yes  MNo
3. We finished our product on Gme. Ye:  Ne

4 We helped sach other when needed
5. W wiorked well with other group members

4 Reflect about your group performance and complete the table.

* Evalaats Youar Prograss .

4 Look at the work you have collected in your Evidence Folder. Add any other work you
want 1o include. Check your progress throughout the unit and answer the guestions.

1. Dnd you collect all the suggosted ewdence?

2. What actiaty was hander for you to achieve?
3. Which actiaty was easior?

Evaloats Yoar Aclklevemants
+ Read the learning outcomes and evaluate yourself,
F=Verywell  2=Well 1 = With difficulty

Learning Outtames Grade Reflection

| can sympathae wath olhers and give acvice:
1 can contrast edfects created by prosodic
TEHDUTCES.

| can defne ways 1o express mysell accosding to
the audsence.

4 Reflect on each learning outcome and write a comment or suggestion.

what they need to work on

Self-assessmant Final Evaluation

To help students evaluate their
progress, students can look
through the work in their Evidence
Folder. This should include the
followang: a mind map, written
advice, answers to questions about
their PSA, and their PSA script
Students should reflect on their
collaboration in group work. In
addition 1o the chart, they may
think about times they worked well
together and why, and the roles
they were good at

Students reflect on their ability to
give advice, identify how 1o express
themsebves, and use prosodic
resources, You can remind them
how proscdic features created
certain effects on page 18. If
students find it difficult to reflect
on these features, you can ask
thern guiding questions, such as
What effect did your dramatic
pauses create? What words did
you stress in your presentation?
Why did you choose these words?
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Cultural
Differences

Bafors Yoa Stark... [
Werk in groups. Look at the pictures and arswer the guestions.
. Are Lhe activities in the pictures normal 1o do in your culiure?

. Which countries do you know where it & not normal to do
these things?

€. Have you ever been in a country or cullure where people do

o

thangs very differently?
. What were the differences you experenced?
& What were the people doing there?

Extonded Roadlng
Quest 2 Reader;, pages 19-28 Culture Cormer

Overview: Website with personal experiences and songs from

different cultures

Recrcotloral ard Literarp Environment

The sodial practice of this unit is

4 to read short literary essays and contrast cultural aspects.

To do this, you will
+ analyze short literary essays.

+ read and understand the general meaning, main ideas, and

details of literary essays.
4 describe and compare cultural aspects.

Prodack Bieps

Steps Activities

1 Compane Mdian and Mexican cullume i
& comgaratne chail

2 ke notes about anembarraisrg ouliursd
miskaioe and tell the slony to your goup.

3 Compare New Zealand culture and the
wullure of your comimunity.
Wirite about cultural diflerences and

“ similaities lor @ couniny oF community
of your choige

3 Create a comparaive chart for the
COUNires your qroup wroe about

& Present your comparatie dhans.

oL A Comparative Chart

Comparalvg chail
mistake
Sentenues

Comparainve charl

Peer evalustion revew [

Subproducts

Nates about a oulorad

Comparalive chait

The pictures show people
greeting each other, eating a
meal, and giving flowers

To explore students’ previous
leaming, you can use the
alternative images to these
pictures on the Class CD
Customs that are not appropriate
in some countries include
greeting with hugs. If students
have been in another country
or culture, they can share their
expenence with the class

Students will describe their past
experences or the ones they
know from other countries
They should describe actions
happening in the past to
describe what they saw people
doing. You can monitor and
record student examples for
the Pre-evaluation

To help students understand
the final product, you can
explain that they will practice
making comparative charts
to compare cultural aspects
in literary texts. They will also
make notes about a cultural
mistake to write an essay. They
can use the information from
their comparative charts and
the information from their
essays to complete their final
product

About the Topic Curricular Hexibility

This unit explors cultures from
countries across the world Culture
refers to the habits, traditions, and
beliefs of a country, society, or group
of people. This unit kooks at cultural
{ aspects from India, China, New
Zealand, and Egypt Examples of
# cultural differences include women
weanng saris in India, and Mew Year
i China being celebrated at the
start of spring. For information about
i cultural differences, see http Manw
topics-mag comfinternatbcenterhtm

The Before You Start section elicits
students' experiences with other
cultures. It would be normal to
use the past simple to describe
particular events and 1o use

past continuous to describe the
activities of people You can record
positive and negative examples of
students’ use of those tenses, and
then analyze those examples with
students or use thern to diagnose
their needs

Each step of the product involves
students working with a partner
or a group. You might consider
dividing the class into groups

by level, enabling you to give a
different level or number of tasks
o each group. You could then
spend more Ume supporting
weaker students, and have groups
of stronger students use the
internet, books, or magazines to
research more about the countries
they are lgarning about
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The text is quite long and

Reviseland|landerstand ess

tolcompare caltaral aspecks

students may find reading

a long text challenging. To
dwide the text, you could have
everyone read the introduction
and conclusion, but then ask
volunteers to read the different
descriptions of cultural
differences: the flowers, the
snacks, and the serving of
food

You may want 1o ask the
students to work in pairs and
discuss their answers. Possible
answers: 1. Events that happen
between people from different
cultures. 2. The people are from
a Western country and from
India. You can tell by the clothes
they are wearing

e |

Unit 2

= A Work in pairs. Look at the pictures and answer the questions.
1. What & happening in the phctues?
2. Where are the peopie in the pictures from? How do you know?

New Worlds on the Same Street

I permbes wivwn i Iedisn kod callod Roajesh mmovid wilh his benly o o
heoniso on my street. I was my Grst oppartunity W0 experioncs another cultung.
Alschool L v soon cloa: el Rajeuh wis vory sirdb o e W liexd
the same movies and L same TV programs. [t seemed to me that Rajesh
arel [ had much moso in common than the othor kids in my clasa. Thas was

until I miet his farmdly.

Rapony boid o hus mom was malang & big dinner and that [ was mviied
Dwanted o go fx two tecsons: fiess, o spend tme with Hogesh, bot also o
ko ot about Rajesh's lfe and iy, 1 wold my mom and shio helped me
gt reachy for the hyg dny. We thought about what it to get Bmesh's mather
and on tho way @ Rajosh's houso, we bought o bunch of whito roooes

Weltingy at the deot, | knew that aport frem stepping into o new house
[ wiag also stopping nte o now world. The lady wha oponed tho doot @&
e wins 6 pray-haired old woman wearing o sar, with a ned spot on by
foretneod. [ offered ke the fowers ond smaled. Howewer, the woman went
eneickly upatades, crying and spaekng i Hindu, When Ragesh appaared at
the door, he explained s me that in India, people only give whits mses ot

funerals
As we were mitung anoand wlking, Rajesh's mvte: olfeced me
som Evhian snocks bafons dinnen. 1 toak o handfal, but immediately
moteed ovenyone was leciang ot me. Rajesh smided and bold me hat
thi custom in India 5 o sccept food anly after 1t is offared thres
irpes 1Sl & Litle epnbarassed
Thies foced] wia worderful. [t was hot and spicy. [t wns totaly
daffocant from th food that | would normnlly eat. [ mocidy fimeshed
ervarything on my plase. lmmediosaly, Roesh's mother senved mea mone
food., [wiis happy 10 eat a Ette mote delicious rice. but afte: lnishing fof the
second time, she served me ogain. 1 didn's wont oo be rade so although | wes
moaly full now, 1 finished everything on my
plate. Faceah's mothet v nse about 1o serve
me for e third time when Rajesh explained
that actaaly | neoded to leewve a livde food on
my piate 5o that the fnmily voolkd know [vas
fall. This wies codepletely diffelont o my
Taease, whene | alvays had to finish everything
on miy plat

Cultural differerices include having
different beliefs, languages, and
customs. The text looks at the
difficulties of meeting people from
different cultures, such as not
knowing that white flowers are
given at funerals, or that it's rude to
take food the first time it is offered
For more information about cultural
awareness and diversity, see httpf
www pbs org/parents/fexpert-tips-
advice/ 201508 each-children-
cultural-awareness-diversity

Predicting is an important reading
strategy. Students can discuss

what they see in the pictures and
what they already know about
Indian culture to anticipate what
will happen in the text Predicting
encourages students to think ahead
You can ask them what cultural
mistake they think the boy will
make. After they read, you can get
them to confirm their predictions
and keep this information for step 2
of the product
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Tlieme diffmpences iy seem small, bul Uy
werinn ino bt maskos ms sy Chs oot of ot

wrang thing

undaritandiig whal o do of, woina still, deing U

My inbeiest Inoothes oaltues only grew alter
thit, sl T v s dfosteneminesd 10 Sy shonst tho
wwotkd Uhal | bocaime o tavol wiitor, That altornan
iy lastod six ar seven hows, bt ichangod te
Tolowing tenenty yoars af my life.

B Read the essay and number the pictures in the order the events ourred. {——————

The correct order is the boy
riding his bike, him offering
flowers, an old woman crying
when seeing the white flowers,
him accepting food, and him
being served maore food

You may want to ask the

€ Work in groups. Discuss the questions. @

2. What can we learn Trom other cultures?

‘Eﬂﬂ'—(;llmk Yas = v
 Compare culiural differences
L1 included reovarn details.

1. Have you ever been in a similar situation 1o the one in the essay? What did you do?

3. How is your culture simdar or different to Rajesh’s?

Form a product group. Think about the previous text and your own knowledge ([ —
about Indian and Mexican cultures. Complete the chart.

Cultural aspect India Mexico
Manners 'n_r'war:«ﬁrl'md#wfm
time.
Foods “hot, spicy
“nee
Cultwral
b i
waditions small gt for host
Clathes

Use the Self-Check to evaluate your comparative chart,

L1 identified ditferences in both cultures.

Keep your comparative chart Tor step 2 of the product.

Unit 2 @J—-

students to work together

and discuss their answers
Possible answers: 1. Yes/no,

| apologized and decided to
learn more about that culture
2. Mew languages, how to look
at the world from a different
perspective, traditions, and
how to appreciate our own
culture. 3. Our culture is ako
very family-oriented, and there
are certain behaviors people
followe at the dinner table
However, it s different because
not all people associate flowers
with a specific meaning.

Students should look at the
information from the text

and complete the table They
can use short phrases or use
full sentences. They can also
compare their charts, as they
may have different answers for
describing cultural habits

in Mexico.

Students need to reflect on
what they have read and make
connections to their own culture

for the product When you are
evaluating their work, it is more
important to focus on the content
and relevance of the information
than the accuracy of their language
Did they include information from
the text? Does the information in

| the Mexico column directly compare
B to the information about India?

Ongoing Evaluation Self-assessment

Students assess themselves on
whether they included relevant
details and identified differences in
both cultures. You can help them
to self-evaluate by referring them
back to their comparative chart to
check they have included relevant
information for each heading. It

1s a good idea to point out what
students have learned about a
new culture that they didn't know
before reading the text to show
them how they have improved

Resources

The BBC Learning English website
provides a video that explains some
cultural differences and lists six
different items of vocabulary. You
could provide students with a list
of these phrases and ask them to
match them with their definitions
You may consider asking students
to translate the phrases into
Spanish. This will help them
recognize that not all cultures have
words for the same things

Unit 2 .,._



If time allows, suggest
students work in pairs and
share their answers with the
class. Possible answers: 1. It
protects you from the rain or
sun. 2. In China, the word for
umbrella sounds like the word
separation, so it is considered
unlucky. Students may have
other ideas regarding this topic.

Giving people gifts in sets of
four is considered unlucky
because the word for four
sounds like the word for death
The clock represents "running
out of time" and sounds like
funeral ritual Mirrors are
believed 1o attract evil ghosts
and break easily

Eisken bo and describelcalkaral dlffere

—. A Work in pairs. Look at the pictures and

angwer the questions.

1. Wy would an umbrella be a wseful prosent?

2. How do you imagine an umbredla might
affend someone?

B Listen i) and mark () the pictures
related to the story.

Suggest students discuss their
answers. Possible answers:

1. Breaking a mirror, walking
under a ladder, passing salt
directly to someone, and black
cats are things that bring bad
luck. 2. Good gifts in Mexico
could be food or dnnk or
something the person likes Bad
gifts would be those that are
badly made or are not related to
the person receiving the gift

3. It is important that people
know this information so as to
avoid offending people

C Work with your partner. Retell the main
events of the story together. Make sure
to add details where your partner
forgets them.

D Discuss the questions with your partner.
1. Have you ever had a cultural
misunderstanding like the ona in the story?

2. What culiural misundersiandings could
Jack have i he visted Mexica?

i
_'12_‘_.' Unit 2

E Waork in groups. Select the presents that
you think are also considered unlucky

in China and decide why.
% T o
2y
S A
: s 9= A
'] s 8
"h* N _?_é 5‘

4 Work in pairs. Match the pictures to the
following Chinese superstitions.

_1_ Gifts in sets of {our are not good because
the wioed for four sounds like the word
far daath

wz_' It represents = runnang out of tirme,
Besides, thés word sounds like the words
funeral mtual.

_3 iz babeved 1o attract evil ghosts. Bewdes, #

breks eaally and thenefors i a bad omen.
Do you wiant 1 know mare abowut qultural

diffierences around the world? Ga toyour Reader,
pages 19-26

|

F Work in groups and answer the questions.
1. Are there supertitions in your country?
What are they?
2. What s considered a good or bad gt in
your country?
3. Why do you think it is imporiant that people
from other countries know thess detads?

Learning to Learn Resources

Itis a good wdea to explain to
students that the first time they
listen to the audio, they don't need
to understand every word

Activity B encourages students to
listen for the gist to understand the
general context of the listening. You
might want 1o encourage them 1o
make notes of key words as they
listen, such as study in China, date
Mei, buy umbrella, gift, separation,
etc, and then summarize what the
text is about In pairs

The Reader can be used to research
more about cultural differences
The Reader Answer Key can be
found on page 185. The three
cultures described in the Reader
are German, Brazihan, and Thai

If possible, when students are
reading, you could have them
compare different cultures to their
own culture, and if any of the
students have traveled abroad,
have them share their experiences
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Identify the order’of actlonslin Eke past

You may want to ask students
towork in pairs. Possible

A Listen §7) 1o Jack’s story again. Number € Work in your pairs. Read the story below _
the events in the correct order. and discuss wihy Mark was embarrassed. answers: 1. Sentences one

through four have actions

that happen before another

5 Mei was sitting in the yard, action. 2, The last one is

2 lack met Mei, - LB different 3. The long actions

7 lack told Mei he had bought her an : are all expressed in the past
umbrekia 37 a 33 continuous (While  was

4 It stopped raining. ! W studing, | was walking to

8 Mei was crying. her house, it wasn't raining

3 lack bought an umbrella for Mei.
_1_ Jack went to China to study,

it was Mark's first day of school in China.
He wins waiting for the school bus

6 Mei looked shocked, Twvo girs said something 1o him anymore, she was sitting in her
z Mark dicdn’t speak Chinese front yard), 4. The short actions
B Work with a partner. Analyze the @==y I contjnued Itening 1o his music are all in the past simple (f met
sentences from the story and answer the 0 the botrs, hie s the sami tao girls. :
questions below, By eta talking about him. I Engishi a gin, | saw a store, When she
While | was studying in China, | met a girl {kack heard them speak. Engish saw me, she looked shocked)
named Mei e wis 10 embarrassed!
! was waliing o her house one day when “ﬂ' Bl G heol
I saw a store that sokd umbraliss,
[Ewasit radng oot a0 Shevws shing Ho waited 1o be the List ane to get off the bus.

in her frant yand
Wehen she saw me, she fooked shocked,
White | was speaking fo her, fears wen

& Retell the story to your partner connecting
the different events,

iy He was waiting for the schoal bus vahen two
forrming in her eyes. At 5 3
1. Duolswmmhappmm.!ruhcr QS 221 sonbe g 4o hien
acton? Prodact Btep 2
2; I this true for all the sentences? 2} Work with a product partner, Think abo 1
3. Which scions #¢ fong ackons? gl e Ui g = | students have experience of
i S HRwcEnt DS Spw L iyl different cultures, then this will
ST S A i ok o be an easier EXEF'EISE However,
h embarassing cultural mistake you have i ’
= T"‘:ﬂh‘:"' P a"““::’ AuEtions. made or could make in relation to those if students have ro experience
. SeNTENCEs Cxpress actions Bpects. Make notes about it and tell your of other cultures thE? carn
happening at the same time in the past? ! . A
Tue mug, THE FOURTH, :un THE FIFTH. PACS Whout Uhe mitake discuss cultures which they
1 WWhich etencis mopress: @ short action In i Evaluate your performance using the are familiar with from movies
thee past during another longer past action? i‘:‘;g;‘f‘" on page B and write your or TV Simple examples might
Tcrurapmescoons, G m"mr”;m__ I include the fact that the clothes
bl ligelees sl omy s s WO e e are different or how the food is
: s et s different. You can ask students
. 1o imagine how they would
Unit 2 (2_5}.1.. react in those situations

Language Knowledge Ongoing Evaluation

The past continuous s used 1o Students produce notes for the
describe longer background actions Product to help them organize
of situations, and the simple pastis their ideas before writing an
used to express finished actions in essay in step 4. ILis a good idea
the past. The actions described in to record examples of their use of
{ the past simple often interrupt the simple past and past continuous
| situation described in the 50 that it is possible to see how
past continuous. A common they progress and build on their
problem is the use of the past knowledge of the language
continuous instead of the past You might consider two aspects.
=1 simple to describe past habits and accuracy of the language and if the
e completed events at a specific time correct tense was used to describe
the action
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This activity will help students
compare their culture 1o

MNew Zealand's Possible
answers: Paople in Mexico can
sometimes be informal as well,
we are also very warm. | don't
think we are very reserved, etc

To help students answer the
questions in activity B before

Getting to Know MNew Zealanders

Mew Zealand, a small country in the
southwestern Pacific Ocean, is mostly
countryside. There ane parts of the country
where you can walk for hours and never see
anyone! However, it 15 a country that is rich in
culture and that has a friendly population,

! Soft-spoken New Zealanders, who may seem
a bit reserved at first, are usually very easy lo
~ get 1o know and are willing to help others. It is
" not a very formal culture, so they often start
T usming first naimes as soon as they lirst meet
someone. in Mew Zealand, people are casual
when they are introduced. They always shake

— ¥ hands and say hello,
2z =,

T N T T

MNew Zealand

they read the text again, you
can ask them to lock at the
questions and identify what
infarmation they need For
example, you can ask them,
Where does the text describe
the personality of New
Zealanders? so that they look
for the appropriate place

* B Read the article. Answer the questions
about New Zealand and its customs.
1. What & the personality of Mew Zealsnders?
SOFT-SPOKEN AND & BT SESFRVID AT FIRST,

2. What do people always do when they
are introduced?
SHAKE 1IANDS AND $AY HTLLO,

3. Whist do guests usually bring to a party?
A smani cirt,

4. How do guests normally get their lood Mt a

dunir padty !
TTHEY TAXE THE FOOD THEY WANT FROM A STL.

-r;?ﬁ) Unit 2

‘C Work with a partner, Evaluate the customs

Eating with New Zealanders

Table manners are generally informal. For
dinner parties al someone’s house, quests
usually bring a small gift to the person whose
house it is. People who are invited 1o & meal
sometimes cook food for everyone 1o share.
People usually eat in family -style dinners, -
which means that the hosts rarely serve food 1o ==
their guests, Instead, guests noomally take the
food they want from a large bowl or plate.

discussed in the travel guide and consider
how they are simllar or different in your
country.

In Mexco, when peophe are
introduced, we abways shake
hands, hug, and kiss on the cheok

Bul the kiss 5 generally
just for women,

Thial's trum, I

New Zealand has two main
islands: the Morth Island and the
South Island. The majority of
Mew Zealanders live on the North
Island. People from New Zealand
are known as "kiwis,” the name
of a bird native to New Zealand
The indigenous Maori culture s
an important part of ki life, To
find out more about Maori culture,
see hitps Swww newzealandnow
govt nzfliving-in-nzfsettling-in/
maori-culture

For activity A, students can use
the pictures, the title, and their
background knowledge of New
Zealand 1o predict what the text
will be about before seeing which
customs are mentioned. You can
have students identify what they
see in each picture (shaking hands,
hugging, sharing food, kissing on
the cheek, and giving) before they
read the title of the text and find
the relevant sections

--_ Unit 2




D In your patrs, analyze the extracts from the sentences and number them B
according to how common or uncommon they are in New Zealand with
5 being the most common.
I ou can walk for an hour and never see anyon.

They often start using first names as soon as They first meet someane.

They ahvays shake hands and say hello,

Mews Zealanders are usually very easy 1o get to know.

Hosts rarely serve food to their guests.

Discuss with your partner whether the order would be the same o different [————
for your country. Give reasons for your angwers.

E

I T learn move abwaist dihoussing the frequiendy of
habits, go 10 Grammay Beferanoe page 133,

This activity will help students
analyze and discuss what they
just read. You can suggest
they check answers with a
different set of pairs because
they may have a different
ranking for each excerpt You
can monitor the activity to
make sure students are using
the language. It could be useful
1o ask students 1o compare
answers as a class

1 think the order would
be ditferent, | think
Wewican hosts ahvays

True. Do you think
Mexicans arc casy
10 get to know?

affer lood to ther guests,

In your product group, make notes in the chart about New Zealand using
information from the travel quide.

Once students have ranked
the excerpts, encourage them
to engage in a discussion
about the things they found
in the travel guide that could
also happen in their country
Suggest they ask their
classmates If they agree or not

HMew Zealand Mexico

General facts (population,
capital, location, languages)

Personality of citizens
Greeting customs
Table manners
Gift-giving customs
Add information about your own community,

u Bewp your comparative chart for step 4 of the product.

Unit2 @}.-

Language Knowledge Ongoing Evaluation

The most common error made

by students is using many times
where often or usually should be
used You can remind students
that often and usually talk about
an actvity that you do regularly
Another mistake students make is
confusing the word order. Adverbs
of frequency come before the main
verb but after the verb to be. You

| could ask students to identify the

8 verbs and say if the adverbs should

As instep 1 of the product,
students' comparative charts

need to include relevant and
correct information from the text
on page 26 for companson with
the information from their own
community. When evaluating their
work, you might consider giving
extra marks for attempting to use
adverbs of frequency and for the
correct use of the language Make
notes of mistakes to show students
what they need to work on

Unit 2 .,._



You may consider having

: caltaral{asp

students guess the answers to
this activity before they read
the text This will make it easier
for students to understand the
text because they will have
thought about the topic and
seen some of the vocabulary in
the staternents, such as speak
Arabic, shake hands, take

your shoes off, the bottoms of
your feet, etc. It also engages
students as they will want to
read the text to check their
ideas.

A Work in pairs. Look at the text about
Egypt and discuss what you know about
Egyptian culture.

You may want to ask students
to discuss the questions

and share their information
Possible answers:

1. Language, and covering
your head and face 2. Shaking
hands, giving presents. 3. Yes/
no, it's not something that I'm
used to. 4. Students might say
differences are positive because
they give different perspectives
and ways of thinking, allow

us to try different foods, and
celebrate different festivals
One negative aspect could be
discrimination due to cultural
differences

HET N

My Trip to Egvpt 1&1}3 ﬁ'j

Cairo s ore of $he mod incrodble cities [ seonl |
et fhere it yeor to spend the sumimer weh some
famiby frionds, Thay usnd o be our reighbons bt
ey had o move biack 1o Eguet becase of werk
was cofinitely @ We-chongng epenence.

V‘i"|'en!ann:.|nehpu‘\‘+ng£5ﬂ:'u'-:rm
Omer Srce be's ¢ man ond I'm a vomen, | pr
out ry hand first to gre=t him We \#’!h’ shock
s ond then se sen 1o ha fomily's house for
dnrer. We jumped in o toxi and my friend gowe
thie 1ol driver the dinectiona in Arciiz, which i the
sttical language

\%mw-nlhrmiaumr'-hrhubm
of pasiries, which & tha frodtional pepsert for o quest
%0 foke, | fried fo be coreful chour iy rormen duing
oy vk, I Eyp, you foke your shoos off ahon you
ertier & houe. Bur poinfing e botsams of your feet
o peopte @ rudi. 11 oo rude 1o wa your left hard
\i‘r.'nrw'rcm-g f

| thirk ore of my foveere mements was whon |
st shapeing in han ef-Khall market. | keved soeing
0 local pecple. Soire of the women nere weanng
longy shirts ond soorves on their heods. Bock in the
Stores, some women sear brg sirts 100, bt we
ha first ima for ma 10 300 weman cowring fhor
Feadh, end even the foces

MWy vt 1o Eypt moke: me redles how déferent
s culiures con be. Although | croody knew e
of ther cusiorns, becouss of my friends It s
rl!iwg?ampmdnbdmwd"fwﬁ
#on whot Tm used to. However, reqordies: of the
dffierences, everyone | met wos really polle ond
rioda me [l medocme. | con'l vt 12 g0 basd

’{;ﬂ:} Unit 2

i B Read the esay and complete
the sentences.

. Caro's officia? knguage ...
Aramic.

2. A trachithonal present to give if you aic a
quest in Egypt s a..
A gox 0F PASTRIES,
‘When men and women shake hands, the
WOman must put out...
. HER HAND FIRST,
4. You must take your shoes off when your,..
- ENTER A WOUSE,
5. Seme women in Egypt were. ..
S WEARING SKERTS AND SCARVES ON THEIR WEADS.

@ C Work in groups. Discuss the questions,

1. Hesw i your culiure different from Egyptian
Culture?

2. How is your culture similar 1o Egyptian
culture?

3. Have you ever folt confused by the actions of
someane from a défferent culture? B so, winy?

4. In general, are differences between culiures
positive of negatee? Whyt

& Write a conclusion of your discussion
about the similarities and differences
between Egypt and your own culture.

your Evignnie Folier 1o

D Use the Self-Check 1o evaluate your
participation in the discussion.

‘ Balf-Ghack Yas =
Discuss cultural differences.
[0 compared cultural aspects
[Tigave my opinian
[ 1t justified my opinions.

About the Topic Ongoing Evaluation Self-assessment

As students discuss the guestions,

Egyptians are friendly and polite,
and will often greet you with a
smile. It is normal for someons

your health, even if they do not

between Mexico and Egypt is
dress code, which i much more

more, you can visit the webpage
http#/blog globalizationpartrers
com/traditions-and-cultures-of-
egyplaspx

to ask you about your family and

krnow you very well One difference

conservative in Egypt. To find out

it is a good idea to listen and

adverbs of frequency. Students
should make notes as they talk
You might consider comparing
these notes to their use in their

mark them on their effort and
improvemeant

record examples of their use of the
simple past, past continuous, and
to add to their Evidence Portfolio
their use of frequency adverbs in

comparative charts in step 3 and

Students assess themselves on
comparing cultural aspects and
giving opinions, It is important for
students to justify their opinion

by giving examples. You can help
them analyze their oral preduction
by asking them to make notes

of the phrases they used to give
their opinion (! believelthink

that .. because ). They should
also evaluate their participation by
identifying how often they spoke
and what they contributed

‘.@ Unit 2
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A Work in pairs. Think about the cultural .

aspetts presented in the unit. Dhsouss

which are mare impartant and complete

the diagram.

4 Change pairs. Share your answers and
give reasons Lo support your choice,

ather countries becawse. .

L:jngmgo differentiates us from

B Use the Seff-Check to evaluate your
participation.

‘Sm-ﬁhuuk
Exchange information
L1 took tums to speak.
[(liparticipated confidently.

[l included relevant detads.

Dascribeland compara calbaral Aspacts

This activity ties together what

You are tight. | ala
J think manners..

Yos = v

Work with your praduct group. Choose

a country from the unit or a differant
community in your country that you know
about. Make sure everyone in your group
has a different country or community.

Take out your comparative charts from
previous steps, Decide which aspects from
activity A to focus on, then compare those
aspects 1o the countrigsitommunities you
chose.

chose to where you lve, Use the text
on page 28 &5 a model. Use the Wiiting
Checkiist as a guide,

‘ Writheg Ghackllst

Making comparisons

¥ Talk about a different cultural
aspect in each sentence.

¥ Provide details about the
cultural ditferences or similartios.

* I possible, mention an anecdote
related fo the aspect.

¥ Explain why the differences are
impartant

With your product group, use the
Writing Rubric on page 8 1o check each
ather's work.

My scores

Kb yous Lext and other subproducts for
#tep 5 of the product.

Unit 2 @j—-

Wirite a text comparing the country you (i

students have learned about
cultural differences throughout
the unit. Before they complete
the diagram, it is a good idea
to have students look back
through their subproducts
and make a list of all cultural
aspects they have learned
about, including language,
food, gift giving, superstitions,
behaviors, and dining

etiquette. Then you can have
students think about the most
important aspects of a culture
to complete the diagram

Before students begin writing
their texts, it is a good idea to
give them some time to plan
You can elicit what information
they should include in each
paragraph. You can help
students improve their narrative
writing by encouraging them
to think of adjectives to
describe sights, smells, and
sounds. Students can make

a list of adjectives they know
and think about how they can
use them to describe different
cultural experiences. The more
descriptive the information,

the easier it is for readers to
connect 1o a story.

Self-assessment Ongoing Evaluation

Students assess their ability to
exchange information. You might
help them discuss how they

knew it was therr turn to speak,
such as there was a pause or the
other student asked a guestion
Students might have difficulty
recognizing changes in intonation,
such as pitch or volume. One way
to help them would be to record

= their conversations and replay the
B moment speakers take turns

Students should produce at

least two drafts for their wrnitten
narrative essay. The first they edit
with therr Product group and the
second Is the version they add

to their Evidence Portfolio. In
order 1o evaluate the students’
development, you could keep the
first draft as well as a copy of the
final draft, or compare the first
draft with their oral presentation of
the comparative chart

Curricular Hexibility

To cater to mixed abilities, you may
consider pairing stronger students
with weaker students. When

they exchange drafts, weaker
students have a model text to use
to improve their second draft,

and stronger students have the
apportunity to find and correct
mistakes, which in turn will help
thern become more aware of their
own learning. You can support
students by helping them correct
language not covered in the unit

Unit 2 @,_



Dascribe ard compare caltaral aspecks

Depending on the size of your
class, you may want to divide

@ A Work in pairs. Write each cultural aspect in the corect column of the

itinto teams. You can draw Coa e chart,
the chart on the board and
give students the sentences Uk ool ol ik hood it wateg e R
on different strips of paper digd ol
When you call out a category, Never accept food the first HmE.
for example Language; India, Hindu
students with the strip Hindu Don't ghve white flawers
Aratic Englich,

must run to the board and place 824 presant. 2
the strip of paper in the correct
column, For larger classes, you Use elther hand when eating. Take a traditional box of pastries,
can divide the class into groups
and have one student in each India Mew Zealand Egypt
group call out the categories

Language Hinou Encusi, Macsi Aranic

Table manners  NIVIR ACCIPT FO0D THE sk Emeeie s witi  USE ONLY YOUR RiGHT

FIRST TIME EATIRG HAND WHEN EATING
Gift-giving customs Don't crve wHITE BrinG A DISH FOR Take & TRADITIONAL BOX
FLOWIRS A% A PRESINT EVERYONE T SHARL OF PASTRIES

< Werk in groups. Compare your answers,

Prodact Btap b

] Work in your product group. Take out your subproducts and read each
other's entences from Step 4. Compare the cultures you wiote about
and the enes in the rest of your subproducts,

It & important that each student
in the group has a role in group
work. 'You can encourage @ (4 on poster paper, draw a comparative chart like the ene from activity
participation by getling A to record your ideas, In the first column, write the cultural aspects
each student in the group to you (ho_u instep 4. Write the nnrﬂeqfea(h culture your group is
complete one column in the comparing and complete the chart with the cultural aspocts.
comparative chart using the
information they wrote about
in their essays. Having students
wiite their essays individually
ensures that every member

2 Decide and agree on how you are going to present the information in
your charts to the rest of the group.

n Kewps your thal and olbier subproducts Tor siep § of he product.

of the group is contributing o~
something to the final product w30 Uit
Gllvicular Floxiblity

It is important to help students You may consider evaluating group
identify their strengths and participation as well as indvidual
interests when deciding how performance. It is important to
they are going to present the assess how students work together,
information in their comparative aswell as the final Product they
charts. Students with strong create Forexample, did students
speaking abilities may decide to listens respectfully to one another?
be the groups’ spokesperson, Did all members contribute to the
whereas a shyer student may final Product? It is also good to
prefer to prepare written notes assess students’ individual effort to
for the spokesperson to use Try make sure that group members are
to give students options based on not adversely affected by students
their abilities. who do not make an effort,

_,._ Unit 2




Comparative Chart

Depending on the size of the
class, it may be possible for
students to present to the

Prodact Step 6 [ |

LY With your product group, display your comparative chart in the dassroom
and present the infarmation.

B Make sure that each member of your group takes turns presenting and
explaining parts of the chart. Answer any guestions the class may have.

1] Use this evaluation form 1o assess your performance and that of your group.

‘ SalfiPoer Evalaatlon Form

4 Write the names of your group members in the table. Evaluate your presentation
with Yes, Sometimes, or No.

Name of students
Me

Message | Made cloar comparisons
betwoon qultures
Explained differences and
similaritics wiing the chait

Language | Uhed appropiali

laegaagjee Tear e saliialion
ormabiafomsd

Wesde few oo

Presented the chaet
confidently

Uhed notes only o an aid

Strategies

(8 Warlk with your group. Write a brief review of the performance of each (i

entire class. If the class is too
big for individual presentations,
then students can present
simultanecusly to their groups.
However, itis necessary 10
evaluate each student using the
Descriptive Evaluation Scale,

so make sure that there aren't
too many students presenting
at one time. While students
listen to the presentations,
they should complete the Peer
Evaluation Form. You may
want to go through the form
beforehand so students know
what they need to assess

You can help students give
each other constructive
feedback by providing them
with examples of how to give
feedback. This includes giving
positive feedback as well as

group member. Compare your assessments with each ather.
1. What differences ano there?

2. What did you do well?

3. What do you need to improve?

v} Discuss your answers to the questionnaire with your group. Give each other
feedback on how to improve your performance.

ienae and yurur subpr edudls

Fach of your proghesd.

Unit 2 @}-_

saying how they could improve,
and by giving specific examples
of language used in their
presentations. For example,
You used adverbs of frequency
reafly well to describe what
people do in India, but you said
“people were speaking Arabic
in Egypt” instead of using the
simple past

Self-assessment Assessment

The first element asks students to
evaluate the cultural differences
they noted in their charts. Then
they need to evaluate if they are
able to accurately and fluently

use simple past, past continuous,
and adverbs of frequency. Finally,
students need to evaluate their
presentation skills. It is a good idea
for students to reflect on whether
= or not they used transition words,

o fillers, and hesitation devices

You can use the Questionnaire
in the Evaluation Tools section
(pages 186-195) or a similar
one to evaluate the students’
presentations

You need to evaluate the following:

¢ Comparison of cultures
+ Useof the chars
* Appropriateness of language

Assessment

Photocopy Assessment 2 on
pages 165-166. You should have
students complete the assessment
individually. You can correct and
go through the answers with the
class. The Answer Key can be
found on page 183

Unit 2 @*-
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Selffevalaation

f}

If you remind students of their
collaborative work, you can
help them provide honest and

Evalaakte Yoar Golluborakiomn

accurate assessment of their | 4 With your preduct group, dedide which answers reflect the way you worked
attitude in the unit Examples together. Then complete sentences 4 and 5.
of collaborative work in this Product Collaboration Checklist
unit include working in a group Toam members:
to compare cultural aspects, Produt: Date:
deciding on what country to
1, k
write about for their narrative ; x :r::liﬂm:; '::::': :n:m:fwr::::i? i x :
* 1|
essay, areating a posier o 3. We gave each other constructve feedback and helptd each other. Yes  Ne

their comparative chart, and
presenting the chart in their
group

4, The best part of our work was
5. Next tme, W can mprove al

Evalaate Yoar Progress .

4 Look at the work you have collected in your Evidence Folder. Add any other work you
want to include. Check your progress throwghout the unit and answer the questions,

1. Did you tumn everything in?
2. Whene did you see an improvernent?
3. What do you need towork gn?

To be able to achieve this unit’s
Learning Outcomes, students
need to assess therr ability to
revise short literary essays, or
the texts they read in this unit @ Evalante Your Achlovemonts

ThEY also need 10. understand 4 Read the learning cutcomes and evaluate yourself,
the general meaning, main 3ovVeywel 2= Wel 1 = With diffculty
ideas, and details of literary —
essays, such as the cultural
differences they wrote about

Learning Cutcomes Grade Reflection

| | i imoew shion [ilerary @i

in their comparative charts TR T ——s
Finally, students evaluate | main idoas, and datais o nerary exssys
how well they can describe I an describe and compare cultural aspects

and compare cultural aspects
through the presentation of
their comparative charts. The
final grades in this section can
be for student use only or can

contribute 1o your grades as a N v
teacher smmi) U

& Reflect on each learming outcome and wiile a comiment or suggestion.

Self-assessment Final Evaluation

To help students with the Students reflect on their ability
Self-assessment, you can to revise literary essays, read and
encourage them to consider understand the general meaning,
what they learned about different main ideas, and details of literary
cultures from the reading texts essays, and describe and compare
and the work they contributed to cultural aspects. You can ask them
the Evidence Folder, which should questions such as What do you
include two comparative charts, know about India, New Zealand,
notes about a cultural mistake, and and Egypt that you didn’t know
the final draft of their narrative before? How did the steps help
essay. You can also help them you plan your group comparative
reflect on whether their group chart? How did the chart help you
worked well together give your presentation?

_,._ Unit 2




Get active!

Bafors Yoa Stark... o

Answer the guestions.
a. What is happening in the pictures?

Work in groups. Look at and describe the pictures,

b, Have you done anylhing similar in your life?

€. What happened? Descnbe the event.

Extorded Readlng
Quest 2 Reader, pages 29-38 Get Active

experiences
The social practice of this unit b

To do this, you will

Experiences.

"

conversations.

Prodact Stops

Steps Activities

1 Braimtorm mamacable sxperiences

P Bdake nolis aboul an expanoente

Use your nodes to write about the main
idean of your expenences

Dirawy o wie piciunes 1o make a storyboard
of the man ideas of your expenence

3

5 Write an anecdote about your personal
ENDETIENCE.

P Present your anecdote using the
storyboard

Overview: Infarmative text about TEenagers unuiual sports’
Famlllar amd Gomeanlty Envirommant
4 to distuss your own personal experiences and those of others,

listen to and and analyre conversations about personal
understand the general sense, main ideas, and details of

share permnal zxpetiennes ina conversation.
.ﬂ An Autoblographical Ancedote

APt

miammatan

Subproducts
List of personal
Mot wilh kiy
Sentendes wih
migin et
Storyboad
Anewdote

Peer revrew

]

The pictures show teenagers
playing sports and perfarming
in different events. To explore

students’ previous learning,
you can use the alternative
images to these pictures on
the Class CD. The answers

to questions b, ¢, and d will
vary, but students can think of
any extra-curricular activities
they do as well as personal
achievements.

Students should use the past
perfect to refer back to the
preparation they made before
the event. They can use the
simple past to describe the
event they prepared for

ou can monitor and record
student examples for your
pre-gvaluation

To help students understand
the final Product, you can

refer back to their examples of
specific events from the Before
you Start section. The students’
recollections of personal
expenences can show them
how to tell an anecdote. This
will help them see what needs
to be produced and how each
step supports the anecdote.

About the Topic Curricular Fexibility

This unit is about being active and

playing sports. Physical exercise

keeps people fit and helps the body

preduce endorphins which help

to improve mood, Physical activity
' reduces the nisk of depression,
increases self-esteem, and promotes
restful sleep. Find out more about
the benefits of being active on this
website: httpsJ//Awww bupa com
= auhealth-and-welinessihealth-
information/az-health-information/
physical-activity-and-teens

The Before You Start section gets
students to identify different sports
and events and talk about their own
experiences. Students can write the
ideas they discuss o use in Step 1
of the Product. Questions ¢ and d
allow you 10 evaluate students’ use
of the past perfect and simple past
to describe the order of events in the
past and the present perfect to talk
about experiences. This will allow 1o
you evaluate the students’ previous

knowledge

The final Product for this uritis

an autobiographical anecdote

The main supporting subproducts
are a writlen anecdote and a
storyboard to assist with the telling
of anecdotes Students can use
written notes as support but should
avoid reading a complete written
anecdote as this is not genuine oral
production. If telling a complete
anecdote i too challenging,
students can produce indwidual
sentences about an event
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As students discuss what they
know about the sports in the
pictures, you can encourage
themn to think about how
people feel when they play
these sports and why. For
example, they might feel
nervous before a game or
maybe scared in case they get
hurt If students have played
these sports, it is a good idea
to have them describe how to
play and what they felt before,
during, and after playing
These ideas can be used to
brainstorm experiences of
when they felt strong emotions
for the first step of the Product
Possible answers: 1 | see
basketball, hockey, fencing,
and track 2 People play the
sports for fun and to feel good
about their physical health

3. I've played basketball
because it allows me 1o have
fun with my friends

Possible answers: 1 Other
purposes include having fun or
competing. 2. Indvidual sports

—. A Work in groups. Look at the pictures and discuss the guestions.
| 1. What sports can you see in the pictures?

2, Why do you think people participated in such sports?

3. Have you of anyone you krnow done these before? Why?

+ Listen &7 to two students tharing sparts anecdotes. Mark () the sports
Arthur enjoyed doing.

= & with your group, analyze and discuss the questions.
1. What & the purpose of sports other than being healthy ?
2. How are indnadual sports and team sports difierent?

3. What sports hawe you dane?

4, Would you prefer mdnidual or leam sports? Why?

5. How do sparts make you feel?

I agree, but when you do
samething you don't like,
you don't feel motivated.

I think sports make you feel | think toam sparts are good

depend on the performance of
one person and team sports on
all people involved. 3. I've played
basketballvolleyballisoccer

4. I'd prefer team sports because
they create a fun atmosphere

5. Teams sports make me feel
happy and motivated

The Reader can be used by
students to research more about
unusual sports. The Reader Answer
Key can be found on page 185
The sports described in the Reader
are fencing, kite-fighting, rope
courses and ice-fishing If possible,
you can encourage the students

to talk about what sports they do,
and what unusual sports they have
heard of Perhaps there are new
types of sporting events in their
community which they can discuss.

happy and full of enengy
|

As students work in their groups,
you can evaluate how well they
work together by menitoring the
students’ discussions to make

sure that everyone s contributing
and adding to the mind map
When evaluating students’ mind
maps, it is important to make

sure that students have included
an experience for each of the
emotions: scary, happy, funny, and
exciting. They can discuss why they
chose these moments.

—1.@ Unit3
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C Read Arthurs e-madl to his friend Lizzy about his practice experience.

Guoss what? | na longed run track! | jeined the hockey leam a month ago. Thank you for listening to ma
that day. Everything has happened very fast and 've slready played the first game of the season,
We wen!

On the day of the game, | was feeling 52 nervous, | had andy slept for a couple of hours. When we got
1o the fca rink, | kept Sinking aboul all ihe siralegies the coach had shown us the week before.

‘You can use a timeline to
help students understand the
order of events in the e-mail
You can mark lines for the
different events in the story
on the timeline. We arrived
at the ice rink. The game had
started. You can help students
order the actions by asking
questions, such as Where was
Lizzy when the game started?

We'd had a fun night bafcrs the game with tha team and our coach, and we feh cheerful and optimistic
abaut the game. The caach had been pushing s really hard, because he wanied us to be ready fof the
big game.

Hotwevir, maybe he pushed us too hard because nght before the game, bwo of my riends started to
foal dizzy. The toam doctor expiained that they had felf sick bacause of ol of the adrenaline. He gave

them some waler and they fal better.

aboul the following
You helped ma 5o much! You're the bestl
Asthist

How, [ ool really refieved. |'m doing something that makes ma happy and | feed 50 motivabed and
optimistic g Sa500

. + With your group, look at the actions in
Arthur's e-mail and discuss which actions
happened first.

4 Use the Self-Check to evaluate your
participation,

Yes, you ane nght. It
happened before...
“

1 think the first
action i...

_‘Suﬁﬁhcﬁk Yos u s
Listen to personal expenences

D Think about Arthurs anecdete and a
similar experience you or 50mMeons you
know had in the past. Describe it to your
group and tell them how you or that
person felt

W To bearn enone sbout anasial sports o et
EX) active, g0 ta your Reades, pagin 20-38,

Ui istened camfully to my classmates.
i understoad anccdates.

L1 used appropriate Lainguage to talk
about expenenoes in the past.

3 Form a product group. Brainstonm a list of
experiences and how they made you feel.

E Keep yous [t of experiences for step 2.

YYou may want to brainstorm
with the class a hist of words
1o express emotions. Some
volunteers can help write the
words on the board to support
students with activity D. You
could have students write the
words in their notebooks in
preparation for the step 1 of
the Product

We can use the past perfect to
refer to an event that happened
before another past event. The
simple past is used to describe
single or repeated actions in the
past A common problem is the
use of the simple past instead of
the past perfect, e g, / think if
you were there, you would have
enjoyed it too instead of | think if
| you had been there, you would
e have enjoyed it foo

You may consider focusing
students on the Seff-check box at
the beginning of the lesson so they
can understand what is expected
of them, for example, listening
carefully to their classmates

and understanding anecdotes

To help students reflect on the
language they used to talk about
past actions, they can look back
through the activities and identify
when they have used the past
perfect correctly or not

Unit 3 .,._



The text is about Sara and

her brother, Charlie. It is an
anecdote on a blog, which

is probably read by family

and friends. The main idea is
that Sara feels jealous about
Charlie"s success but then finds
her own success

Possible answers: 1 They are a
way of sharing our experiences
with others who may identify
something in common 2 Most
people may be interested

3. The who, what, when,
where, and how

As students read the text, it is
a good idea to have them work
out the meaning of the words
in green from the context If
students find this difficult, you
can encourage them to ask
their classmates, and finally to
use a dictionary. This will help
promote autcnomous learning

4
Students will have different —8:
ideas for the title but it could
mention ideas of success,
jealousy, or understanding the
importance of practice and it
training

MMM\‘W\'—

by Sara Coliing
The first thing you need to know about me is that | hate sports, However,
my older brothar, Charlie, loves theem, He is atways on his bike or playing
some sport. He is on the soccer, the bazketball, and the lacrosse teams
Ha hat a lot of trophies and medals. | was really jealous of Charkie and his
medals, That was until | won vy frst medal two years ago.

That week, Charlie had st won a eompetition for eyele racing, and he was
carrying the medal everywhere, | was getting really angry at him for bragging
about his medal and ry moem noticed. $he told Charlie to take me training
with him.

We took our biked and we went to the woods where he trained. When we
got there, my brother started practizing with his teammates and | trasned
by mysel a listle Farther away. After just ten minutes, | was tited and | gaee
up. After my brother had finished training, we went home.

‘When we anrived, Charlie picked up his basketball and went outside to play.

| ran outside and tokd Charbe | wanted to play. But Charle was 100 good for me.
| threw the ball at him and sat on the fleorn Then | yelled at him that | didn't
want to play anyrmace, that | hated sports, Charlie looked 3t me confused
and asked me why | had wanted to g0 cycling and play basketball with him,

1. Why do you think anscdotes are imporant?

2, Who may be interested in reading anecdotes?

=@ /. Work in pairs. Discuss the questions about anccdotes.

3. What elements ane important ta inchede when teling an anecdote?

switable tithe for Sara’s experience.

Read the text about how Sara wen her first medal and write a

& Share your title with your partner and explain why you chose that

title for Sara's experience,
o~

{0

Learning to Learn

Skimming is when people look
through a text quickly to find

out the general idea. You can

ask students in which situations
skimming is useful. For example,
to look through options on a web
page 1o see which sites are useful
To help students skim the text,
they can look at the visuals on the
page, read the first sentence of
each paragraph, and read the first
and last paragraph

Curricular Flexibility

You may consider getting fast
finishers to draw pictures to
llustrate what happened in the
text You can get students to cut
out their illustrations and give
them to another student in the
wrong order Students then need
to order the pictures and add
captions to create a storyboard
Alternatively, students could
draw pictures and write caplions
individually before sharing their
storyboards with others.
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cia a4t eE

2

3
4,

was the mest special.

@2 Analyze the questions and discuss them with
your partner. Make notes as necessary,
1.

VWhy do you think this cxpenence was relevant
10 Sara’s life?

What important aspects (such as place, time,
context, etc.) did she include in her anecdote?
D youz think the anecdate i complate? Why?
How do you think Sam could improve her
ancodote?

1 think the expenende
s relevant, becatse,
N

Yes, she
included when it

happened and...

He sald, "You like deawing, don't you?®

I nadded. | heard theve is a drawing contest at scheol. | think you have untll
Frickay to submit your artwork. You still have time.™

Charlie helped me decide what (o draw and 1o Gill oul the ferm for the
contest. While he was training, | was working on my art plece, By Friday, | had
alieady submitted my finished drawing.

The day the results were announced, Charlie was with me. Wi listenad carciully
& they announced the winners, But they didn’t say my name. | felt descouraged
and | started crying. Charke hugged me and teld me not Lo be sad, and he put
somiething i my hand., It was his medal] "You deserve & medal for the effort,”
he saiel, Finadly, | undretood the importance of prachoe and training, A year
later, | had won three or four medals for art contests, but my brother's medal

your list from step 1 and choose an
exXperience,

. Work with a product pair and discuss
the following questions.
1. Why did you choose that experience?
2. Why do you think it is impostant?
3. What did you bearn fram it?

|44 Make similar notes to the ones
you did for activity B with key

You may consider getting
students 1o compare Sara's
experience to their own
expenence with learning
English. Helping students to
understand that everyone has
different skills and talents will
encourage them to identify
their different strengths and,
in turn, will help motivate
students Passible answers:

1. Because she got to
understand what is important
in life. 2. She included context,
people involved, how the
situation began, how the
situation ended. 3. Yes, because
it has a beginning, a middle,
and an end. 4. She could focus
more on the positive and less
on the negative aspects of her
expernence

It 15 a good idea to encourage
students to justify their
reasons for choosing a certain

information about your experience. experience by having them
T think about how the event or
forsp %, situation changed or affected
their lives. You can help them
do this by asking guiding

questions, such as How did you
feel before the event? How did
you feel after? Would you do it
again? Whylwhy not?

Curricular Hexibility Ongoing Evaluation

The exercises on this page help It is important to make sure
students chocse information students include information
for their anecdotes. This will let for the Where, Who, What,
students know which elements Why and What questions. These
to include in their anecdotes questions will help the students
However, it does not tell students to understand how 1o identify the
which elements are important in key elements of their anecdotes
their stories. For example, some You can evaluate students’
anecdotes may focus more on understanding of each question
the people whereas others focus and also how well they answer the
= more on the place The students questions
B can explore these differences by
] shanng thair experiences
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Students can recognize that the
picture is a creative illustration

Aralyze the parpose.aadlence, maln/ldeas and|datalls

of a brain. They can discuss
what they know about the
human brain, and say how
they think pecple use their
brain when they read stories.
You can help students answer

& 4 Work in groups. Read the title and look
1. What do you think the article ts about?
2. Where can you find this typo of 1ox?

StorieslinlOur;Brains]

Ag hunnans, we Tke storsed, Snde the fist cive
piniting, 1odling stones s deen owr main mothod

a1 the picture. Then discuss the questions.

Pt ary dacabe, marn piets OoF our bea'n dart
ootk Thise aee the parts we uge whin we

.l of commrunicasion. Sionke bk us Connect with actusly experience womething. reximphs. the
CIUESUOI'! 2 b'yasi:mg gUEdll'lg other people, 1o Be orpathetic and 1o understand i thal Coondinates the body's 5
questions, such as Does it gf've shuations, even those we have néver spitdenced  movements Consequently, we can fssl \
,DETSOH‘G; jnformaﬁc,n? Does it Tof Guriehes, ey S DEE IS UndenLand rne PN, [y, OF S38N0ES wien i I 3 Story
include fﬂ'CfS and f'nfnrman'on? a'lnu‘ c.::se!\-z, :..u\l |Lﬁt.,l\:l'|\'ﬂ"d[w.eh'5ﬂm A{al.nja'ecclulr.-cafneh:nehlm
L k0 T N S0em ey Wi rood sRonics Frediny s It canpdant the thoug hits and
Hores ane everywhene Lo and movestel  EMoUons of the speskar info the fstenen:
shories. 50 00 songs, poems, paintings, st brderrt. Ve redatie therm ho our&eiting
iy, Vigoogasey oft W hunve al heard an EXDRMEICES 3N W Mtk T CAr g
arcqohore and we e a0 1oid one. s pated Thils 15 whwy tedline areodones froem past
human natuse. But why dowe ke them? expoonces has a songor efioct on
15 afl inthe brain Whon we hoar facs of the audonce, They ¢an recall the
PRGN, & it of Car Brain Tt ol oS, epoiince craated by the
Larrguais b i theated Them our brain duodos story and foel conaediad
e words o mieaning. Howsever whionwe Lait
E Read the article. Then work in pairs and [ Write a list of tips of what makes a good
identify the main ides of the text. anecdote in your notebook.
& Discuss how you recognized the mainidea [ g o e TS R U i
of the text. i i
4 Work in groups and share your tips.
You can encourage students 1o pe=i) C Analyze and discuss with your partner
explain their answers by using how the Information in the- artide may R 1 AT ety
help you tell an anccdote. 10 include when the lsnguage s
information from the text or exporienced happened important when...
their own ideas. For example, ~ 1/

if they like playing videogames,
you can encourage them to
think of how videogames

tell stories. You may consider
asking students to focus on the
aspect of the text they found
most interesting and create a
short presentation about it

_.;.;‘_{s)

About the Topic Ongoing Evaluation

Storytelling has been around

for hundreds of years. Through
storytelling students learn to
develop an understanding,
respect, and appreciation for
other cultures When we listen
to stories, parts of the brain we
would use when experiencing
the events are activated, such as
the sensory cortex and the motor
cortex. Check https figreatergood
berkeley edwarticle/item/
how_stories_change_brain

For students to know what to
include in their anecdotes, itis
important for them to identify
what makes a good anecdote

As students discuss ideas, you

can encourage them to justify
their opinions and give examples
from the text. It is important for
students to understand that to tell
an anecdote effectively, they need
1o be able to corvey emotions
and help the audience relate to
the event.
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E Werk in pairs. Dricuss wiich of the tips help you tell an anecdote and compars
them with your list from activity D.

(R R TR R R R AR R R

Tips to Tell a Good Anecdote

L Dhooea o wolietka cocpar nca

L S oy 1 lazar o

Ll Gla tha bacsgranrnd of i sters

O TIncude al tha relguant datals of tha sl W
M S ot e laorved T the axpariancs

F Werk in groups. Think about similar G Use the Self-Check box to evaluate your
eNPEriENCces you OF sSOmEcne you anecdote, Think about how you can improve.

Narrative tenses, such as the
past perfect, past simple, and
past continuous are used to tell
anecdotes. To help students
practice using these tenses for
their anecdote, you can put
them into small groups and
give each student in the group
a strip of paper with a sentence
from a story using narrative
tenses. You may consider
using a text from the unit or
the Reader Students can work
together to order the story and
then retell the story in their
own words

know had in the past.

Solf-Ghock Yos = v

" i’ 1 ivi ..A
Use your favorite tips from activity E i HaTrating pastevents

to help you include all the relevant
aspects of your anecdote. Share [ Titook turns to speak.
[Tt described past actians.

YOUr eXperiences,
Dlmdpmp-nrlanguagnw tell my expefience.

When | was 10 years old, | was -
walking threugh the woeds with
my friends. Wie had been there
for a couple of minutes when, .

Work with a product pair. Take out your
notes from Step 2 and wdentify the key events
of your story.

Wirite sentences about the key events of your
story using the infarmation in your notes and
your list from activity D.
(i Share your ideas with your protduect partner
el and give each other teedback. Make the
: MECEYSITY COrMeCtions L0 your sentences.

ﬂ Eeep your senternes and oiber subgroducty for siep 4.

Some students will naturally
be better story tellers than
cthers and find this task easier
than others. You may consider
pairing weaker students

with stronger students and
encourage students 1o give
each other feedback.

)
{
Self-assessment Ongoing Evaluation

= written examples of language
B Students should think about how

The Seff-check locks at how
students used narrative tenses,
such as the past perfect, past
simple, and past continuous, to
narrate past evenis. Studenis
should reflect on the personal
experiences they shared with ther
group and the tenses they used
Students could write about their
experiences in actvity B to see

they tock turns when speaking

Students write the main event of
their story using the information
from their charts. For students

to make their storyboards in

Step 4, they need to know the
order of events in their anecdote
You can assess students' use of
narrative tenses to describe the
order of events and make sure the
sentences are writlen in a logical
order It s a good idea to record
examples of language to see how
students progress through the unit
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You can wite the following
words on the board: stage, ad,
shaking, and ask students to
match each word with a scene
from the storyboard. Then

you can write twisted my arm
on the board and encourage
students to guess the meaning
from context. The phrase means
someone changes your mind or
opinion about something

Lall arlansciots

» Compare the audition anecdote to the

The anecdote 15 about

the singer's expenence of
auditioning for the band. The
storyboard includes the main
events from the anecdote. These
are the ad for the band, the
boy's emations before going on
stage, the boy's performance,
and the boy singing in the band
five years later The storyboard
doesn't show that the boy spent
hours singing in his room or that
he did not want to apply at first,
because these events describe
the background to the main
events and are not as important
Students can use the storyboards
to help them organize their ideas
and choose the most important
events to llustrate

ane you described in pairs,

Every e | get on the stoge wih my
berel | remerriver how # ol slorfed | had
Jat urred 15 when my mom signed me
up for sngng cames | spent hours and
W’mnm‘m | loved it Cre
ey, |w,:snd.‘ng to vy schenl when | sow
an o for a bard that wm bdking for o
nEw ST | dedn't went 1o apply, but my
Trends teisiod my orm Vhen | want to
the oulitiory | wen o chirg with fear | had
st firshad my song whan | rotied that
tha band meribers were smbeg | had o
glose n the bond. Fhe yeors boler, we ore
#hil together ond a lot of pacche coma fo

OUr SONCErts

@B Work in pairs. Look at the storyboard and

the anccdote, and discuss the questions.

1. What & the main idea of the anccdote?

2. Which events from the anecdote ane
included in the storyboard?

3. Which are not? Wiy?

A, How doyou think a storyboard can help
when writing or telling an anecdode?

-l""."%‘:} R

® A Work in pairs. Look at the storyboard of an audition and describe what happens.

-

Take out your sentences and other
subproducts as a reference. Make sure
the sentences that you wrote i step 3
are in sequential order.

Create a storyboard using a sheet of

paper for each picture. Draw a picture

for each of the main events of your

anecdote. Alternatively, you can cut out

pictures from magazines.

PN Do yots want manr e idess 1o oreate your

L storyboard? Read the following blog for
miore Ideas to enhade your vwork, httpsd!
vy premiummibeat c cmeblog! 10-thps-for-
creating Trom-d ric!
Youl can make it onling by using web pages
T ey CARTY L0

Make sure your storyboard is ready for
presentation, and think of an ariginal
way to display it.
Eeep vour storyboand shd olher subproduily
Tor alep 5.

Curricular Fexibility Ongoing Evaluation

To engage and motivate students,
how they would like to present
more artistic may draw their own
may use pictures or technology.
You can direct them 1o use www

canva com or other storyboard
websites, such as https/Awww

choices, engagement increases

you can encourage them to choose
their storyboards. Students that are

illustrations. However, other students

storyboardthat com/. When students
are empowered to make their cwn

The storyboards in the final Product
provide visual support for the
telling of their anecdote. Howewver,
storyboards can be used as projects
in their own nght Storyboards
with examples of writing can be
used to evaluate student progress
throughout the unit in both written
and spoken English. You can
evaluate the accuracy of students’
language in their storyboards and
make sure they have included the
main elemenis of an anecdote

--_ Unit 3




@ Alternately, you can have students

0 adam2003@mail.com
11 samontune & mail.com
<l Cold helidays!

Hi, Sam!

@ © Read Adom’s email, Then discuss the

following questions with your partner.

1. Why da you think Adam decxded ta shane
this specific anecdate with Sam?

2. Dud he share a good o a bad axpenence
with Sam? How can you tell?

3. D youn think the anecdate & clear enowgh
for Sam to imagine the stuation? Why?

@ © Listen ¥'¥ 10 Sam telling Adam about her
trip and number the events in order.

i SR

_1_ Samwent to an amusement padk,
4 Sam dropped her phone.
_2_ Sams sister felt scared
3 Sam’s sister almost shpped out of the chair

bistonr to'parsonal axparlences

A Wark in pairs. Read the subject of the e-mail and look at the picture.
Predict and discuss what you think the e-mail i about.

How are you? I'm having a wondesful time af my grandpasents’ house. ['m normally reaty bored
evary wanter when | come hare. However, last week my parents found oul aboul a swimming
chub where you can swim in 2 lake. They encouraged me to go. bul | waset sure if | would e i
Finaly, | agread and the naxt day | want i this [3ke. Wnan | amived, | was scaned of tha freering
water. But, | saw that some people just ran it the water and quickly got out. | thaught | weuld
do the same. So | ran into tha water, but R was 50 cold that | just stood thers trembing whie
athars were haning fun. | roalized | wasn't having fum becausa | kept Shinking about the cold, |
got back in the walar and started to play with them, Soon | forgot about the cold. | actualy fell
refreshad when | gof out I'm altaching a picture of the people having fun al the lake 50 you can
imagine our expenence, Anyway, (el me how your winier is going so far,

Adam

O Work in groups. Think about Adam’s and

Sam's anecdotes, Discuss the questions.

1. How are the anecdotes different?

2. What was the most memorable part of
each anecdate?

3. Which details wene mporiant and which
could be eliminated?

4, How did 5am cupress the drama in
her story?

I Sam's exparinne was I

Yes, | think the way
she described the
situation...

s Make notes about how to express feelings
in an anacdote and why they are
impaortant.

. Kpap your note
track of y

Before students read the text,
you can ask them to identify
the style of email and ask
them what they think the
relationship is between Sam
and Adam (they are friends)
Possible answers: 1 Togetin
touch with her, 2. He shared
a good experience. And |

can tell because he describes
how he played with the rest
of the group. 3. Yes, because
he covers the who, what,
where, when, and how of the
situation.

You may consider playing the
audio the first ime for students
to identify how the speaker
feels. You can help students
discuss how they recognized
the emotions of the speakers
by focusing on the intonation
and use of language The
speaker used phrases such as

I had so much fun, a really
scary thing happened,
trembiling with fear You may
consider replaying the listening
and stopping the recording at
the moment that the speakers
demonstrate their emotion

It is important for students to
understand how to convey
emotion to help them present
their own anecdotes

To help students compare the
anecdotes and think of how they
can improve their own writing,

it 15 a good idea to encourage
them to think of adjectives to
describe sights, smells, sounds,
and feelings. If students struggle
to think of adjectives, you can help
them identify the adjectives used
in the text and in the listening.

Wy use dictionaries to look up the
words

Curricular Hexibility Ongoing Evaluation

You can encourage students 1o
look at the mind maps they created
instep 1 of the Froduct and have
them add ways they can express
each of the feelings. You can
evaluate students’ use of adjectives
to describe each of the feelings as
well as their ability to recognize
how to use prosodic features such
as intonation, emphasized words,
and dramatic pauses
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soral anecdote

Write ard|adlt

It is impaortant to use
connectors 1o link sentences

@ A Work in pairs to analyze the sentences L ] Prodnct

together to show how ideas taken from Adam's anccdote. Discuss how | [ 1ake aut your subproducts from previous

are organlzed and gwde tha lhe urll‘l'ﬂiﬂl’,ﬂ-vmldi might help connect steps. Write your ancedote. Use the

reader through the text For ideas when telling an anccdote. connectors and sequencers in the chart

stronger students, you may 1. Howeyer, last week my parents lound out from activity A to link your sentences

want to El'ICQ'UFaQE lhElTl. about a swimming club that swims in and ideas,

3 a lake,
to think of more advanced £ Use the Writing Tips to check your
A = 2. Einally. | agreed and the next day | went 1

connectors such as in spite sl |sgreed aod the next daylwent1o | M anecdote.

of, in order to, in addition, 3. But, | saw that some peaple just ran into Welking Tips

moreover, nonetheless, etc the water and quickly got out. ¥ Uso short, simple sontences

rather than easy connectors 4. | thought | would do the same. Sa | ran % Clarity any detais. i

such as and, but, or, etc so A3 the waler ¥ Wirite the events in order

they push themselves to use % ::“N:"Wa:ﬂ'lw..-_,ww | kept thinking ¥ Address the reader, Use words

ut ¢ e

more complicated vocabulary ; et o """? YOOl N0 ke i

4 Classify the underlined words, Add more LS PErons

connectors and sequencers to the chart.

1 Make the final changes to your anccdote

Contrast  Afthough wsing your partner’s suggestions. Then
HOWEVER, uie the checklist to give yourself a score.
L Writing Checklist
Rason: 1% Btai | — ke Hﬁ'ﬁw
BICALSE story to hle
Order | Events told in order with a clear
Result therefore, beginning, middie, and end
B Sequence | |idem that am connecied
Students should refer to their
storyboard and sentences 1o Order  first, Fluency [ ideas that fow
help them wnte their anecdote
Writing the anecdote helps the , [ty few grammar of
students to focus on the details s ACCUMATY. | vocabuey erces
of the story. Ways to support ) i My scote /10 paints
students indude checking their ol or sl sl et o
use of narrative tenses tips, and indlude in your chart. f:.':’é:“s’ . R
make sure all the important :
elements on their checklist are (o
— a2 Unit 3
included &
Students should read the tips to Students should produce at You can help students to evaluate
know what elements they should least two drafts for their written their written anecdotes by asking
include in their anecdotes. Using anecdote. They can edit the first them to consider if they have
short, simple sentences increases draftwith their product partners accurately used narrative tenses to
the pace of a piece of writing, The second and final draft is the convey the order of events ‘You
which helps create tension version they add to thewr Evidence can help them identify whether or
Addressing the reader makes Folder In order to evaluate the not they have used sequencers 1o
them feel like you are talking to students' development, you may connect their ideas by asking them
them directly, which helps create want to keep the first draft, as well to go back through their drafts and
engagement. You can elicit that as a copy of the final draft, or to circle the words they have used.
it is important for students to tell compare the first draft with their Students also need to evaluate
events in order so that the reader oral presentation of the anecdote whether or not their anecdote
can follow along contained a memorable event

.-._ Unit 3
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Personal Anecdote

Prodact Step i
Waork with your product group. Take out your storyboard and tell your anecdote
o the rest of your group using the storyboard to help you remember the details.

@ || Use this evaluation form 1o assess the performance of you and your group.
Write the name of the members above each column and make sure that

everyone is evaluated.

‘ SalfiPoar Evalaatlon Form

Depending on the size of the
class, it may be possible for
students to present to the
entire class. However, if the
class is too big for individual
presentations, then students
can present simultaneously to
their groups. As they present,
encourage them to use their
storyboards to illustrate the
main ideas.

& Evaluate your anecdote presentation using Yes, Sometimes, or No.
Attributes I Me [

The anerdote was Ina chronniagical ceder

The anecdole was clear and undersiandable,

The Languadge wars appiopriate for the stuation,

Thiere wene oniy a few language emors

The anecdote was confidently presented

Tha e wete comied led Tloenly.

there?
2, What gid you do well?
3. What do you need 1o improve?

. Koep Ui foview
of your progien

Write a short review of the performance of the other members of your group. ()
1. Compare it with thote of your classmates. What differences ame

witt 0f your perfaimance In o Evidence Folder to keep track

Thae miborweticn Lomesped he drame ol (he sedole

Thie storyboard win used Lo support the anecdote

While students watch the
presentations, they can
write queslions 1o ask their
classmates. This ensures
they are listening attentively
Students will ako need 1o
complete the Peer Evaluation
Form. Once all students have
finished presenting, they will
use the Evaluation Form o
assess their own performance

(5

When students review the
performance of their group
members, encourage them to
think about what they did well
throughout the Product work
Students can then think about
one or two aspects to work on
to improve their presentations
in following units.

Self-assessment

Students can evaluate the key
elements of their anecdote by
deciding if they told events in
chronological order, and used
narrative tenses accurately and
{ fluently Students can also evaluate
if their storyboard supported the
telling of the anecdote, although
not the quality of the storyboard
itself. Finally, students should

= assess prosodic features they

e used such as intonation, dramatic
pauses, and emphasized words

Final Evaluation Instrument:

Observation Guide

You can use the Observation Guide
in the Evaluation Tools section
(pages 186-195) or a similar

one to evaluate the students’
presentations

You need 1o evaluate the following
¢ Onder of events described

+ Description of memorable event

o Useof narrative tenses

¢ Varigty of words and expressions

+ Clarity of voice

Assessment

You can photocopy Assessment

3 on pages 167—168 You

should have students complete

the assessment individually. You
can correct and go through the
answers with the class The Answer
Key can be found on page 183
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You can help students reflect on
and evaluate their collaboration
by reminding them of when
they have worked as a

group, for example, when
brainstorming and sharing
experiences, creating a mind
map, and discussing what
makes a good anecdote, This
will help them provide honest
and accurate assessment

of their attitude in the unit
Encourage students to reflect
on how well they listened and
valued their classmates’ ideas

To be able to achieve this
unit's Learning Outcomes, the
students need to understand

Selffevalaation

7

—1 Evalaakn Yoar Golluborakion

4 With your product presentation group, complete the checklist by choosing the answer
that reflects the way you worked together, Then complete sentences 4 and 5,

Product Collaberation Checklist
and
Date:

MNames:
Product:
1, We tinished our product on time and we dad gond work,

2, We encouraged each other and cooperated

3. Wie each shared our ideas, and lstened 10 and valued each ather's ideas,
4. We did best at

. Next time, wie can mpaowe at

FFF

Yis
Yies
es

Evalaate Yoar Progress .

4 Look at the work you have collected in your Evidence Folder. Add any other work you
want to include. Check your progress throwghout the unit and answer the questions,

1. Did you tumn everything in?
2 Where did you see an improvemaent?

3. What do you need towork gn?

how to analyze personal
anecdotes and the general
sense, main ideas, and details
of a corversation. They can
analyze the stories told in the
listening on pages 34 and 41,
and the written anecdotes on
page 36, 37, 40, and 41. Finally,
students need to evaluate
how well they can share
personal experiences, or the
presentation of their anecdote
The final grades in this section
can be for student use only or
can contribute to your grades
as a teacher.

Evalonta Yoar Achlovemants

4 Read the learning outcomes and evaluate yourself,
I=Verywel 2= \Wel 1= With difficulty

Learning Outcomes Grace Reflection

| zafi slen 1o and analyre comersalions abadt
pirsonal expeliendes

| can wrdersiand the general sense, mam ideas,
and ditaily of convenations

| €an share personal experiences in a
comversaton

+ Reflect on each learning outcome and write your ideas.

-4

Self-assessmant Final Evaluation

To help students evaluate their
Progress, you can encourage

themn to look through the work in
their Evidence Folder This should
include the following. a mind map,
a chart, a storyboard, and a written
anecdote You can encourage
thern 1o compare the guality of
their work at the beginning and
end of the unit to see how they
have improved. Students could
write a goal for how to improve on
their weaknesses.

Students should reflect on their
ability to discuss and share personal
expenences You can remind them
of the examples from the urit
(pages 34, 36, 40, and 41). They
can also reflect on their telling of
the anecdotes. If they find this
difficult, you can ask students
guiding questions such as How did
the different steps help you to tell
your anecdote? The grades they
produce can be compared with
your grade for the product
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Natural
Disasters

Before Yoa Stark... [
Work in groups. Look at the pictures and answer the
questions,

a. Whal di these pictures have in comimon?
. What s imparant 1o do in a stuation ke this?

<. What must you not doin a situation bke this? .—F

Extonded Roadlng

Quest 2 Reader, pages 39-50 Surviving Natural Disasters
Qverview: Informative text with instructions for

natural disasters

Acafmule and Edncatlonn] Envirooment

The social practice of this unit is

& to create instructions 1o help people be prepared for a

natural duaster,
To do this, you will
4 select and analyze instruction sheets.

4 read and understand instruction sheets.

=@ - write instructions.
4 edit instruction leaflets.

Prodact Staps
Steps Activities

1
affect your community

2 during the ratural disaster you chose

3 Bake notes on what to do after the
natural desaster

liealhet

ilhabiabons

group.

P An Instructional Leaflet

Bake 2 lis of natwnal disrters thatmay | List of natural disasters

Make notes on whal to da before and

T Wirite mstruchions for the i_u-.‘wt‘_ during, | Inbructsons for leallet
[} and after sections of your instructional

Croati & fnal keallet with pectuines and

Display and present your leatfet o your

Evidence Folder

| Before and dharing
noles

Afier notes

Intiuctsonal lealled

Pesr evaluation of
perlormance

The pictures all refer to natural
diasasters (floods, hurricanes,
emergency kits). To explore
students’ previous learning,
you can use the alternatve
images to these pictures on
the Class CD You can evaluate
their knowledge of relevant
vocabulary before starting the
unit and discuss different types
of natural disasters

It is important to take this
opportunity to review

the school's emergency
procedures. The
recommendations in this

unit are standard emergency
procedures but you should
make sure they comply with
what the students are familiar
with doing

You can use this opportunity
1o evaluate the students' use
of imperatives for instructions
and expressing obligations with
must and have to

About the Topic Curricular Flexibility

The topic of this unit is natural
disasters. Many students may
have had experience with vanous
disasters so il is important to
discuss the topic sensitively
{ You could refer to the MNational
Geographic for more dramatic
4 images and information hitps./
www nationalgeographic
comfervironment/
natural-disasters-weather/

The language of this unit refers

to how to give adwvice, including
madal verbs and imperatives for
instructions. The opening questions
can not only be used 1o generate
relevant vocabulary but might also
be used to guide students into
talking about what they have to
doin a disaster In this way, you
can assess the degree to which
students will need support using
the language

The final Praduct for this urit

5 an instructional leaflet that
students will present to the

class. The supporting activities

are taking notes about what to
do before, during, and after a
disaster happens. If some students
find the final presentation too
challenging, stronger speakers can
support the students who are less
confident during the presentation
Students could also use the models
provided




Since avalanches and blizzards
are disasters that students
might not have any experience
with, it might be useful to
focus on them. In addition

to the activities in the unit,
students could role-play or
discuss survival scenarios, or
even make up plays or stories
in these contexts

Read abont rataral dlsasters)

@ A Label the pictures with the corresponding natural disaster.
avalanche = bhzzard = drought = carthguake = fiood * humcane

N Ll i LE I
POWERTEIL N AT RS
Harvt you ever howght about how powerdul natune
can ba? Violcanic sruptons, loods, sarhguakes, and
humicanes ane just some of the deadly natural disasters
thal hurnanking is exposed 1o, The natural deasios

The language in this section

of 2017 caused economic losses of 306 bilkon dollars,
ki thowsands of people, and affected milions mony
across the globe. And it seems that there are mane
niatural disasters each yoar,

So, whal Is a natural disaster? Nalural disasters are
sudden and catastrophic events causad by natune,
They have thiee main eflects, The worst is loss of Be,
the magnitude of which is aflecied by the population
density af the time and location of the event. There is
aiso significant boss of property, with areas taking a long
1imd 10 becomd Bvabl agan. Third A/ als0 BConOmec
losses. as we have seen previously:

Uniortunately, predicting natural disasiens is nol oasy.
However, geclogists and ofher scientists work had 1o
prowvicka paopha with warnings so thal they have time 1
evacuate and follow their ememency plans. Knowing
how 1o escape and having an emergency plan for your
{mmily of coworkens can b the diffenincs between kie
and death.

is all written in the language
of instructions and uses
imperatives. It is a good iea
to ask students about the
audience of the leaflet Who
is this leaflet written for? (The
public) and elicit if the leaflet
is suggesting ideas or telling

people what to do (telling)

4 What you need io know to be prepared:
= Don't panic! Liston for instructions from officiabs,
* Kaap your lamiy's most important documents in a sale placa.
= Maka sure you have a disaslar kit that will keap you safe,
warm, and fed.
= Familiarize yoursall with the warnng signs.
= Secure your home and learn local evacualion roules.

"{\..:6:/' Unit 4

Learning to Learn Resources

Students having difficulty with
the reading can try to guess the
vocabulary from the context by
using the images and the ideas of
the leaflet. Another strategy that
students can use is to check which
words are similar in Spanish, such
as eruption. However, students
have to be aware that some
words may look similar but have
different meanings. Students can
refer to the Glossary to check the
meanings of new words

The Reader discusses ideas of
what to do before, during, and
after a natural disaster The natural
disasters discussed in the Reader
are earthguakes, humicanes,
blizzards, and wildfires. Students
may find it interesting to research
information about blizzards
because this is a natural disaster
that they are probably less familiar
with. The Reader Answer Key can
be found on page 185

-@ Unit4




s of natural disasters

B Read the article, Then work in pairs and

discuss the questions.

1. What natural disasters from the reading
have occurned in your counlry before?

2. How do people prepare for these
BMmergendcy sluations in your commanty ¥

3. How do they affect your community?

4, How can peopke be prepared for such
sifuations?

People can't go back 1o
Uheir hoanes because.
'l

- /

N ). y ;.-
Thae first thang 1o do i
1o remain calm and alent

@ € Work in pairs. Look at the article and
analyze the questions. Then discuss them
with your parner.

1. Where can you find ths type of reading?

2. Who do you think would be interested in
reading it? Wiy?

3. What information from the articie is the
mast valuable for the reader? Why?

4, What other information do you think
would be relevant to include? Why?

5. What do you think is the pupose of the
Wustrations in the reading?

D with your partner, choose a natural
dizaster from the poster in activity A.
Discuss what happens during the
natural disaster you chose and how it
could atfect people.

E Look at the poster with instruction
te help people to be prepared for a
hurricane, With your partner, discuss how
the instrictions could help you.

Hurricane Sarfety Tips

Students might talk about
the images providing extra
information

Possible answers: 1. The
article might be distributed
door-to-deor of in emergency
centers. 2. People from an
affected community. 3. The last
section. It has instructions to
be safe. 4. The address of
asafe place 5. To make the
lopic clearer

I T dparn mdde about Mnderatived, §o 1o
Grammar Reference page 133

4 Think about the natural disaster you
thase in activity D. Talk about how having
instructions to be prepared for it would
affect people, your community, of country.

Form a product group. Think about
natural disasters that could affect your
community or country.

Make a group list of the natural disasters
you previously discussed,

Keep your It of natural diasters for step 2 of
the prodit,

Students could give a wide
range of ideas besides the ones
provided in the poster. They
might have ideas about what
10 take with them when they
evacuate the house, and might
talk about ways to extinguish

a campfire. All of these ideas
will be useful to feed into the
project

Wnit 4 @:}-

Ongoing Evaluation

Instep 1, students will begin
thinking about natural disasters
for which they can create an
instructional leaflet. Students can
refer to the discussion they had
in the Before You Start section or
the natural disasters pictured in
the leaflet on the previous page
This is also a good opportunity

o evaluate how studerits express
= instructions and use the vocabulary

Language Knowledge

Unlike in Spanish, verbs in English
almost always have subjects
However, imperatives do not use
subjects. This means that students
could over-correct and include

an unnecessary subject Students
might also forget to include the
auxiliary verb do when expressing
a negative imperative, Some more
advanced students might use
modal verbs such as must These
sentences are correct, but they are
not imperatives as seen here

Unit 4 _.,._



Students might give a range
of answers here, but the

key ideas are listening 1o the
radio, protecting windows, an
evacuation route, a lightning
storm, a disaster kit, and a
circuit breaker The pictures
represent a hurricane that
can be seen in the picture of
the evacuation route, Thisis a
similar symbol to the one seen
in the unil opener

Depending on where the
students are from, hurricanes
may or may not be common
in their community. They are
most common in the Yucatan
Peninsula However, the safety
measures are applicable to
many natural disasters: have a
disaster kit prepared, stay in a
safe place away from windows,
and learn the evacuation
routes

_-\dls:j nkt &

1. What can you see in the pictures?

@ A Work in pairs. Look at the pictures and answer the questions.

2. What natural desster do you think the pactures represent ? Wiy?

A Listen ') to a radio interview. Number the pictures 1-5§ in the order

they are mentioned.

B Think about the information given in the @D Work in groups. Discuss the questions.

interview. Analyze and discuss with your

partner the following questions.

1. Do youu think the pravention mstruchons

given in the intervies are helpful? Why?

2. The weather forecaster gave instructions to
help prophe betome and during the natural
disaster—whach instructions do you think
are more helplul? Why?

. What othet instrisctinns would you acdd?

Wiy

-

€ Work in pairs and answer the questions.
1. Wheme can you hear this type ol program?

2. 'Whao do you think listens 1o this program ¥

3. Why & this mformation relevant for the
people hearing it?

1. How comman ane these types of natural
Umanlees, i yomsr commrmunily?

2. What salely measures can people Lake n
this type of natural disaster?

3. Which tip from the ones mentoned in Lhe
intervew is the mast important? Why?

4, What could your family do to be prepared
for ar emergency?

& Use the Self-Check to evaluate your
participation.

‘ Balf-Gheck You =+
Listen and express ideas to exchange
information
{11 analyzed information.

{1 asplied learned infoemation to my
personal situaton,

|1 listenad 1o others' opinions and
reacted appropriately,

Curricular Flexibility Self-assessment

For students who find it more
difficult to hear the correct
information, you can support them
by guiding them in prediction
exercises {such as using the
pictures) and highlighting the key
words they need to listen for to
answer the true or false questions
Equally, guiding questions before
activity C such as What kind of
program is it? or Where would
you hear this program? could help
them find the answer

Students can discuss how they
analyzed information in the
listering and also how they applied
it to their previous knowledge
They can look for examples of
new information they learned and
when they confirmed something
they already knew. Finally, they
should consider how they listened
to each others’ opinions. They
can reflect on examples of
agreement, disagreement, and
active listening skills

_.@ Unit4




on " e

Tornadoes are destructive cofumns
of air that contain debris and can
travel at speeds of up 1o 110 mph.
Thasre i rthe you can do to prepare
fior a tornado. But you mustrt be
scaned,

Instead, you have 1o stay informed.
Listen to thi radio and remember

Identify the instructions in the poster and
rank them fram the most (o the least
useful, Give reasons,

¥

Make suggestions for other possible
instructions to help people be prepaned
for such natural disaster,

¥

Share your suggestions with another palr.
Give reasons 1o support your choices.

€ Weork in pairs. Consider what you need 1o
doin these situations.

1. Belome an earthopeake

A Waork in pairs. Look at the picture in the poster and its title. Talk about what i
people can do to be prepared for this kind of natural disaster.

How to Be Prepared for a Tornado

.

2. During an carthguake

3. Befome a flood

A, Duning a flood

Reviseand anderstand IRstractlons

Tornados might not be

That yau must follow any official insrsctions.

Onee the tornado has started, you don't have to go to an official shelter,
but you mustn't open your windows. I you are at schael and there .2
tomado, you have to Esten to your teacher.

& Wark in pairs. Share your answers.

Predinct Stap @
L& Work in your preduct group. Take out
your list of natural disasters from step 1.
Choose a natural disaster 1o create an
instructional leaflet that you and your
group will present to the rest of the class.

Think about the ideas mentioned in the
radio interview and the poster from
activity B. Discuss and agree on what 1o
do before and during the natural disaster
you chose. Make notes of your ideas,

Too bearn mdre #bou modak of abligatian,

G0 19 Gramimad Aefeeace page 124

Kasp youl Qroup's before and durng nobes 10
Imelunbe Iy Ui balros Uiiad heallel Tor step 3,

Wit & {-1-.9-(‘-

common in the students'
communities. You can help
students by brainstorming what
they know about this type

of natural disaster before the
discussion, Students can focus
on the importance of being
prepared, regardless of the
natural disaster

By this point, students will
probably be relatively familiar
with precautions 1o take before
and during an earthquake. For
a flood, they might mention
mewing the family and valuable
things 1o higher ground to stay
safe, filling the space under
doors with towels or sandbags,
and protecting easily broken
chbjects and windows

Ongoing Evaluation

You can take this opportunity
to evaluate if students are using
the modal verbs for obligation,
prohibition, and lack of obligation
appropriately You can also

| evaluate their use of imperative

| forms. You should also be able

to see the students displaying an

understanding of the dangers

of their disasters and what

e precautions to take before and

§ dunng each one

Curricular Hexibility

Before students choose a natural
disaster to discuss, it might be

a good idea to check there is
variety in the types of disasters
being described. This will ensure
that the students produce a wider
range of instructional leaflets and
presentations. With a greater
range, students will be more
engaged during the presentations,
and will have the opportunity to
learn different vocabulary

Language Knowledge

A common error when learning
modal verbs of obligation is

that students often confuse the
meaning of don’t have to with
the meaning of mustnt. Don't
have tois used when there s a
lack of obligation rather than
something being prohibited. For
example Students don't have to
bring food from home when they
go to school, but they can if they
want to. On the other hand, they
mustn’t use their phones in class

Unit 4 @___



This section of the unit focuses
on what people should do
after a natural disaster, and
therefore all of the pictures

are of scenes of destruction
and repair. Students may be
unaware of what to do after

a natural disaster because this
is not often taught in schodcls,
but the most important actions
are checking the environment
is safe and informing medical
services if there are injuries

il A Work in groups. Look at the pictures and answer the guestions
1. Do you think these pictures wene taken befome, duning, or afler a natural dsasten?
2. How can you tell?
3. What do you think peophk should do after a natural disaster?

Students might have difficulty
with the word debris Itis a
word with origins in French,
and so the final letter s is
silent. The ending of the word
sounds like brie. It means "the
remains of something broken
or destroyed.”

Stay Safe

‘What happens alter the eanh stops shaklmg or a hurricane lenves the city?
Should you help cther people? When can you go outside? Where can you get help?

We all know we need fo be as informed and prepared as possible belome
a natural disaster in order 1o ensune our own and olhers well-beling,
Vowever, hivowing whal comes aller a nalural disaster and whal Lo do is
Just as Importanil.

Your first concemn must always be your own and your family's health and
salety. Check for injuries you or your family might have sullcred during
the disaster. Il there are any Injurles. do not attempt o move the victims
unless Lhey are In a dangerous sitpatlon or have severe Injuries. Keep
the wvictim’s neck and back stable, then get help, Rescue teams will get
to the affecied areas &s S0on as possible,

Reep yoursell Informed. Tum an the radlio or TV to know more about
any issues created by the disaster. Watch out for damaged buildings
and houses, broken glass, debels, and damaged electrbcal wirng,
Remain alert bo information from the local authorities about health and
saficly lssues,

Q

— :~.-§J} Unit 4

Students having difficulty with

the reading can highlight key
words and try to get the main
idlea of each paragraph This text

is clearly divided into five sections
with a very different theme for
each section (introduction, health
and safety, staying informed,
returning home, and psychological
reactions). Students can focus on
the theme of the section and use
this to contextualize any unknown
words

About Kids Health is a website
dedicated to health education for
children, teenagers, family, and
caregivers. The information on the
site is approved by The Hespital for
Sick Children. This article (https //
wiww. aboutkidshealth cafArticle?c
ontentid=302&language=English)
explains psychological responses to
natural disasters
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Retuirm home wien [he area has been declaned safe by local authonities,
Once home, make sure the property ks sale to onter. Check carefully for
structural damage, gas leaks, and fallen objects, Rememiber: your safety
comes (irst, so leave the house Il there §s anything that could cause you

any damage,

Often, we only focus on the physical problems created by natural
disasters. Bul Lhere are significant menlal problems loo, The siress
caused by a nafural disaster is dillicult to cope with for people who
experienced Il directly. Talk to your family and (miends aboul how you
feel, Try to get back Lo your nomal rouline 48 0on as possible, and
schedule extra aclivities Lhal you enjoy or lind relaxing.

Students might have some
difficulty with this activity, as
some of the answers do not
come directly from the text
For example, Listen. should be
completed with .. to the radio
Itis clear from the context
that you should listen to the
radio but this is not stated in
the text ‘You should allow

for flexibility in the students’

answWers
B Read the text. Work in pairs to analyze and D Work in pairs, Answer the questions. @
discuss the questions, 1. Why e you think it it important 1o know
1. Do you think having instructions of what to what to do after a natural diaster?
oo after a natural disaster is useful? Why? 2. How can you help someone who has
2. Whene can people find such information in prycholegical problems after a disaster?
YOUr Community of country? 3. Which tips are the most ussful?
3. What do people narmally do in your 4 Evaluate your performance using the
community of country after a natural Speaking Rubvic on page B and write your
desaiter? scores below,
4. What mlevant instruction would you add to Iy panner's score: My scone
the text?
@ C Complete the instructions for after an Work :"' pmdur.'tzgmups. Take out your
earthguake with your own ideas. notes from step 2,
Students should see the

O Check...

P Y R,
Listen

10 ThE RADRD,

WAKE SURE TIAT IT I§ BAFE PO EMTER,
If necessary, talk fo...

() YOus FANERY AND FRNos.

GRG0

4 Share your ideas with a partner. Give

reasons,

Before going back to your house,,

Think about the ideas mentioned on
the website, Discuss if they apply for the
natural disaster you chose, Make notes
an what should be done after the
natural disaster.

If necessary, research any information you
are missing. You can go Lo the library or
ask other teachers.

Eeep yous nales from sep 2 and slei 3 Lo be
wred i sbep &

Wnit 4 @}-

importance of being prepared.
Their answers to guestion 2
will be different but you should
emphasize the importance of
Iistening and taking problems
seriously

Possible answers: 1. Because
it is something that can happen
in our community. 2. We can
comfort that person. 3. All of
them. Each tp helps with a
different problem we can have

g problems they have had

Self-assessment

Students should pay attention to
the number of mistakes they and
their partners make according to
the speaking Rubric on page 8
As a result, it might be a good
idea for students to be aware of
the need to use imperatives to
answer questions. The other two
categories are about understanding
and being understood Students
i can note any communication

Language Knowledge

The word "schedule” can
sometimes cause some issues, as it
has two common pronunciations
Some people pronounce it with

a hard ¢ sound like sced Others
pronounce it with an b sound like
shed Both pronunciations are
acceptable and widely heard, so in
terms of correctness, consistency
15 the only important factor If a
student uses one pronunciation,
they should continue to use that
same pronunciation

Ongoing Evaluation

In this Product step, students
should be applying the learned
vocabulary and the ideas they
have seen to the disaster they
chose to create their instructional
leaflet for Students should analyze
whether or not the elements from
the reading are relevant to their
disaster and decide how they can
include the ideas You can take this
opportunity to review the use of
those elements
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The natural disaster being
discussed is an earthquake
The images represent the
instruction in each section of
the leaflet and are included
to help people understand
what to do. Images are often
clearer for people than written
instructions, The benefit

of leaflets i that they are
portable, easier to read, and
easy to distribute

Write informatlon|For'ar estractional leaFlet

discuss what instructions might be included in the leaflet.

Create an

Students can check their
understanding of all the
vocabulary in the leaflet. You
might also have students
priontize the instructions in
each ¢olumn and then compare
answers. This will give them an
insight into editing which will
be helpful in their final project

Curricular Fexibility

Weaker students might have
problems with certain elerments
of the vocabulary in the leaflet
You could guide them in guessing
the meaning from the words they
do know and the accompanying
image. They might also choose to
rewrite the leaflet to use simpler
language in order to work on their
awareness of synonyms and to
help them in memonzing the
new vocabulary,

5) 11 O -8 ﬁgi;;l

emsigency kit Stay calm

:::;:f '"’:w Sty vt Eroemy

plan r:l dangeros

your family chyects.
Extirguizh

identify safe cigarelles of

Places anythang that
i ause a fie.

E \ Stay mvay
Sequre lurniture h Tecem winidbows,
and boose @ ehevalors, and
oty slary
Livale wlely T Stayavey
procedunes at e
home and the Floer ives.
olfice
Hold practice Pull aver and
il sLay in the
af untl the
O S10.

el A Work in groups. Look at the title and the pictures in the leaflet and

How to Be Prepared for an Earthquake

i

B

@S

Use the stairs
10 evatuate the
b-u.hlnq

G to the mearest
assearibly poant
when outside

s the main
breaker i huin
olf deciritty

Only use your
phone for
HTRIGENCES.

Check the
Building for
strugiural
g

Keep ity
Erom the
disaster 2one.

Learning to Learn

This could be an opportunity for
students to research unfarmiliar
vocabulary with the use of their
Glossary. Alternatively, students
could analyze the leaflet and

use design ideas that would be
useful in the final project This
form of independent analysis will
help students to understand the
importance of key design ideas and
will help them engage maore with
the product
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Wy Students can refer to the leaflet on

B Read the leafler, Analyze and answer the
questions with your group.
1. 15 a leaflat a useful way 1o inform the
community? Wiy?

. Do yous think the keafler gives enough
information to help people be prepared for
a natural disaster? Why?

. What is the purpose of incheding images in
a beallet?

4, What do you thank is the purpose of

having images in one or hwo Cokars an
warneng signs

I A leatlet is helptul, because,

"~

[

@ C Write one mare instruction of what to do
befare, during, and after an earthquake.
Betom
Pruring
Afer:

4 Wark in pairs, Share your answers,

@ D work in pairs. Read the leaflet again and

discuss the questions,

1. How = the information in the leaflet
organued?

2. Age the instructions in the keatlet choar
enough? Why?

3. Why do you think instructions in the leafiet
are short?

4. What other information might you expect
10 soe in a beaflet of this type?

E Read the Writing Checklist and decide if
the leaflet follows the appropriate style.

Writlng Ghecklist

An instructional leaflet

¥ Lise direct language.

¥ Lke imperatives.

~ Only include mportant infosmation.

Work in product groups. Take out your
notes from step 2 and step 3.

Agree on the most important ideas or
instructions from your notes, Decide what
you will include in the Before section, the
During section, and the After section of
your instructional leaflet,

Individually, develop your ideas and write
instructions for your Before, During, and
After sections.

Work in pairs, Compare your instructions
and use the Wiiting Checkiist and the
Writing Rubric on page 8 to evaluate
each other's work.

Wy partner's score:

My group’s score:

Write a final draft of the instructions for
your instructional |eaflet.

n Eeep your matructions for wep 5 of the product.

Wnit 4 @.}-

At this stage in the unit,
students should have a range
of ideas for writing these
instructions. These could range
from finding a safety zone,
waiting to evacuate, or trying
1o help people You could
write these ideas on the board
for students to choose for
their projects

Students could discuss different
alternatives to a leaflet. They
might suggest a range of
electronic options, such as TV
advertisements or social media
Possible answers: 1. The
information is organized as
before, during, and after an
earthquake. 2. Yes, because
they include images. 3. Because
leaflets are portable. 4. Contact
details or web links might be
useful in a leaflet

Students might need to revise the
elements in the checklist. Direct
language uses imperatves and
maodals of obligation. Students
should look back at the examples
throughout the unit. Students
need to be aware that leaflets
should use a limited number of
adjectives and dramatic language
The language in a leaflet should
= only contain the key points

Self-assessment Ongoing Evaluation

Students shoulkd now be drafting
final versions of their leaflet, so
you can evaluate their use of the
different elements of a leaflet in
the texts they are creating. You
can also use this opportunity to
ensure that students understand
the issues involved in their disaster
and how each disaster has its own
challenges and requirements for
preparedness

page 52 for ideas
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You can ask students to

work individually, and then
get in groups 1o discuss the
questions

Possible answers: 1. Warmning
signs are useful because they
provide information without
words. 2. The use of two colors
is to simplify the message. 3.
The volcano, it is similar to a
real one. 4. The flood. Because
the water is not clear

Some students might need
help organizing their groups
Perhaps different students
could have different roles
representing what they will
talk about in the presentation
You might also facilitate in
providing tips on how to speak
clearly to the class and how
best to present their ideas.

L@ B Work in groups and discuss the questions.

’l;‘.g Unit 4

alinstractions tolvisaalllnformation

A Label the natural disaster warning signs
with the corresponding words from the box.

avalanche = parthquake = tood
tornade * Wunami = volcana

& Work in pairs. Agree and mark (/) the
natural disaster warning signs that meght
be necessary in your community,

PR, MY VART,

& Discuss with your partner what other
signs would be useful in your community
to help people be prepared for a natural
disaster. Give reasons and make sketches
in your notebook.

1. Wiy are waining signs helpiul?

2. Why do you think the signs are in the
s codor?

3. Which of the above signs is the easkest 1o
undirstand? Why?

4. Which & the hardest to understand ? Why?

b Take out your instructions from step 4
and decide on which signs, pictures, or
llustrations are the most suitable for
your leaflet.

[+ In your notebook, make sketches of the
signs or drawings and the instructions
you will indlude in your leaflet. Use the
signs in activity A and the images on
page 52 as a reference for your sketches.

[4 Take out a separate sheet of paper.
Fald it in three as a model for your
instructional leaflet as in the example.

/ |

78 Agree and sketch a final layout and
design for your instructional leaflet.

L4 Create your Instructional leaflet, Use the
madels in this unit for ideas.

(9 Agree on how you are going to present
your leaflet 1o the rest of the class.
Ensure everyone participates.

£} Practice your instructional leaflet
presentation,

n Keep your leallel for viep & of the produt.

Curricular Fexibility Ongoing Evaluation

The benefit of a leaflet as a final
product is that it allows for lots
of different skills to be used in
its creation. Artistic students can
create imagery while students
stronger at writing can work on
the text Others can take more of
an active role in the presentation
It might be good for students to
discuss how group members can
contribute to the creation of the
leaflet and the presentation

You can lake this final opportunity
to ensure that students’ products
are close to completion before the
presentation. You can also check
the students’ pronunciation of key
words. Finally, you can evaluate
their use of language Students can
practice their presentations, which
will allow you to see how best to
support the students before they
deliver the final presentation
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An instructional leaflet

Produnck Step 8

LY in your product group, take out your instructional leaflet and present it 1o the dlass. .

If you have a big class,
students can present their
instructional leaflets to each
other. Alternatively, groups
can present to the class. You

. L] Use this questionnaire 1o write notes assessing your instructional leaflet
prosentation and that of another group.

My group

‘ Poor Bvalaatlon Qrestonualire

. Did all the growp members present the lealls?

Ancther grouj

My group: _
Another group:

2. Was the ceder of the instructions appropriate?

w

My group:

. Wis the language of the mstruections appropriate?

Another group:

My group:

. Were the instructons cear and helpful?

Another group

wm

My group:

. Did the use of pictures and lustrations suppor the instructons m the leaflet?

Anothar group:

should leave yourself enough
time to evaluate groups using
the rubric in the suggested
evaluation instrument. Students
should make notes to help
them with completing the Sefff
Peer Evaluation Form

It might be useful to review

the purpose of the leaflet (to
make sure that people are
prepared before a disaster and
know what to doif it happens)
5o that they can respond to
questions about the helpfulness
and appropriateness of their
own and others’ work

perfarmance.

review of your presentation.

1. What differences are there?

2. 'What did you do well?

3. What do you need to improve?

w revieve of your perfoemance and any
o Folder 10 keep frack of your progress.

@ [d Work with your product group, Write a short review of the other group's

[+ Compare your assessment of your instructional leaflet with the other group’s

parsanal sibpaoducts in you

\

You could facilitate the writing
of the reviews by providing the
students with a template. For
example, students could open
with a positive, then something
that could be improved, then
close with another positive
This way the classroom
dynamic isn't affected, but
students still receive useful
feedback on which to reflect

Self-assessment

You might want to have students
provide a range of positive and
negative feedback from their
reviews, which could be writteri on
the board. This way, students have
{ a wide range

| of factors to consider while
reflecting on their own
performance N Compansaon to
other groups in the class, and

=1 better understand what was

my expected of them

Final Evaluation Instrument:

Rubric

You can use the rubric in

the Evaluation Tools section
(pages 186-195) or a sirmilar
one to evaluate the students’
presentations

You need 1o evaluate the following
relevance of advice, leaflet design,
use of imperatives for instructions
and modals of obligation, variety
of words and expressions, and
clear speaking veice

Assessment

It can be a good idea to photocopy
Assessment 4 on pages 1659-170
You should have students complete
the assessment individually. You
can correct and go through the
correct answers with the class The
Answer Key can be found on page
183
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If you remind students of their
collaborative work, you can
help them provide honest and
accurate assessment of their
attitude in the unit Examples
of collaborative work in this
unit include creating a list of
natural disasters; discussing
the actions before, during, and
after a natural disaster, and
creating and presenting an
instructional leaflet

N | ?

> Selffevaluation

7

Evalaakte Yoar Golluborakiomn

4 With your product group, write information to reflect the way you
worked together,

Cooperative Werk Evaluation Form
1. Descnbe how each member contributed o the product

2. Descnbe how T improve group cooperation

3. Winte which aspocts of 1he product warked really vl

4. Mention what can be improved next time,

Evalaate Yoar Progress .

4 Look at the work you have collected in your Evidence Folder. Add any other work you
want to include. Use the scale to evaluate your progress through the unit.

Excallent - P Needs work
5 4 3 F 1

Quality of the evidence || My effort this unit O]

My progress this unit D My performance in general [____|

To achieve this unit's Leaming
Qutcomes, the students need
to create instructions to help
people be prepared for a
natural disaster They also need
to select, read, analyze, and
understand instruction sheets,
and write and edit instructions
Finally, they should present
their leaflets. The final grades
can be for student use only or
contribute to your grades

: 4 Evalonts Yoar Ackievemants
4 Read the learning outcomes and evaluate yourself.
I=Verywell 2=Wol 1 = With difficulty
Learning Cutcames : Grade [ Reflection
1 can select and analyre insiruction sheets. I i

1t read anvd undersland irtruction sheels.
‘

1 et et InELIUCaons,

1o et instruciion heallels

4 Reflect on each learning outcome and write a comment or suggestion.

’u;‘.s_ﬁ-‘:q Unit 4

Self-assessmant Final Evaluation

To help students you should
encourage them to consider the
attitudes they showed during the
unit and the work they contributed
1o the Ewidence Folder The work in
the Evidence Folder should include
the following: a list of natural
disasiers, before and during notes,
after notes, instructions for a
leaflet, an instructional leaflet, and
peer evaluation of performance

Students should reflect on their
ability to create instructions to
help people be prepared for a
natural disaster You can remind
them of the examples from the
unit (pages 46, 50, 52, and the
Reader) as well as their own
versions. They can use these
examples to reflect on the
elements of instructional leaflets
They can also reflect on the
feedback from the final Product
Their grades can be compared with

-'_ Unit4
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Today's News

Bafors Yoa Stark... [
Wark in groups. Look at the pictures and answer the questions.
&, What can you see in the piclunes?

b. Where do you see, read, or hear about the news?

. What pece of news have you recently seen of heard about?
. What was i about?

Extemded Readlng
Quest 2 Reader, pages 51-64 Read All About ftf

Overview: Informative text about news publications

The pictures are of newspapers
and of a TV studio. To explore
students’ previous learning, you
can use the alternative images
o these pictures on the Class
CD. Students can discuss how
the way we receive news has
changed (social media, online
papers, etc.). Students can
produce a list of current stories

Famlliar and Gommanlty Environmoet
The social practice of this unit is

L to compare the same news item in different publications.
Te do this, you will

+ analyze newspaper articles.

read newspaper articles.
» gontrast an article in different publications.

Prodact Stops i

SLep Activities aubproducts

Ihaice a lal of fegent Pews 106 A list of i sones

Choose a mews sbony. Identify the Hoiles an protagonisis

protagonats and what they said and speach
3 Create tabloid and beoadsheet headiaies. | Dilfereil styles of
g acilanigs

4  Compleie a graphe: organizer for your
e Stony

5 Wiite and edit your news arlicle

A graghic ciganiees
A news arscle

Ceeate a comparatr charl with your
Oroup’s ailicles.

A comparatng chan

Present your group’s comparatiae chart Pawr evaluation reviesw

202 TIMK

»

When students report the
news stories they have seen or
heard, you could evaluate how
students are able to describe
what people said, as they

may be unfamilar with how to
report speech. You can record
the vocabulary students use to
describe the stories, add words
from the urit, and then have
students make a word web

You could go through the
product steps and ask students
if they have any questions
about what they are going
todo. Itis important that
students understand that each
subproduct (list of stories,
graphic organizer, news article
etc.) leads up to the creation of
the comparative chart

About the Topic Curricular Fexibility

This unit explores the theme
of news and newspapers
Specifically, it locks at different
styles of newspaper for students
to compare. There are two
| styles of newspaper tabloid and
broadsheet Traditionally, tabloids
are smaller, contain more pictures,
have shorter articles, and have
more celebrity gossip. Today,
i however, many broadsheets have
d converted to tabloid size while
maintaining more serious content

Itis a good wea to monitor and
record what students know about
different news sources when they
are discussing the Before You
Start questions. It is a good idea
to record the language used to
answer the questions and look for
examples of how students report
speech. You can also evaluate the
range of students' vocabulary. This
also provides a written record of
students' pre-existing knowledge
when they create a word web

The final product for this unitis a
comparative chart Subproducts
include writing a list of stories,
making notes about the stories,
writing a headline, and writing a
news article, These subproducts
will support students in the
creation and presentation of their
charts. The length of the students’
articles can change according 1o
their language level The important
point is that they can identify how
the stories are presented

W e

Unit 5 QL'-



By looking at the headlines,
students immediately see the
difference between two styles
of newspaper and should see
differences in presentation
styles. If they are struggling,
you can ask questions. Which
has bigger letters? Which uses
an exclamation mark? Which is
shorter?

mews arktlcles'and make alllst of

E news events

il /. Look at the two newspaper headlines and answer the questions,

1. What do you think the two anticles are about?
2. What ane the simidantes and differences bebwean

the headlines?
3. Which article would you like to read? Why?

11

Fifteen-vear-old Julie Parks wis walking her
dog yesterday evening when she saw smoke.

You should make sure you give
students sufficient time to read
both articles. You can remind
them that it is not necessary
to understand every word in
order to match them to the
headlines. However, they can
use their Glossary if necessary

“A e had just staried on the fint fhoor?” she
todd s, 1 shoutesd bo everyone o get cul”

By the time firefighters amived, everyone had
Beft thse builcling sufely,

1Oy s thery thought. Julie looked up and go
ber sevom] shock. “1 comldn’t believe it she
sl “A man was anging from the founb-floor
balcomy,™

Twenty-year-obil Dule Winton had heen adeep
all morming. =1 only woke up when | heard the
fire engine virers.” he saidl. =T was terified!™

Fonunmely, officers managed o rescoe Dule
el shoq the fire, Homever, (e bullding i budly
damaped. Residents ane staying with relatives.

' FIRE ESCApE:

(2| Inquiry into Apartment Fire

+ Read the newspaper articles and match them to the headlines.

2

Laxcal officials have confirmed that there will be

an inguiry imo a fne o an apartment builiing in
downsoan Houston yesterday. Residents are furious
e e o had responided bo ther many warmings
about hraken smoke detecions.

The fire, which started @t around 8 p.m.. quickly
spread over the fkrst and second Moors. Neighbors weie
sure everyone hod evicuated the baililing., but ihere was
alrama when o iwenty-yer-old man was spotied on o
Tourth-floor haleony, Afier o thiny minute rescue effon,
officers were ahle 10 pull the man i sifely.

“This was the third fire to happen in the same apanment
compie this year. W tried contacting the huilding's
o, bt they wene nod iviiilsble for comment,

Tinduy, the building is usirdiabitable, wl residents e
stxying with relatives.

Before deciding which article
they prefer in the second part
of the activity, students can
compare their answers to
activity B. You might want to
ask for examples of less formal
sentences (or so they thought)
and more detailed, longer
sentences. You may need to
explain human interest (a story
that makes you identify with
the people and situation)

-,

’ To bearn mare about newspapens, Go to your
i

Reader pages S1-64,

@ © Analyze the two texts and mark ()

the table.
Article
1 2
It i bess formal
I & mone detailed. v
. s bonger sentenices v
I Tocuses on human inferesl. v
s+ Work in pairs. Say which article you prefer
and why.
e

© Match the articles 1o the newspapers,
_1_ Tablold: Popular in style and
sensationgl aticles.
_2 Broadsheet: Langer nowipagors
with & more serious tone
Prodact Siap 1

» Farm a product group, Make a list of
interesting recent news stories.

Kcep your [t in your Evidence Folder for step 2
of the product,

Resources Ongoing Evaluation

Students can use the Reader 1o
learn more about newspapers. Find
out how journalists find stories,
how information is put together,
the differences in style of headlines
and texts, and the importance of
print and online news Students
can refer to different parts of the
Reader as they move through the
unit. The Reader Answer Key can
be found on page 185

The first step of the Product is an

important one because it lays the

foundation for later stages. It also
gives students the opportunity to

relate the unit to what is currently
going on around them Therefore,
you should evaluate the students’
choices of newpaper stories

news stories, and ideally they
should research more about the
topics of the stories they choose
using reputable news outlets,

Students should focus on important

_..@ Unit 5
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E Wark in pairs. Look at the pictures and number the photos in order ([ e————

according to the articles on page SB.

F Read the sentences from the tabloid article on page 58. Number (@

the events in the arder they happened.,

5 | iule{iEBEeg) up and got her second shock.

T i Dale Winton
ﬁﬁ:leepa'll FRICHTIANG.
4 | (@0 everyone to get out

« Circle the actions (verbs) in the sentences.

G Work in pairs. Lock at the sentences and verbs you circled from activity F (e

and discuss the questions.

1. Da the events happen in the past, present, or future?

2. How does the form of the verb help you understand the arder of svents?
3. Which sentences descnbe actions from the earlest part of the story?

4, Which actions happen at the same time as other actions?

2 | Eiftoon-year-oid fulie Parksiios walkang)
dog yesterday evening when she(saamoke.

) rman(fas hanging) fram the fourth-fioor balcony.

Students will know by now
that both articles refer to the
same events. You could ask the
class what 15 happening in the
pictures and which characters
or events they refer to. At this
point you are looking at the
order the events are mentioned
in the stories, not how
grammatical differences order
the events in a narrative

. fre IR TaEDon th first oo

YYou might want to divide the
class into pairs to discuss the
arder of events. It might help
them if you list the events in
the present tense on the board
{ulie looks up, Dale is asleep,
etc) and ask questions. Was
Dale asleep before the fire
started? When did Jufie see
Dale? etc. After they have put
the events in order, students
can focus on the tenses used

I think Dake was asdeep lisd

‘e, He v aslesps all morming

(59 mmm

The events are all in the past
The Past Perfect examples
describe actions from the
earliest part and the Past
Simple and Past Continuous
examples describe actions at
the same time

Language Knowledge Ongoing Evaluation

For actvity G, students should be
familiar with the use of the past
simple for finished actions in the
past and the past continuous for
ongoing actions, You can refer
{ students to the texts to ask for
examples of ongoing actions
interrupted by other actions
You can elicit the use of the past
perfect {2n action that happened
before another action in the
past) and students can check the
grammar referance

In order 1o understand the order
of events in a story, students need
to understand the use of different
tenses. This will also help them
compare articles later in the unit
You can evaluate the students’ use
of tenses in actvity G and record
any common problems. Students
can address those problems in
extra communicative activities, for
example, comparning the order of
their different past actions on the
weekend

Units (73 )



This is a good opportunity

to discuss the importance

of making predictions when
deciding which news articles
to read. You can ask students
if they would want to read the
articles based on the headlines
Most people make instant
decisions on whether 1o read
a story from the headline and
pictures

Idenkify probagonisis’and|what thap sap

. A Work in pairs. Look at the headlines and the pictures and predict

Students might be able to
answer these questions before
listening again. When you

play the track again, you could
pause at the relevant points so
students can call out answers

B

C

Students can look at the
different past tenses in a
context they are familiar with
by rewriting the sentences from
activity D. Brandon was staying
at his neighbors when his
friend called for help, etc

what the news roports are about,

1. Whene and when do the evenls happen?
2. Who it in the article and what do they do?

“ HURRICANE CONTINUES!

-';wm MER SAVES SEVENTEEN!

| ALLIGATORS IN -
| FLOOD WATERS! |
""-_——-'-—________‘;

Listen 4} and mark {v) the correct
headling for the news report.

With your partner, answer the questions.

1. ‘What was the purpose of the news repor?

2. W The ms repo] clear enough? Why?

3, What elements ame important (o inchede in
a news repon? Why?

4, Do you think i & Fmpadtant to keep teling
people the current status of a news story?
Why?

A good rews report miust |
include details of. .

0 Complete the graphic arganizer with the
infarmation from the article,
* Brandan learned 1o swim
* He feek thankful
* He Iulpied sevenieen peophe
* His [nend called for help,
= Thizy weenil Lo slay al o regghdsors,

Background information
Ha fived in an apartment with fis mom

Brannos LEARNED TO Swis.

What happened (details)
There was a hurricans,
THELY WINT TO STAY AT A SCCHBOR'S. His rarso

CALLED POl HELP, HE HIUPDD SEVINTEEN PROPLE.
Situation now
The huricane has qome

HE FOMS THANKIUL,

@ Work in pairs, Discuss the questions.

1. What i the order of the events in the
detads section?

2. How can we use different tenses to
indicate the onder of events?

This is another example of a
human interest story Human
interest stories are popular with
readers and listeners and are used
by all news organizations, News
focused on facts and figures can
getbonng. A human interest

story looks at the news in a more
personal way and is sometimes
called the “story behind the story "
The idea is to engage the audience
emotionally by presenting a human
face to the news

Students can return 1o their
lists of stories in step 1 of the
Product and look for stories
that present a human interest
angle in English-language
news, such as Mexico News
Daily (hitp M mexiconewsdaily
comv). Local English language
rewspapers include www
theguadalajarareporter com,
www. gringogazette.com (from
Baja California), and wwww
theyucatantimes.com

To develop the prediction activity,
you can focus on listening for
specific information. For example,
you could ask students to circle
the key words in the headlines
and listen for them in the news
article. After listening, you can ask
questions. What did it say about
alligators? (There weren't any ) Is
the hurricane continuing ? (No.)
How many people did Brandon
save? (Seventeen )

_.@ Unit 5




s could also have them check the

1 F Mateh the excerpts fram activity B 1o
what the people in the story said.
1, Ha told us that he and hs moiher lved on
the first floos.
2. He said they had mowed upstass 1o a
neighbaor's apartrment
3. His friend told Brandon that the water
was 1sing.
4. Brandon saad he had leamed to swsm when
et wars six
2 "The water i riging all arcund my
apartment.”
1 *My mom and | live on the first floor*
2 "We moved upstairs 1o a neighbor’s
apartment ~
4 _ I heatried to swim when | was sis "

4 Work in pairs. Check your answers and
discuss the differences between cach pair,

@ © Read the excerpis from the news report
and number the actions in the order they
happened.

1. When we talked to Brandon, he said
that he had just gone to sleep when he
got a call from a friend.

2 Brandon's fiend calls hirm.
_3_The reparter speaies to Brandon
_1_ Brandon falls asleep.

2. When we asked Brandon how he felt
abeout his life-saving 201, he said he
wias just thankful that there hadn't
been any alligators in the water!

_3 The reporter asks Brandon a question
Brandoe is thankful
There aren't any alligators in the water,

2
i

H Work in pairs, Pretend you are A journalist (e
and repoart what the people in the
excerpts aid, Use the extracts in activity F
as a model.

1 thosght 1 was going (o drow, but
Brandon saved me.” his neighbor said.

“We are very proud of Brandon,
He wars very brave,” Brandan's
oM mentioned,

~Wikat Brandon did was really heroic.
He saved his neighbors” lives,” a
poticeman declaned.

L

In the second part of the
activity, students should
notice a number of differences
between each pair You could
write a pair on the board

and ask students to help you
circle the differences. Students
should point out the reporting
verb (sapitell), lack of speech
marks, change in verb tense,
and change in pronouns in the
reported sentence

‘Work in your product group. Take cut
your list of news stories. Choose one 1o
write about.

In your groups, decide who the
protagonisis of your news stary are.

Discuss and decide on what each of the
protagonists says. Make notes.

Eeep yous noles in your Evicherroe Folder Tor
step 3 of the product.

Advanced students can use this
as an opportunity 1o practice
reported speech Students

can then write the reported
sentences. A neighbor said he
had thought he was going to
drown, but Brandon had saved
him

Alternatively, students could
use this a5 a way to remember
what the people said

This is another opportunity

for students 1o review what
they have learned about the
order of avents in the past
You can ask guestions to make
sure they understand the
tenses being used. When does
Brandon receive the call from a
friend? etc

In activity |, students can reflect on
the use of reported speech in news
stories. They should have already
observed the differences, but you
can draw attention to the concept
of hackshifting, or moving the verb
terise back when reporting speech,
as well as changing pronouns

For extra practice, students could
report speech from the tabloid

= article on page 58, and you

|| Grammar Reference.

Language Knowledge Ongoing Evaluation

For step 2 of the Product, you can
encourage the students to choose
a story where the protagonist has
something to say As this waill form
the basis of the rest of their story,
you might consider checking their
notes at this stage You can also
evaluate students' participation
and collaboration within each
group. You should ensure that
everyone is actively participating

Unit 5 @,_



alamants of aln

IT’S HOT,

You might want 1o give the
students the opportunity to
say what the purpose of each
element is before matching
themn to the definitions. You

can ask them which parts of Externled HOT, HOT!

the newspaper attract their headline

attention and why \ SCHOOLS CLOSE AS
COUNTRY BAKES IN

| Byline | RECORD TEMPERATURES

m'plrw\mlng u-nrhndl im recond nmll'um'

Photo Caption

By Clark Kent, Feares Reporier
You can expand on this activity
by asking students to give

Mrl.mpulh
examples of each definition

from the article. For example 7

What important information is 10.closs il uildings for hwo woeks,
in the lead? What additional An oilicial said there had been no rain

information is in the bc}dyj i soeme ancas for two months sl ihe

“I'm going 1o the beach with my
grandparcms.” sakl Maody, 14, “10will be
preat fun, Maybe they will cancel exams!™
The Education Depariment said there was
o chance of canceling cxats and sudents

5]

Wha wrote the article? etc

ternperatures wone dangerously bt

After pairs discuss the
questions, the class could
discuss similarities and
differences between their
ideas. Then groups can discuss
the most important elements
You should stress to groups
that they must give reasons
for their opinions: I think the
body is the most important
because it gives all the essential
information.

However, mmny young poople wene

delighted.

should still study while they are ofl.
Oh well, you can’t have everything, Mandy.
Enjoy the break while you can, folks!

A Read the newspaper article and match the @8 Work in pairs. Discuss the questions.

elements in boxes to the definitions.

1. Heaoune attracts your attention with big
letters; summarees the arlicke

2. Puacsunt  where the article was wiitten

3. Booy supplics additional information

4. Byume
Puaita

Egm, : describes a photograph
ey iwamme 0 Qives mane information than

the headline in a short phrise
_tgoaes youl impodant information
fwho, what, when, where, why)

+ tells you who wrate the article

7. Luao

— 62

1. 'What do you see first when you look a1 a
newspaper arcie?

2. What makes people want 1o read an articie?

3. Hows important arc the pictures?

Work in groups. Decide what is the most
impartant element of a newspaper. Listén
to each other's ideas. Write a conclusion
in your notebook.

Use the Speaking Rubric on page 8 to
evaluate your participation,
My scom: ___

Self-assessment Resources

The students assess themselves
on how well they participated in
this discussion activity. To decide
on the most important element,
students need to express a point of
view, give reasons for their ideas,
persuade others, and come 1o an
agreement. They can evaluate and
grade their work using the Rubnic
on page 8. Students should pay
atlention to the three categories
in the rubnc. Check that students
take each one into account

There is more information about
how a newspaper article is
structured in the Reader You can
refer students to the information
about the lead and the inverted
pyramid, as well as the part about
headlines. If possible, you could
also bring examples of newspapers
into class for students to identify
the different parts. It doesn't
matter if these are in Spanish
because many of the elements are
the same

Curricular Flexibility

Some students will be stronger
speakers than others. By
monitonng the discussion activity
and prowiding positive feedback
you can help the less confident
students. Communication is key

If they get their point across and
the rest of the group understands
and responds to the message, you
should make sure students grade
themselves appropriately.
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Writekaadllnas for alRewspaperarticle

A Wark in pairs. Look at the pictures and say what types of newspapers (s

and articles you can see.

P i —
B S
T =0 :

B Amsgwer the questions.

1. How do the different types of newspapers
and artacles...
a. use images?
Tanious uns sance maces, Beoanustrms us suas
IMAGES, CHLINE HEWS MAY INCLURE MOYING IMACLS.
b. use headlines?
TasLomws s ssoar, cATCHY ALanumes. Broaowsiems,
\RE LOWGER MRS, DINLING STWE MSCHT (ROLUTH LINKS,
€ use exended headlines?
TAELOIDS HAVE VEEY SHONT EXTENDED HEADUNES,
BAgADSHELTS AN GNUING STWS MAYT LONCIR GNES.
d. use text?
TAmOu03 (A 0TS OF DRICT SHECH, BROADIETs uss
MOSE REPORTED SPEECH, ONUME 00 yamEs,

2. How dio you think the linguage in each

2]

e Ay

_

Lok at the images in activity A, With your (e

partner, discuss and agree which picture
represents tabloid nevspapers and which
represents broadsheet.

Prodact Bap S |

Wark in your product group. Take out the
protagonist notes for your mews story,
Work together to write different styles of
headlines for your news story.

With a partner from your product group,
choose a headline and the type of article
you want to write about your news stary.
Make sure all of the product pairs choose
differcnt types of articles,

K youd headling in your Erdence Folder Tor
#tep 4 of the product.

Students have already

analyzed different types of
newspapers and their different
elements. Students can identify
differences in real examples
{use of pictures, size of
headlines, etc.). This might also
be a good time to ask what
the differences are between
print and enline news. You
can refer them to the relevant
information in their Reader

type of artihe is similar or different?

& Wark in pairs. Discuss and compare
YOUr aNSWers.

4 Use the Self-Check box to evaluate your

participation.

s -
A Solf-Ghock Yas =v
Analyze & newspaper article
LI can recognize the parts of a
MEAWSpaper article.
1 can compare newspaper elements in
different news sources.

&

Students should now be
farniliar with different
newspaper styles. When they
have matched the sentences,
students can name the
newspaper type tabioid or
broadsheet

Itis impertant that students
write their headlines in dif ferent
styles before choosing one. You
can help them identify different
tones and styles

Self-assessment Ongoing Evaluation

The students assess themselves
on how well they analyzed parts
of a newspaper and newspaper
elements in different sources
Students should reflect on their
{ analysis of articles and headlines
| Students could add the words for
parts of a newspaper to their word
webs or make a note of them ina
vocabulary list or phrasebook with

= definitions and sample sentences

As students will be writing
different styles of headlines, you
may want to evaluate their work to
ensure they are using appropriate
language and punctuation for
different styles of newspaper

You can check their collaboration
and ensure that they all choose

a different headline. They don't
have to chocse the one they
wrote Students should compare
their headlines and suggest
improvements
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As seen on page 62, the lead
is the first sentence of each
article and answers the main
guestions of the reader, The
important details in the first
story are the traffic and the
weather In the second story,
the important details are the
traffic, the protest, and the
reasons for the protest The
rest is background information.

Greatala grapklc orgarlzer for ajrews article

1y 3

Traffic Chsos!
There wias (oo an e reads. last naght
s bod weather coused multiple sccidents
around i country, Angry drivers wene stuck
im traftie amd 100k hidrs W get b,

Mo one wis injuned bul many roads wene
closed.

=" Tk thiis eviery time it et slowled

You can rermind students that
most people only read headlines
before deciding whether to
read a complete article You

can ask students why itis

not always necessary to read
background information, even

one man, “I'll never get back!™

It rimedd hezavily for several husars amd
forecmsters are predicting more, There i
oaly o thitg W do—stay af home?

@ 4 Read the two news articles and complete the graphic organizers

12|

Cilabal Warming Protestors Block Highway
Mowe tham 10U00 glisbal warming protesiors
caused trallic chaos yesienday when they
marched down the main highway, Drivers
coulid nod enter the city for six hours,

The protests were shout greenhouse gies
ermissions Ul e gewing bigher each year
The madch ensled at the own hall where
bt delivened a petition w ollicials.

One official suid the protests had been
pezcelul and that the coancil was looking
imlo new policies.

|
Headline

Lead {who, whal, when, whene, why)

‘Who? Ancay panars, Wieat? Gor sTUCK i TRAC,
WhenT Last wocnm Where? Arouno THE CounTRY
Wiiv? ACCIDENTS CAUSID By BAD WIATHER

Impartant details

MO GNE WAS IURED BUT MANY ROADS WERE CLOSED.

Background information

IT RATNID HEAVILY TOR SEVERAL HOURS.

. B Whark in pairs. Answor the questions.

if you are interested in an
article. (There might not be
time. You may already know
the background information,
etc ) It ik important students
have all of the information in
their Evidence Folder available
for this activity so they can refer
to their headlines and what the
protagonists say.

1. Whene can you find the most impostant
Information in a printed news articie?

2. Why is this important information in that
location? What effect does ¢t have?

3. kit necessary 1o abways read the
backgraund informaton i an articke?
Why or why not?

-t{@ unit §

Headline

Lead (who, what, when, whene, whyl

Wino? Provistons aso panvirs. WHar? Mascuro
DoWN THE HIGiaenY., WHENT Yestoroay, Wieese?
Toat ity Wan'? To PROTEST ABOUT CLOBAL WARMING

Important details
THEY DELAVERED A PETITION TO OFFICIALS.
Thit FROTESTS WIRL PRACERUL.

Background information

CRITRIBOUST CAS TMBLIONS ART CETTING HICISR EACH
VEAR.

L Wark with your product partner, Take
out the headline you chose for your
news story, Copy and complete a graphic
organizer for your news article,

4 Ovganize the notes you have alneady
made and add notes to the other sections,

Keep your graphic organizer in your Evidence
Folder for step 5 of the product

Curricular Fexibility

Graphic organizers are 8 common
and useful way to organize
information. Students do not have
to use the graphic organizer in the
book. The important thing is that
they organize their information in a
logical and easy-to-understand way
50 they can write an article later

It is important to allow students

to choose how they want to
represent the information because
this will help them understand the
struclure.

You could monitor and evaluate
students’ work by ensuring

that their notes are organized

in a logical way that they can
understand. You can ask students
for a copy of their graphic
organizers to be able to compare
them to their articles in the

next Product step. You can ako
grade students on their learning
autonomy in the creation of a
graphic organizer You might want
to give group or individual grades.

Ongoing Evaluation
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Wark with your product partner. Take out

your graphic organizer and notes from
the other product steps.

Together write a newspaper artide using
your organizer and notes. Use the Wiiting
Checklist as a guide.

With your product partner, check your
newipaper article and discuss if it
incluctes all of the elements in the box.

Students should use the

Wiritlng Ghecklist

A newspaper article

¥ Includes images.

¥ Teat s written in the appropnate style
accarding 1o the type of article,

+ The information is presented m the
coerect order,

checklist as they are writing
the article. The headline and
the examples of direct and
reporied speech were covered
in previous steps. You can
monitor the activity to help
with specific language and
vocabulary queries, but allow
students to work alone and
with their groups as much as

. possible
Headline « Bykne * Guotations = Facts IFTGGONEII OPIET]
* Wark with another pair from your product @
group. Exchange articles and use the rubric
to evaluate them,
Newspaper
arthie Mobs Excellent (3) Good (2) Needs Work (1)
Envelenit use ol latiguage .
acioring o arlche ::ﬁh“!’ "‘I'“u:!w"fl' Iinaispripriale Lriguange la
Language  Lype Domgid of shorles mm‘t‘“w‘m\o"‘u' Uy of i i {Lalbond o
'F:'::::,n::r;m oi less o ks Fomnal et bigadshes)
No diear stonyline,
Theme and  Clear storydine and Clear storylne but not all Ficveck oroanization ol
S oaganizalion with lead, of the smportant. delads in . m
crganization dhetais, and background the correct crder mmdcwh' i
Elements of  jojues all elements of an - Mising one or two Micig the magasty of
anartide  article elements :‘f{?mhw' placeling,
el | e e e et Agproprisie syleand | D% 95 ARG lon: Students need to understand
[3 antiche, and makes Inappeopriate style : i
youwant to teod maee | OCant o the arlide b1 the aticke that this rubric is specific to
i i e F I R : S the wnting of a newspaper
“;‘:I;:’w iting ::I:wun page 8 to evaluate the other pairs work an aUCIE TthEfDrE, itis Uﬁeful fCH'
Oty pair’s scope Qur score. StUdEﬂtS 10 review EBCh polnt In
e the second part of the activity,
Return each other's work and write a final draft. l.l'IE}' can QME their own and
Wee yoiar rivn b b your Eviece Falder their partner's work using the
Yot £ 2l U e Rubnc on page 8. Students can
(E?.':‘-'- create l1rna| drafts based on their
partner's feedback

The article is an opportunity for
students to combine all of the
language aspects they have seen
in the urit. These include the
different past tenses for narrating
a story, and direct and reported
speech. It is also important they
use appropriate vocabulary and
punctuation depending on the
type of article they are wnting.
= You can remind students of this
e and allow them time to check they
| have included everything

The students can use both rubrics
to assess themselves and each
other on their writing skills. You
can tell them ta focus on the
specific elements of a newspaper
article but also take into account
clear organization, appropriate
content, and the effective
communication of the message
Students can also compare the
different drafts of their article or of
their graphic organizer to measure
their progress.

Ongoing Evaluation

It's a good idea to monitor
students as they are writing their
newspaper articles. As well as
grading their the final article,
you can evaluate their ability to
give and respond to feedback
during the drafting process. You
can provide feedback regarding
the organization of therr content
and their use of language and
vocabulary You can also evaluate
how students' written skills are
develeping.
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Students should analyze the
final drafts of their articles. You
can explain that now they are
not correcting the work but
instead comparing the different
elements

Greatala o I parFa

Nama Pair 1 Pair 2 Pair3

Students should use the
elements from the box in
activity A_ Students can go
through the examples of each
element and have the class
decide which element they
refer to.

Topic
Protagonist
Important details
Quotations

Facts

The final chart will be quite

* ;! Create an emply comparative chart like the one above for the
ditferent newipaper articles in your group. Add a column for each
pair in your group.

big so you might need several
sheets of paper for each group
Students can add as many rows
as they feel necessary and the
charts can be different and
original.

Once the comparative charts
are complete, students should
now be able to easily see the
similarities and differences
between each other's articles
in terms of content, elements,
and style

@ || Add more rows 1o your chart and include details about language,
style, and organization, Complete with the information fram your

newspaper articles.
,‘ Self-Glack Yas =

12! Look at your chart and discuss the i
? similarities and differences between st bt
each newspaper article. Dlmnpamdnalemnmatdescm
the same facts.
'Y Use the Self Chock box to evaluate your (11 cksssified and compared key clements
chart and discussion. 0 3 newspaper.
, o E]lmhangﬂlwmolmaboulthc
Eeep your comp. charts im your same i

Folder for the final product

-1-{@ e

Self-assessment Ongoing Evaluation

The Seff-Check box locks at how
students compared their news
articles. Students reflect on how
different statements were used 1o
describe the same facts, how they
classified and compared elements
of a newspaper, and how they
exchanged points of view. You can
encourage students to note down
the main points of their discussion
or summarize what the main
similarities and differences were
between articles

The comparative charts are the
key component for the final stage
of the product when students
peer evaluate each other's work
You could evaluate their charts
to ensure that all of the elements
are present, that the examples
for each group member for each
element are pertinent, and that
the charts are well-organized and
presented You can also evaluate
the participation of the group
members.
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A Comparative Chart
Prodact Skap T

your comparative chart.

Hames

Participation by
, writing

contant

Organization

hared

1. What differences ane there?

With your product group, take out your comparative charts from your
Evidence Folder and present them to the class.

| Use this evaluation form to assess your performance and that of your group. (@

‘ Self/Poar Evalantion Form

4 'Write the names of your group members in the table, Evaluate your
presentation with ¥es, Sametimes, or No.

Completed every slep

Wark with your group, Write a brief review of the performance of cach @
group member. Compare your assessments with each other.

Each group should present their
comparative charts. You could
hold a question-and-answer
session after each presentation

Make sure everyone in your group takes a turn presenting a part or parts of

with questions from the

final Evaluation Instrument:
Questionnaire Students
should note the strong points
or things that need work for

Contrinsed orally and in

Used appropeiate language for
he auence

Language and | Intluded all the elements of a
g ke

ustle apgeogriate Coinpatinden.
Lo bveters simiiker elenients

Hadd al thee work naeded al

each presentation and then
use their notes for the SelffPeer
Evaluation Form

It is a good idea to remind
students of all the subproduct
steps before completing the
SelfiPeer Evaluation Form
They can think about the
content of their comparative
charts, the organization, and
the effectiveness of their
presentation

2, What did you do well?

3. What do you need to improve?

|
F

e 10 R track of your prog

+ Discuss your answers to the questionnaire with your group, Give each other
feedback on how to improve your performance.

wy of your parformmance and yowe subproduocts in your

For activities C and D, students
should think about their
performance throughout

the whola unit and how that
affected the final performance
They should be constructive
and positive in their feedback
towards each other

Students can use SelffPeer
Evaluation Form to reflect on their
performances with their group
They could give themselves a grade
on overall participation and final

‘.'_"" You can monitor to make sure that

= give sach other

{ presentation, Students should take
| the time to compare each other's
grades and come 1o an agreement

groups agree o the grades they

Self-assessment

Final Evaluation Instrument:

Questionnaire

You can use the questionnaire
in the Evaluation Tools section
(pages 186-195) or a sirmilar
one to evaluate the students’
presentations

You need to evaluate the
following: important elements

of a newspaper article, a logical
and understandable organization,
reported and direct speech

using appropriate tenses, and
understanding of newspaper style

Assessment

You can photocopy Assessment
5onpages 171-172. You should
have students complete the
assessment individually. You

can correct and go through the
answers with the class The Answer
Key can be found on page 183
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> Selffevaluation

7

Students should provide honest

and accurate assessment

of their attitude dunng the ‘ Byalnaktn Yoar Golluboratioe

unit hy re[lectmg on their | 4 With your product group, write information to reflect the way you
collaborative work. Examples worked together.

in this unit include: creating a
list of news stories, creating
different headlines, making a

Cooperative Work Evaluation Form
1. Desenbe how cach mermber coninbuted 1o the product

graphic organizer, writing a 2. Wiite what worked really well
news article, and creating a
comparative chart 3. Mention ideas or proposals that did not work well,

4. Mentian what can impaove next time

Evaloate Yonr Progress .

4 Look at the work you have collected in your Evidence Folder. Add any other work you
want to include. Check your progress throughout the unit and answer the questions.

1. Did yous turn everything in?
2. Where did you see an improvement?
3. What do you need to work on?

B Evaluate Yoar Ackliovements
4 Read the learning outcomes and evaluate yourself.

I=Verywell 2= Well 1 = With defficulty
To be able 1o achieve this unit's Learning Outcomes Grade | Reflection
Learning Outcomes, students I can analyze iewspager artides
need to analyze different :
newspaper articles and identify L vt e

different styles. They also need
to contrast articles in different
publications. Students can use I el o hach ledming cutcome and vt & commant or suggestion i the
the Seff-Check baxes in the unit Reflection column.

to reflect on their performance
at each stage. The final grades
can be for student use only or P = Y

l'\m_} i

contribute to your grades -

Self-assessmant Final Evaluation

| can contrast an sicle in diferent publcstions

To help students you should Students should reflect on their
encourage them to consider the ability to read, analyze, and contrast
attitudes they showed during the news articles. Students can use
unit and the work they contributed examples from the unit (pages 58,
to the Evidence Folder, The wark in 60, 62, 64, and the Reader) as well
the Evidence Folder should include as their own versions. They can
the following: lists of news stories, reflect on the different styles of
notes on protagonists and speech, articles and their purposes. They
headlines, a graphic organizer, and can also reflect on the feedback
a news article they gave and recewved in the final
product The grades they gve
themselves can be compared with
your grade for the Product
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A Dramatic
Reading

Befors Yoa Start... &
Work in groups. Look at the pictures and answer
the questions.

a, Where are tha people in the peclures?

b. What are the people daing in each picture?

€. Have you ever walched a play? Where and when?

d. Have you ever been in a play? Where and when? '

Extonded Roading

Quest 2 Reader, pages 65-76 § ) The Speckied Band
Overview: Scene from a play written by Sir

Arthur Conan Dayle

Recrcakloral apd Litarary Environmonk

The social practice of this unit is
& to read playscripts.
Te do this, you will

4 select and revise short playscripts for young people.
4 read short playscripts to understand the general meaning,

main ideas, and details.
+ participate in dramatic readings.

Prodact Stops

® L A Dramatic Reading

Steps Activities

Schoct a play genee and choose o

1
‘,'|.1’-:.|'_Ii:|'.

2
3 | Diogram the sory of your playienpt
| J’\;"nh';\“ a sgene lrom y:u'l:ai.l;'s(l.ﬁ'.

Praciice a dramatc reading and give

leedback.
Fresent a dramatic readng.

Gionne nates
Henlily and compate the main characters
A d-,;.gr.\ln

Meotes on mest

Subproducts

Hetbes on charadien

areporiant aciions

Annctated play scene

Peer evaluation review l

The pictures show people
performing in front of an
audience, reading a script, and
acting on stage. To explore
students’ previous learning, you
can use the alternatve images
to these pictures on the Class
CD. If students haven't been to
or in a play, they can talk about
plays they have heard of

You might explain to students
that in a dramatic reading, you
read a script with the expression
that the character would use. To
do this you need 1o understand
the plot of the play, the role of
the character, and the scene you
are reading from. Expressing the
right emotion is as important as
pronunciation

About the Topic Curricular Fexibility

This unit explores the theme of plays
and playscripts. There are different
types of theater productions that
cover different themes and styles
These include musicals, comedies,
| tragedies, history plays, and farce,
among others. London's West End
§ and New York's Broadway are two
famous global locations for theater
productions. As students will learn,
theater involves a lot of preparation
and is more than just acting
onslage

Itis a good wea to monitor and
record what students know about
plays, the theater, and acting when
they are discussing the Share What
You Know questions. The KWL
chart will give you a written record
of students' previous knowledge
Students can return to their charts
each time they learn something
new. You could hold feedback
sessions from time 1o time where
students can share their ideas

The final product for this urit is

a dramatic reading. Students can
use longer or shorter readings
depending on their language level,
but they should use the techniques
learned in the unit. Plays are
available free of charge online for
middle school students. If students
do not have access to plays they
can also write their own script
from a short story or read a short
story with direct speech
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You can generate more interest
in the topic by asking students
for examples of comedies,
haorrors, romances, and
tragedies. Ideally these should
be plays, but they can come
from any other medium: TV,
maowies, or books

A Look at the pictures and identify the
carredt gonres.

comedy « horor * omance = trag,td;‘

Students can listen for a number
of clues to help them identify
the genras. These include sound
effects (horror), crying and
emotion (tragedy), repetition of
sentences (comedy), and tone
between characters (romance)

It is possible to identify the
genres without understanding
every word

HOREOR |

This activity requires
understanding of speaific
information. You can pause
the audio to check answers
Possible answers: 1. The
tone of voice can help set the
mood: a low tone of voice
may indicate horror or tragedy
2. Somewhere indoors,
because of the background
noises, 3. With their voices
and expressions. 4, A vampire
wants 10 suck someong’s
bload, a series of unfortunate
events, a conversation between
two people

.I—.E Listen §7 to the play excerpts and number
the pictures in the order you hear them.

i@ C Listen agein, Then work in pairs and

discuss the questions.

. Horw dioes the tone of voice help you identity
the genne of the excerpt?

. Whene do you think the scenes are

happening? How can you 1eil?

Hovwe did the actors transmit their emations?

. What do you think the story & behind cach
excerpt?

,,

Yes, that gives you the idea
of rystery and hooor

-

N

oW

Unit &

70
h o

D Work in groups. Read the one-sentence
synopses of some famous plays and
discuss what genres they belong to.

HAMLET
by William Shakespeare
Hamlet wants revenge for the
murder of his father, but in the end,
he loses his mother, hds gl friend,
an s life,

(: :’La.d\- Windm'mm_re's Fan
"y Osear Wilde

Tady Windermere ﬁqd.i. that
AppeATAnCEs cun bolm-u-“m )
in this hilarious satire of
relationghips.

Cyrano de Bergentc

ﬁ-j Edmond Rostand
Bergerac foves the alluring Raxgnne
fut thinfs e is too gl to tefl her
furaw fie f({ﬁ.

4 Work in groups. Discuss which genres you
prefer and explain why.

The audio provides specific
examples from real plays. These
are: Dracula by Richard M. Sharp
(1980), Death of a Salesman by
Arthur Miller (1948), Waiting for
Godot by Samuel Beckett (1955),
and West Side Story by Arthur
Laurents (1957). These plays are
regarded as classics and are still
watched by people all over the
world to this day

Activities B and C give students the
opportunity to practice inferring
information from audio. Inference
is the technique of finding answers
from clues and prior knowledge
rather than directly, By listening to
things such as tone and emaotion,
students can infer the relationship
between speakers, feelings,
background plot, and setting. It is
important to encourage students
to make inferences whenever
possible

Resources

The Reader can be used by
students to see a longer excerpt
from a different play, the Sherlock
Holmes story The Speckled Band,
by Sir Arthur Conan Doyle. This
mystery play was adapted from
the short story by Doyle himself in
1909, Students can read this at any &
time throughout the unit to get

a feel for how the elements of a
playscript work together If there is
time, you may want groups to read
this play together

"
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Students will have inferred

‘ E Read the excerpts from the scenis on
page 70. With a partner, analyze and

mark them C {comedy), H (horror),
R {romance), or T (tragedy).

1. Dascun: Come in, The right aie (H] |

i& chilly and you must need to
eat and rest. (Wbif howis.)

2. Leoa: | nade the last payment E]

ion the house today, Today,
chiar. And thine’ll
be nobedy hame. {Starts crying.)

3. Vwose Say, | am happy.
Fumason | am happy
Wiapasm: S0 am |
Esmacon 5o am |

4. Tow: You're ot thinking 'm
someone else?
Masma: | Enow you are nat,
Tonr: Or that we have mat befare?
Mana: | know we have not

|

@“Iu
|I o

J

& With your partner, match the genres 1o

the features. Support your answers.

11 Has situations that make you feel afraid
T_ The characters’ situations go from good

10 worse.
R Foatures a beautiful woman o a
handsome man,
€ Presents stories of soenes that ane
intentianally funny,

_H_ Often the setting is a haunted house or

other building.

T Thie main characters cause Lheir own

problems,

_€_ Uses satire and inory 1o give a story humor,

& _ The plot usually has a happy ending.

F With your partner, think of the genres
in the previous activity and choose your
favarite, Then talk about the plays or
maovies you know of the genre you chose.
Choose your favorite and make notes
including the features in the box.

Mame-ﬁenreo&eﬂmgoﬁul-halun&?]

4 Share your choice and notes with
another pair.

4 Use the Seif-Check to evaluate your
performance,

_‘ Self-Check Yog =
Identify genre and featuras
[_Iiidentified different play genres.

Dlalﬂwed features of plays amd
matched them fo gennes.

Form a praduct group. Look at the
genres presented in previous activities
and choose one. Then make a list of plays
or movies fram that genre,

Choose a play or movie to analyze and
make notes of its general features. Use
activity F as model.

Look for the playscript for step 2 of the
product.

Find a playieript of the gene your graup
chose online a1 hisgrsiwown slicrions.com
rrile-gchenl

(X!

n Eeep your notets for itep 2 of the produdt,

some of these features on the
previous page, but they can
now see how they appear in
script format. Some of the
features refer to language,
others to differant dramatic
lechnigues.

Ideally, students will use a
play here, but as many may
not have seen one, iLis a
good idea to open this up to
include mowvies, TV shows, or
books. Many of these have
been converted into plays and
vice-versa, and so will enable
students to make the same
types of notes

Unit & @}_—-

Now that students are working
on the product, they must look
for plays as examples. This
might mean providing them
with examples or allowing
them time to research plays of
their choice, either in class or in
between classes (see Resources
below)

The website referenced on page
71 is a useful resource for finding
playscripts to use in class. Students
can tailor their search by selecting
the appropriate categories at the
top of the screen. Groups will have
already decided on a genre but
they will find a number of options
when they start their search. You
can remind them they don't need

| the whole script and they will need

B to register to be able to read the

- | plays for free.

The students reflect on their
identification of genres and
features of different plays. They
might like to keep a list of different
play genres and their features

and add titles to their lists as they
research playscripts. They could
compare and contrast common
features to all types of plays as well
as genre-specific features,

Ongoing Evaluation

The first step of the product is an
important one because it lays the
foundation for later stages. It also
gives students the opportunity
to discuss as wide a range of
genres and examples as possible
Therefore, it might be useful to
check students' participation at
this point. You could check that
all group members are putting
forward their point of view and
participating fully when choosing
the genre for the group's play.

Unit 6 .,._



Before students read the
playscript, you might have
thern scan it for the main
features. You can ask questions
to elicit information What is
the title? How many characters
are there? Which scene is it?
Who is in the first scene?

Idenkify datalls ofla plagscript

It is important that students
understand that a playscript
does not only contain the
words the actors need to say
To explain, you might draw

a chart on the board with

the people in one column

and ideas for how the scnpt

is important to them in the
other Possible answers: The
character list gives the audience
some background information
Set designers need 1o know
which props are going to be
needed. Stage directions help
the director and actors, and
emations help the actors

TROUBLE AT SCHOOL

A Play inTwo Acts by John Smiley

fourteen-year-old boy. He is louder

ACTI1

Scene 1
SETTING
W are in the emply elghth grade classioom of
M5, DANIELS. There are scence projects on the wall
and thir roam locks bright and happy. M5 DANIELS
s standing next to her desk after class. There s a knodk

-

&)

than his friend Sam. He s always.

smiling. at the door,
San Buses: Also fpurteon yoars MS, DANIELS
o, sam s G canfdeni Jonpaut | SO

Hie has 3 viry Serious expression.

Ms. Duvss: Thelr teacher. Hag-_) MS, DANIELS

[working ] & finvds her job (Louder, more impatient.)

re;ssalisfylngﬂlmihe used to. She I sald “Coma In"!

14 In ke late twentles. (The door opens shawly, PALL
CEOYLE an enitar,

Jons Do i Pand's lorg o A M LS !

slster, She s also flendly, b SAM BALLINGS

a lietle (Ervous.) (Nervous)

Mis. Danlels, we have samething to tell youw.

Read the playscript and wiite the words
next to the definitions,

act » chamaclers = dialogue = sceng

selting » stage dinctions

1. CHARACTERS na descriplion of the
peaple in the play

2 osrime
the play happens

3. HALOCUE 11 e spoken text in
the play

4, srace piREcmons o description of the
aclions on stage

5. acT n the langer sections
of plays

6. scewr

of a play

1 where the action in

__ n the smallest section

Unit&

{Thiere is whispering from behind the door)

@ B Work in pairs. Discuss how the ditferent

features of the playscript are important
for these different people.

aclors » audience » dimcior
sel desgners

l LUz the Glosry on pages 138-147 fo check the
mraning of any word you don’t know,

The stage directions are impartant
for everyone because..

| agres. However, the director
should be awane of,_.

Curricular Fexibility

In addition to identifying what is
missing, students can add their
own details to the playscript

You can suggest they use the
script on the page as a model
and encourage them to use their
own ideas for emotions and stage
directions. You can ask stronger
students to write character
descriptions and share them with
the class

Resources

For a more detailed look at how
towrite 3 playscript, wiww
playwnting101.com has an
extensive overview of the steps
writers go through, Students can
check this website at home at
various stages throughout the
unit and focus on the chapter that
covers the topic of the class For
example, here they might look at
the "Title Page Element" and the
“Cast Page Element "

_,._ Unit6




= D) Similarly, you should explain that

1 C With a partner, read the playscript again
and cirche the adjectives in the descriptions.

& Identify the characters from the descriptions.
Say what helped you identify them.

Sam Buumcs

D With your partnes, compare the characters.
Use the examples to help you.

Sam & not as confident
as Paul

Julie’s hair is longer than
;| Ms. Daniels”,

13 Work in your product groups. Take out the (e
soript you chose in step 1, identify the main
tharacters that appear in your playscript.

£8 Assign a different character from your
playscript to each growp member,
Analyze your characters appearance and
personality and complete the chart.

Character's name

Appearance

Personality

Ll Work in pairs. Discuss and make notes on
the simifarities and differences in your
characters’ appearances and personalities.
Use activity D a5 a model.

T8 Uise the Self-Check 10 evaluate your analysis,

,‘ Baolf-Chack Yes =

You might want 1o write the
examples on the board as
students find them. Encourage
them to help each other You
might want to help students if
they have a hard time trying to
finding all the adjectives

Students should read part of the
playscript to get an idea of what
the characters are like If there
are no details about appearance
or personality, then they can

be creative. You can help them
create character descriptions

Identify details of a playscript

that fit with the story

[} identified details of a playscript
I:]I(widemd the sectians of a play
11 compared characters,

ﬂ Kewp yout notes for vtep 3ol the produt.

(73—

Unit &

You can point to the adjectives
on the board and check

understanding by transforming
sentences. For example Sam is
not as confident as Paul, Is Sam
rmore confident than Paul? (No)

Language Knowledge Ongoing Evaluation Self-assessment

Students should be famihar with the
comparative structures -er than and
more . than for longer adjectives.
However, it may be the first time
they have seen not as ... as. You
{ canwnte some example sentences
an the board and explain that not
as ... as compares things that are
not equal and as . as compares
things that are equal (see activity

{ess than means to a smaller extent

For step 2 of the Product,

you might consider checking

thie character descriptions of

each group member This is an
opportunity to check that students
are using comparative adjectives
correctly for both appearance and
personality, You can also evaluate
students' participation and
collaboration within each group.
You should ensure that everyone 15
actively participating

In this Seff-Check box, students
reflect on how well they identified
details of a playscript. This includes
sections of a play and descriptions
and comparisons of characters
Students should keep their
annotated play extract from activity
C in their Evidence Folders. They
could also find other examples
online and copy out small sections
for further analysis

Unité @'-



Students can also use the
diagram in the text 1o help with
their predictions. You could
also ask questions to elicit
information: What is an act? (A
section of a play) Where are
acts used? (In plays.)

A Work in pairs. Look at the title of the article and make predictions,
1. What i a three-act struciume?
2. When and where i 1t used?

The Three-Act Structure

Students can read the

text quickly to check their
predictions. The text contains
some new vocabulary, but you
can tell students not to worry
about every word on this first
reading. Then for activity B,
yall can ask students to read
the text again more carefully

It is a good idea 1o have them
work out the meaning of the
words from context, using both
the text and image. If they are
still struggling, you can remind
them to use the Glossary at the
end of the book. You could also
ask comprehension questions
to check understanding. What
are the three acts? What is the
purmase of the hook? How

is the subplat different from
the main plot? When are

alf the audience's questions
answered?

The Thres-Act Structure

The setup is where the characters and setting are introduced; they can be amyane and
anywhere, The setup also contains 2 strang hook, This is an extiting stene of moment. that
catches the audience’s attention. The setup usually ends with an action that changes the
cowerse of the stony, Ths is called a plot polnt

Ihe secand act—the confrontation or middie - is the longest. | e challenge here i to
leeep the stary moving forward, which would sometimes require a subgplot. This is when
a character has scenes that are not direcily related to the main stoey. Duning the second
at, the story must be developed and the main character must decide what 1o do by the
midipainl. This decision 15 eften accompanied by some sort of inis

Finally, we come to the resolution. This often means a final confrontation of olima
between good and evil in the story, |t wually comes after a second plot painl. A good
resolution answers all the questions the audience may have about characters and plet,
including subplots. After this, the action “falls” or slows down.

Striptwriters and screermiters often follow the three-act structure to create successhul
stories. Think about your favorite story, movie, oo play. Does it follow this format?

peffl} B Work in groups. Read the article again
and agree on the meaning of the words
in grisen,

D Copy the Three-Act Structure diagram in
your rotebook. Write the events of the play
of movie you analyzed onta the diagram,

Find out mose about the three-act siructure
wnlime lere: |kls Faeual
L ydenppda e

C With your group, analyze a play or movie
you have seen uting the features of the
three-act structure.

s T Bty

Wbl ira e

-

Learning to Learn m Ongoing Evaluation

Guessing meaning from context
is an important skill and refers 1o
the ability to infer the meaning
of words using contextual clues
Students should be able to infer
the meaning of unknown words
from the context they are in, the
way the word is formed (or its
part of speech), and background
kncwledge of the subject You
might want o encourage students
to practice this skill when the
opportunity anses

The webpage offers more detailed
information about writing a
three-act structure. Students can

You can use each group’s analysis
of the three-act structure and
the descriptions they give to the

use ideas from here or from the
text on the page to analyze their
own scripts. The webpage is guite
long, so groups could read about
one act each and then exchange
information. You might want to
encourage them 1o make notes to
add 1o their Evidence Folders

class to evaluate how well they
understand the concept You can
also assess their presentation of
ideas, such as whether they gave
a clear argument and provided
examples

" . 3-‘&;} Unité




‘ E In pairs, read three scenes from a play, Underling the hook and the climax,

Scene |

{An old policeman enters the stage looking for scomething. Suddenly, a man -
MR ARKHAM —steps oul of the sthadows, Thi detective turnd)

Policeman: You? | knew it was you. Fve known for so long. (He sees the gun in the man's
hand.) No! Waitl | have a young....

{The man fires the gun. Fade 1o black, The man laughs in the darkness)

Scene 6

{Mr, Arkham walks on to the stage towards a school bus, then stops and loaks back)
Mir. Arkham: Come on, kidi! Follow me!

1A group of schoplchildren follow Mr. Arkham on lo the stage. They sound excited)
Wir: Arkharm: | have something very interesting to show you. Get onto the bus.

Scene 28

IMe Asicham and Malissa are sat at a tabla with drinds and food }

M, Arkhaary: Mefissa, T 3o glad you agreed to come today. (Coughs.) You knowd | think you
are the one... [Coughs) | need someone to know (cough, 1o know about the real me.

After reading the play and
marking the text individually,
you could divide the class into
groups of three to act out the
play Groups can decide which
person will play each character
and practice the lines, You
might want to monitor the
activity and encourage them
o use appropriate emotions
and gestures. If there is time,
groups could then act out the
play excerpts, following the
stage directions in the script
Alternatively, you can give
different groups the option of
acting out different scenes

Mhelizsac) krvow just haw you feel, (She puts her business card on the table and locks. at him)
Mr. Arkham: Your card? (Coughs.) 0K, Ms. Hawkins. (Coughs ) Hawkins? What? Are youw...?
MhelissacYou shaot my father! And you will pay! (She takes out a battle of polbon)

M. Arkhaer: iCougha] My drink, How chever you are! (W, Arkham laughs and diss

@ + With your partner, use the article on page 74 analyze the scenes and discuss the
questions and support your answers.
1. How did you identify the hook and the climax?

THiE FOOK CAUCHT MY ATTENTION. THI CLIMAY WAS THI FiNAL COMBONTATION,
2, Which scone is the set up? SCiwk |, BECAUSE IT's AT Toil BECINNNG AND CONTAINS THE HOOK.
3. Which scene introduces the subplot? Scesme 6, Brcauss 1T 15 NOT RILATID TO THE MAM STORY.

With your product group, analyze your script and diagram your play. Use
activity O as model.

Choose a scene with the mest interesting plot points and the correct
numbser of characters for your group for step 4 of the produat.

n Keep yous disgram [ step & of the product.

Unit & @}-

Students can now use all of
the information from this class
to analyze features in scripts
You may want to ask them to
work in pairs and check their
answers with the rest of the
class.

You can remind students that they
do not have to follow the exact
style of graphic organizer as it
appears in the book. The important
thing 5 that they organize their
information in a logical and
easy-to-understand way so that
their analysis is clear. They can even
make a chart in the form of a mind
map if this visual representation

| helps them understand the

B concepts better

As students complete their charts,
you may want to check their work
to ensure they have understood
the terminology properly and

that they are wnting appropriate
notes under each heading.
Students should discuss their
scripts and agree on each point
before completing each section
of the chart. You can check their
participation and how well they
work together

Unit 6 .,._



You may want to ask students
to work in pairs and then
check their answers with their
classmates Possible answers:
1. A living room. 2. A family
and the relationship between
its members

3. Anger, because we can infer
that from the situation and the
tone they are using

Recogn

sslon'aed ase of amotions in play readinds

-. A Work in pairs. Read the following script out loud and answer the questions.
1. Whene are the characiers?

2. What do you think the play & about?
3. What ernotions and tone do you think thie characiors use? Wihy?

ACT OME

Scene 1 MAX

What have you done with the scissors?
{Pause.}

15aid, ., e kocking for the scissoss, What
have you done with them?

Settingr: LEMNY 3 3itting on the sofa with a
newspaper, a pencil in his hand. He is weanng a

You can look at the pictures
with students before listening
to the audio and ask them to
predict how somebody would
sound if they felt that way. You
could practice sounding sad,
friendly, angry, etc. by saying
orne word, such as "yes,” out
loud in different ways

dark suit. He is making occasional marks on the

(P, }
back page. : _
MAX comes in, fram the direction of the kitchen. He Did you hear me? | want to cul something
goes 1o the sidebaand and opens the top drawer. He r;;';:’lhc PApar

books in the drawer and closes it

He walks downstage, stands, looks about the room. | 1 reading the papes!

B Listen ) to a directer and some actors attempting this scene in different ways.
tark () the feelings that the director finally decides are best for each character.

You may want to ask students
to work in groups, Possible
answers: 1. Emation can
sometimes completely

change the meaning of an
expression. 2. The description
in parentheses of what they are
doing, their pauses, elc

3. | could relate to the
emotions. 4. They make them
feel their emotions depending
on the intention they give to the
dialogue each time they say it

7 L. A i\ B

D Sad Friendly :!Anqr'r DSulnﬂmd ..DScﬂ-ous :E Happy

C Listen again and underline the correct @D Work in groups. Discuss the questions,
options. 1. Howe important 5 emolion and lene when

1. ¥What is Lenny’s reaction in the ferst atfempt? reading a dramatic scrpt?

2 Bored b, interested 2. What written clemcints in a scnpt tell you
2. How is Max’s tong in the second atiempt? the emotion of the characters?
P 3. How did you feel lstening to the theee
&Sty b Loe different examples?

3. What does the dinector ask Max 1o use in 4. How do the examples change the
thie third attempt? audience’s altitude towands the characters?

2, Lharm b, Laughter

’-5:7__5:} Unit &

About the Topic

This extract is taken from The
Homecoming, written in 1864
by Harold Pinter. The original

Broadway production won the

Curricular Flexibility

As well as dentifying tones and
emaotions, this is an opportunity
to practice expressing them. You
could even turn this into a game

1967 Tony Award for Best Play. Set
in North London, it concerns the
maorals of family life and power in
relationships. Harold Pinter and his
plays are often part of the English
curriculurn in English-speaking
countries

You can first have pairs practice
saying the script out loud in
different ways Then you could
join pairs together and have them
write adverbs on separate slips of
paper. angrily, happily, etc. Pairs
can take turns selecting adverbs
at random and then perform the
scnipt accordingly
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Wark in pairs. Read these excerpts from the seript and analyze the underlined words.
Discuss with your partner which actions are long and which are short.

1. Lenny is sitting on the sofa with a newspaper

2. He = weanng a dark suil

3. Max cormes i, from the direction of the kitchen

d. He goes to the sleboard and opens the top drawer.

n

Work in pairs. Look at three scenes from plays and descibe the actions. Ask your partner tod

quess which scene you are describing. Look at activity E as a model.

*

Mow that you have analyzed the scenes,
propose and agree with your partner on
the emations the actors should express,
Include proper punctuation when
necessarny.

Students are now familiar
with the present simple and
present continuous. These
activities show how the tenses
are used in directions for plays
After they have identified

the different actions, you

can point out the similarities
in use of the past simple

and past continuous when
narrating past events. Here,
the present continuous, like
the past continuous, is used to
provide ongoing, background
information

Prodnct Stap 4
L&l Work with your product group, Take out
the scene you chose from your playscript
and describe what happens in your scene
to your partrer. Make notes on the most
important actions in the scene.

@ [ Think about the emotions the characters
must express and add punctuation marks
where necassary in the soript.

E Koeep youd notes for ep 5 of Thi produ

Unit & -L-]'?. .

Students can annotate or
rewrite their scenes in a similar
way to activity G You can
make sure they are describing
background information and
shorter actions

Language Knowledge Ongoing Evaluation

While students are familiar with
the present simple for routines
and facts, and the present
continuous for ongoing activities,
in slage directions the tenses are
{ used to describe actities in the
*background™ and *foreground "
For example, He is reading the
paper is background information
o that sets a scene His daughter
enters stage left and taps him
on the shoulder are foreground
actions related to the plot

It's a good idea to monitor
students as they are analyzing and
making notes on their scenes, You
can evaluate their ability to use
tenses correctly when describing a
scene You can provide on-the-spot
feedback regarding their language
use and content. You can also
evaluate how students' written
skills are developing through the
school year
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You may want to ask students
to work together and share
their answers with the class
Possible answers: 1. 2 2.
Rehearse by myself and then in
front of other peaple so they
can give me feedback once I'm
confident with my lines

After discussing the useful
advice, students can add
information to therr mind
maps from activity A You can
encourage students to give
personal responses to the
advice. Don't panic is good
advice | always make more
ristakes when | panic

Students can check their lists
of tips with another pair. In the
second part of the activity, you
can first elicit what each of the
punctuation symbols means

(/ for expressing surprise

ar strong emotions, ? for
guestions, and ... for pauses)
You can stress that these
symbols are essential clues as
to how a writer wants an actor
to speak

’u'\?'.ﬂj- Unit &

Practice aldramatized raading

P A Work in groups. Answer the questions.
1. What problerms do you think you could have giing a dramatized mading ?
b Speeaking chearly

) Remembering your words
2. What can you do about these preblems?

are mentioned,

1. Look at the script
2. Den't pansc.

3. Count 1o ten

< Werk in groups and discuss which advice you think is useful and give reasons.

C Read the leaflet and underline the
ey advice,

Giving a Dramatic Reading

Dramatic readings are difficult things fo do
even in your first language—and it is normal 1o
get nervous and make mistakes. However, these
tips may help you contiod some aspects of your
speaking skills

ur moutl position fior differen
sounds. You can practice by exaggerating
the postion of your mouth when you speak
Make s wvou stress the correct syllables and
wigdchs thal convey emedson, You can use the
punctuation n the script as a guidie
Using gestures will abio help you communicate
YOHE Message
Don't worry 106 much if you make eriors
Fause, think about what you need 1o say, and
use “fillors® like hmm or orm a5 you think
Finally, remember that practice makes perfect

Mbways be prepared!

e B Listen {7 to a drama teacher giving the dass advice. Mark () the strategies that

4, Take a deep breath,

@ © work in groups and write a list of tips for
giving a dramatic reading.

Tips for Giving a Dramatic Reading

1

2

ol

Practice your scene with intonation and
emation, Use the tips in activity D to
help you.

Evaluate your performance using the

Speaking Rubric on page 8 and write
your scores below.

My score:

o Crecke tre posmen of uoed mouth

Work wath your product group. Practice
reading your scene with the proper
intenation and pronunciation,

) Making and cormecting ermors.

5. Think abaut what you just said. #
6. Close your eyes

winen makng anmds,

MAKE SURE THE TOME OF OUR
WOICE 15 CLEAR,

GIVE YOUR EAMLOGUE THE PROPER
LML ION,

MAKE PAUSES AT THE RIGHT INTERVALS.

Kaep your annotated soripts for vep
of the product.

There are a number of ways
students can analyze and record
their tips in this class. Two
suggestions are the mind map
and the list. What is important

is that students synthesize the
information and keep one set

of tips in a format that they
understand. Some tips will be
repeated in activities B and D and
students can create their own final
VErsions

Evaluate how students punctuate
their scripts and then monitor
them practicing it. This is a

good time to give feedback on

any pronunciation issues, such

as tone, emaotion, pauses, and
pronunciation. You can also ensure
that everycne is participating in the
activity and that everyone has a
speaking role

Self-assessment

The students can assess themselves
on how well they pronounced the
lines in their scenes. To do this,
they can check how they followed
punctuation cues and stage
directions about tone and emotion
They can evaluate and grade their
work using the rubric on page 8
You might draw their attention

to the three categories in the
pronuriciation part of the Rubric
and check that students take each
one into account
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£ If you have a big class, students
. ’ can perform their dramatic
A Dramatic Reading readings for each other
Prodact Stop 6 simultaneously in groups.
LY Perform your dramatic reading for the class in your product groups. o Alternatively, groups can
@] Use this evaluation form to assess your performance and that of your group. nggwstmm;;ﬁ;ﬂ;gz ;(;:'2:"
‘ SolfPecr Evalaatlon Form enough u?”e o e“'alual?
& Write the names of your group members in the table, Evaluate your groups using the graphic
s ritaton with e Sametimies or N organizer in the suggested
r e evaluabouj instrument Wh_lle
T students listen to the readings
Bl Ut} spprogriate Inlnn.\llm- OI lhElf ngUp members'
prin o i they can make notes about
Promundation et the strong points or things
that need work and later use
Ui appropriate language their notes for the SelfiPeer
d Language | Omanized scones into a EV&IU&“DH Form
£ | and conteny | bk wdir | | |
- | Carww i e lies Lo
] e | | || it's a good idea 1o remind
Compiied cvery step | students of all the subproduct
| Crganization | — : : | s;teps before completing the
al hand orm. They can think about
the preparation of their scripts
® Waork with your group. Write a brief review of the performance of each and the effectiveness of their
group member. Compare your assessments with each other. readmgs
1. What differences are there?
® : m:: ::’::::;d"‘:::mw? For activities C and D, you
should once again remind
v Discuss your answvers (o the questionnaine with your group, Give each other students to think about their
feadback on how to improve your performance. performance throughout
. Keep 1 ey ¥ ir [ ormance and your subproducs oo me WhOIe unlt and hM that
Pdolerni Rk 16 orcia bk ol yo- g e affected the final performance
They should be constructive
ks E and positive in their feedback
O towards each other.

Students can use the form

on page 79 to reflect on their
performances with their group
They can give themselves a grade
on overall participation and final
| performance. It's a good idea to

| plan enough time for students 1o
compare each other's evaluations
and come to an agreement You
can monitor to make sure that

@ groups agree on their evaluations
e of each other

Self-assessment

Final Evaluation Instrument

You can use the Product Graphic
Crganizer in the Evaluation
Toals section (pages 186-195)
or a similar one to evaluate the
students’ presentations

You need to evaluate the
following:

* Topic * Pronunciation
s Character * Entertainment
¢ Emotion

Assessment

‘You can photocopy Assessment

& on pages 173-174. You should
have students complete the
assessment individually. You

can correct and go through the
answers with the class. The Answer
Key can be found on page 184
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Selffevalaation

f}

If you remind students of their
collaborative work, you can

help them provide honest and ‘ Evalsate Yoar Collaboration

accurate assessment of their 4 With your product group, decide which answers reflect the way you warked
attitude in the unit Examples togather. Then complete sentences 4 and 5.

of collaborative work in this Product Collaboration Checklist

unit include: completing a Toam members:

genre chart, making notes Prodhuct: Date:
on characters, adding stage

; 1. We prepa h and good wark,
drortoas, qoking o 2, We :«:lﬂ A'l::n:as:n :Txh m“:rpwrwu:.-:m lotmm furn, x :
& £ 1|
r
on important actions, and 3. Wie gave each other constructive feedback and helped each other. Yes Mo

annotating a pla}’ SEENE 4. The best part of our work was

5. Neat (e, we can mpove al

Evalnate Yoar Progress .

4 Look at the work you have collected in your Evidence Folder. Add any other work you
want to include. Check your progress throwghout the unit and answer the questions,

1. Did you tumn everything in?
2 Where did you see an improvemaent?
3. What do you need towork gn?

To be able to achieve this unit's
Learning Outcomes, the students
need to select and revise short

playscripts for young people @) Evainnte Your Achlovements
They also need 1o read short & Read the learning outcomes and evaluate yourself,
playscripts to understand the I=Verywell 2= Wel 1= With defficulty

general meaning, main ideas, [ Learning Outcomes i_ﬁ_!’_-}l!_?__: Retlection

and details. Finally, they should ooty i His e pRoB oG i
participate in a dramatic reading weoph !
You can suggest retumning to the I can read short playseipts o understand the [
Self-Check boxes throughout eneral meaning, main ideas, and datail !
the L-Fnﬁ 10 rE“ECl On thEIr lcan NII.IL@ME“I&ME I‘f\]drfhgl. |
performance at each stage. The :
final grades in this section can QRS 8= on eoch Warning cutoome Bnd e 4 commant or ugg estian dn ihe
Reffection column,

be for student use only or can
contribute to your grades as
a teacher. You can encourage

students to share their reflections P
with the class 'Td‘af"} iy
To help students with the Students should reflect on their
Seff-assessment, you should ability to select, read, understand,
encourage them to consider the and perform dramatic readings. You
attitudes they showed during the can remind them of the examples
unit and the work they contributed from the unit {(pages 70, 72, 75,
to the Bvidence Folder The work in 76, and the Reader) as well as their
the Evidence Foider should include own versions. Students can reflect
the following. a genre chart, notes on the elements of playscripts
on characters, stage directions, and their purposes, as well as the
notes on most important actions, feedback they gave and received in
and an annotated play scene the final product. The grades they
give themselves can be compared
with your grade for the product
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Environmental
The pictures show water
Problems pollution, land pollution,
and air pollution. To explore
students’ previous learning, you
can use the alternative images
to these pictures on the Class
€0, The effects of pollution
include global warming, acid
rain, etc. Some solutions
include reducing, reusing, and
recycling. Students can create a
list of solutions for step 1

Bofors Yon Stark...

Work in groups. Look at and describe the pictures. Answer

the questions.

3. What is the effect of the pollution in each piciure?

. What problems might we have in the future because of thess
types af pollution? G-

€. How can we sohe these problems? '

Extopded Roadled

Quest 2 Reader, pages 77-90 Being Eco-Friendly
Overview: A website discussing the civics and ethics of
environmental responsibility

Academlc and Edacatlonal Environmenh

The social practice of this unit |s

4 to disguss viewpaints in a roundtable discussion, Students should use will, may,
and might to predict the future
environmental problems

When students identify key
problems, you can monitor
their expressions of persuasion
for the Pre-Evaluation and to
see which language points the
students need support with

To do this, you will

4+ analyze texts related to civics and cthics and select information,

& understand the general sense and main ideas of texts related
to civics and ethics.

4 disguss viewpoints in a roundiable discussion.

Prodact Staps

A Roundtable Discussion

Activities

Subproducts

Make a list of pollution problerns. | Ust of pollution
| | problsms

Create b5t of solutions to research for | Reseanch questions
| a pollution problem from your fist

To help students understand

Cheoose a solution and decuss | Notes of solutions and
3 |
| o Eakicbo Sk | conseamies the FhnalI :r?ducr, you c;r; I
4 Lhse your notes towrie a | Conseguende chart explin that inar e

discussion, students discuss a
specific topic that they have
researched. You can refer back
to their examples of problems
and solutions from the Before
you Start section to show
them examples of topics for a

consequence chart |
5 Create a list of questons based on the | List of quastions foe
| ideas from your consequende chan | moderator

6 Hawve a roundiable discussion and Poef review
reach a conclusion

roundtable discussion

You can find out more about the The Before You Start section gets The Product for this unitis a
top environmental issues on this students to identify and describe roundtable discussion in which
website. https /fwww conserve- environmental problers. For students discuss a topic they have
energy-future com/top-25- questions b and ¢, students can researched. Students complete
enwvironmental-concerns. php write a list of problems and solutions a research guide and take notes

{ The unit locks at the causes and to use forstep 1. For question b, you indnvidually before sharing what
effects of these problems, and can monitor and record examples of they have learned with their
encourages students to think of the students’ use of will, might and group. The Think-Pair-Share
possible solutions. One solution may to talk about the future. This technique is a great way to provide
in Mexico is using vertical gardens will help you to see commaon emors students with the necessary time
to filter greenhouse gases. https.// (e.g., use of the wrong verb form to plan what to say and gain the
www ics uct edu/~wmit/courses! afterwill, overuse of will instead of confidence to talk in front of their
ICSS_W1 2/Mexico html may / might) group

L~
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Before students discuss the
guestions in Activity A, you
may consider giving them

time to underline the different
types of pollution in the article
and discuss what they already
know You can encourage
students to use mind maps to
link their ideas around a central
topic {pollution) and use their
ideas from the Before you Start
section to help them

You can encourage students to
describe the type of pollution
shown in the photos (picture

1. air pollution; picture 2. noise
pellution) and ask them if they
know where the first photo
was laken (Mexico City). As
they read the text, students
can add new information 1o
their mind maps and use these
instep 2 of the Product

Aralyze bextsiralated'to clvics and ethics

article. Then discuss the questions.
1. What are the ditforent typos of poliution?

el A Work in pairs. Read the first line of each paragraph in the magazing

2. How many of these types did you alreacky knowr about?
4 Read and analyze the article about pollution and compare the

infarmation with your answers to the questions above.

POLLUTION

by Monica Stone

Aryone who ives in o lorge city & awore
ol the pollution arcund lhem—smoke from
cor exhausls, e in the sireels, chemicals
in the werder—it"s o long list, But did you
kncw Ihal ochualy Ihere ore ive disling]
forms of poiltion? Dscowver of five and
leceiny how 1o reduce he pollution

you craata.

The rmcs! warl-known form of poBulion

i land pollution, This refers fo pollution

of the land from household gorbage or
industrial wasle, Land pollulion can have
sarious affects on Ihe health of people
and animals, in paricwlor respiralony
dithcultios, The greatest way fo help
combat ou land polufion problem & o
remamber the “fhrae R reduce waste,
reuse wosle, and recyche.

The et torm of poliution Ihat evenjona is
aware ol s or poliution, The main couses
of ar pollution are vehicle exhous! and
the bumning of foss fuek Bke gos. ol, and
coal. Poluled or crealas acid rain, which
kills s and sevevely affects human
hedllh. Governmenis woddwide are
craaling polcies o reduce amissions from
industries and vahiches,

| Dol Povran uepra gl hoadpasmdoa Do ko T 5- 10
Jeesumonicwarie | £ el

-.@ Unit 7

The different types and the possible solutions

About the Topic

The text talks about five different

Anather significont form of pollution is
waler polution, Many people do not know
1hat 1.2 filken gallorns of household and
industrial sewage fow into US walers cvery
year, Waler pollution alfechs everything
Ihal neads woler. For insfonce, polluled
woler polons fish, which then couse ilinass
or dealh when ealen. Therefore, chemicals
need to ba dipoded of responsibly by
industrias and households.

el you kncw that noise ond Bght ore clso
o typas of poliutants and that thoy atfect
people and animal§ H businesses produce
loo much nobe, onimal cannct hear the
animaks they hunt, if baby furtles see artificial
lighls. They get los! on heir way lo the sea. So
reduce the volume of lelevidons and sterecs
and use less poweriul ight bulbs.

Governmeants need fo enforce pollution
laws, bul we obo nead lo play ow porl. I
we all shart reducing poliution, the workd
can be o cleaner and healihier placea.

forms of pollution land pollution
from household garbage and
industrial waste, air pollution from
cars, water pollution caused by
sewage, noise pollution, and light
pollution. |t describes how each
form can affect our planet and
what solutions there are. There

is a list of possible solutions on
this website: https.#isustainability
georgetown edu/getinvolved/
thingsyoucando.

The Reader discusses pollution and
the ways we can become more eco-
friendly. The Reader describes the
three Rs - reduce, reuse, recycle,
explains how to save energy around
the house, and gives examples of
eco-friendly products. As students
read, you may want them to note
what measures they are already
doing to help the ervironment and
what new things they will try to do
after reading. The Reader Answer
Key can be found on page 185
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1. What type of texd is ths?

Pollution type Causes
Land HousenoLD GARBAGE
AN INDUSTRIAL WASTE
Air Wehicles and indusinial
smiLions
Houwmn i ANo
b INDUSTRIAL SEWACE
Naoise Businesses and houses

Light Artificial ights

D With your partner, decide which type of
pollution from the table affects the arca

SuUpport your opinion,

| think the noise paliulion is the

worst. | can't deop on Freday

nights because of the noise

from people playing loud music,
~

B Wark with your partner. Look at the text and discuss thie questh [

2. Where do you think you can find this type of text?
3. What are the advantages and disadvantages of this kind of writing?

=@ C Work with your partner. Complete the summary table using information
from the magazine article and your own ideas.

Effects Possible solutions.

Health problems for REDUCE WASTE, REUSE
Hrumans and animals WASTE, AMD RECYCLE

ACID RAIN AND MEALTH GOVERNMENT POLICIES
FROBLEMS T REDUCE EMISSIONS
POonin feM ANG Dispase of chemicals

WUMAN ILLNESS OR DEATH  resporsibly

Aninss cannot wowt | REDUCE TV AND RADIO
voLukL

Lise less powverh fight
ARIMALS €T LEST Buthe

Form a product group Including your

where you live the most. Give examples to partner. Think about the pollution

problems in your community, Déscuss how
they can affect you.

Make a group list of the pallution problems
and possible solutions. Use the information
in the table to help you.

Eeep your group’s It of pollution problema for
step 2 of the product.

Unit 7 @}.-

Articles are written pieces of
wiork that can be published in
printor online. Students can
recognize that the text is an
article from the introduction,
main bedy, and conclusion
Articles are written to

inform, whereas essays aim

1o persuade, Students can
talk about the advantages
and disadvantages of articles
written to persuade or inform,
and of government websites
such as this. It would be good
for students to discuss how
effective they believe the
photos are. They might say
they are effective because they
illustrate two of the five types
of pollution mentioned in the
text

For mixed ability classes, you
may consider asking stronger
students to think of other
solutions to the problems as
you assist students who may
need more time. You can
encourage them to use their
Reader to investigate the
different ways they can help
solve problems and add them
to the chart in activity C

Curricular Hexibility

It is iImportant for students to
participate in group work to
actively engage in the learning
process. You may consider
grouping the students yourselves
or get students to choose which
roles they would like to have and
then create a group consisting
of students with different roles
The roles for the final product
| are a moderator, a secretary, and
B participants, so it would be good
| for students to practice these roles.

Ongoing Evaluation

You may consider evaluating
students on how well they
choose who to work with when
forming their product groups.
Studenits should be respectful to
one another and not discniminate
against anyone. As they discuss
problems in their community, you
can evaluate their ability to identify
the causes and effects. It would
be good if students could think of
specific examples of problems in
their own community

Unit 7 .,._



Students can suggest
researching information on the
internet, in books, or by asking
teachers, parents, or relatives
You can encourage students 1o
think about which information
they think will be more reliable
and why (on the internet
because it is up to date, orin
bocoks because they are wntten
by experts and include accurate
facts and statistics)

You can use the jigsaw
technigque to help students

Select informatlon From alGlvics and'Etkics Eaxk

,.A Work with a partner from your project group. Evaluate two
students’ research notes and discuss the questions,

1. Are thete good reseanch notes? Winy?

2. Wheme do you think the students can find this infformation?

bigtes

Comey: Coni release. nirogen, corfoon deoade and rmonconde, bugdrosorioons, and partoulate
e OF LUNG DISTASES,
Effecte Global ferrgerature 5 INCELATING. SEATONS WILL CHANCE—ECOIVETEM ALSO AFFECTED.

rratter CAUSES A0 RAIK AND

_SPECIAL LAWS TO REDUCE POLLUTION,

B ond Laurn

Pogsile, sobutions Use phes, putke frarsportahon. wolk or carpeol
BENEFITS: CLEANER AR, HEALTHIER PEOPLE, LESS SMOG.

Listen §% to Laura and Ben researching
information for a roundtable discussion,
Complete Laura and Ben's notes with the
key ideas of the information they found.

€ Form a group with a pair from another
product group, Discuss other solutions
to air pollution apart from the ones that
Laura and Ben mention.

i Use the Self-Check to evaluate your
participation. o

discuss and agree on the
information they will research
In this technique, students

are assigned specific tasks

to become an expert on a
particular topic Each student
chooses one area 1o research
and then teaches the rest of
their group what they learned.
This helps students collaborate
and rely on one another as well
ascreating a sense of individual
responsibility

Resources Self-assessment Ongoing Evaluation

There are many internet sites with
information about environmental
problems. However, they are not
all reliable. 1t 15 important to teach
students how to critically evaluate
information when doing their
research. You can help them do
this by asking them: Who created
the information on the site? When
was the site last updated? Does
the website have a reliable source?
What is the purpose of the site?

‘ Solf-Ghock Yoi =
. Analyze information and select key
ideas
UI recognized the most impoant ideas,
{1 contrasted personal peints of view
with athers

Lh recognired the connections between
different information

__,;\ﬂ:ij' Unkt 7

“What if the government
gave away free bikes?™
; i
“That could work, But
hiovw much would it cost?*
Prodact Stap

b Work in product groups. Take out your list
of pollution problems from step 1. Agree
on the problem you find most interesting
or ralevant to research for a roundtable
discussion,

P Create a list of solutions for the problem
your group chose. Use your disqussion
in activity € as a model. Assign different
solutions to the members of your group 1o
research in your science textbooks, at the
library, or on the internet.

K yout research guistions and aswen fod
tep 3 of the produt,

Students need to analyze their
participation in the group
discussion. It is important for
students 1o reflect on which ideas
they contributed. They should also
think about how they respectfully
responded to different points of
view in order to identify the most
important ideas, even if the ideas
weren't theirs.

Students need 1o agree on what
information they would like to

find out about the problem. As
you monitor students, it is a good
idea to record examples of how
students agree and disagree, and
how they come to a compromise
When evaluating students’
research guides, it is important that
they have used their own words,
and not just taken information
from the Internet or books




= remind students that after modal

1 think we wall have a lot of technology
in the luture, but we might have to
wear masks because of the pallution,

Reflect on your performance in the
previous activity and discuss what
language you used to express your ideas.

¥

Read the sentences taken from Laura and
Ben's conversation, Decide which sentences
express futures that are certain to happen
and which expriss futures that are podsible.
« This. number might ncrease in the
near future,  PosSIBLE
. Winter wail be shorter and sping wall
armve earlier, ceRTAm
3. These Laws wall force vehicle owners 10 use
cars ondy whin NCessary. ceniam
A, They may tind alternative fueds that we can
regularly use, PO
5. People might be healtheer, PosSsRLE

-

Ll

Tia b e absoul will, avigfal and may; gu lo
the Grammar Refefence, page 134

A Wark in groups. Loak at the pictures showing different possible futures. i
Discuss what kind of future is the most likely consequence of the world today.

6 Wi may be abke to see the sky again. posssae

Talk aboat fatore/coRsaquencas

Students use the photos to
help thern consider what they

€ Reflect on what you know about
pollution from cars. List the possible
consequences if cars disappear.
Peogle roight ke, rore. 6

ASSWERS MAY VARY

4 Work in pairs and compare your
predictions, Use the Salf-Check box to
evaluate your and your partnec’s work.

‘Hﬂif-t:lull:k Yas =
Discuss the consequences of problems
[ ralked about possible and certain
CONSOQUENCEs.

i contrasted my points of view with
those of athers.

4 Wirite down the five most possible
predictions.

. Keep your pieditio

& Ffder |
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think will happen to our planet
in the future. One photo is

of an apocalyptic future and
the other of a positive future
You can encourage students
10 use the future tense to
discuss their opinions. You
can help students evaluate
their speaking performance
by asking them to reflect on
their pronunciation, range

of vocabulary, and accuracy
You can also ask the students
questions about their
communication, for example
Did the discussion stop if you
didn’t know a word or could
you find a way to express
yourself?

You can encourage students
to use information from the
lext on pages 82 and 83 and
reflect on what they learned in
the Reader to help them think
about what will happen if cars
disappear. To support students,
you can separate the ideas, for
example cars cause pollution,
polluted air creates acid rain -
there will be less acid rain

Language Knowledge Ongoing Evaluation

The future tense is used to express
certain or possible futures. Wil is
used to express futures that are
certain to happen, whereas may
and might are used to express
{ futures which are possible A
common error made by students
is changing the form of the verb
after will, for example The mowvie
will starts at 9:30 pm. You can

verbs, we use the infinitive
without to

Students assess themselves on their
ability to use will, may, and might
to talk about certain and possible
consequences and to contrast their
ideas with others. it is a good idea
for students to identify positive
examples of their use of language
and note a few errors they made
to help them set a goal to work
towards. You can help them see
their progress by reminding them
of the reflections they made on
language use in activity A

Students choose the five most
important predictions to add to
their Evidence Folder After they've
written their sentences, they can
exchange them with a partner to
check. Students might want to
correct any errors before they add
them to their Evidence Folder to
be evaluated. It is a good idea to
assess students’ predictions for
both the appropriateness of their
ideas as well as the accuracy of
their language
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Itis a good idea to encourage
students to skim the whole
text before underlining the
correct options. Sometimes

the answer is given later in the
text, for example, the texts says
deforestation leads to climate
change / pollution. Students

A Work in groups. Discuss the definition of
the words.

endangered spocics = hmw
deforestation = Hlegal

Ta theck your arwers, go 1o the Glasany en
pages 139-143

may think of examples of how

@ B Read and analyze the leaflet. Use the
context to underline the correct options,

deforestation leads to pollution
(e.g., there is more carbon
dioxide in the air). However,
the text goes on to describe
specific examples of climate
change (e.g., the ice in the
Arctic Circle melts), therefore
the answer can only be climate
change

The text informs readers of a
problem and persuades them
to buy locally and not buy
souvenirs made from arimal

products. The main idea of the
text is to protect endangered
species

Students need to give reasons
for their answers so that they
can reflect on how well their
group justified their opinions

\ e
-"@f) unirg | |

Saving Emndanpered Specles

About 17,300 animal species are endangered
or 1} extinct / pearly endangered, This
includes 20% of mammals and 30% of
amphibsans. The workd needs us to halp.
Protect Forests and Help the Planet Rain
forest animals lose their habiats when trees
A cut doswn 1o areate 2) farmlandg f alparts
of 1o get materials for wooden products.
Exgourts sueppest hal buying

3) imported / focally madfe products helps
dirCriase Une demand for products barmiul
to mature. 1 is essentiad that people check
wehene their products are produced to'ensure
they use local and eco-fnendly materiats.
Deforestation also adds to 4) cimate change

J pofiution. Thie earth heats up, the ice in the
Asctic Circle melts, and animats like polar bears
lose thelr homes. Therafore, it 15 vital that people
adopt emironmentally friendly habits, such as
recyeling papet

Be a Smart Tourist

In Wietnam, rhinocenses ame hunted Begaly
becayse people think the homs can 5) cure
cancer f make you fly, In other places, tortoses
are hunted for their shells. When traveling,

QEVRINMENES ecomimend 1ourists do nat
biury sourvenars made from ammal products
It's cruxcial that gowemments da mone 1o
protect hunted animals.

i

erstand male'ldeas ard compars them|witkvoar own

€ Listen §% 1o a class discussion about

endangered species and check your

anewers. Work in pairs. Read the text

again and answer the questions,

1. What i the purpose of the leallet?

2. What &s the leaftiet est persuading the
reader to do?

3. What consedqeences does the leatiet wain
about?

Listen again to complete the statements.

1. There are about 12,000 endangered
Speces,

2. About one-third of thess specess are
AMPHIBIANG

3. Matesials for some wooden praducts
corme fram THE RAINFOREST
4. Climate change is causing e to melt in the
Ancric
8. In Vietnam, rhinoceroses are hunted for
their __woans

@ O Inyour groups, discuss the questions on

ways to protect endangered spedies.

1. How shoukd we peotect endangened speoes?

2. Should we stop wsing wooden products?

3. Imagine that rhingceroses’ horms could
realy cure cancer. Do you think i would be
acceplable to hunt them?

4. Have you ever bought a souvenin made
from animal products?

& Use the Speaking Rubric on page 8 to
evaluate your group’s discussion and wiite
your scores below.

My group's scoie My score:;

Te leasn more about enviranmental problems
and how you can help, go to your Reader,
pages TT-90,

A species 5 at risk of extinction
when there are so few left that it
could disappear from the planet
completely. Endangered species
are threatened by habitat loss,
hunting, and climate change The
vaquita dolphin in Mexico is at risk
of extinction because they often
get caught in fishing nets. You
can read more about endangered
species here: hitps/iwaw

arkive orgfendangered-species/
image-G114851

To help students evaluate their
speaking, you can ask them to
reflect on the vocabulary they used
to explain their ideas. Students
should try to use the vocabulary
they learned in this lesson, such

as deforestation, endangered
species, etc. You can also help
students recognize how well

they communicated their ideas

by asking them if their group
understood their point of view and
gave an appropriale respornse.
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Use paersuasive|largaags Lo convincalothars

A Work in groups of three and discuss the questions. @

The role play focuses on the
air and water pollution caused

1. What da you think The consequences of sobang ervironmental problems might be?

2. What might an environmental campaigner angue about reducing water pollution
Ireaim Lactones?

3. Why meght a politician disagrea?

Wark in groups of three. Read the situation, choose a role, and discuss the
lbest solution.

Sthuation

Student B oand Student B are erdironrentd campagrérs. Student ©
v fre. president of e couiriry Tre cormpaigrers, and the. president
rrst decide Inowr 1o sperd rroeey by decussing the corseguences of
frer decgons Choose o roe and read your role play cord

Student A

Tret air cormpagner recanrymends spandng
§a0.000 on plontrg gonders and £30000 on
reducrg ur paliifion from fuctores

Wi medd tospened all ef the money 1o wve the
habitats of the local birds who kve by the lake.

Shuderit B | AN

Tre waer carmpagner FEcoms 'n*'“ !

,pcmmmmnw"““"‘!“:ﬁ | A B l"
y wfEr | i

ard §30000 on reducing ot e | Den't you think thee birds would

froen factores — Y prefer to have a cheaner sky?

by factories. If possible, guide
students towards these ideas
in the opening discussion. It
would also be useful to talk
aboult the costs of cleanup and
any local politics that affect
the efficiency of that kind of

environmental cleanup

Student C \# In your product group, share the
The presdent kas §u5000 4o sperd on e | information you researched.
erdronmenl

S = | £ Based on your research, evaluate the

- — most practical solutions and any potential
comsequences, Lse your notes from the
role play in activity B to help you.

Make notes on the arguments you found
most convinging and why, including words
and phrases that convinced you. ;

- s p ) £ Malces notes of your discussion and of
- EE 0N ROLEL NI JL BN ol the consequences you predicted.

*

mark your progrees.

Krewp yous noles wilh Uie olber subprodiscts fos
stepd of the product

Wnit 7 {EJ"-

Students should be using any
research they completed since
Product Step 2. To reach an
agreement on which solution
to focus on, itwould be good
1o have students use some

of the discussion skills they
practiced in the rale-play.

Language Knowledge Ongoing Evaluation

Students may find it helpful to Itis important to evaluate how well
identify if the words they circled in students shared their ideas from
activity B are verbs or adjectives their research guide and listened to
A verb describes an action and an their group members' opinions

| adjective describes a noun. You can As students make notes on the
explain that we use be + adjective problem, consequences and

+ that clause to emphasize the solutions, you can evaluate their

opinions and feelings. Common correct use of persuasive language

problems include using very before

the adjective, e.g. It is very vital You can .record examples of the

students' persuasive language

= that . However, you should tell
s to show how students progress
through the unit

Unit 7 @.-._



Before students read the

Apply Ieformation from texts ralate

text, they should analyze the
questions and then look for
the answers. It 15 a good idea
to encourage students to write
the answers using their own
words instead of copying the
answers directly from the text

The answers will vary
depending on where students
are from. Some of the food
comes from tropical zones
(e.g bananas) Some of the
food comes from temperate
zones (e g. trout and salmon)
Students can also consider
how often the food is available
during the year Local food
often follows the seasons

®

A Work in pairs. Think of an item you
bought recently and diseuss the questions.
1. Whot & it and wheee did you buy 1?7
2, Whre was thi item growmn or made?
e

Buy Local Save the Planct

Alhough we lve in a global sodely, il is
impartant that people buy locally made or
| locally grown products. Why? It is one of the
| best ways for people to reduce pollution and
lhelp the emvirenment.

T start with, experts recommend buying
loeally because it dramatically reduces
pollution. The srvironmental costs of
tranzporting goods by ship is very high, This
form of transportation
uses 11 billion gallons
of fuel annually, which §58)
creates up to one i
| billion metric tons of
€0, amissions every
year, Those emissiens
make global warming

In spite of the fact

It could be interesting to

have a discussion about how
families can reduce the number
of imported items they buy
Firstly, students should identify
what imported products they
buy regularly and see if there

is a local alternative This could
be a good practice for the
roundtable discussion.

that locally-grown foods are sometines.
priceer than other goods, peaple nesd 1o find
| ways to purchase them. Growing produce
helps the natural environment. it protects
open spaces. Plants absorb carbon dioxide,
In addition, these areas will ghve homes to
many local creatures,

The planat’s health is declining. Unless we
take better care of it, the planet might not
be such a nice place to live, Animals will
continue to die out as the alr and water get
more and more polluted. Buying local is an
easy habit to start, and it will help a lot!

_...ﬁ'a_s:} Unit 7

hvicslandlethlics

B Read and analyze the text and answer
the questions.

1. What is the main idea of the tea?
Wi 90D BUY LOCALLY

2. What does the texi advise people to do?
By LOCALLY AND SAVT THE ERVIRONMINT

3. What possible positive consequences
ame descnbed for following the adwice?
GROWING HELFS THE ENVIROHMENT

4, What possible negalne ConSequences ane

described for not following the advica?
TRANSPORTATION CAUSES POLLUTION

@ € Mark () the food produced in your

community, a5 opposed to the ones that
are produced nationally or internationally,

avocado cotiee
bananas com
beans  Awswers salmon
chili VAL A trout
] vamilla

& Work in groups. Discuss how you know if
an itemn is imported or locally grown.

D Work in groups. Discuss the questions
about items you and your families buy.
1. Which food items do you buy?
2. Do you know if these items ane produced
in your communay of city?

= 3. Which items come from other countries?

4 DHscuss strategies to reduce the amount of
imported items your family buys.

About the Topic Curricular Flexibility

Buying locally grown food helps
reduce environmental damage by
reducing overseas plane travel and
long truck trips. Much of the food
at supermarkets travels over 1,500
miles to get there. If you shop
locally, you can reduce the distance
food travels, and therefore reduce
fuel consumption and air pollution
You ¢an learn more about the
benefits here: httphwww gogreen
org/blog/the-environmental-
benefits-of-buying-locally

This topic has the potential to be
used as an independent project if
students are interested. Also, itis a
topic that combines a lot of different
subjects: environmental science,
family, economics, and politics
There are a range of different ways
students could develop this topic
surveys of families, investigations
into local food markets, research
on food miles, producing
informative videos or leaflets,
writing letters to politicans, etc.




from the text.

Consequences if people do

& Pedre GOF 0 the atmesrpens
.

“Reason 17
ANIWIRS MAY VARY,

"Wl we should bury locally
because it means there wall be bess

pellution from transporting,..~

Sapport aviewpolit For parel{discassion

A Wark with a partner from your product group and answer the questions.

1 Herww can a viewpaini be supporied with powhile conwquences?
2 What is the viewpoint of the text Buy Local, Save the Plane?
3 How s Lhatl vwewpomt suppoded by comequences in the text?

B Work your partner and complete the consequence chart with information ([ ——

Viewpoint

Meople o oy food oAl

Consequences if peaple do not
® More waffc
.

“Reason 2
ANIWERS AV VARY,

® PEIIEEETE]

L8 Work in product groups. Take out your
notes from step 3. Discuss and list the
potential condequences f your soluthon is
not followed.

™ Create a chart like the one in activity B
o support your solution in the pane!
discussion.

might be the most convindgng.

Keep your vonsegquende thart amd other
subyproducts Tor step 5 of the produc.

If students find this exercise
difficult, the class can read
the intreduction collectively
and identify what the text
aims to do (get people to

buy locally). Consequences

in the text include loss of
habitats, the increase and
decrease of carbon dicxide

in the atmasphere, and the
endangerment of animals
Students are invited to add
their cwn ideas. This could
become a webguest/research
class to be completed together
or as homewaork in order to
get as much information as
possible in the chart. Students
can also copy and expand the
chart in their notebooks as you
feel necessary.

£y Discuss which of the potential consequences

Unit 7 {3‘3‘;—-

As students plan their
discussion, they should consider
what persuasive language from
the paragraph plan they want
to use This plan also helps
students organize their ideas,
as can the chart

Planning out a discussion like this
helps students justify the reasons
for their opinions. Before students
begin planning, it 1s a good idea
for them to use the chart to review
{ what they need to include. They

| can also be encouraged to support
their arguments with evidence

in order to provide the strongest
viewpoint poissible

When evaluating students’ charts,
consider how much they have
developed their ideas, including
the consequences of their advice,
and the consequences that could
be avoided by following it. In the
"reasons” boxes, they should be
considering the long-term and
secondary effects that their advice
could have

Unit 7 @__



In a roundtable discussion,
participants face each other

in a circle so that it is easy to
see and hear everyone. They
are useful because participants
can learn from other members
of the group, and everyone
contributes information. The
roles of a roundtable discussion
are participant, moderator, and
secretary. The topics may vary

‘fou may need to play the
recording more than once and
encourage students to make
notes as they listen Students
only need to write down key
words and phrases and not
focus on spelling or grammar
If students find it hard, you
can play the recording, but
pause after important aspects
Answers may vary, but some
key details are

21 million vehicles driving
around every day.

9,300 pecple die each year
because of air pollution
Starting a carpool system

Aralpze a roandtable’dlscasslon

i A Work in pairs. Look at the definition of

’ci:s_ﬂ:} Unit 7

a roundtable discussion and answer the
fuEstinng.

Roundtable /" racnd tetbal/ n o meating
in which people dicucs s specifie togae.
DiMferent from a debate, in a roundtable
there are na sides (in favar or agaknst).
The goal of a roundtable is to have

a meaningful conversation where
everybody learns and is interesied in
the topic.

1. Why do you think it i calied a roundtable?

2. Why do you think a roundtable is useful?

3. What 19pacs. do you think would be
appropriate for a roundiable?

4, YWhat roles do you think the different
people have in a roundtable?

Read the statements and mark what

should () or should not (%) happen in

a roundtable,

1. A moderaior must lead the discussion, o

2. Asecretary minst lake notes. o

3. The topic is presented at theend.

4. Particpants maust do research, o

5. The fiest speaker introduces the topec. X

6. People nomally get angry and start
fighting, X

. Participants mast speak loudly and

chearly,

If the conversation stops, the moderator

has to encourage poople o talll &

. The moderator asks people questions 1o
invahe them in the decussion. ¢

]

w

>

@ C Listen £ to some students in a roundtable

discussion and cheek your answers to
activity B,

Listen again, List the questions the
moderatar asks.

Wi s cor poliuition a problesm

Work with your partner and discuss what
other guestions the moderator could have
asked. Add them to the list,

‘Work in product groups. Discuss the
characteristics of a roundtable discussion
and assign rales to the people in the
group: moderator, secretary, first speaker,
other sprakers.

Take out your previous subproducts and
Brainstorm some questions 1o discwis in
the roundtable. Choose five and create a
list of questions for your moderator.

Keep your b1 ol gusstiom and olhet
sisbipiudutls fos slep § ol Lhe producl

About the Topic Ongoing Evaluation

In roundtable discussions, it is
important for students to come
prepared with their own thoughts
on the topic as well as some facts
The idea of roundtable discussions
is that every student participates
equally. There is a moderator who
guides the discussion and stops
students from changing the topic,
and a secretary who will make
notes of what has been discussed
The moderator should make sure
that every student participates.

As they progress through the unit,
students will continue to build on
their knowledge and confident use
of persuasive language. It could be
useful to record examples of how
they use persuasive language to
discuss how and why they assign
their groups’ roles, for example

It is important that the moderator
leads the discussion, so | think
Erfka would be the best moderator
because

.-._ Unit7




Have a Roundtable Discussion

Prodack Skep 8

felt was helpful in the final product.

‘ SalfiPaor Evalaation Form

i As a class, reflect on what you learned in your roundtable,

L Work in product groups and ensure all group members understand their i
roles. Use your previous subproducts to have a roundtable discussion.

You should set a time limit for
the roundtable discussion. You
may consider the moderators
having a tmer so they can tell

their group when they have
five minutes left and when it
i5 time to end the discussion

& Reflect about your group's performance in the roundtable discussion. Use ([ —
this rubric to assess your performange. Add a skill in the fourth row that you

Usi the questions as guidance and make notes.
1. In which category did you have mome points?
2. In which category did you have fewer points?
3. How can you improve for the next time?

Our Group... E:ﬁellc_nt nea»nfblz Inadequate
{9=10 points) (5-8 points) {4-5 paints)
Analyzed | Used 2 vanety of texts | Usod some vanety Litthe varicty of texts
texts and and only selected of texts and selected and a hegh level of
selected | the most relovant mastly-relevant irrelevant information
information. | information, infoemation
Understood | Main ideas were Main sense was maostly | Information was
the general | understood and well- | well-explained with explained confusingly
sense and | explained withoul some eading. andior mostly read.,
main ideas of | reading
-] !
Discussed | Pateipated confidently | Participated in the Almost no participation.
viewpolnts. | and veluntarly inthe | discussion with some Only explained the
disussion | hesitation minimum
Additianal
Skill
Group total

—
Unit 7 -
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This will also encourage them
1o make sure all members have
participated and that each
student is given roughly equal
time to talk

It is important for students

1o think about what they
learned from their peers. This
will help build confidence
among students and help them
reflect on how each of them
individually contributed to the
discussion

It would be good to discuss the
Peer Evaluation Form before
students begin their roundtable
discussion so they know

what they need to assess

Each student must choose

one member of the group to
evaluate, so you should check
everyone has chosen someong
different You can monitor and
evaluate during the discussion

Self-assessment

Students need to evaluate the
features of their participation in the
roundtable discussion. Students
can evaluate their contribution
by recalling if the moderator
needed to direct questions to them
specifically or if they independeritly
gave their point of view Students
can reflect on how fluently and
accurately they used the future
s tense and persuasive language
B to give their opinion, and on any

] vocabulary they may have used

Final Evaluation Instrument

You can use the Questionnaire
in the Evaluation Tools section
(pages 186-195) or a similar
one to evaluate the students’
discussion, You need 1o evaluate
the following:

Connected sentences and ideas
Spoke deady and fluently
Explained their point of view
Prowided relevant questions forthe

moderator.

Assessment

You can photocopy Assessment 7
on pages 175-176. You should
have students complete the
assessment individually. You

can correct and go through the
answers with the class The Answer
Key can be found on page 184

Unit 7 @*-



You can help students
evaluate their collaboration

by asking them to reflect on
the feedback they received
from their classmates and

ask them guiding questions,
such as Did the feedback give
you suggestions for ways to
improve? Did you suggest how
your partner could improve in
the feedback you gave? You
can also encourage them to
think about how well they
performed their roles in the
group

) ?

You can encourzge students
to look through their Evidence
Folder and compare how they
graded themselves in the self-
assessments at the beginning
and end of the unit to see
how they have progressed. It
i5 a good idea to encourage
students to assess Lheir
strengths and weaknesses
and write a goal to help them

improve

f}

gelff&ualuaﬁm‘e

Evalaakte Yoar Golluboration

4 With your product group, rate your group's performance during this project from
1 to 5, with 5 being the highest grade.
Product Collaberation Checklist
Hamies:

Product: Date:

1. Oner group was arganized and we warked quickhy

2. Our group was ablke 1o work without a lot of help from the teacher.

3, We gave each other constructive feedback

4. Everyone in the group had the necessary material to complete the project
5. We worked in harmony and we were respeciful 1o each other

-‘-* Evalaute Yoar Prograss .

4 Look at the work you collected in your Evidence Folder, Check your progress
throughout the unit and complete the sentences.
Durineg the unit, | colkected out of sox activities for my Evidence Foider,
Logking at my evidence, | can see that | improved
Iearmed I'm good at
Hearned | have 1o wodk maore on

Evaloate Yoar Acklavemants

4 Read the learning outcomes and evaluate yourself,
I=Verywell  2='Well 1 = With difficulty

T

| L can anahyze toxts reloted to onics and

| ethics farmation and select information

| | can understand the general sense and main
| formation

| | can discuss viewpaints in & roundtable
| dECUEs0on

Learning Outcomes Grade Reflection

whears of texts related 1o civics and ethics

4 Reflect on each leaming outcome and write a comment or suggestion.

_,..—':gﬂ_nz:} Unit 7

Self-assessmant Final Evaluation

To help students evaluate their
Progress, you can encourage
themn to look through the work
in their Evidence Portfolio. This
should include the following: a
list of pollution problems and
solutions, a completed research
guide, a persuasive essay, and a

for the roundtable discussion by
researching the information they
presented in the discussion

question card. Students should also
reflect on how well they prepared

Students should reflect on their
ability to analyze texts related to
environmental problems and discuss
their viewpoints in a roundtable
discussion You can remind them
of the problems they researched

in step 2 and the solutions they
provided in step 3. They can also
reflect on their participation in the
roundtable discussion. You can ask
students guiding questions, such as
Did you use persuasive fanguage to
give your point of view?

o 106) Unit7




Solving the
Problem

Bafore Yon Start...

Weork in groups. Look at the pictures and answer the

questions.
a ‘Where are the people in the pictures?
b What dio you think the people ane saying?

© How do you request something from the sales staff?

d. What do you do if sales staff don't help you?

Extended Readlng

Quest 2 s 91102 Fonng the Problem
ouemew .nawce on complaining about products

and services

Famillar and Gommanity Enviroement

@ The social practice of this unit |
to complain about a product.

Te do this, you will

complaints.
& make oral complaints.

Prodact Skeps

Make a mind map of product problers
and possble solution

Blake nobes on {he bes ey o sales sladl

i 1o respond 10 & complaing,

3 Bake rede cards lo prepaee Tor o
complaing role play

a Wiribe appropnate threats and respordes.

5 Write a final drafi of your role cards alier

receneng leedback

] Fode-play a complaint for your product

« listen to and analyze complaints about products.
s interpret the general meaning, main ideas, and details of

Ielirall rrgs o prodhuct
probiamms

Hobe on mesponues
froem saley siall

Role cards

Theeats and resporses
Chat comparing
Language

Peer evaluabion rewew

As the number of ways of buying
products has increased, the
number of ways of complaining
about a product or a service has
also grown. This unit looks at face-
{ to-face complaints, complaints
on websites or review sites, and
4 complaints via emall. Students
may or may not have had direct
experience with complaining,
but they will be familiar with the
reason for complaining, and they
are likely to be consumers.

Pre-evaluation

In the Before You Start section,
students will discuss different ways
of requesting products and services
They also discuss what they will do
If sales staff does not help them
Students may or may not use

fimed expressions for complaints in
different situations. By evaluating
how students use these expressions
and structures, you can see how
much support they will need

The people in the pictures are
receiving a service or buying
a product in restaurants,
cafes, and stores. The first
two pictures show people
complaining, and the last one
shows a happy customer. There
are different ways to request
products and services, and if
the staff does not help you, it
is normal to complain

The social practice of this

unit is complaining about a
product. There are a number
of set expressions for making
requests such as /| was
wondering. Customers can also
express what they will do if
they do not receive the service
they want. You can evaluate
students’ previous knowledge
of these expressions and ways
of expressing themselves
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Students may have a range

of responses to the pictures,
including comments about the
quality of the clothes. Some
key vocabulary words include
Jeans, heel, receipt, broken,
palicy, and other phrases from
the listening. You might choose
to note the useful vocabulary
on the board,

Students might have had a wide
range of experiences in relation
to sales. It might be useful for
students to reflect on their
friends’ or family's experiences
Equally, students could role-
play what they imagine those
interactions might be like. The
key focus is the language used
in complaints

Blster o ardlaralpze’complalnts’aboat ajprodact

1. What products can you see in the plctums?

. A Work in pairs. Look at the pictures and answer the questions.

2. Whiat kind of problems can you have when you buy any of those products?

E Listen £ to a young woman complaining @D Work In groups and discuss the questions.

in a store and mark (') the problems she
has with what she bought.

C Listen to the conversation again. Work in
pairs and answar the questions about the
girl's prablem.

1. What s the prodlem wath what Lsa bought?
Tot WEL 15 EROXEN.

2. What docs Lisa request from the salesperion?
SHE ASKS TO TALK TO THE MANAGER.
3. What does the manager offer Lsa?
A VOUCHER FOB PR NEET PURCHASE,
4. Why docs the store not help Lisa with
her purchase?
BECAUSE SHE EI:I_SN"I HAVE A RECEIPT.

5. How does Liza feel at the end?
AL

)

1. Have you or someone you know had a

prablem with a purchase?

Wihat did you request from the sakes staff?

. What kind of language dud you use to
request something?

4. 'What did the sales staff offer you?

5. What kind of language did they uie 1o
affer you something?

6. Was the problem resolved? If so, bow?

o

E Use the Seff-Check 1o evaluate your
discussion, Give each other feedback.

‘ Salf-Ghaok Yo =
Listen to personal experiences
[ refiected on the siuation,
(1 provided relevant details.

[0 saw similarities between my story
and thase of others.

Self-assessment

Students can consider not only
about how they felt or might

feel as a customer, but ako the
salesperson's perspective Being
able to reflect on the complete
situation will help them write
from the two perspectives in their
final Product. Students also need
to compare their experiences of
service from sales staff with the
examples they listen to in the audio
and from their classmates

Curricular Flexibility

To support weaker students, you
can discuss the content of the
pictures to help students identify
the details of the listening. It might
also be useful to go through the
questions in Actvity C and make
sure students have a clear idea of
what they need 1o listen for This
form of prediction exercise can
support students who find listering
more difficult

_,._ Unit 8




@ the infinitive form don't change

Idantify offers apd reqaosts

‘ A Weork in pairs. Read the sentences from

the listening and discuss the guestions.

1 was wandening if snmeane could heldp me

with sovmething | bought

How can | hefp you?

Can | see your receipl, plaase?

Wowid you like me 1o show you another pair?

Coudd | talk to the manager?

1 would ke fo give you a voucher for your

nexi pevchase

1. Are the phrases polite or rude? How do
o knea?

2. Which phrases were said by the customer
and which 115! thee penpke who work in the
store?

@ B Workin pairs, Identify the problems with
the products in the pictures,

(a]

With your partner, imagine if the problems
in activity B happened to you. Discuss what
asalesperson might offer you, and what
you could request from them.

D Complete the mind map Delow with the (e
ideas you discussed.

Request Solution;

Form a product palr. Combine your mind
maps of different products and the
problems that people often complain

Typically, longer expressions
such as "f was wonderdng. "
are maore polite than shorter
expressions such as “Can/."
The customer phrases are "/
was wondering..." and “Could
ftalk to_. “The others are sales
expressions

about.

Discuss what a customer might request
and what the sales statf might offer to
sobve those problems and add them

to your mind map.

E Esep yous mind map for step 2 of the produsct,

(55 o

Possible answer: Request
Can you exchange my phone
for a new one? Solution: We
can fix your screen for you

Students may need some
vocabulary that does not
appear in the Actity Book to
discuss these pictures such as
broken screen, ripped, Zipper,
remate controf car You can
discuss possible ideas for how
these problems occurred. This
will help with the following
task, and also begin to develop
ideas for the upcoming Product
step

Language Knowledge Ongoing Evaluation

Fixed expressions are used for
making requests or offenng
solutions. Students can learn these
fixed expressions and then use them
in a number of similar situations
| The expressions use different medal
verbs such as can and could for
requests and weould for offers. After
maodal verbs, we use infinitives
without to, and the modal verb and

for the subject, for example He can
B | help, | can help, etc

As students consider the different
problems that people can have
with products, they should discuss
what customers might request
and what the sales staff might
offer By evaluating the students’
use of these expressions, you can
see the level of support that they
will need in the final Froduct. At
this stage, students should not be
expected to fully know how to use
the expressions but they should be
able to see how useful they are
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The pictures show a broken
product, an angry customer, a
customer choosing an ethical
product, a negatve review,
and a troll People typically
complain in person, on the
telephone, or online

A troll is a monster that appears
in fairy tales (such as Three

Billy Goats Gruff) but is used
currently to refer to people who
are negative or aggressive online
for fun, fame, or recognition
That is picture 5. This is a term
that students might be familiar
with, but might not know the
onginal meaning.

Intarprat the general®meanteg ard detalls of complalngs

A Work in groups. Look at the pictures and answer the questions.

1. What can you see in the piciures?
2. W you or your parents need 1o complain about a product of sernce, how do you do it?

L Complaints; Complaints

Insights from cuslomers and businesses

Unfortunately, complaining now appears to be part of modern kife. Nowaday,
we buy more products tham ever before and as the number of products
increases, then logically the opporturity for complaints also increases. This
can affect businesses in a big way. All businesses want to be successiul, but a5
businesses bicome more successiul, their sates volumes increase, and so do
the oppertunities for complaints.

Customers are natoriowsly difficult to please and even the smallest mistake
with a produst can result in 2 customer complaing. Being able to address
these complaints ¢ffectively s fundamental to enhancing the customer’s
experience, 5o o be able to address complaings, it is necessary to understand
your customers and what kind of complatners they are. Here are the five most
comman types of complainers:
4 Valid complainers. Customers who have 3 very good reason to complain,
The product they bought is broken or there is something wrong.

& Pessimist complaimers, Cirstomiers who are impossible to satisfy Even if the
bussiness treats them well, exchanges the product, or refunds their meney,
they are never happy

& Different philosophies complaimers. People who like the products, bat they
dizagrese with the company's bellefe

« Competitor complainers. Companies that take advantage of small
businesses and wse bad online reviews to affiect them, Same even will make
campanies pay to g&t good online reviews.

& Troll complaimers. People wha byt become some soi of celebrity by
complaining on social networks.

Hlowever,no matter what type of complainer businesses face, they mast try to

cope with complaints as well as they can.

Tips for Dealing with Customer Complaints
give you feedback.
e 1N e neg:

it wlhout Deg

£ |myite n. i once: the problem

About the Topic

Trolling is a part of life on the
Internet so students should know
how not to let negative comments
from trolls affect them emaotionally
Trolls are typically found on

public forums, where people will
read and respond to comments
Common Sense Media has good
advice on how to deal with trolls
(https Mhwww commonsensemedia
org/eyberbullying/how-should-my-
kid-respond-to-haters-and-trolls-
onling)

Curricular Flexibility

Weaker students can make
predictions about the text based on
the title and the images related to
the text This is also an opportunity
for them to focus on their ability to
guess the meaning of words from
context, and to record words that
are new to them. More advanced
students might finich reading the
text and then talk about how

they might deal with each kind of
complaining customer

Learning to Learn

To descnbe the images, students
can use key words in the text that
can help them understand the
different types of customer being
represented

Students can read the description
of each type of customer and then
mark the words that are important
Those words are 1) broken 2) online
reviews 3) troll 4) phikesophy
5) never happy and pessimist

- 110)  Unit8




B Read the article again, and in your groups
imagine you work in a store. Make a plan
for dealing with each type of complainer,

C Wark in groups and discuss the questions.
1. Which of the fre key slements for dealing
with complaints i the most mportant?
bl 2. Wiy is i1 important for sales staff to deal
with complainis?
—d 3. Which type of complainer do you think is
the most difficult to deal with? Why?
4. Whao do you know from your friends and
farnily that is one of the fve types of
complainers?

E Divide your group into pairs. To practice
making oral complaints, role-play one of
the situations you discussed in activity D,
After a little while, switch roles.

L5 Work with a product partner, Take out
your mind map from step 1. Discuss and
agree on a product problem that you
both want to talk about.

*1 Discuss ways that sales staff could deal
with complaints about those products.

o

@ O With your group, lnok at the pictures and
answer the questions,
1. What are the custormers complaing abaut?
2. If you were the custamers, how would
you react?
3. i you wene the senice people in the
pactures, how would you react?

Make notes on the best way for sales
statf to deal with a complaint from each
type of complainer.

N Use the Self-Check to evaluate your

‘ Salf-Ghack Yas =
| Dealing with complaints
[“liidentitied ditterent problems.
[11 discussed different ways to
address those problems.
[Jirecognized the benefits of
different ways 1o address problems

The students' answers may
vary as to which tip is the most
important, and which type

of complainer is the hardest

1o deal with. In general, it is
important for sales staff to
deal with complaints because
they can damage business, and
make the expenence worse for
customers

statements. Share your lists with the class.

Students could offer a range of
answers here, deciding which
kind of complainer is the most
difficult to deal with, This
wiould help students imagine
the position of the salesperson,
which will be useful for the
final Product

m Keep your notes for step 3 of the product.

The customers are complaining
about a coffee and a haircut
The woman complaining

about the haircut might be
quite upset because it is an
emotional experience. The
service people would offer a
new coffee and try to make the
woman feel more comfortable
with the haircut

By this point, students should have
discussed and put themselves in
the place of a variety of different
complainers in different situations,
and also in the position of the sales
staff dealing with the complaints.
They should have come up with a
range of ideas for how to address
those problems, and also what the
benefits are of addressing different
customers in different ways

Self-assessment Resources

The Reader offers a range of
scenarios for different times
when complaining is appropriate,
and advice for how one should
complain to get the best result
Other than offering more relevant
vocabulary, the Reader can support
students who are struggling to
think of more situations and
solutions and offer models for
those less confident students

The Reader Answer Key can be

found on page 185
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Intarprat the|genaralmeoning, maln ldens,
and detalls of complaints

Possible answers could include
letters, emails, chat, face-
to-face, or telephone. The
immediacy of a face-to-face or
telephone conversation is more
likely to get faster results. It s
also good to make students
aware of how useful itis to
have a record of a complaint,
which is why email is a
common way to complain.

@ A Work in pairs and discuss the questions.

1. What ane the different ways for customers to complain about products?
2. Which one do you think i mane effective? Why?

B Read the emails and mark CC {customer complaint) or CR (company response).

[ee| » customersenvice@styie. com
e grvma wenight@gmail com
S Probler with order 88255

Dear Mr. Davis,

1 am writing on behalf of Mind Your House company, | am writing to inform you that we
ordered 350 fight-blue T-shirts for our employess and the ones we got are navy blue,

We deel very disappainted and owr main concenn is That aur steres open to the public in two
weeks, We would like you 1o send us the night order by the end of this week, 50 we can
distribute the undorms 1o our employees.

1 regret hawang to wiite thes, but if we do not recene the onder by the end of the week, we will
stop working with your company. | really hope you can sohe this ssue 2 soon as possible.
Thank you once moie Tor your help in this matter.

Sincerely,

Ernma Winght
If your students need ® (o emmawnghtéigmalcom
support with reading long 1= qusiomensenvice@style com
texts, then the class can be st RE: Problem with order BS255
divided into one half that . RN y
reads the customer complaint First of all, thank you for taking the time 1o explain the problem with your purchase. | would
and another that reads the like to offer our most sincere apologies
company response Students We understand your concern about the shor time you have before opening day, Our defivery
from each half can work in system incorrectly labekd your baowes, and your oegier was sent 1o the wiong address.
pairs describing the content of However, | am pleased 10 tedl you that our delvery truck leaves early lomarmow moming with
their email 350 hght-blue Fshirts, and | will personally delver your ceder tomonow siteincon.

1 look: forward 1o weorking with you in the future,

Kind regards,

John Dawes

..r"!.
o 98) Untd

Learning to Learn Language Knowledge

Students can analyze the two
emails as models for a complaint
and a suitable response. After a
formal greeting, the complaint
email opens with the reason for
writing, the details related to that
reason, and then a threat. The
company response provides some
practical sclutions before a formal
clesing. Students can consider the
purpose of each paragraph

There are a number of useful
formal expressions in the two
emails: 1 am writing on behalf of, |
am wiiting to inform you, our most
sincere apologies, | regret having
to write this, thank you once
more, | look forward to. In both
examples, the formal expressions
are used to begin and close the
emails and also to introduce
requests, offers, and threats
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The students might find it

R s e e , difficult to create role cards
e n not identi
about the emails. VIS 0 prack v Vol E"}?m they _chal ot ident f[s;d
1. I the language formal or informal? tards for the product problem you chose ifterent possible requests a
2. Instead of wiiling an email, how could the using the information you gathered in coffers. The different requests
waipeer g Complaingd? previous steps. could be: a discount or an
3. How would the language be dilferent i T
otk AR Wt Use the models on the page and the plan apology. Possible offers could
1o help you, be a discount or a free set
D Read the company response email again e Dasoiba i sy of t-shirts
and answer the questions, TC T, T

1. What did the company do at the beginning

of the ermad?

2. Why do you think they explained what Solutinn Makin a uknestion
happened with the ariginal ondec? 1 expect ot fod. | want you
To ADD & REASON FOR THE MISTAKE, I I thi does Aot happen,

3. How did they sobe the customer’s preblem? 1 vt/ wadl ot
By TO THE SUCCISTED SOLUTHON.

Use the Writing Checklist to make sure

@ E Work with your partner. Complete the your cards are complete.

role cards for Miss Wright and Mr. Davis

b imif i i
with information from the emails and Writlug Ghaokilst

your own ideas.
A complaint
Miss Wright ¥ [Be polite,
Problem: Recovin savy-suus T-sHisTs msTian ¥ Be clear and direct.
Requests: OF LIGHT BLUE. ¥ The customer describes the
1. Delver the T-shirts before the end of the week problem and make suggestions
Z ¥ The salesperson makes a sensible
3. offer.
¥ The salesperson tries to resolve the
Mir Davis pERan.
Otfers: 1, Diunvis rinsomaiy
2. E Kieep yous emaih for step 5.
3

4 Imagine that the T-shirts were not delivered
on time, and Miss Wright and Mr. Davis
are meeting. Rode-play their conversation
using the completed rode cards. Bring the
conversation 1o a conclusion.

Language Knowledge Self-assessment

Students should be aware that Students can use the Wiiting
there are phrases they can use Checklist to make sure they have
to descrbe a problem and also included everything they need in
to make suggestions. In addition their role cards. The main points
to these models, they can use to include are a description of a
the phrases on page 95 or in the problem and suggestions of what
emails When they perform their the customer wants. The role play
final role play, they will need to be card for the salesperson needs

famihar with these phrases to consider a way to resolve the

problem
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Commen problems for these
products could include
mechanical problems {bicycle,
roller blades, scooter, and
skateboard) or electrical
problems (gyroscooter). A
gyroscooter is not a very
common farm of transport,
possibly because it runs

on electricty and requires
recharging

The word threat is often used
to describe something violent
or aggressive, SO itis important
that students understand

that it can be applied to any
negative consequence to the
speaker not getting what they
want Valid threats would be
talking to a manager or making
a complaint. Any aggressive

or violent threal would not be
valid and also ineffective, The
best advice is o stay calm and
not become aggressive

Iekerpret detalls|in prodac

. A Work in pairs. Match the names of the products with the pictures,

Then discuss what type of problems these products sometimes have.

1. bicycie
2. gyrosCooter
3. roller blackes
A, scoater
5. skateboard

Listen #‘}. to a teenager complaining about * D Work in pairs. Discuss the questions and

a product. [dentify which product from the
plctures he is complaining about.

HE 15 COMPLAINING ABOUT A GYROSCOOTER,
Answer the guestions.

make notes of your answers,
. What do you think of Rogers aggressie

approach to complaining?
2. What kind ot theeats would be valid to

. What & the problem with the product? make when complaining?
TS To0 SLOW AND THE BATTERY DOESN'T 3. Wha kird of thaeats would not be valid 10
LAST FOR VERY LONG. make when camplaining?
4. What advice could you give sameane
rmaking & complaint?

o

How does Roger feel?
Hi Frus weeT.

4 Use the Self-Check 1o evaluate your
participation in the discussion.

f‘ﬁuﬂ-{inuw

Exchange information

[Ch capressed my opinons.

i adapted my opinions to the
conta

L1 took turns participating.

3. What does Roger say he will do if the
salesperson docsn't replace the scooter?
HE SAYS 10 WILL POST A BAD REVIEW OM THE

~ Yos =
COMPANY'S WEBSITE,

4. What does Rogor say he will do if

the salesperson doesn't help him?
Hi SAYS 3l WILL SUE Tl COMPANY.

W

. Wiy is Roger makeng these thicats to the

salesperson?
HE 15 UPSET THAT THE PRODUCT nnuu‘r

WORE AND HE BOESK'T ELACT A% HE SHUOLD.

Add the notes to

Trach ol your progrms

your Evidence Folder io keep

Self-assessment Curricular Flexibility

The students can use the
Selff-Check to ensure they have

Roger is making the complaint
It is impertant that students

is inappropriate for the situation
because they will decide when
threats are valid or invalid

understood the situation in which

understand that Roger's behavior

Weaker students might berefit
from discussing the questions
before listening to the dialogue
with Roger. They have already seen
different examples of complaints
They will be able to predict the
emotions of the speakers and also
how they may behave Even if
their predictions are not accurate,
thinking about the situation before
listening will help them
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A Work in pairs. Read the sentences from
the complaint and discuss which you think
s thir maost aggressive and which is the
maost effective.
1 will complain o the manager if the salesman
dioesn’t do anything.
il post a really bad review on your website i
you dion’? replace the soodder
If you dan't help me, N sue the company.

Discuss whether or not the most effective
threat was also the most aggressive threat,

¥

With your partner, think about realistic
problenys you could have with a
salesperson and discuss what you might
do in that situation.

.

Decide with your partner who wall be the
salespersan and who will be the customer.
Role-play that situation.

Imy sofry, ma‘am, but without your
receipt we can't replace your jeans,

H you don't replace them,
'l never shop heme agan!

Idartify appropriaka EhraALSs

® © Work with your partner. Decide in which
situations the threats belaw might be
appropriate.
1. Dwall speak to your manager!

i the salesperson is rude to you,
2, I'll ernad your head office.
3. Iwon't come here again.

The most aggressive sentence
i5 /'l sue the company. The
most effective is probably the
complaint to the manager
because then someone who
has direct authority will be able
1o help them

4. Il leave you a bad review online.
5. Iwon't recommend you to my nends

Share your ideas with the class. Give
reasons for your dedisions.

s} Work with your product partner,

Take out your notes on dealing with
complaints from step 2, Discuss which
sensible threats could be included in a
complaint about your product problem.
1 won't come back fo your stare if you don't
help me.

Add appropriate threats and responses 10

The threats used here are

all valid, but they will be

used in different situations
Threatening to speak to the
manager or informing the head
office is often the last resort
and therefore should be only
used for serious situations

your role cands,

Use the Self-Check to evaluate your
participation.

‘smf-ﬁlmc.k Yos =
Role-playing complaints and
solutions
i tack tums participating
[ made offers and requests
1 made sensible threats.

Students' expenences of
different problems they have
had will vary. However, it is
important that they think of
realistic problems in order to be
able to identify ways to resolve
the situation

Curricular Hexibility

When presenting students with a
maodel for their wnting, you can
vary the level of support that you
offer students depending on the
confidence they have

The greatest amount of support

| would be an email lemplate with
phrases already writien and spaces
for new ideas The least amount
of support would be giving the
= students the models here and
asking them to use features they

Curricular Hexibility

Students will have different
feelings about role plays. Some
students greatly enjoy the
opportunity to act and adopt
new roles. Other students will be
embarrassed. It is good to remind
students that a role play is not a
test of their acting skills but an
opportunity for them to feel what
15 appropriate 1o say in different
social situations

think are useful
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The students should be aware
that the woman 15 acting
inappropriately and that she &
not giving the salesperson an
opportunity to react. She also
has not explained the problem
with her new phone

A Work with a panner. Look at the canversation between a customer and
a salesperson and discuss how well the customer i complaining.

Iim Sodiry, ma"aem.
Could you give me
some more detanls? ;-

The feedback that the students
will need to provide to the
customer s that she did not
explain the problem clearly and
that she did not listen to the
salesperson. Students might
think the threat is reasonable
but certainly not without a
context The salesperson was
not given the opportunity 1o
resolve the problem or make
an offer

Fix it nowe or I'B tell your | |
manager to fire youl l

,. B ‘With your partner, use the checklist below to evaluate the conversation
in activity A between the customer and salesperson.

+ = Yos X=HNo
Customer explained the problem cleardy
Cunlonmier ntienid to the salesperson
Customer made a reasonable theeat
Salesperon tried 10 resohe the problem
Salesperson made a reasonable offer
Problem was resolved

000000

Students should use the
checklist to think of ways to
improve the conversation. They
should add an explanation of
problem and also make sure
that the salesperson has the
opportunity to make an offer

ey C With your partnes, decide how to

improve the conversation, and then Wk in your product pair, Using the

role-play it. checklist and the feedback from your
& Use the checklist 1o offer feedback to pactoke, veritea final draltclyoui il

your partner on their performance. card 1o use in the final role play.

E Keep your rols caads lorstop 6.

-0

Curricular Fexibility Self-assessment

Students will have different
feelings about role plays. Some
students greatly enjoy the
opportunity to act and adopt
new roles. Other students will be
embarrassed. It is good to remind
students that a role play is not a
test of their acting skills but an
opportunity for them to feel what
is appropniate to say in different
social situations

Students should use the checklist
to make sure that their role plays
contained all of the necessary
elements. This is particularly true
at this stage because it is the
last opportunity for students to
practice a role play before they
have to do their final role play in
the last Product stage




A Complaint Role Play
Prodact Step @

With your product partner, use the information you gathered about. o

making complaints from the previous product steps to role-play a

complaint to your greup.

| Use this evaluation form to asess your performance of the role play and

that of another pair.

Attributes

Incfuded reicvant defails

Comemunicated politely

U] strategins 1o pesintaiin Huesicy

Salt/Poar Evaloation Form
4 Write your names in the table and evaluate your role plays., &

Depending on the size of the
class, it may be possible for
students to present a role play
1o everyone However, if the
class is too big, then students
can present simultanecusly

1o their groups. You might
suggest to students that there
is a varied series of role plays
This will keep the class more

engaged.

My partruer and | Anather pair

Askieed low infnnmation aboti the: complasnt

Gawe infonmation about tho commplsnt

Used language thal wis easy 1o understand

Olfers, threats, and requests were reasonable

Waork with your partner. Discuss the other pair's performance.

complaint.

1. What differences ane there?

2, What did you do well?

3. What do you need 1o improve?

. Kew
E

n "
o your perfaimance &

o K

ack of your f

Compare your assessment of your complaint with your peer's review of your

While students watch the
role plays, they will need to
complete the Peer Evaluation
Form You may want 10 go
through this beforehand, so
students know what they
need to assess. Then once
all students have finished
presenting, they will use the
Evaluation form to assess their
own performance

When students review the

perianal mibproducts in your

performance of their group
members, encourage them

1o think about what they did
well throughout the Product
steps, not just in the final
performance. Students should
think about one or two aspects
to work on to improve their
presentations in following units.

Curricular Flexibility

Depending on the strength of the
¢lass or individual groups, you
may choose to differentiate the
amount of support students are
allowed to use while performing

{ their role-plays. Some weaker
students may wish to refer 1o their
email temnplate, their email, their
comparative chart, or simply act
out a role-play

Final Evaluation Instrument:

Interview

You can use the fnterview in the
Evaluation Tools section (pages
186-195) or a similar one

to evaluate the students’
presentations. You need to evaluate
the following: descnption of the
complaint, use of suggestions,
efforts made to solve the problem,
role-play using body language and
facial expressions, the use of
complaint expressions, and the use
of first conditional for threats.

Assessment

You can photocopy Assessment 8
on pages 177-178. You should
have students complete the
assessment individually. You

can correct and go through the
answers with the class. The Answer
Key can be found on page 184
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You can help students

reflect on and evaluate their
collaboration by reminding
them of when they have
worked as a group, for
example, o brainstorm and
share experiences, 1o create a
mind map, to discuss problems
with buying products, etc.
This will help them provide
an honest and accurate
assessment of their attitude
in the unit. Students should
reflect on how well they
listened 1o and valued their
classmates’ ideas

N | ?

> Selffevaluation

‘ Evalaakte Yoar Golluborakiomn

4 With your product partner, decide which answers reflect the way you worked
together in steps 3-5,. Then complete the last two sentences.

Product Collaberation Checklist
Hamies: and
Product: Date:
1, We tinished our product on time and we prodeced good wark, Yes Mo
2. We encouraged cach other and cooperated Yes  No
3. We each shared, listened 10, and valued each others ideas. Yes Mo

4. We were best at
5. Neat tme wo Can irpiove Ml

Evalaate Yoar Progress .

To be able to achieve this —

unit's Learning Outcomes, the
students need to understand
how to complain about a
product. You can help them
reflect on their role play, email,
and chart They also need to
interpret the general meaning,
main ideas, and details of
complaints. The final grades
can be for student use only or
can contribute 1o your grades

4 Look at the work you have collected in your Evidence Folder. Add any other work you
want to include. Check your progress throwghout the unit and answer the questions,

1. Did you tumn everything in?
2 Where did you see an improvemaent?

3. What do you need towork gn?

Evalonta Yoar Achlovemaonts

4 Look at the Peer Evaluation Form and the Review Questionnaire, Read the Product
Collaboration Checklist and evaluate yourself.
J=Vorywell  2=Well 1 = With deffsculty

Learning Outcomes Grade ietlection

| ean Bsten 10 and analyze complaints about
products

| can interprel the general meaning, main ideas,
and details of complainis

| €an make oral cormalanis

& Reflect on each learning outcome and write @ comment O suggestion in the
Refiection column,

Self-assessmant Final Evaluation

To help students evaluate their
Progress, you can encourage
them to look through the work in
their Evidence Folder This should
include the following. a mind
map, notes, a list of threats and
responses, role cards, and a chart
You can encourage them to
compare the quality of their
waork. at the beginning and end
of the unit to see how they have
improved

Students should reflect on their
ability to complain about a
product. You can remind them

of the examples from the unit
(pages 94, 98, and 100). They
can also reflect on their role-play
If they find this difficult, you can
ask students guiding questions,
such as How did the different
steps help you to do the role-play?
The grades they produce can be
compared with your grade for the
Product.
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Creating a 3
Monologue

BaFors Yoa Start... -

Students can use the pictures
to identify where the pecple
are (in a classroom, outside).

&, Whene ane thee peaple in the pictunes?
b What do you think they are saying?
€. How are the situations similas or different?

Extonded Readlng

Dramatic Monofogues
Overview: Famous examples of monelogues

The social practice of this unit is

To do this, you will

4+ analyze monologue genres.

+ plan a menologue.

4 present a monologue.

4 provide and respond to feedback,

Prodack Steps

Wark in groups. Look at the pictures and answer the questions.

. When and where have you spoken in similar situabons? '
Quiest 2 Reader, pages 103-116 Expressing Our Thoughts:

Recraatlonal and bitorary Envirommasnt

4 1o improvise a short monologue on a topic of interest,

P An Improvised Monologus

5 | Practice the monologue and check
fuenty.

4 Cizale awtdione qads.

hait and sudience cards.

Steps Activities Subproducts
y | ldentify places and themes. List of places and
| | themes
3 Creale a monclogue chan lollewing o A monologue chart

Notes on fluency

Audience cords

g | Improvise a monoiogue using monologue | Peer evaluabion review:

This unit explores the theme of
monologues. The word monologue
literally means “to speak alone "
When one person dominates a
conversation or gives a speech

to an audience, it 15 a form of
monoclogue However, monaologues
are also common in the theater
and mowies. Shakespeare's
soliloquies are famous examples,
=1 where characters reveal their inner
B thoughts to the audience

Itis a good wdea to monitor and
record what students know

about monalogues when they are
discussing the Before You Start
questions, You can make a note of
students' fluency at this stage and
ask them how cenfident they are
about speaking for an extended
length of time. You will then have
a better idea of which students will
need more suppaort as you move
through the unit

The situations are similar in
that the people are speaking
alone, but they differ in
purpose (presenting, or telling
astory). To explore students’
previous learning, you can use
the alternative images 10 these
pictures on the Class CD

The students are building
towards being able 1o deliver a
monologue which they adapt
to different audiences in an
impovised game. You could ask
students how they feel about
this Product, and what they
believe they will need to do to
achieve it

Curricular Hexibility

The final Product for this unit

is an improvised monologue
Subproducts include notes on ways
to be fluent and a Monologue
Chart They will also write and
practice giving a monologue and
create audience cards that will
provide the trigger for improvisation
of a change in style_ If the
monclogue is too challenging,
students can refer (o their
Monologue Chart
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The pictures show people
giving monologues in a class,
the theatre, and the office
Students mark the last two
pictures. You might want to
ask what the students are
doing in each audio (playing an
improvisation game) You can
tell them that this is a model of
the final product that they are
working towards

The audio is an introduction to
the game so that the students
know how to play in the

final Product. They know the
audience from the audience
cards and they speak for one
minute

Ty

e

& Listen {7 te the monologues and mark () the comesponding picture.

@ B Listen again and mark () the theme and

audience of each monologue.
Monologue Theme 1 2

A I dhary b

A deleciive slony o

Monologue Audience 1

An audicnoe at a play o

A Triend al work v

A monologue is when

one person dominates a
conversation or gives a
speech to an audience It is
characterized by someone
speaking alone. The situation
and the audience change the
content and language of the
monologue. The rules of the
game illustrate this

€ Work in pairs. Discuss the questions.

1. How do the people delivering the
monologue know what type of audience
thiry are addressing

2. How lang do they have 1o lalk?

3. Why are they doing this activity?

4. How would you leel doing the same
activity?

D Work with your pariner. Discuss the
guestions and make notes in your notcbook.
1. Whit 5 a monologue?
2. What are the charactenstics of a monologue?
3. How does the situation affect it?

For step 1, students should
brainstorm as many themes
and places as possible, This
will give them more choices
for situations and themes in
Activity |

4. How does the audience affect n?
5. How does the language change?

’r'dl%} Unit

E With your partner, number the rules of
the game in order.

ﬁ%‘ﬁ%‘.‘ }}#5 RS
i Ak

IELTE
2 Decide who goes first.
4 Give your monalogue to the chosen
audience,
1_ Prepare a monakague on a topic of
mgrest.
3 Select an audience card at random
5 Stk to the time limit.

.
H
=

-

K
N
"
N
&
"
"
.
&

.
N
N
"

!

Fassssmamsnannmnmrnehnnt

!

Form a product group, Make a list of
possible themes for a monologue. Use
ideas from the list for indpiration.

= - List of Themes for a Monologue

* GHing a motvationa

Think ef the different places you might
hear a monalogue, Make a list,

Keep your lisis for itep 2 of the product,

Rasources Self-assessment

The Reader can be used by
students to learn more about
monologues. You could look at
the similarities and differences
between the different types of
monologues presented. You could
ask students to find examples of
famous monologues from movies
or speeches. Finally, students can
think of times when they have
given a monclogue in their own
language. The Reader Answer Key
can be found on page 185

Have students think about how
well they identified different
situations in 2 monologue. This

is important because students
will play their own monologue
game at the end of the unit and
select their own situations and
purposes. Students should find as
many examples of monologues as
possible as they go through the
unit
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that have the same meaning.

sidewalk = apariment = panis » wk!r:l
vacation « bathroom = movie = stom |

Definition
1. 7 a place wheve people ol things

3. b clathed you wedr on yous kg

A v raasal ports chines

5. b Terae gpent vy from home relasng

B the spars mwcwrmnrnmmlr
7. o rosgen with a sink and a tellet

&, b maoving imades that tell a story

H With your partner, read an excerpt from
thee US monolegue and decde how it
would change in UK English,

“The man was thers on the sidewall. He
was standing on the cormear, néat 1o the
mowie theater, He wore a lang overcoat
with pants and old, dirty sneakers. His eyes
were foed an the second-floor apanment
across the streel. |t was above the store, He
knew someane was in there. Suddenly, he
saw a shadow move acress the bathroom
window:. That was his sagn. He slowdy
walked 10 the deoor®

4 Take turns reading the excerpt using US
and UK words.

G In the monologues in Track 19, Jane is from the UK and Mike is from the US.  (ie—
Wark with your partner and discuss how you can tell the difference.

4 Listen again and complete the table with the different UK and US vocabulary

2. v a place wheve peogle Ineo, wually with ane floor

Students may know some or all
of these words but they might
not be aware which are used
in the US and which in the UK
You can point out the US and
UK vocabulary they use to help
them know where Jane and
Mike corne from.

us uK
STORE SHO#
APARTMENT FLAT
PANTS TROUSERS
ENLAKLRS TRANIRS
VACATION HOLIDAY
SIDEWALK PAVEMENT
A THEOMNM TOIET .
MOVIE FILM

@ Work with your partner. Think about the
kind of day you had yesterday and describe
it to your partner using UK or US English.

After completing the table, you
can explain that native speakers
will only use the US or the UK
version, although they will
understand both. One version
is not better than another

Unkt g @F-

The UK/US differences seen here
are some of the more common
instances However, it will be useful
to point out that there are many
more words that are different in
each country. You could advise
students to make a note of these
when they appear and keep a UK/
S glessary. You can stress that in
exams it is important to recognize
= both forms but only to use one

@ form or the other when writing

‘You should emphasize that it
is better to use one form or
the other, but not mix them

up. You could hold a follow-up
conversation aboul Spanish
and ask if they know of any
differences in Spanish around
the world

Language Knowledge Ongoing Evaluation

The first step of the Product is an
important one because in addition
to laying the foundation for later
stages, it also checks that students
understand the variety of situations
and purposes monologues are
used for Therefore, it might be
useful to monitor students as they
make decisions. You might want
o question the choice of any
theme that would not work for a
particular situation

- ] and speaking
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Before they read, you can help
students make predictions by
asking them what they can see
in the pictures and what the
people are doing or talking
about

Idenkify AIFF

o | dosconded the sieps of this e escape fior a kst teme and
o, Fom Wen o, in nr letheds footstegs, altemgting o
N moton what wes lost in space. ... | would have stopped,

Students could point to specific
examples in each monologue
that help match the
monologues to the definitions
For example: The front of the
prince’s castle. (Expositional)
Well, | must say, Algernon,

that I think _ (Corwersational) /
descended the steps of this fire
escape. (Soliloguy) See Learning
to Learn below

i potarsuetd by something. . | psiss e lighied window of
shop whane perfume s soid. The window i filed with pleces
cciored glans, Yiny transpasent bottles in delicate colors, ke
of a shatterad rainbow. Then al at onca my sister bowches
shoulder. | tum arotnd and look into her eyes. Oh, Laura,

1 tried 10 keave: you behind me, but | am micee faithful than |
Phak (ke Moo o by o swirs ¥ b

-
=y |2
-:u

Beauty and the Beast
ACT ONE, Seena 1
-=| Tha kronf of the prince’s castie. Larpe wooden door and balcony:

== PRINCE appears on haicony.
Mausmuror: Onca upan a time, in the middle of Franca, a handsoma prnce

o,

== lived in 2 castle full of beautiful things. But this prince was not happy.

=™ Infact, he was a cruel man who took maney from his peopla,

_'__: {OLD WOMAN appears and walks fo door of casthe.) One night, there

=g  Wasalemble sigm.

= Py acapind Fom B FadSnd tary tae by Gabrole. Sumans Narbt do Vilonose. 1143
I_._' b LR e -

- ?:' )

x Laew Bracenani: Well, | must =ay, Algernon, that | thank it & high time
that Mr. Runbury made up his mind whather he was going 1o e
of die. This shilly-shallying with the question is sbsurd. Noe do Lin
any way approve of the modern sympathy with inalids. | consider
it madhid, liness of any kind & hardly a thing to be encouraged in
othars, Health is the primary duty of kife. | am always tefling that Lo
your poof uncle, but he never seems 1o take much notice . . as far
a5 any improvement in his ailment goes. Well, Algernon, of course
If you are obliged 1o be beside the bedside of Mr. Bunbury, | have
nothang mofe 1o Sy,

mmwmmwmrﬁm 1
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Manologues can take many
different forms. Soliloguies could
be tragic or comic depending on
the play, but they all involve the
speaker sharing his or her thoughts
with the audience and not with
the other characters. Similarly,
monologues can be used in this
way in movies, where technigues
such as voiceovers can show a
character's thoughts, set the scene,
or move the storyline forward

There are many websites dedicated
to discussing different types of
monologues and their purposes
The reference hitps ffwww
litcharts comv/literary-devices-and-
termsfsolilogquy gives a detailed
account of how soliloquies are
used, with plenty of examples both
from Shakespeare and other, more
modern authors. You can suggest
to students that they visit this site
to learn more about the topic

When students read the

fragments, you can draw attention
to the skill of scanning, Students
should already be familiar with this
technigue. You can emphasize that
to be able to match the fragments
to the definitions, itis not
necessary 1o read, or know, every
word in the texts It is useful to
have students look for the words,
phrases, or punctuation that tell
thern what type of monologue itis
(see Activity B)
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l B With your partnes, analyze the main ideas
of each fragment. Identify why the people
are speaking.

4 Match the monologue types with the
fragments,

— An expasitional monolague desonibes The
place and the people i the scere.

___ A conversational monologue gives the
speaker’s point of view on a topic to
another characte:,

___ Asoliloquy reveals the speakers inner
tharughts 1o the audeence, No ather
charac e can haar

@ © With your partner, analyze the features

of each monologue and answer the

questions.

1. Which monologue uses cofloquial or
camersational language?

2. Which ones use the first person singular?

3. Which ones address the audsence dictly?

4, In which monologues does the speaker

fpress personal teelings?

E With your partner, complete the
monologue chart below for the fragments
you liked best,

4 Work in groups. Share your monologue
chart with another pair that chose the
same monglogue.

The people in each monologue
are speaking for different
reasons, and the reasons match
the type of monoclogue they
are giving. Tom is explaining
his inner feelings for his sister
{soliloquy), the narrator is
explaining the setting of the
story (expositional), and Lady
Bracknell is explaining her paint
of view (corversational).

Monologue Chart
Type of
maonologue
Topic
Purpose ity ?)
Genre/Tone (ebraenastic, Tuivy, ebi)

The answers are:
1. Monologue 2
2. Monologues 1 and 3
3. Monologues 1 and 2
4 Monologues 1 and 3

@ D with your partner, decide which genre of

monologue best fits the fragments.
1. Dramatic (serious ideas and themes)
2. Comic (funny tone and ideash
3. Intenor finner thoughts)
Par]  Find imare solilomuies onling on wavichats

xi Lomiiteriry-Givices-and be maioliomy,

Work with your product group. Have
each member choose a different place
and theme from step 1 to write a
monalogue about.

Complete a monologue chart for your
monologue and compare them in your
group.

n Keep your Monalogue Chart for step 3 of the
product.

To eam mare about monclogues go 1o your
Reader. page 103-118.

Unkt g @F-

You can support the students
1o see that the group members
have each understood the
monologue they analyzed and
can compare them with the
others. Students may need help
with the purpose (in 1 to reveal
inner thoughts of Tom, in 2 to
sel the scene, in 3 to complain)
Students can point to specific
examples of language in their
monologues

Curricular Hexibility

Ongoing Evaluation

The students make notes for the
Product based on what they have
learned about different genres

of monologue and how they can
apply the features to the theme
and situation they chose. As this
will form the basis of the rest of
their Product, you might consider
evaluating their understanding at
this stage . If students are planning
i a3 monologue genre or theme that

B does not fit their situation, it is

81 better to highlight it now

Students may find it difficult

to identify the different
elements of the monologues

In particular, distinguishing
between type and genre may be
challenging Type is the function
of the monologue. Genre is the
style. You can have dramatic
conversational monologues or
comic conversational monologues
Interior monologues cannot be
conversational

Unit 9 .,._



Students should have the
opportunity 1o guess what
the story is and say what is
happening in each picture
before listening 1o the
monclogue, You can also
ask them what storyboards
are used for. (A sequence of
pictures that previsualizes a
maovie or animation.)

Plar ard pre GEla w0 R0l

@ A Listen §% 1o the expositional manologue and number the storyhoard in order.

Students should be able to
identify this monologue as
Monologue 2 on page 108
They should know that this is
an expositional monologue.
You can elicit the features of
this monologue from them—
it explains the place and the
pecple in a scene. It makes the
listener want to know what
happens next because the
prince is cursed and we want
to know how the curse lifts

B Work with a partner. Based on your
knowledge of the types of monslogues,
discuss what type you think this is. Make
sufe to explain your reasons.

4 ‘Work in pairs. Discuss how the moneologue
malkes listeners want to know what
happons next. Give reasons.

This expositional monologue
describes the beginning of
Beauty and the Beast. The
students should be familiar
with the end of the story but
you may want 1o review the
events with them.

It uses dramatic language o

@ € Work in pairs. Discuss the questions.

1. Does this expositional monclogue describe
the beginning os the end of this popular
faury tale?

2. Hoeey does this fairy tabe end?

4 Work in groups. Share your ideas for the
end of this fairy tale and improvise telling
an expositional monologue.

make it more interesting, 4 Work in your group. Think of another
~F reason 1o use this type of monologue,
1t describes charactors ..:; Look for examples of mevie monclogues onling
in a magical setting. on vl lmuie orgloeptspeedhes himl

~
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Curricular Fexibility

The monologue students listen
toon this page is relatively easy
to understand. You could give
groups or stronger students

the opportunity to write similar
expositional monologues that set
the scene for other well-known
stories. You can tell them to wrile
them as If they were voiceovers for
movies. They could read examples
out loud and have the other
students guess the story

The webpage referenced on
page 110 contains hundreds of
examples of movie monclogues
Some of these are inspiring,
some funny, and some maoving
Very often it is necessary to hear
a monologue in the context of
the rest of the maovie in order to

forward. However, many can be
read or watched as stand-alone

pieces. You may want to choose
one or two for class

understand how it moves the plot

Rasources
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D Analyze the monologue and make notes in the char, &
-1-'?_-! el N —
Ohnice upon a time, in the middle of France, a handsome prince lived in a castle full *i

of beautiful things. But this prince was not happy. In fact, he was a cruel man who took
moncy from his people.

One night, there was a terrible storm. Saddenly, there was a knock on the castle door,
When the prince answered, he saw an obd woman. She wanted to shelter from the storm
and offered the prince a rose as a gift.

However, the prinee did not like the old woman’s appearance, so be wold ber 1o go
away. At this mament, the old woman changed into a beautiful enchantress,

The prince was very sorry, but it was too late. The enchaniress knew he was a cruel
Bl and seifish man who only caned about appearances and mongy. As a punishment, she

tirncd the prnce info o lermlying beast.

She also put aspell on the castle and all who Bved there, That spell sill exiss today... I

You could ask students what
they remember about Beauty
and the Beast before they
read the script. You may also
direct students to the Glossary
to check the meaning of

any words they don't know
Students will by now be
farniliar with this kind of chart
and you can check that they
have organized their notes in
the correct sections as a class

Expositional monalogue &
Setting Tt sionie oF FRANCE, A CASTLE
Background
[ﬂf&fﬂlﬁﬂﬂ Characters THE PRINCE, THE OLD WOMAN, ENCHANTRESS
Events T PRINCE CATS TURKLD INTO A BeasT, Tue
ENCHANTRESS FUT A SPELL OH THE CASTLE.
Situation now THE SPELL STILL EXISTS TODAY.

o E Work with your partner, Identify which
popular falry tale is represented in the
picture. Use the chart to identify what
elements would be described in an
expositional monologue for this fairy tale.

& Work with your partner and improvise an
expositional monclogue introducing the
fairy tale.

Once upon a ume, thero was a beautful
princess and a very wicked queen
N

unins (1 1o

The sections {Background
information, Setting,
Characters, Events) are the
main elements that the
narrator needs to explain
Sitwation now sets up how the
story continues

The picture is of the seven
dwarves with Snow White
Again, this should be a famiiliar
story for the students, so they
will be able to improvise a
monologue

Curricular Hexibility Ongoing Evaluation

The students are improvising an
expaositional monologue from a
very familiar story. This has two
effects. First, by improvising at this
early stage, students will feel more
{ comfortable in their final product
Second, they get experience
improvising a story that they will
be confident explaining

This is a good opportunity 1o provide
students with feedback and let them
know what they need to improve. In
the final Product, the students will
be assessed on the organization of
their monologue, their fluency, and
their consideration of their audience
It could be useful to remind students
the rules of the game (1 minute,
adapting monologue 1o audience,
fluency) so that they can practice
now
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You might like to write
Auency on the board and elicit
what it means. The typical
meaning is the ability to
express ideas easily. The fillers
and punctuation might lead
students to think this text s
not fluent It does not matter
at this stage; you can ask the
same question again after they
have heard the monologue
The answers to the other
questions will vary

Practice Financy in morologaas

' A Work in pairs and discuss the questions.

1. What does it mean 10 be fluent ina
language?

2, "What is more impartant: fluency or accuracy?

3. What advice would you give to someans
who was just starting 1o speak Englsh?

C With your partner, make notes on the
four tips mentioned in the monologue for
speaking fluently,

1. PRACTICE IN FEOMY OF THE MIREDR,

B With your partner, read the monologue
and discuss whether you think it is good
advice.

Fuency? | think._. | sometimes think it &
chifficult 1o spoak fhaently: You knew ..
speaking quickly without pausng or
stopping all the time. But__ e, good

It's a good idea to have
students call out the first tip
and you write it on the board
using the imperative: Practice in
front of the mirror In this way,
students will know what to do
for the rest of the tips

speakers... good speakers... well, they

9ot thedr message acnoss smoathly |
sometimes—you won't befieve this—
sometimes practe Spanith in front of

the mirree, It helps make.., it helps me feel
miore confident. by last Spanish teacher
gave ma some good adeco., What was it?
Oh yes.. speak Spanish whenever you get
the chance. | wouldn't.. | mean, | couldn’t
speak Spanish at all three years ago. Now
poople say F'm quite fuentl. Ampweay.. f
yeul ade leaenmng Englah, remember to be
chear.. very chear.. about what yous want
to communicate and don't worry about

Students can now reflect

on other ways (apart from
fluency) that they can improve
their English. The dialogue
suggests using cognates, or
waords similar in English and
Spanish. This is an opportunity
to suggest useful study
technigues

mistakes Then you will sound more natural

’.ll;é} Unit 8

o SPEAK THE LANCUAGE WHENEVER ¥OU
GET_THE CHANCE,

. B VERY CLEAR ABOUT WHAT YOU
WANT TO COMMUNICATE.

. Dox'T WORRY ABOUT MISTAKES.

@ D With your pariner, imagine you are going
1o give a monologue to offer advice 1o
new speakers of Engluh, Disouss what
other advice you would include.

*I think we should tell tham to
notice the wards that are similar in
english and Spanish.

Language Knowledge

‘fou can expand on the point

of this class by holding a short
discussion on fluency versus
accuracy. It's good to remind
students that both are important,
but that the first prionity is effective
communication To communicate
effectively, speakers need 10 show
some level of fluency. Students
should understand that all of the
techniques used in this class can
help achieve that goal

Curricular Flexibility

enough for some students, then

students to delver a monclogue.
While this will be challenging
because it is improvised, you
can provide scaffolding by
brainstorming different advice

begin

If the expositional monclogue for
the fairy tale was not challenging

instead of imagining a monclogue
giving students advice, you can ask

for their monologues before they

e 126) Unit9




Listen §7 10 a part of the monalogue

on page 112 and mark the parts of the

sentence where the speaker pauses.

1. | think | sometimes think it is difficelt 10
speak Misely,

2. You know speaking qusckly without
pausing of stopping all the time.

3. But good speakers good speakers well,
they get their message across smoothly,

& Wark in pairs. Discuss why the speaker
pauses and how it affects communication.

@ F Now listen 7} to two examples from the

maonologue and discuss with your partner

which words have more emphasis and why.

1. My last Spanash teacher gave me some
good advice_. Whal was it? Ch yes._.
speak Spanich whenever you get the
chance.

2. | wauldn't... | mean, | couldn't speak
Spanish at all threa years ago.

H Work in groups. Discuss different
techniques for being fluent and make a
checklist of ways 1o check your fluency
during a monologue,

L= ]
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You might consider letting
students mark the pauses
before listening, using the
transcript on page 112, Then
they can listen and check

their answers. When they

have done this, you can ask
questions: Do the pauses affect
communication? (No.) Why

do we pause when we speak?
(Because we are thinking about
what to say next )

G Now listen | 1o the complete monologue
and discuss the questions with your partner.
1. Is the tone of the monclogue conversational
of dramatic?
2, What is the function of words ke arr
and wall?
. How fluent & the monologue?
. What could the spraker do 1o be maon
fluent?

b

Wark with your product group, Take
out your menologue chart from step 2.
Practice your monalogue and ask your
group members to use the checklist to
monitar your fluency.

Provide feedback to your group members
on the fluency of their monologues.

Make notes on ways you could
improve your monologue in the final
prisentation.

n Eep yous noles for slep 5 of e podul
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Students may find it difficult
to think of ideas for the
checklist Things to check for
fluency include repetition, use
of pauses but not stops, and
organization of thoughts.

You can employ a similar
technique for this actvity by
allowing students to make
educated guesses about which
words will be emphasized
before listening to check

The monologue is
conversational The function

of words like err and well is to
allow the speaker time to think
The monclogue is fluent
despite it containing hesitation
To be more fluent, the speaker
could avoid repeating ideas

When practicing their monologues,
students can make adjustments
wherever and whenaver it is
necessary. Some students will

be more fluent than others so
they will need varying degrees

of support You can suggest that
students make their monologues
shorter and encourage them to
change their scripts and read from
8 them. Stronger students can make
B more improvisations or changes to

Curricular Hexibility

Self-assessment

The students can use the Rubric
on page 8 to assess themselves
and each other on therr speaking
skills. You can tell them to focus on
the pronunciation section of the
rubric. Students can compare their
speaking abilities to earlier units
and assess their progress. You can
remind them that both fluency and
accuracy are important, butin this
lesson the focus is on fluency

It's a good idea to monitor
students as they are practicing
their monologues in groups. You
can provide on-the-spot feedback
regarding their fluency and use
of the technigues recognized

and analyzed in class You can
also evaluate how students’ oral
confidence develops as they
practice their monclogues

Ongoing Evaluation
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It's a good idea to go through
this rubric with students
Alternatively, you could divide
the class into groups to focus
on and discuss each area, and
then share ideas You can ask
students what the missing
category of the rubric is
{audience),

Aralpza tppasof andlance

A Work in groups. Look at the rubsic and answer the questions.
1. Does it include all of the apects of manokgues you have studied?

2. What do you think is missing?

Monologue rubric

Theme and
Organization

Excellent (3)
Togee addressed in
detail with very clear
onganization
Excelent range
h and extremady clear

You can draw attention to
which type of monologue was
used with which audience and
ask if the style was appropnate
Guide them into focusing on
appropriateness of audience
when they complete the rubric

communicatian, wath
appropnate e

Wide range of emphas
Pauses and Emphasis and ellecive use ol
pauses

Adapt Monologue
1o Audience

You could brainstorm ideas for
different monologue types and
audiences with the class. You
could draw a two-column table
on the board for students’
ideas Students can then
choose from these ideas for
their audience cards.

—

Good (2)

Mostly chear sirucium
and main points o topic
addewed

Good range of
vocabulary and elfective
Lommunication

Some emphasis and one
oF bwo pauses

Meeds work (1)

Unchear erganization of
topic and kack of purpass

Inappeopriate of
incoherent language;
Etile vocabulary range

Little emphianis and no
wse of pavses

B Listen §% to 2 monologue told in two ‘D Listen to the two monologues again and
grade them out of 10 for each category.

different ways. Match the monologues to
the audience cards,

0

Monologue: Dramatic nasration
Audience: People watching a play
Tip: Remember 1o emphasize mose
impartant words

Monalogue: Conversational
Audience: Frend

Tip: Remember 1o use words (ke err
and well when you are thinking,

€ Work in pairs. Complete the last section
of the rubric in activity A with proper
descriptions in every column for a speaker
to adapt a monolegue to their audience,

-{l’;;) Unit 8

Monologue theme 1 2
Theme and onganization

Language
Paises ard emphasis
Autence

Wiork in your product group. Brainstorm
different possible avdiences for each
members monalogue,

Create avdience cards like the cxamples
in activity 8 that each group member can
use 1o improvise a monologue adapted

1o that audience.

Ecep your sudience cands for step S of the

product.

Language Knowledge Ongoing Evaluation

While the majority of this unit
has focused on organization and
fluency, this could be a good

time to review the importance of
language in their monologues
You can draw attention to the
language section in the rubric and
talk about aspects of the language
that are important for their topics
Do you have a good range of
vocabulary? Is your monologue in
the past, present or future? etc

The audience cards are a key
component for the final stage

of the Product, which the
improvisation depends on. It would
be good to evaluate the students’
cards to ensure their monologue
types and audiences make sense,
and that giving a short monologue
15 achievable. You can encourage
students to make adjustments to
their cards and think about how
they could apply them to their
monologues
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An Improvised Monologue

Prodack Skep 5

to that audience,

Gl With your product group, take out your audience cards from your Evidence (e
Folder, shutfle them, and put them facedown in a pile.

‘ SalfiPear Evalaaklon Form .

4 Write the names of your group members in the table. Evaluate your presentation
with Yes, Sometimes, or No.

Depending on the size of the
class, students may be able to
improwvise their monologues
first for their Product group
and then for the class. You will

1] Use this evaluation form 1o assess your performance and that of your group.

M Take out your monelogue charts. Set a time limit for each group member.
Consider the ideas in your notes on how to improve your monologue.

Y Take turns selecting an audience card and improvising a monologue adapted

i Attributes
| Fluency
I

'Lmnhmwmwwm

Names Me

Language

i Audience

Told a memorable monalogue
and content | Avganized content into an appropriate charl

| Adapted the monciogue to the audence |

1. What differences ane thare?
2. What did you do well?
3. What do you need 1o Improve?

Waork with your group. Write a brief review of the performance of each group
member, Compare your assessments with each other,

Discuss your answers 1o the questionnaine with your group, Give each other
feedback on how to improve your performance.

§ s subprodaci in oy
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need enough time to evaluate
the monclogues using the
Rubric As students listen 1o the
monologues, they should note
the strong points or things that
need work to use later for the
SelfiPeer Evaluation Form

It's a good idea to remind
students of all the subproduct
steps before completing the
SelfiPeer Evaluation Form. They
can think about the content

of their monologues, the
organization, and the fluency
technigues they used

You should once again remind
students to think about their
performance throughout

the whole unit and how that
affected the final performance
They should be constructive
and positive in their feedback
towards each other

Self-assessment

Students can use the rubric on
page 114 to reflect on their
performances with their group and
give themselves a grade. They have
already assessed their participation
and monitored what they included
in their monologues in the Seffy
Peer Evaluation Form, 5o here they
should focus maore on the overall
effectiveness of the monologue

= You can monitor to make sure that
B groups agree on the grades they

Bl | give each other

Final Evaluation Instrument:

Rubric

You can use the Rubric In

the Evaluation Tools section

(pages 186-195) or a similar

one to evaluate the students’
presentations. You need to evaluate
the following

* Theme and Organization
* Language

* Stress and Tone

* Audience

Assessment

‘You can photocopy Assessment 9
on pages 179-180. You should
have students complete the
assessment individually. You

can correct and go through the
answers with the class. The Answer
Key can be found on page 184
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If you remind students of their
collaborative work, you can
help them provide honest

and accurate assessment

of their attitude in the unit
Examples of collaborative
work in this unit include
brainstorming situations and
themes for a monclogue,
practicing the monolegue with
fillers and emphasis, creating
audience cards, and playing a
monclogue game

To achieve this unit's Leaming
Outcomes, the students

need to analyze different
monclogues in order to plan
and present monologues
themselves Students should
refer to the Self-Check boxes

in the unit and their evaluation
of an improvised monologue in
the final Product The grades in
this section can be for students
orlly or your grades as well

Selffev

¥

’,#

alaatior

Evalaakte Yoar Golluboraklon

4 With your product group, dedde which answers reflect the way you worked
together. Then complete sentences 4 and 5.

Product Collaboration Chiecklist
Teams:
Product: Date:
1, We prepamd cach step and we produced good work, Yog
2, We paid attention fa each other and waited for our furn Yos
3. We gave each other constructive feedback and helped each ather. Yo

4, The best part of our work was
5. Neat (e, we CAn mpeove al

Evaloats Yoar Progress .

A Look at the work you have collected in your Evidence Folder. Add any other
work you want to indude. Check your progress throughout the unit and
answer the questions.

1. Dnd you turn evengthing in?

EFF

2, Where did you see an improvement?
3. What do you need to waork an?

Evalaate Yoar Acklovements

A Read the learning outcomes and evaluate yourself,
I=Verywell  2.='Well 1 = With defficulty
[ | Grade |

Learning Outcomes Reflection

| can anadyag MonologuE Qennes.

| | can plan a manclogue
| gan present a monciogus

| can prowide and respond fo feedback

& Reflect on each learning outcome and write a comment of suggestion in the
Reflection column.

o {116) units

Self-assessmant Final Evaluation

To help students with the Seff-
them to consider the attitudes
Evidence Foider The work in the
Evidence Folder should include
the following: notes on themes,

and topic, a Monologue Chart,

audience cards

assessment, you should encourage

they showed during the unit and
the work they contributed to the

notes on fluency, notes on genre

feedback after a presentation, and

Students should reflect on how
they revised, planned, and
presented monologues. You can
remind them of the examples from
the unit {pages 106, 108, 109,
110, 111, 112, 113, and 114) and
those in the Reader. They should
also reflect on the different forms
of monologue and their purpose
Students can use the feedback
they gave and received in the final
Product, and compare their grades
with your grade for the Product
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How It Works

Bafors Yon Stark... L

Work in groups. Look and describe the pictures.

Amswer the questions.

a. Whal do these inventions all have in common?

b. What i thes purpose?
€. How do they work?

Extonded Roadlng

Quest Reader 2, pages 117-128 {4 Up, Up, and Away!
Overviews: A historical account of the men who invented

the hot-air balloon

Acaficmlc and Edacational Envirommaent

The social practice of this unit is

& to paraphrase information to explain how a machine works

To do this, you will

& gelect and analyze materals.

4 read and understand information.
& write information,

& edit teats,

Prodact Stops

The pictures show a satellite
navigation device (Sat Nav),

a gyroscooter or hoverboard,
and a game console. Sat Navs
tell you how to get somewhere
by using a GPS system that
calculates your position by
using information from three
or more satellites. Gyroscooters
are used to travel. You tilt your
body forward and the board
advances. Game consoles

are used for entertainment
and work by using highly
specialized computers which
react to buttons and physical
movements. To explore
students’ previous learning, you
can use the alternative images

| P An Infographic

Steps Activities
1 Analyze mischines or devices and choose
one 1o reasearch
2 Choose a machine or a device (rom your
Int and creale a lact file

Think abosi how yous machine or device
L] weorks and ifustrate he process

4 Desorive the process of the mackine o
dee you chowe

Create and edil an infographic using your
5 ilairations aral the index cands.

Explain how the machine or device you
[} chose works wing the infograghic as
reference

Infpemation about a

device

Subproducts

machine or device
Fact fide of a machine o

Images thal show howe
a machine o device
ot

Cards with dexcriplion
of 3 process
Infographic descriting
how @ machene o
device works

Peer reew

1o these pictures on the
Class CD

To help students understand
the final Product, you can
explain that an infographic uses
images and text 10 present
complex information in clear
and concise way. You can get
students to think about how
the fact files, images, and
descriptions of a process will be
used in the final product

About the Topic Curricular Hexibility

This unit explores how different
machines work. Simple machines,
such as the wheel and axle and
the lever were put together to
create compound machines,
{ such as the bicycle. Today, we
have all types of machines, even
8 robots. This website explains the
history of technology. https//
Www pastemagazine com/
articles/2014/06/infographic-

The Before You Start section gels
students to identify different types
of machines and discuss what

they are used for and how they
wiork. You may consider having
students write down the ideas

they discuss to use in step 1 of the
Product. Questions b and ¢ allow
you to evaluate students’ use of
the passive voice to talk about how
things work. You can identify what
students already know and make a
note of common errors

The Product for this unit is an
infographic. The main supporting
subproducts are a fact file, images,
and a description of a process

You may group students according
to their interests, so they agree on
a machine to create an infographic
for. Alternatively, you may want 1o
group students according to their
learning preference so they can
assist one another in the Product
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Activity A provides a model

of an infographic of drones
Students may think the pictures
are important because they
attract the reader’s attention,
or that the text is important
because it gives specific details
about drones. These types

of informative posters are
found on the internet and in
magazines

You may consider getting
students to work in pairs or
small groups to make notes of
what they already know about
drones and what information
they think they will find out

in the text. Some students
may even own a drone and
can explain more about them
Students can predict what they
think drones will be used for in
the future

materinls that show the oparation of a machine

1. What type of ted is it?

@ A Work in pairs, Look at the poster and answer the guestions.

2. What do you think & mom important—the pictues of the teat?

3., Where can you find this type of text?

4, What i s purpose?
5. What do you think the text s about?

Flight controler
and battery

DRONES

A quadcopter drone is a semple aenal
wehicle thal is controlled remobedy from
the ground, They come in diferent

R

sizes, shapes, and functions. These Amator under

functions. can be something as simple as each propeler :

to take a picture er a5 complicaled as Speed Controller
military operations of weather analysis.

First, the radia The sgnal is recened Each motor has an ESC Each molor mows its
cantroler sands by the light controlier When the ESC recelves correspending propadlern

a signial o the and it sends commands Its commands. it changes || The drone (s meved by the
fleght controller, toi the appropriate ESC. the speed of the malor, propedlers

TR

When the drone B adivated,

To avoid the drone spinning

To mowe the drone lorward, the speed
of the back propallers is increased, To
mewve the drone I the right, the speed

the propeliers furn and push | out of confrol, two propeders
the air down. As a reaction, turn clockstse, and two turn
the drone is pushed up. counterclockaise.

of the propellers on the left is increased.

’{"E} Unit 10

About the Topic Curricular Flexibility

An infographic is a visual
representation of information that
uses elements such a5 iImages,
texts, charts, and processes
Infographics present complex
information quickly and clearly. If
you want to find more infographics
that describe how machines
work, there are many internet
sites with a wealth of resources,
such as hitps/thenextweb. com/
del/2013/10/16/10-ways-use-
infographics/

Depending on your students’
learning preferences and abilities,
you may consider dividing the
reading into segments and assign
one student in each group 1o read
and summarize the information
they learned. Alternatively, you
could write the sections in the text
on different strips of paper and
have students work in groups 1o
order the information into three
groups How Drones Work, Parts
of a Drone, and What Drones Are.
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B Waork in pairs. Deduce the meaning of the
words in the box by using the information
from the poster. Discuss your ideas with
YOUr partner.

flight controlier = battery = ESC
propeller « radio conteoller » antenna

I o ched your anvwars, go to the Gigsary on
pagey 178-143,

@ C with your partner, analyze the poster and

discuss the questions,

1. Wheo is the intended audience of the
pevsdnr? Hevw can you 1ell?

2. Why do you think there are pictures on the
poster? What would happen if theee was
just text?

3. Which picture in the poster is the biggest?
Why? Where fs 7 What do you think is the
reason (or this?

4, What 2o you thok is the purpose of the
red amrows and of the blus amows?

D With your partner, disouss and agree on a
list of characteristics an infographic should
have. Use the infographic on page 11810
give examples, Share your list with the class.

- Eerp yaur notes in your Evdence Foldey &

referersce and to keep track af yoar progress.

& Use the Seff-Check to evaluate your
participation in activity D.

‘_mmw Yos =

Analyze an infagraphic

Jl determined the purpose and
intended audsence.

U evaluated textual organization.

Il anafyzed the use of graphic
materials.

E Work in groups. Discuss what you know
about drones. Use the questions asa
guide.

1. Hinee you sver Seen somesni using &
drona?
2, What do you think drones are used for

apart from the uses mentioned?

Students can deduce the
meaning of the words from
the context of the poster Itis
a good idea to get students

1o write their own definitions
and then compare them to the
definitions in the Glossary

3. Where do you think it s good to use a
drone and where do you think it is bad?

4, Do you think drones are useful? Why or
wity not?

5. Which machines do you think are useful to
society?

In your group, agree on the most

interesting machine and the most useful

machine from the anes mentioned in

question number 5, Write down the

machines you decide on.

-

Form a product group with people from
different groups from activity €. Share
the machines you decided on in your
previous group with your new group.

With your group, choose one of the
machines to research and then make an
infographic for it.

n Ressarch your maching Tor step 2,

T beamn mare about the present pasiive, go to
the Grammar RBeference an pages 135

The audience of the poster

is teens or adults because
younger audiences would
probably have illustrations
instead of photos. The pictures
illustrate the information and
attract the reader's attention
The biggest picture is the drone
to allow space for labels. The
red arrows indicate a process
and the blue arrows indicate
mosement

Unit 10 (119 ) sy

Self-assessment

You might let students complete the
Seff-assessment, and reflect on the
answers they gave 1o the questions
in activity A on page 118 and
actvity D here You can ask them

to look through the notes about

the characteristics of an infographic
in their Evidence Folder Students
can work in pairs to discuss how
infographics may change depending
| on the intended audience

Ongoing Evaluation

Students make a mind map for
different machines or devices and
their uses. When evaluating their
work, iLis a good idea to make
sure they have included a variety
of machines and have described
their uses. You can record student
examples of the passive voice so
it is possible to see how students
progress through the unit

Unit 10 .,._



Before students read the text,
you can have them work in
pairs or small groups, and
discuss how they think each
of the objects in the pictures
work. Then, as they read,
students can check their ideas
and say if they were right or
wrong. Students should pay
attention to the words in green
and work out the meaning
from context

You can encourage students
to talk about simple machines
that are easy to describe. You
can record examples of their
use of the passive voice to
identify what errors students
make in order 1o suggest
specific practice tasks to help
thern improve and to see how
they progress through the unit

nformation

Rine works

el A Read the descriptions of how different machines or deviees work.

Match the descriptions o the images.

The object & pulled down very fast by gravity,
Wihen ths rvenlion opens, Ube air iessls e

force of gravity and the object falls siowdy,

E The boat’s fesitle skt & filled with air from a big
fan. Tha boat & ifted by the fosce that escapas
throagh the sides. That is when & starts foating

=} ) The tarce f your weight is stored as energy in
the spring of this imention. As the enecgy &
releasad quickly, you can ga higher.

Y i‘-..

& Work in pairs and discuss how the machines or devices work.
1. What creates the energy used by the jumping stilts?
2. Wham i this enargy stored 7
3. What s e relationship belween your weight and Lhis enewgy?
4, What is the relationship between this energy and the spring?
5, ¥Whal language i ued 1o describe these lwo diflfeent ekatiomslygn?

B With your partner, read the text and take

®c With your partner, choote a machine and

notes on how cell phones work. Then close
your books and explain to your partner
hiow they work using your cwn words,

How da cell phones work?

Cell phones comvert people’s volces inde an decirical
signial wiwn they make a phone call. That dectrical
sagnal is transrmiftled a5 rodio waves and then
converted imlo sound again by the other phone
trvolved. Compact antennas im cell phones send o
sagnal in & short range. Cell phane networks enchle
pecple bo talk no matter how far they

e frorm each other.
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describe how it works to your partner. Use
the previous activities a3 a model, Ask him
or her 1o guess the machine you described,

4 Use the Speaking Rubric on page B to
evaluate your description of the operation
of @ machine and write your scores below.
My partner’s score: My score:

D Work in pairs. Look at the previous

activities and discuss the questions,

1. What o more important i the bexd:
the wsers of the device, or the devices
themiehes?

2. What do you notice about bow the verbs
change when the user is not mentaned ?

3. How does the emphasis change in those
senlences?

Language Knowledge

In activity D, students should identify
the features of the passive voice

The passive voice 15 used when

the focus of the sentence is on the
action, rather than the person or
object that performs the action
Cormnmon ermors made by students
are omitling the awsliary verb in
passive sentences, for example, “It
(is) made in Germany" and using the
base form of the verb instead of the
past partiaple, *It is use as energy. "
Students should refer 1o a list of
regular and iregular verbs

Curricular Flexibility

Some students will find the
concept of the passive voice
easier to understand than others
You can support learners visually
by drawing a spring thatis
compressed (storing energy) and
another that is extended (releasing
energy). Picture A shows that
energy is stored in the spring
Picture B shows that energy s
released. In both cases, the energy
1s not performing the action, The
energy is receiving the action




1. What imventions do the pactumes show?

B e L p—

Imventions We Need How!

I 2017, v 360 millon tond '
of papor were thrown sy, 7
Paper waste must stop!
PeemiPaper will soke that
ol PesiniPapet s
fully-erasable, eusable paper. It s made of a thin,
flraible plastic You can write on PeemPapsr of iee i
wath your computer printer. When Uhe information
on th papir ren't needéd aryrnane, you can erase it
Iy & special scanner, The PermMape & teady for

A Look at the pictures and answer the questions. i

reue again and again ant stain|

fact files.

Materials: Trus, ruixsLe pasmc

@ B Read the blog entries and complete the

m

Reason for product: Too MUcH PAPER WASTE

Usas: PRINT 0N THE SAME PAPER AGAIN AND AGAIN

Materials: CoTron asn sEnsors

m

Reason for product: Proeu’s cosrort Liviis

Uses: SPORTS PLAYIRS AND FAMILIES

What it is: ADUSTABLE TEMPERATURE CLOTHES

Raad aed aederstand Ieformation

2. If they are created, how will they change people’s bwes?
ﬂﬂi_?l THE ECCBLOG

0 sy

Years aga, our buikdings were heated by
fireplaces and cooled with. g
open windows, Todoy,

energy-suciing heating

and cocling sl an

e, But they don’l meet

everyone’s combort levals. W nesd b replace.
them with CoaliHot Clothes—woarable heating
and codiing systems. The cothes are made of
cotton, and body temperatuee (s monitorsd with
sermon. If your body gets 100 hot o cold, dathing
tempuatires. are adjusted. This system (2 great
for atfietes, but famiies all sound the weorld can
enjoy thisr benefits toa,

€ Work in pairs. Answer the questions.
1. How is information erased from

PermPaper?
By usiNG A SPECIAL SCANNER,

You can encourage students to
think about how the products
will help both people and the
environment. For example,
PermPaper will help the
environment because fewer
trees will be cut down 1o make
paper, and Cool/Hot Clothes
will reduce energy consumption
because people won't need

1o use central heating or air
conditioning systems

2. How wall we benefit from PermPaper?
Wi Wikl THROW AWAY LESE PAPER.

3. How will we benefit fram CoolHet Clothes?

EVERVONE WILL BE COMFORTABLE.

Prodact Stap &

[+] Work in product groups. Share the
infarmation you researched about the
machine you chose,

I Create a fact file for your machine using
the fact files in activity B as a model. Add
more information about your machine.

‘4 You can go to ww howatulhwerks com to

e ke mone about the operation of difenent
mmeachines and devices.

ﬂ Ewep your fact file for step 3 of the peoduct
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To support students, you may
consider dividing the work
between them so that one
student completes the fact file
for PermPaper and the other
student completes the fact file
for Cool/Hot clothes. Then they
can exchange fact files and
check each other's work

There are many Internet sites with
a wealth of resources that students
can use to research inventions,
including howstuffworks.com

You can also encourage them

| to use infographics, which will

| help them getideas for possible
designs for their final product. If
students describe a machine or
device that they own, they can

= use the user guide or manual, to

B find out the components, features,

B | charactenistics, and how it works

Students choose a machine and
research information to complete
a fact file. When evaluating

their work, you can check the
information is written in their cwn
words, instead of copying from
research You can also evaluate
their use of the passive voice
When assessing language, you may
consider two aspects: accuracy and
if the correct voice was used

Curricular Hexibility

Depending on the students’
abilities, you can have students
assign tasks within their group

for doing research. For example,
one student can research why

the product was made, another
student can research the matenals
used, and so on. Alternatively,
students can create their own fact
files then exchange them with a
partner to check spelling, grammar,
and punctuation
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Interprat plotaras lllastrating a process

Itis a good idea 1o have
students waork in pairs and

A ik i irs. Look he pict id th i,
describe what they can see in AN POS. ODR A T pICTIES ANC AnpeaC 1T LB Ons

the pictures, as this will give
themn some ideas as to how
hot-air balloons work

Before students listen to the
text, you can ask them to skim
through the sentences and
match them to the pictures
This will help them predict
what information they will
hear in the listening and help
them identify the process
descnibed. Consider asking
students to discuss what they
think an ervelope is, and then
listen to check ther ieas (the
ervelope i the fabric part of
the balloon)

@ B Listen § to a conversation about how

To support students as

they describe how a hot-air
balloon works, you can adapt
the task to the level of the
student. Stronger students
can rephrase the sentences
from the listening to describe
the process, whereas weaker
students can use the sentences
directly from the listening (as
long as they are in the correct
order),

’r':“?) Unit 10

1. How dho you think hot-air balloons work?

2. Would you ever nde in a hot-air baBeon? Why or why not?

(8

0

hot-air balloons work and number the
plctures in order,

Listen again and match the pictures to the

the description of the process.

2 The burners are turned on, and the air in
the ervetope & heated up. The balleon is
feleased.

4 The cool air makes the balloon heavier
50 it descends

3 Avent is opened. Hot air is released, and
ool air goes inlo the halloon

1 The emvelope of the balloon is filled with
air by a fan.

€ Work in pairs, Think about what you
learned and discuss the questions,
1. Do you think hot-as=r balloons are an
irmpartant imvention?
2. Do yow thank preople s1ill use hot-air ballkoons?
3. What are the possible uses of a hot-air
balloon?

ﬁ" Taz bearn imare aboul hiel-ali balloois, go 1o the
bl Aeacier, pages 117-128,

(3)

~ @ D Work in pairs. Look at the pictures from

activity A and take turns describing how
the hot-air balloon works.
The balloon & filted with air by a fan. Then

& Think about your description and answer

the questions.

1. Wias it easy 1o describa the process? Why or
why net?

2. How did the pictures help you while
describing the process?

3. What special featus are there in the pictures
o help someone explin the process?

|4 Work in product groups. Take out your
fact file for your machine. Together write
a short description for how your machine
works, Use the process for the hot-air
balloon as a model.

'8 Draw pictures on cards for the infographic
10 llustrate how your chosen maching of
device works. You can also uwse pictures
from from magazines, product manuals
and neswspapers of the internet.

T4 Make notes on the back of the cards
about what each picture represents.

u Keep yous piclue cards Tor vlep d of the podal.

Rasources Ongoing Evaluation

The Reader can be used by
students to research more about
the invention of hot-air balloons
Students can make notes as they
read, and create a timeline to show
the events in chronological order
The events can be connected with
arrows 1o give students an idea
of what they can include in their
infographics to show the history
or background information of a
machine The Reader Answer Key
can be found on page 185

When evaluating students, it is

a good idea to assess how well
students work together It is
important for them to listen to
each other respectfully and for each
member to contribute to group
work. Itis also a good idea to check
that the steps students wrote are

in chronological order and that the
illustrations or cut-outs they use

are relevant to the step they are
describing
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B audio again, pausing after each

Dascriba tha operation ofla mackine

Students can practice

A Read the sentences fram Track 25 in
activity B and number them in the correct
arder,

2 _When the balioon is inflated, the busners
are turmed on.

4 Then hot air is released and cool ar
goes in

_3_The balloon is released after that.

5o, first, the envelope & filled with air

b & fan

_5_ Fanally, it sinks.

@ . identify the words in the sentences that
helped you understand the order,

B Weork in pairs. Look at the pictures and
answer the questions.
1. How often do you ride a bike?
2. How does a bike work?
3. What are the different steps in the process
of ridng a bike?

The Structure
of the Bike

Backwhee!  Pedal Chain

€ Lonk at the pictures again, Use some of (e

the words from the box to describe the
process of riding a hike.

when = then = finally = after that}
first = next = while i

Firet 7ou ot on e ceat Thane

4 Work in pairs, Describe the steps of the
PrOCESs 10 YOUur partner,

4 Use the Seif-Check to evaluate your
participation,

:‘sun‘-{;hmﬂe

Understand a process

LIiidentified the masn ideas

i rdered and linked ideas

L used my notes to describe a process.

Yas =

D Work in pairs. Reflect on your
performance in the previous activity and
answer the question,

1. What language dad you use 1o cxplain
yorer ideas?

2. How did you explan the onder of the
process?

Unit 10 @3‘_._-

sequencers by thinking of

an everyday activity, such

as coming to school. This

will be the last event in the
sequence. Then, in pairs or
small groups, students can
think of six activities they

do before coming to school
Once students have completed
their lists, the two groups can
compare their answers, wrte
the events in the order they
do them, and use sequencing
words to describe the events

Possible answer: First, you
sit on the seat Then you take
hold of the handlebars. MNext,
you push down on the pedals,
which pull the chain. After
that, the chain pulls the back
wheel, Finally, you are mowing
While you're moving, you
should maintain balance

Language Knowledge

Sequence words are used to
describe the order of events or a
process. If students find it difficult
to understand the order of events
in activity A, you can draw their
attention to the words once, then,
affter that, so first, and finally, and
ask them to order the events and
draw arrows to link the sequencing
waords in the form of a flow chart
= Alternatively, you could play the

B | sentence

Curricular Hexibility

To give students extra practice
using sequencers, you can refer
them to the Reader and ask them
to write the events in chronological
order if they haven't already done
so. Then, you can encourage them
ta match the sequencing words

to the different stages, and write
a summary of the text using the
sequencing words. After that,
students can work with a partner
to compare and check their work

Self-assessmeant

Students should assess themselves
on their ability to order and link
ideas in a process. Students

can identify the key ideas in

a process by deciding if each

step is necessary to understand
how something works. It is akso
important for students to reflect
on the order of a process and their
correct use of sequencers
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The paragraphs in the
infographic are written in

a specific order and use
sequencing words to link the
ideas. You may consider giving
students the paragraphs on
strips of paper to put into

the correct order You can
encourage them to look at the
sequencing words to identify
the process.

Read apd anderstand’informatlion

A Read the infographic describing how elevators work. Match the
paragraphs to the pictures.

How Elevators Work

'mmmmhmmm

at tha other and of the ropa goes the opposite
direction. This weight balances the elevator and
malkoes it oasier to pall.

You can assign extension
activities to students who finish
quickly. Fast finishers can use
the website on page 124 to
research how elevators work,
and create a guiz to test their
peers. Students can exchange
their quiz questions with
another student or group of
students and, depending on
time, answer the questions in

class or for homework

@ B Work with a partner. Read the infographic
again, then close your book and explain
the process of using an elevator in your
own words,

& Swap roles and listen to your partner
explain the infographic.

& Discuss with your partner how easy it was
1o understand the prooess without the
pictures.

Fa] To know mure aboul how elevaton work, you

x4 iy wisin [ S i Lo usv-su-slevaton e,

_..@ Unit 10

C Read the infographic again and answer
the questions.
1. What is the purpose of the first paragraph?
Tor PROVIDE EACKGROUND INFORMATION

2. How 15 the first paragraph different from
the others? BECAUSE IT 5 AN INTRODUCTION,
HOT A STEP N THLPROCESS.

3. Why are the paragraphs arranged in
that ceder?

Brcalnt THAT 15 GROTR OF THE PROCESS,

& Work in pairs. Compare your answer to the
quastions.

Curricular Fexibility

Rasources

For mixed-ability classes, you

may consider assigning extension
activities to stronger students. For
example students can label the
different parts of an elevator The
text talks about a pulley wheel
and metal counterweights, so you
can ask students to research these
different parts to find out how
they work. You may even consider
asking them to create a mind map
or infegraphic to teach or show
the rest of the class

Students can use the webpage
on page 124 to find out more
about how elevators work, This is
an excellent resource as it shows
students the information in the
form of an infographic, providing
them with another model of an
effective infographic so they can
decide which characteristics they
would like in their Product
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page 124 and discuss the questions.

1. What 1ype of language s used?

2. Whal o ils puipose?

3. Whal other texiual features can you see?

4 [Read the Writing Checklist and decide if
the infographic includes each point,

Writing Ghacklist

The process of a maching

" Includes a clear ftle.

¥ Starts with a brief introduction,

' [Each paragraph presents a different
process step i the comect arder

¥ Uses reflatively short, simple
santences.

¥ Uses proper language 1o describe a
|Process.

B Look at the graphic organizer used to
plan the infographic on page 124. Work
wilth your partner to complete the steps
im the process.

(P Tile: Flevater

Write Information to describa kow a macking works

A Wark in pairs. Look at the infographic on ‘

In your product groups, take out your
proevious subproducts. Complete a
graphic organizer like the example to
plan your infographic.

Wirite each part of the process on a

separate card. Use the information in the
graphic organizer 1o develop your ideas.

Wiark with another product group.
Exchange your cards and check each
other’s work. Make sure the other group's
process includes all the points in the
Wiriting Checklist,

Use the Writing Rubric on page 8 to
evaluate their work and write your seores
below.

Other group’s scom;
My groun's score;

Write a final draft of your progess.

Kedp your index cards for step 5 of the product,

Students can identify the

use of the passive voice and
sequencers in the infographic
on page 124, Students

should write down examples
of language to justify their
answers. The textual features
includle titles, headings, words
in bold, numbers, pictures,
captions, labelled diagrams, and
SO On

5y
(:‘.) Dnuwdhm.ﬁhﬂz ratd box that traweh up and down a buling
|

Students should check

their writing for spelling,
punctuation, and grammar
mistakes before creating

final drafts on index cards. If
students focus on different
elernents (such as sequencing
words and the use of passive
voice), they can collectively edit
their notes. Then each student
can write up their paragraph
on an index card.

(3 Stegs in the process:

@Eﬂdu&'hpﬂm
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Graphic organizers help
students visualize and organize
information to structure their
writing. The graphic organizer
in activity B encourages
students to consider the
elements they need to include
in their writing as well as help
them plan each section

Before students begin writing, they
can review the Witing Checklist
and identify the elements they
need to include: a clear title, a
brief introduction that gives a
description of the device, different
paragraphs for different process
steps, sequencing words, and
visuals. To help them practice
wriling, you can encourage them
=1 to write and edit a draft before

e they create their index cards

When evaluating students’ writing,
it is a good idea to make sure that
they have included an illustration
or cut-out for each step of the
process and that every step is
written on a separate index card.
When students work with another
group, they could mix up their
index cards so that the other group
needs to order them correctly.

This helps them identify if they
have included sequencers and the
elements of a process correctly

Unit 10 _.,._



Greataland edlt ar Infographlc

If students find this difficult,
you can help them consider

& A workin pairs, Think of the posters € Work in groups. Compare your answers,
which DOSIEF_S they see O_n the you see on the street. Think of their Drscuss why color and images are important
street h}’ asklr‘:g them guldlr‘:g characteristics and discuss what makes whien presenting and lparning new
questions, such as What is you look at them and wiy, information.
the purpose of bilfboard and Prodact Stop

advertisements? (To catch =@ B Read the banes and mark (/) the [ Work in product groups. Think of the
people’s attention as they walk Statenients yoiL Einicare s information that you just read, Then fook

3 t the inf i 118 and 124
or drive past) Do they usually a il o i

include 2 fot of text? Whyfwhy F Py peRLolhe 1. What makes an inf

i aphic easy to
not? (No, they are more visual b tyotd o e A
because people walk past 2. What does an infographic need 1o be
them quickly) How well do eye-catching?

3. What colors do you think ane best for an
infegraphic?

4. What is the best way 1o amange the
pictures and the text?

they convey their message
through visuals?

|4 Take out your previous subproducts.
Assemble your cands wath pictures and
your cards with the parts of the process
and create your infographic. Make sure
i s ety 1o inchude the details from your graphic
percen] more |y io organizer from step 4.

b rvincl
'Y Analyze your infographic in your group.

A, 1 with color

(Y Give each other feedback on the pictures

— N - and descriptions of the process in your
] . pevuyga b infographic.
i | the it the
il “.-II LZ 1, i 14 Edit your infographic together and get it
NN TR RTRER ready for the final presentation.

Itis a good idea to encourage
students to justify their opinion
by giving examples. To help
students understand the
answers, you can explain that
images are processed 60,000
times faster than text and

| n Keep your infographic for the Lt step of the
product.

Souin bt Burkeon e somier e s bebngf nlegrs b .
therefore, posters that include R = i

Images are easier to interpret
and are more likely to be read

’r',:'la_i} Unit 10

Rasources Ongoing Evaluation

If you need designs for Students should decide what
infographics, then Pinterest has information to include in their
lots of examples of infographics infographics and analyze the

that people have produced (hitps./f infographics on pages 118 and
www pinterest com mx/mashable/ 124 for important information
infographics/). You could print You can assess how well students
out examples of infographics, and have represented the information
display them in the classroom through use of visuals, graphs,

It is a good idea to remind students timelines, and charts. It is a good
of the infographics they have idea to evaluate students on their
seen throughout the unit and use of sequencers, and make sure
encourage them to think of which they have written the steps in
ones they like best and why chrenological order

.-._ Unit 10




Prodack Step 8

of the group is going to present.

questions they may have,

LY Work in product groups. Decide what part of the infographic each member

4 SalfPaer BEvalaanklon Forme
—
& Mark () each aspect of the checklist that was covered in the presentation

Infographic for the Operation of a Machine or Device

Once students decide which
element of the infographic to
present, you can gie them
some time to practice their

i} Take wurns presenting the infographic to the rest of the dass. Answer any ([ e—————————

& Use the evaluation form to assess your product and that of anather group,

My group Anather group

{ r
| Waas theee an introduction 1o the
|r'u-:l1|n:'n| device?

| Was the pacaphrased Information
| clear and easy to foliow?

| Was 11 easy 1o understand how thee
!nut,luurmh?
|

| Wrs e infoxjrapliic. aliracive ami
| wilbwaitien?

review of your presentation,
1, What differences ace there?

1t} With your group, write a short review of the other group's performance.

14 Compare your assessment of your infographiec presentation with your peers’

2. What did you do well?

3. What do you noed 1o improve?

Keep the eview of yous perfosia

track of your prodres

i Evicfere Portiolio 1o kesp

Unit 10 Qz:!'__.-

presentations in groups.
Encourage them to think about
the following presentation tips:
1. Make eye contact when
speaking. 2. Don't read from

a script. 3. Speak slowly and
clearly. 4. Support others in
your group. 5. Don't interrupt

Depending on the size of the
class, it may be possible for
students to present to the
entire class. If the class is too
big for individual presentations,
then students can present
simultaneously to their groups
However, It i necessary 10
evaluate each student using
the Anecdotal Record so

make sure that not toc many
students are presenting at one
time. While students listen to
the presentations, you can
encourage them to make notes
in their Peer Evaluation Form

Self-assessment

As a group, students need to make
sure they include sequencers and
ideally the passive voice to describe
the process and how the machine
works, and visuals to make the

{ infographic eye-catching and
interesting. Students can evaluate
how well each member of the
group presents the information
They can give their peers feedback
= and then compare how they

e improved when they presented to
the rest of the class

Final Evaluation Instrument:

Anecdotal Record

You can use the Anecdotal Record
in the Evalusation Tools section
{pages 186-195) or a similar

one to evaluate the students’
presentations

You need to include the following:

« Description of the presentation
+ Observations
+ Suggestions/Actions

Assessment

You can photocopy Assessment

10 on pages 181-182. You

should have students complete

the assessment individually. You
can correct and go through the
answers with the class. The Answer
Key can be found on page 184

Unit 10 @*-



Seltfevalaatior

If you remind students of their
collaborative work, you can

he|p them prowde honest and . Bvalaatn Yoar Golluboration

accurate assessment of their A With your product group, grade each aspect to reflect on the way you worked
teamwork in the unit. Examples 1ogether. Then complete the table.

of collaborative work in this ey ) 2 = somctmes | = Hover

unitinclude creating 3 mind
map, fact IIle‘S, index cards, : We contributied with uselul iduas ! | Aapocts that need impeovement

and finally, their infographic | We nespected everybody’s opinions |

They should consider how they [ We Lok turms talking

took turns when speaking | We finished our prodct on fime | Hiow 10 do better et time

and presenting and how they | We helped each other when needed. | | i
helped their peers. Students | We worked well with ather group members

should identify an aspect they ol

would like to improve and how

'Eh!!‘}‘ ¢an do that Evalauke Yoar Progress .

& Assess your progress throughout the unit and answer the questions,
1. Did you collect all the suggested evidence?
2. Which actrity was harder for you to achiewe?
3. Which activity was easier?
4, What were your strengths?
5. What were your challenges?

=il Evalaate Youor Achlevements

4 Read the learning outcomes and evaluate yourself.
3= Verywell 2 = Well 1 = With difficulty

Learning Outcomes | Grade Reflection

To be able to achieve this |
| can select and analyze matenals

unit's Learning Outcomes,

the students need to reflect | | can readt and undersiand information
on how they selected and |
analyzed materials, and Yican e Indoemartion.

understood information
such as the infographics
and dESCriDBOﬂS of devices 4 Reflect on each learning outcome and write 2 comment or suggestion.
They also nead to reflect on

their writing and their use of
sequencers to connect ideas

Self-assessmant Final Evaluation

| | ean edit texts

— 28] UnI10

To help students evaluate their Students reflect on their ability
progress, you can encourage 1o analyze matenals, read and

themn to look through the work in understand information, write

their Evidence Folder This should infarmation, and edit texts. You can
include the following. a mind map, rerind them that they analyzed

a fact file, images that illustrate two infographics on pages 118

how a machine or device words, and 124 and ask them how these
and index cards with descnptions helped inform their own infographic
of a process. You can encourage Students should also reflect on how
students to compare their work editing their writing helped them

at the beginning and end of the improve their final drafts and how
unit and give themselves marks for much of theirwriting used language
completing all the subproducts from the unit

o 142 Unit10




became
begin
break
bring
build
buy
catch
choose
come
cosl
do
drink
drive
ealt
fall
feel
fight
find
fy
forget
gel
give
20
arow
have
hear
hit
keep

know

Past simple

wasiwere
became

began
broke

brought
built
bought
caught
chose
came
aost
did
drank
drove
ale

fell

felt
fought
found
Hew
forgot
got
gave
went
grew
had
heard
hit
kept

knew

Past
participle

been
become
begun
broken
brought
built
bought
caught
chosen
come
cost
done
drunk
driven
eaten
fallen
felt
fought
found
Hown
forgotten
gotlen
given
gone/been
Zrown
had
heard
hit

kept

known

leave
lose
make
meet
pay
put
read /rid/
ride
run
sy
see
sell
send
sing
sit
sleep
speak
spend
steal
swim
take
tell
think
throw
understand
wake
wWear
win

write

Past
simple
left

lost
macde
met
paid
put
read fred/
rade
ran

said
saw
sold
sent
sang
sal
slept
spoke
spent
stale
swanm
took
told
thought
threw
understood
woke
wore
WO

wrote

Past
participle
left

lost

made
met

paid

put

read fred/
ridden
run

said

seen

sold

senlt

sung

sat

slept
spoken
spent
stolen
swum
taken
told
thought
thrown
understood
woken
WOrn

Won

written

Irregular Verbs

W3 —
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Consonant Sounds

Short Yowels

f=/ at accident
fef egq every
[1f in did
fof odd off
fu/ put book
Iaf us sun
Jif very baby
s/ ago balloon

Long Yowels

fa:f
fitf
fl 3. f
fouf

fu/

Diphthongs

ferf
far/
forf
faf
fou/
fau/
f1af
feaf
fuaf
jata/

faua/

arm
eat
sir

you

. 141;, Phonemic Chart

car

me

her
horse
blue

/bf bad
fd/ day
fds/ just
/1] fine
fal go
fhf happy
{if yes
'kf cat
1/ leg
fm/ me
Inf not
fnf nng
fpl pet
fxf read
s/ sit
11 she
ftf ten
o/ hetter
N/ chip
fvf view
fwf we
fzf Z00
fal pleasure
f8/ this
/e thin
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Present Simple

Use
* We use the present simple tense to indicate:
1. Something is a regular, habitual activity,
He feels really depressed every time he
looks in the mirror.
2. A permanent situation.
My friends always make jokes about my
arms and legs.

Form
¢ The form only changes in the third person
singular,

Affirmative and Negative

We look at the photos.

You don't look at the photos
They

He

looks at the photos

ihe doesn't look at the photos.
Questions
|
do e
you go on
h
Where i) Saturday
he night?
does she
it
Past Simple
Use

* We use the past simple tense to indicate:
1. An action that is now finished.
! had a chemistry exam,
Form

* The form of the past simple is the same for all
subjects.

1. The normal rule is to add -ed to the base
form of the verb.
wait-waited

2. We add -d to the base form of verbs ending
ine
arrive-arrived

3. We remove the y and add -ied to the base
form of verbs ending in a consonant + y.
cry-cried

4, We double the consonant and add -ed to
verbs ending in a single vowel + consonant.
stop-stopped

5. There are many cormmon irregular verbs
(see table on page 143).

Present Perfect Simple

Use
* We use the present perfect simple to describe:
1. An activity that started in the past and
continues to the present.
We have afways had a great refationship.
2. Actions that happened recently and have an
affect now.
I've dane really well in my exams this year,
3. Actions that happened at an indefinite time
in the past.
Agatha Henderson has returned from an
extended vacation.

Form
» We form the present perfect with the auxiliary
havethas + past participle.

Affirmative and Negative

|
6 have (I've/You've/
Y Jwerverr hey've)
We :
They Have not (haven't) | always had a great
™ relationship.
: has (Hes/She'sts)
She
it has not (hasn't)

Grammar Reference 145 Ir.'-



Grammar Referenrce

Questions
|
Have o
you
they been worried?
he
Has she
it
Short Answers
Yes, | have
Have you been
k No, | have not
worried? g
(haven't).
Yes, she has,
Has she been worried? | No, she has not
(hasn't).

Modals of Suggestion: Should

* Should is used to give advice and to make
recommendations,

You should telf them what jokes you are not
happy to hear.

Try to Make Suggestions

Use

* \We use try + -ing to encourage someone to
do something new without knowing what the
outcome will be.

Try talking to a personal trainer,

Past Continuous

Use

* We use the past continuous tense to indicate
longer actions in the past. It indicates actions
or activities that have duration.
Fifteen-year-ofd Julie Parks was walking her
dog

Form

* We form the past continuous tense with the
auxiliary was/were + the present participle.

— @ Grammar Reference

Affirmative and Negative

|
was
He
was not
She (wasn't)
It walking.
We were
You were not
They {weren't)

Past Simple vs Past Continuous

Use
* We use the past simple tense to indicate a
shorter action or event that happened at the
sarmne time as a longer action (past continuous);
1. We often introduce clauses in past
continuous tense with while,
While { was speaking to her, tears were
forming in her eyes.
While | was studying in China, I met a girl
named Mei.
2. We often introduce clauses in past simple
tense with when.
{ was walking to her house one day when |
saw a store that sofd umbrellas.

When she saw me, she looked shocked.

Adverbs of Frequency
Use
» We use adverbs of frequency to indicate
how often we do things or how often things
happen. Adverbs of frequency include: always,
usually, often, sometimes, rarely, never.
¢ The position of adverbs of frequency is
different for regular verbs or the verb to be.
1. They go before regular varbs.
They often start using first names as soon
as they first meet someone.
They always shake hands and say heflo.



2. They go after the verb to be.
New Zealanders are usually very easy to get
o KNow.
People are always warm and welcoming.

Past Perfect Simple

Use

» We use the past perfect to indicate something
that happened before another event
in the past
{ had just finished changing when they
announced it was my turn.

Form
¢ We form the past perfect with the awxiliary
had + past participle.

Affirmative and Negative

[ had('d) -
h
He/Sheft had not i’.“’“?d et
WeYowThey | (hadn‘t) i
Questions
| .
Had he/she/it SRa
firnes?
welyou/they

Narrative Tenses

Use

* We use the past simple, past continuous, and
past perfect tenses to narrate past events.
These tenses are sometimes combined to show
how different events in the past relate to each
other. Depending on which tenses are used,
we can describe past actions in various ways.

* We use the past simple to describe completed
past actions. Thase can be one after the other.

[ threw the hall at him and sat on the floor,
» We use the past continuous to talk about:

1. Past actions in progress or continuous
background actions

Grammar Reference

{was walking through the woods.

2. To describe continuous past actions
happening at the same time.
While Charfie was training, | was working
on my art piece.

Note

* We can use the past continuous with the
past simple to show how a shorter action
interrupted or took place at the same time as a
longer action.

{was watching him play when | suddenly had
a thought,

* We use the past perfect to describe a
completed action that happened before
another action in the past,

When | finally managed to get the ball off
him, Charfie had already scored eight times.

Note

* Narrative tenses can be used with when,
while, and after to help describe the order of
events.

Imperatives
* We use the imperative for;
1. rules.
2. warnings
3. instructions.
4, recipes.
Form

Affirmative

Secure your home and learn local evacuation
routes.

Negative

Do not use maiches or lighters, in case of leaking
natural gas pipes.
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Modals of obligation

» We can use the modal auxiliary verbs have to,
don't have to, must, and mustn't to express
obligation.

Use

* We use must to show that the obligation is a
personal obligation
You mustn't go outside.
Once the tornado has started you must look
for refuge in underground sheifters

* We use have to to show that the obligation is
external, e.g., alaw or a rule.
You have to stay informed.

* \We use don't have to to show that something
is possible, but it's not mandatory.

You don’t have to go to an official shelter,

Reported Speech

Use

= We use reported speech to tell another person
what someone said.

& We usually move the verb in the reported
clause ‘one tense back’ if the reporting verb is
in the past tense, e.g,, said, told.

Note: We often use say and tell as reporting
verbs.

¢ The verb in the indirect clause usually moves
one tense back.

Say + (that)
He said (that) he was just thankful that there
hadn't been any alligators in the water!

Tell + person (that)
He told us that he and his mother fived on the
first floor.

s 148  Grammar Reference

Direct

Reported

Present Simple
“| live on the first
floor with my
mather.”

Present
Continuous

“The water is rising
all around my
apartment.”

Past Simple
| learned to swim
when | 'was six.”

Past Simple

He told us that he and his
mother lived on the first
floor.

Past

Continuous

His friend told Brandon
that the water was rising
all around his apartment.

Past Perfect

Brandon said that he had
learned to swim when
he was six.

Comparatives
Use

* We use as + adjectiveiverb + as to show that
the things compared are not equal in some way.

e The order of the things compared is opposite
to the one used in comparisons with
comparative adjectives,

Sam is not as confident as Paul.

* We use more with all adjectives with more

than one syllable

Paul is more confident than Sam.

Future Forms
Use

» We use will for predictions about the future. It
is used to express the opinion or belief of the

speaker.

Winter will be shorter and spring will arrive

earlier.

s We can also use might/may for predictions in
the future. It indicates possibility or uncertainty.
This number might increase in the near future.
We may be able to see the sky again.




Fronting

» When we want to focus on something
important, we bring it to the front of the
sentence. This is called fronting.

¢ The expression It is + adj emphasizes
information by bringing it to the front
1t is essential that we know where the
products we buy come from.

Form

* We use this form by writing It is + adj + that
+ another clause.
It is crucial that governments do more to
protect hunted animals.

Making Offers, Requests, and Promises
Use
s We use would to make requests.
fwould fike to speak to someone about a
problem,

s We use shall and would to make polite offers.

Would you like me to help you with it?
Shall | get the manager?

* We use will to make promises.
We will help you with that.

First Conditional: Warnings

Use

* We use the first conditional to express a
possible condition and a probable result in the
future.

s We separate the two clauses by a comma if
we begin with the if clause. We don't use a
comma when we begin with the conditional
clause.

If they don't do anything about it, Il be very
upset,

{ will tafk to the manager if the customer
sefvice representative can't help.

Grammar Reference

Form
youdo | Iwill {11} _
If |nothing |Iwill not p:stai:ad rbewew
aboutit, |(wont) [N YOUrWebRage.
Present Passive
Use

* We use the passive when we are more
interested in who or what receives the action.
The pufley pulls the metal ropes. (We are more
interested in the pulley)

The metal ropes are pulled by the puffey. (\We
are more interested in the metal ropes)

* We use the passive when the object or person
deing the action is not known or important.

A big fan is powered and starts to filf a
flexible skirt.,

Note

At the end of passive sentences, we can mention

the object or person doing the action by

using by

The envelope is filled with air by a fan.

Form

» We form the passive with the verb to be +
past participle.

» The object of the active sentence moves to the
front of the sentence.

Active: The motors move the propeilers.
Passive: The propellers are moved by
the motors

Affirmative and Negative
s We form the negative by using the nagative of
the verb to be.

Drones aren't used for simple tasks like taking
a seffie.
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Questions and Short Answers
* In questions, we change the order of the
subject and verb

Yes, it is.
Mo, Itisn't.

s the hot-air balloon
filled with air by a fan?

Note

We use sequencers like first, then, next, after
that, once, finally, etc. with present passive to
explain or describe a process in steps.

Additional Grammar Reference

Present Simple Verb to be

Use

» We use the verb to be in the present simple
tense to give information about people or
things.

Affirmative and Negative

am (I’'m)
am not {I'm not)

a sewer inspector
is (He's/She's/it's)
is not {isn't)

We are (We'refYou're/
You |They're)
They | are not (aren't)

Sewer inspectors.

Questions
What's your name? How old are you?
Where are you from? When are you available?

Short Answers
Are you a taxi Yes, | am.
driver? No, 1 am {I'm) not.
s he a sewage Yes, heis
inspector? No, he is not (isn‘t).
Yes, they are
Avre they pilots? No, Ihe;are not (aren't),

— ;,1‘_5?) Grammar Reference

Present Continuous

Use

We use the present continuous tense to describe
actions that are in progress now or around now.
This week, pilots are learning how to use new

flight equipment,

Form

We form the present continuous tense with the

auxiliary amfisfare + the present participle.

Affirmative and Negative

am
{am not /1'm
not)
He is (He's/She's/
She it's)
It is not {isn't) helping.
We are (We're/
You You'ref
They They're)
are not
(aren't)
Past Simple
Use

* We use the past simple tense to indicate;
1. An action that is now finished.
Hiroshi opened the door, The bird flew into
the sky.
2. A sequence of events in the past.
He went to his field and worked alfone,

Form
» The form of the past simple is the same for all
persons.

1. The normal rule is to add -ed to the base
form of the verb
open-opened

2. We add -d to the base form of verbs
ending in e.
explore-explored



3. We eliminate the y and add -ied to the base
form of verbs ending in a consonant + y.
cry-cried

4. We double the consonant and add -ed to
verbs ending in a single vowel + consonant.
stop-stopped

5. There are many common irregular verbs.
(See table on page 161.)

Affirmative

|
He/She/t
We opened
You

the door.

They

Negative

We use the auxiliary verb did not (didn‘t) before
regular and irregular verbs in the base form to
form the negative in the past simple lense,

|
Heshedt did not carry the
e (didn’t) crane
Youl '
They

Questions

We use the auxiliary verb did in questions in the
past simple tense. The main verb always stays in
the base form,

|
he/she/it see the
When did we
crane?
you
they
Short Answers
Did you read the No, | did not (didn't).
story? Yes, | did,
rie No, he did not
Did H;roshl help the (didn"D).
e Yes, he did.

Grammar Reference

Parts of Speech

Use

» We use parts of speech to categorize English
words: noun, pronoun, adjective, verb, adverb,
preposition, conjunction, interjection. They help
us analyze sentences and understand them,

* We use nouns in the name of a person, place,
thing, or idea: Daniel, London, dog, teacher. .

* We use pronouns in place of a noun or noun
phrase to avoid repetition: § you, he, me...

» We use adjectives to describe, modify, or give
more information about nouns and pronouns:
big, old, blue, beautiful. ..

* We use verbs to show action or state of being:
cry, run, sleep, cook. ..

» We use adverbs to describe or modify a verb,
adjective, or another adverb: always, too, well,
very...

= We use prepcsitions to show the relationship
between a noun or pronoun and another word:
to, at, between, about. ..

¢ We use conjunctions to join words or ideas:
and, but, since, because. ..

» We use interjections to express a strong feeling
or emotion: Wow! Help! Ouch! Ohl...
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Adjective Order

Use

* We can use more than one adjective to
describe nouns. There are different types of
adjectives and they have to follow a specific
order

opinion: beautiful, ugly

size: big, small

age: young, old

shape: round, square
color: red, gold
origin; American, French

material: wooden, metal

purpose: These adjectives often end in -ing.
For example, sleeping bag

Note

* We usually use a maximum of three different
adjectives. We separate them with a comma
One day, someone steals a huge, round, blue
diamond from a museurn,
Rachel pulls a fong, green, silk dress out
of a bag.

Adverbs

Use
* We use adverbs to modify averb, an adjective,
or another adverb

1. Rachel reluctantly agrees. (The adverb
reluctantly modifies the verb to tell us how
Rachel agrees.)

2. She has a fairly interesting job. (The
adverb fairly modifies the adjective to tell us
how interesting the job is.)

3. Victoria runs incredibly fast. (The adverb
incredibly modifies the adverb fast to tell
us how fast Victoria runs.)

» Adverbs of manner tell us how something
happened. They are usually placed after the
main verb or object.

Please look at the script carefully.
Please look carefully at the script.

* Like adjectives, many adverbs are gradable, that
is, we can madify them using very or extremely.

Note

* The madifying words very and extremely are
themselves adverbs. There are called degree
adverbs because they specify the degree to
which an adjective or another adverb applies.

e Degree adverbs include almost, barely,
entirely, highly, quite, slightly, totally, and
utterly. Degree adverbs are not gradable.

Form

» Many adverbs end in -ly. More precisely, they
are formed by adding -ly to an adjective.

Modal Verbs: Obligation, Necessity,
and Advice

s We can use the modal auxiliary verbs must,
need to, might, and should to express
obligation and necessity, and give advice.

Use

* We use must to express strong obligation
or prohibition
You must speak English on the trip.

» VWe use need to to express necessity,
You need to make sure your plans work.

= We use might when we are not sure about
something.

We might have time to see the Statue
of Liberty.

* We use should to make suggestions and
give advice
We should run so we don't miss it.



Glossary

A

act /'akt/ n something that is done

ad /'ad/ n a picture, short film, song, etc. that
tries to persuade people to buy a product or
Service

advice /ad'va1s/ n an opinion or suggestion
about what someone should do

aerial /'erijal/ adj used or performed in the air

after /'@l adv following in time

agony /‘®gani/ n extreme mental o physical
pain

aim [‘erm/ v to point at a target

airaraft /'ea kraift) n a machine that flies
through the air

alliteration /a lita‘rerfan/ n the use of words
that begin with the same sounds

allow /o'lau/ v to give permission to do
something

alluring /3'lurtn/ adj very attractive

amazing /a'merzin/ adj extremely surprising,
very good

amount /2'maunt/ n a quantity of something

announce /a'nauns/ v to make something
kricwen or tell people about something
officially

announcement /a'nauns.mant/ n something
that someone says officially

antenna /an'tena/ n a thin sensitive organ on
the head of an insect, crab, etc,, that is used
mainly to feel and touch things

apart from /fa:r frazm/ prep not at all

apartment /a'paxtmant/ n a rcom or set of
rooms that s part of a building and is used as
a place to live

appliance /a'plarans/ n a device, machine or
piece of equipment, especially an electrical
one that i used in the house

appointment /3'parnt.mant/ n an arranged
meeting

approach /a'prout]/ v to move or become near
or nearer to something or someons

assembly /a'sembli/ n the act of connecting
together the parts of something

attach /a'tatf/ v to join or connect to something

attempt /a'tempt/ v to try to do something

aunt /ant/ n the sister of your father or mother
or the wife of your uncle

available /a'verla.bal/ adf able to be bought or
used

avalanche /'ava lan/ n a large amount of
snow and ice or of dirt and rocks that slides
suddenly down the side of a mountain

avocado | awa'kadou/ n a fruit with rough
dark green or purple skin, smooth ight green
flesh, and a large seed in the middle

avoid /a'vord/ v to stay away from someone or
something

awareness /awer.nas/ n knowledge that
something exists or understanding a situation

B

baggage /'baqg.1dz/ n all the suitcases and bags
you take with you when you travel

balcony /'balkani/ n a raised platform that
15 connected to the side of a building and
surrounded by a low wall or railing

banana /ba'nana/ n a long curved fruit with a
thick peel that is yellow when it 1s ripe

basketball /'baeskit,batl/ na game in which
two teams of five players bounce a ball and try
to score points by throwing the ball through
one of the raised nets at each end of a
rectangular court

bathroom /'baed ruzm/ n a room with a sink and
toilet and usually a bathiub or shower

battery /'baetari/ n a device that is placed inside
a machine to supply it with electricity

bean /'bitn/ n a seed that is eaten as a vegetable
and that comes from any one of many
different kinds of climbing plants

behalf /br'haf/ n as a representative of
SOMmecne

belief /ba'lizl/ n a feeling of being sure
that someone or something exists or that
something is true

beneath /bi'nitf, prep under someone or
something

big deal said when you do not think that what
somecne has said or done is important or
special

bill /b1l n a piece of paper on which a payment
Is written

biodegradable ;| barau.di'grer.da.bal/ adf
capabale of being slowly destroyed by a
natural process

L]
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blast /blast) v a powerful explosion or force

blend /'blend/ v to mix (things) thoroughly and
usually with good results

blizzard /'blizad/ n a severe snowstorm that
goes on for a long time

boundary /'baundri/ n something that shows
where an area ends and other area begins

bow /'bau/ v to bend forward at the neck or
waist as a formal way of greeting someone or
showing respect

brag /brag/ v to speak too proudly about what
you have done or what you own

breach /briztf/ n an opening in a line of a
military defense

broadsheet /‘bradfizt/ n a large newspaper
usually with senous news

brood /brud/ v to think for a long time about
things that make you sad, worried or angry

build /'bild/ v to make something by putting
together parts or materials

bundh /'bantf/ n a group of people or thing that
are together or are associated with each other
In some way

business /'brznas/n the actiaty of making,
buying, or selling goods or providing services
in exchange for money

L o

can-crusher /kan kraf/ n a device to crush cans

caption /‘kapfan/ n a small text that explains
what is being show, such as a picture

carbon dioxide / ka:r.ban dar'a:k.saxd/ n
the gas formed when carbon is burned, or
when people or animals breathe out

care ['kex/ n effort made to do something
carrectly, safely, or without causing harm

careful /'kexfal/ adf giving a lot of attention to
what you are doing

carve [ka:rv/ v to make something by cutting
into wood or stone

catastrophic / kata'strarfik/ ad a terrible
condition of disaster

certain /'szi.tan/ adi having no doubt or
knowing exactly something is true

chances are /tfaens 2/ itis likely

chaos /'kerais/ n a complete confusion and
disorder

--_ﬂl 154 | Glossary

character ['kerikt>/ n a person who appears in
a story, book, play, movie, or television show

cheek /'tfizk/ n the part of the face below the
eye and 1o the side of the nose and mouth

chew /tfu/ v to break food between your teeth
as a part of eating

chili /*t[1li/ n a small pepper with a very hot
flavor

chill /tyf11/ n a3 feeling of being cold

citizen /'sit.a.zan/ n a person who legally
belongs to a country

civil rights n the nghts that every person should
have regardless of his or her sex, race, or
religion

claim /kleim/ v to say that something 5 true

climax /'klarmaks/ n the most exciting and
important part of a story, play, or movie that
occurs usually at or near the end

coal /koul/ n a black or brownish-black hard
substance within the earth that is used as a
fuel

cocoa [‘koukou/ n a brown powder made from
roasted cocca beans that is used to give a
chocolate flavor to foods

coffee /'katfi/n a dark brown drink made from
ground coffee beans and boiled water

comedy /'ka:.ma.di/ n the humorous part of a
situation

command /ka'mand/ nan instruction in the form
of signals that tell a device 1o do something

competition / karmpa'tifan/ n the act or
process of trying to get or win something that
someone else 15 also trying 1o get or win

concern [kan'san/ n a fealing of worry usually
shared by many people

confident /'ka:nfadant/ adj having a feeling
or belief that you can do something well or
succeed at something

congratulate /kan'grat.a.lem/ v to tell
{somecne) that you are happy because of his
or her success or good luck

cope /'koup/ v to deal with problems and
difficult situations and try to come up with
solutions

copy /'kopi/ n an imitation or reproduction of an
ornginal



corn /'koxn/ n a tall plant that produces yellow
seeds that are eaten as a vegetable, used to
produce many food products, and used as
food for animals

coundil /'kaunsal/ n a group of people who are
chaosen to make rules, laws, or decisions about
something

countryside /'kantrisard/ n land thatis away
from big towns and cities

coworker /'kouwaka/ 0 a person who works
at the place where you work

crisis ['krarsas/ n a difficult or dangerous
situation that needs serious attention

crouch /kraut]/ v to lower your body to the
ground by bending your legs

custom ['kastam/ n an action or way of
behawving that is usual and traditional among
the people in a particular group or place

D

damage /‘daemidy/ n physical harm that is done
o something or to someone’s body debris

deadly /'dedli/ adv causing or able to cause
death

debris /da'brir/ n peces that are left after
something has been destroyed

deceive /dr'siiv/ v 1o persuade someone that
something false is truth

deceptive /dr'septiv/ adj intended to make
someone believe something that is not true

decode /dii'koud/ n to discover the meaning of
information given in a secret or complicated
way

deforestation /di: fair.a'ster.jan/ n the
cutting down of trees in a large area, or the
destruction of forests by people

delighted /dr'lanad/ adf full of great pleasure or
satisfaction

deserve /di'zawv/ v used to say that someone or
something should or should not have or be
given something

despite /dr'span/ prepwithout being influenced
by

device /dr'vais/ n an object, machine, or piece
of equipment that has been made for some
special purpose

dialogue /'daja la:g/ n the things that are said
by the characters in a stony, movie, play, etc

disposed of /di'spouz/ phrasal v to get rid
of sornething

dodge /daids/ adf to avoid being hit by
something by moving quickly to one side

dressing gown /'dres.in gaun/ n a loose piece
of clothing like a coat, worn informally inside
the house

drift /drift/ v to move without control

drill /'dr1l/ n a tool used for making holes in
hard substances

drop /'dra:p/ v 1o let something fall

drop down | dra:p.daun/ v to fall or to allow
yourself to fall

drought /draut/ n a long period when there is
little or no rain

dynamo /'dat.na.mou/ n a device that changes
energy of movement into electrical energy

E

each other | it] 'ad.ar/ pron each of two
or more people, animals, who are doing
something together or in relationship to the
other or others in the group

earthquake /=0 kweik/ v a shaking of a part
of the Earth's surface that often causes great
damage

effectiveness /1'fek-11v- nas/ n degree to which
something is successful in producing a desired
result

effort /"¢f=tl/ n a serious attempt to do
something

elbow | 'zl bou/ n the joint where your arm
bends

emission /i'mif.an/ n amount of gas, heat, ight,
etc. that is sent out

empathic /em'f2t.1k/ adf done or said in a
strong way and without any doubt

emphasize /‘em.fa.sa1z/ v 10 show something is
very important

employee /1m plor'it/ n a person who works for
another person or for a company for a salary

enchantress /1n'tfan.tas/ n an extremely
attractive and interesting woman

encourage /1n'kx1.1d3/ v 1o make someone
more likely to do something

endangered species n a species threatened with
extinction
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engage /1n'gerds/ v to interest someong in
something and keep them thinking about it

enhance /in'hans/ v to increase or improve

ensure [mn'[ua/ v to make sure something i
done or happers

erupt /t'rapfan/ v to send out rocks, ash, lava,
etc, in a sudden explosion

exhaust /1g'za:st/ n the waste gas from an
engine, especially a car's, or the pipe the gas
flows through

experience /1k'spir.i.ans/ n something that
happens, practical knowledge

exploitation / ek.splr'ter.fan/ n the use of
something in order to profit from it

F

fabric /Tab.rik/ n cloth or matenal for making
clothes

fast food / fa:st ‘fuzd/ n food that is prepared
quickly, usually inexpensive and fried

feature /'fiz.t[>/ n a typical quality or an
important part of something

feedback /'fird bak/ n helpful information
or criticism that 1s given to someone to say
what can be done to improve a performance,
product, etc

fending /'fensin/ n the art or sport of fighting
with swords

fewer /'Tutwa/ adf a smaller number of pecple
or things

finally /‘fainli/ adv at the end of a pericd of
time

first / fa~st/ adf coming before all others in time,
order, or importance

fitness /'fit.nas/ n the condition of being
physically strong and healthy

flexible /ficksabal /adf capable or being
changed or bend

flight controller /flatt kan'trou.ls/ n device
used to operate an aircraft

flood [Tind/ n a large amount of water covenng
an area of land that is usually dry

flooding /Tiad.1n/ n a situation where water
covers normally dry land

flyboard /'fiatbazd/ n a device attached 1o the
feet that propels a person through the air by
means of jets of water pumped through a
hose connected to a jet ski
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forecaster /‘[oir.k®s. 12/ n a person who tells
you what particular conditions are expected to
be like

forehead /Tox hed/ n the part of the face above
the eyes

forum /'faram/ n asituation or meeting in
which people can talk about a problem or
matter especially of public interest

forward /'Toxward/ adv in the direction thats in
front of you

fossil /'Tai.sal/ n an impression of a plant or
animal that you can see in some rocks

fossil fuels / fa-sal- fyu{-a)ld, adj a fuel (such
as coal, oll, or natural gas) formed in the earth
from plant or animal remains

freeze /frizz/ v really really cold

freezing /'frit.zin/ adj the temperature at which
a liquid freezes

friendly /'frenclli/ adv behaving in a pleasant,
kind way towards someone

front desk /'frant ‘desk/ n desk near the
entrance o a hotel or office building where
people go when they arnve and where they
can get information

fuel /'fjur.al/ n a substance that is used to
provide power

fumes /fjuzmz/ n strong and sometimes
dangerous gas or smoke

G

gather /'gad>/ vito form a group of things or
people

geologist /dzi'a:ladzist/ n a person who studies
geology

glass /gl®s/ n a hard, transparent matenial, used
to make windows and other objects

goods /qudz/ n items for sale, or possessions

gossip /'gaisap/ n conversation or report about
other people’s Iives that might be unkind or
untrue

gotta /'ga:1a/ v short, informal form of have
got to

guidelines /'gaid.lain/ n information intended to
advise people on how something should be dore

H

habitat /'hab.a.t21/ n the place or environment
where a plant or animal naturally or normally
lives and grows



handful /'hand ful/ n an amount that you can
hold in your hand

handle /'han.dal/ v to deal with or be in charge
of something

handshake /'hand Jeik/ n the act of taking
sameone’s right hand and shaking it when you
meet or leave each other

handsome /'hansam/ adj pleasing to look at

hang /'han/ v to attach or place something so
that it is held up without support from below

happy /'hapi/ adj feeling pleasure and
enjoyment because of your life, situation, etc

hard-working / 'hamd'wakin/ adj using a lot of
tirme and energy to do work

harmful /‘harrm.fal) adf causing damage or
harm

haunted /'ha:ntad/ adj lived in or visited by
ghosts

hazard /'haez.zd/ n something that is dangerous
and likely to cause damage

headline /'hedlamn/ n the title of a newspaper
article or story

heater /'hiz 1>/ n a device that produces heat

hockey /'ha:ki/ nice hockey

hold /'hould/ v to have something such as a
meeting or an election

hometown /‘houm'taun/ n the city or town
where you were born or grew up

hook /'huk/ n 2 curved or bent tool for catching,
holding, or pulling something

hose /'houz/ n a long, usually rubber tube
where liquids or gases can flow through

host /houst/ n someone who has guests

household /'haus hould/ n the people in a
family or other group that are living together
in one house

however /hau'sva/ adv used when you are
saying something that is different from or
contrasts with a previous statement

howl /haul/ v to make a long, loud socund

howling /'hau.lin/ n the sound of a wind
blowing hard and making a lot of noise

human kind /‘hjuiman kamd/ » all people as a
group

hurricane /'hara kein/ n an extremely large,
powerful, and destructive storm with very
strong winds that occurs especially in the
western part of the Atlantic Ocean

hydrocarbons | hat.drou'kair.ban/ n a chemical
combination of hydrogen and carbon, such as
in oll or petrol

1

identify /ar'demta far/ v to know and say who
someone is or what something is

illegal /1'ir.gal/ adj not allowed by law

image /'tm.1d3/ n a picture that is produced by a
Camera of a mirror

improvement /um'pruivinant/ n the act of
improving something

increased /1n'krirs/ v to become larger or
greater in size, amount, number, etc

infographic / infou'graef.ik/ n a picture or
diagram or a group of pictures or diagrams
showing or explaining information

infrastructure /‘1n._fra stiak.t/3/ n the basic
systerns and services that a country or
organization uses

injury /'inegari/ n physical harm or damage to
someone’s body caused by an accident or an
attack

inner /'tn.a/ adf located toward the inside of
something

instance /'1n.stans/ n an occasion of something
happening

insurance /In'[zrans/ n an agreement in
which a person makes regular payments to a
company and the company promises to pay
money if the person is injured or dies, or to
pay money to the value of something if it is
damaged, lost, or stolen

intrude /in'truzd/ v to come or go into a place
where you are not wanted

issue /'1fut/ n problems or concerns

J

jetski /'dzet skit/ n a brand name for a fast
vehicle that is used on water and carries one
or two people

joint /'dzoint/ n a point where two bones meet
in the body

joke /'dzouk/ n something said or done to cause
laughter

journalist /'d33:nalist/ n a person that works
in journalism, a writer or editor of a news
mediurm

judge /d3adz) n to form an opinion about
something or someacne after careful thought
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K
kinetic /ki'net.ik/ adj involving or preducing
movermnent

L

lacrosse /1a'krais/ n a game played by two
teams in which the players use a long stick
with a net at the end to catch, carry, and
throw a small ball, and try to get the ball in
the other team's goal

landing /'landir/ n the act of returning to the
ground or anather surface after a flight

landing ground /'laendin graund/ n a piece of
land on which a plane can land

lead /lid/ v to direct in a certain direction

leadstory /'Iéd 'stdr-8/n the most important
story in a newspaper or magazine

leak /'lizk/ n a hole in a surface that lets
something pass in or out

lever /‘lev.s/ n a bar or rod that is used to
operate a device

lifestyle /'latf stajal/ n a particular way of living

lift /'11ft/ v to move 1o a higher position

lightning /‘latt.n1n/ n the flashes of light that
are produced in the sky during a storm

lightweight /lartwernt) adf of relatvely light
weight, having less weight than the average

litter /'li-1a f n trash, wastepaper, or garbage
lying scattered about

livable /‘Itvabal/ adf making it possible to live
or to have the things that people need to live
properly

load /loud/ n a large amount of something

long /'lain/ adj extending a great distance from
one end to the other end

look at [luk at/ phrasal v to think about
something

loss /'lais/ n failure to keep or to continue to
have something

loud /'lavd/ adf making or causing a lot of noise

m

magnitude /'magna tuid/ n the size, extent, or
importance of something

make /'meik/ v to build, create, or produce
something by work or effort

manner /'man.>/ n the way that something is
done, the way a person normally behaves

manufacture /| man ja'f2k.1>/ v to make
something in large amounts by using
machines

manufacturing / man ja'fak.(f=1n/ n the
business of producing goods in large numbers

market [‘maxkat/ n a place where products are
bought and sold

masthead /‘mast.hed/ n the title of a
newspaper displayed at the top of the first
page

matter /'matx/ n something that is being done,
talked about, or thought about

meaningful /‘mimninfal/ adj having a clear
meaning

midpoint /'m1d point/ n a point at the middle
of something

milestone /'marl.stoun/ n an important event in
the development or history of something

minerals /'min.ar.al/ n a substance that s
neither animal nor vegetable

minimalist /‘min.a.mal.1st/ adf part of a style in
art or design that uses simple forms

monoxide /-ma'naksard/ n a polsonous gas
that is formed when carbon is not completely
burned and especially when gasoline is burned
in car engines

morbid /'mo=bad/ adj not healthy or normal

motor cortex /'mouta 'koa teks/ n the cortex
of a motor area

movie /'muivi/ n a recording of moving images
that tells a story and that people watch on a
screen or telavision

murder /'m=i.da/ n the cnime of intentionally
killing a person

must /'mast/ v used 1o say that something 15
reguired or necessary

N

neatly /'nit-li/ advin a tidy way

neighbor /'netba/ n a person who lives next to
or near another person

neighborhood /'neiba hud/ n a section of a
LOWn OF city



nervous /'navas/ adf having or showing feelings
of being worried and afraid about what might
happen

news /'njuiz/ n new information about
something that has happened recently

newsflash /‘nu:z.flaf/ n a short news report
on radio or television, gving the most recent
information about an important or unexpected
event

newsworthy /'nuiz wz.0i/ adf interesting
enough to be described in a news report

next /'nekst/ adf coming after this one

nitrogen /'nar.tra.dzan/ n a chemical element
that is a gas with no color or taste, forms most
of the earth's atmosphere, and is a part of all
living things

notice /'noutas/ n information that tells you or
warns you about something that is going o
happen

notorious /nou'tonijas/ adf well-known or
famous especially for something bad

nowadays /'nawa derz/ adv at the present time

nowhere /'nou wex/ adv not in or at any place

(o]

off-lead /a:f lizd/ n the second most important
story in a newspaper

once /‘wans/ adv one time only

outlet /‘avt.let/ n an opening through which
something, like electricity, can come out and
be usad

outrageous | avt'rer.dsas/ adf shocking and
morally wrong or unacceptable

overheat |/ ouva'hitt/ v to become oo hot

overwrought / ou.va'rait/ adf in a state of
nemnvous of worred

own /'oun/ v o have as property

ozone layer /‘ou.zoun ler.z/ nan
atmosphenc layer that is characterized by
high ozone content which blocks most solar
ultraviolet radiation from entry into the lower
atmosphere

P

pants /‘penis/ n a piece of clothing that covers
your body from the waist to the ankle and has
a separate part for each leg

pastry /'peistri/ n a small cake

pay /'per/ v to give money for goods or services

persecute /past kjuit/ v to constantly annoy or
bother

personal trainer / prisan.al 'trenna:/ n
someone whaose job is to help you become
stronger and healthier

pestidide /'pe-sta- sid/ n a chemical substance
used to kill harmful insects, small amimals, wild
plants, and other unwanted organisms

pike /paik/ n a spike or sharp point, the tip of a
spear

play /'ple1/ v to do activities for fun or enjoyment

plot point /plaztpoint/ n a series of events that
form the story in a novel, movie, etc

poisonous /'polznnas/ adj a causing sickness or
death by entering or touching the body

policy /'pailasi/ n an officially accepted set of
rules or ideas about what should be done

polite /pa'lait/ adj having or showing good
manners or respect for other people

pollutants /pa‘luz.tant/ n something that
contaminates

population / parpja‘lerfan/ n the number of
people who live in a place

portion /'par.Jan/ n a section or part of
something

post /poust/ n a place where a soldieror a
guard is appointed

present /‘preznt/ n something that you give
to someone especially as a way of showing
affection or thanks

pricey /'pravsi/ adf expersive

process /‘prarses/ n the actions taken to
achieve a result

produce | 'prat.duzs/ n food or any other
substance or matenal that is grown or
obtained through farming, v to create or make
something

propeller /pra'pel/ n a device with two or
more blades that turn quickly and cause a ship
or aircraft to mowve

provide /pra'vard/ v to give someone something
that they need

publish /'pabuizf/ v to make something known
to many people

pulley /'puli/ n a wheel or set of wheels that is
used with a rope, chain, etc, to lift or lower
heavy objects
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pull over /'pul ovva/ vwhen a vehicle moves to
the side of the road and stops

pull quote /pul kwout/ n a shot text taken from
an article

pun /pan/ n a humorous use of a word or phrase
that has several meanings

Q
quotation /kwou'ter.[an/ n a short text or
passage taken from a different source

R

radio controller /'rer.di.ou kan'trou.ls n radio
controller n a device used to operate or control
a machine remotely by radio signals

rattle /'ret.al/ v to make a quick succession of
percussive sounds

refresh /ri'fref/ v to make someone less hot or
tired

refund /'riz.fand/ n an amount of money that is
given back to you because you are not happy
with a product or service

regain /ri'gein/ v 1o take or get possession of
something again

results /ri'zalt/ n something that is a
consequence, a conclusion

relative /'relativ/ n a member of your family

rescue /'reskju/ n an act of saving someone or
something from trouble

resist [r1'zist/ v to fight against a force

resource /'rit.zirs/ 0 a supply of something
that someone has and can use when itis
needed

ripped /ript/ adj having strong, well-developed
muscles

rude /rud/ adj not polite, offensive

s

sale /'se1l/ n the act of selling something

salmon /'s@man/ n alarge fish thatis born in
streams but that lives most of its life in the
ocean and that is commonly used for food

safe /'sell/ adj not able or likely to be hurt in
any way

save ['selv/ v to keep someone or something
safe

scandal /'skaen.dal/ n an action or event that
causes shock or disapproval
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scene /'sitn/ n a division of an act in a play
during which the action takes place in a single
place without a break in time

schedule /'skedz.u:l/ n a plan of things that will
be done and the times when they will be done

scoop [skuip/ n a story or plece of news
discovered and published by a newspaper
before all others

seem /'sitm/ v to appear to be something or to
do something

sensational /sen'ser fan.al/ agf news reports
that are intended to be shocking instead of
Serous

sensible /'sen.sa.bal/ adf showing good sense
or reason, good judgement

set ['set/ n to putsomething in a place or
position

setup /'setap/ n the process of making
something ready to be used

sewage /'sil-ij/ n refuse liquids or waste matter
usually carried off by sewers

shake /[e1k/ v to move backwards and forwards
or up and down in quick, short movements

share /'[ex/ v to have or use something with others

sharp /Jairp/ adf having a thin edge or point
that can cut

shelter /'[el1/ n a buillding designed to give
protection

shout /faut/ v 10 speak with a very loud voice

shove /[av/ v to push someone or something
forcefully

sibling /'s1b.111/ n a person's brother or sister

sidebar /'sard.bair/ n a box on a newspaper
with extra information

sidewalk /'sard watk/ n a usually concrete path
along the side of a street for people to walk on

signal /'s1gnl/ n a wave of light or sound that
carries a message, sound, or image

skinny /‘skinif adj very thin or too thin

slim /slun/ adjf really thin

sling /slin/ v to throw or drop something
carelessly

sneaker /'snitka/ n a shoe with a rubber sole
that is designed for people to wear while
running, playing sports, etc

soar /sur/ v to rise very quickly

soil /so1l/ nthe top layer of earth in which plants
grow



soliloquy /sa'lil-a-kwi/ n the act of talking to
oneself

solution /sa'lut.fan/ n an answer to a problem

source [‘soxs/ n someone or something that
provides what s wanted or needed

southwestern /saull'westan/ adf in, toward, or from
the southwest

spedkled /'spek.ald) adf cover with small marks of a
different color than the area around it

spread /spred/ v to cover, reach or have an effect on
awider area

spring /'sprin/ n a piece of curved or bent metal that
can return to its oniginal shape after it has been
pressed down or stretched

stage /'staj/ n the part of a theater on which the
acting takes place

stage direction /‘sterdy darrek.fan/ n a descniption
or instruction in the text of a play that explains
how the play should be performed

standfirst /stend ‘f3:st/ n anintroductory
paragraph which summarizes an article

stand-up /'stand- ap/ v to get yourself into an
upright position on your feet

steroids /'sis rond/ n a natural substance that is
produced in the body

store /'stox/ v 1o put something that is not being
used in a place where it is available to use later

strike /strark/ v o cause a person or place to suffer
severely

string /strin/ n a piece of thin rope

submit /sab'mit/ v to give a document, proposal,
piece of writing etc o someone 5o that it can be
considered or approved

subplot /'sabpla:t/ n a plot that is related to, but
less important than the main plot of a story

success /sak'ses/ n 1o achieve what is hoped for

suck /'sak/ v to pull something with great force

suffer /'safa/ v 10 experience something painful or
unpleasant

sugar /'[ug.ar/ n a sweet powdered substance from
plants such as sugar cane

suggest [sa'ddest/ v 1o mention an idea, possible
plan, or action for other people to consider

supply /sa‘'plar/ n the amount of something that is
available to be used

support /sa'part) v something that shows that a
fact is true

surrender /sa'ren.d=/ v to stop fighting and admit
defeat

survey ['swver/ nan activity in which many people
are asked a question or a senies of questions in
order to gather information

sweat /swel/ v the clear, salty ligusd that you pass
through your skin

sworn /'swoxn/ adf used to describe people who
have openly stated their feelings, opinions, etc

T

tabloid /'tazblord/ n a newspaper of small format
with lots of pictures

tadkle /'t2k.al/ v 10 try to stop someone or
something

take arms idiom to prepare to fight

tap /tap/ v 1o hit gently and repeatedly

terrifying /'tera fajin/ adf causing great fear

that /'dat/ pron used 10 indicate which person,
thing, fact, or idea is being shown, pointed to, or
mentioned

then /0en/ adv at that time

therefore /'Dea fox/ ady for that reason

thrill /8r1i/ n a feeling of extreme excitement

tip /up/ v to gve someone who has provided you
with a service extra money

tornado /tox'nerdou; n a violent and destructive
storm in which powerful winds move around a
central point

track running /urak ‘ran.an/ n path or road
designed for sports events

treat [ttt/ v to deal with something or someone in
a particular way

tremble /'trem. bal/ v to shake shightly, usually
because you are cold, frightened, or very emotional

troll /'troul/ n a person who tries to cause problems
on an Internet message board by posting messages
that cause other people to argue, become angry,
etc.

troublemaker /‘trabal meika/ n a person who
creates problems or difficulties

trout /'travt/ n a common fish that lives in rivers and
lakes and is often used as food

truth /trui8/ n the quality of being true

tsunami /su'naimi/ n avery high, large wave in the
ocean that is usually caused by an earthquake
under the sea and that can cause great destruction
when it reaches land
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twisted my arm phrasal v 1o persuade someone to
do something they do not want to do

u

unchewed / an-'chitd/ adj not crushed food into
smaller softer pieces with the teeth

underneath / an.dx'nitd/ prep below or under

unfortunately /an'farrfananli) adv used to say
that something is sad, disappointing, or has a bad
effect

uninhabitable / anin'habatabal/ ad not safe or
suitable to be lived in

unigue /ju'nitk/ adf used to say that something or
someone is unlike anything or anyone else

until /an'u1l/ prep used to indicate the time when a
particular situation, activity, or period ends

upset /ap'set/ v o make someone worried, unhappy
or angry

up-to-date / ap.ta ‘de1t/ adj including the latest
information

utmost /‘atmoust/ adf the highest point or degree
that can be reached

v

vacation /verkerfan/ n a period of time that 2
person spends away from home, school, or
business usually in order to relax or travel

vanilla /va'nila/ n a dark substance that 15 made
from the beans of a tropical plant and that is used
to flavor food

vitamin /'vit.a.min/ n a natural substance obtained
from food that is essential for the body

volcano /val'kernou/n a mountain with a hole in the
top or side that sometimes sends out rocks, ash,
lava, etc , in a sudden explosion

volume /‘va:l juzm/ n the amount of sound that is
produced by a telewvision, radio, stereo, etc

w

waist /werst/ n the part of the human trunk below
the chest, usually narrower than the hips

warn /wairn/ v to make someone realize a possible
danger or problem

warning /‘woanin/ n something that tells someone
about possible danger or trouble

Glossary

waste /'welst/ n loss of something valuable that
occurs because too much of it is being used
or because it is being used in a way that is not
necessary or effective

weight lifting /'wen ‘lifun/ n the activity of lifting
weights for exercise or in competition

well-being / wel'birin/ n the state of feeling healthy
and happy

while /'wajal/ conj during the time that

whiteout /'wartaut/ n a blizzard that severely
reduces visibility

whistling /'wis.al/ n the act when someone whistles

wicked /'wik.1d/ adf morally wrong and bad

wildfire /' wajald faja/ n a fire in a wild area that is
not controlled and that can burn a large area very
quickly

wind-up /waind/ v to tumn a part of a device to make
it operate

wire /warr/ n a piece of thin metal thread that can
be bent, usually used for carrying electric current

wiring /‘waj=rin/ n the system of wires that carry
electricity in a particular place, device, etc

witness /'witnas/ n someone that is present to see
an event

wonderful /‘wan.d=.fal/ adf extrernely good

z
zip line /'zip- lin/ n a system for recreation or
transportation by means of a suspended cable



Assessmenrt

Name:

A Read the text about teenage problems and answer the questions with full sentences.

{_ /10 points)

Being a parent to a teenager is not easy.
Teenagers will experience different physical
and emotional changes. It is also very
difficult being a teenager. They need to
create their own identities and may follow
bad advice from friends.

So what are the common problems? The
most important are:

+ Addiction to social media

Teenage problems and how to deal with them

Each problem has its own solution, but the
most important thing to remember is that
teenagers will make mistakes, so they need

Score: /50

* Bullying to be able to discuss their problems with you.
+ Anxiety and depression A relationship of trust, respect, and patience
+ Body image is crucial.

1. Who is the text for? B Complete part of an email from a mother
about her daughter using the correct form

of the verbs in parentheses. { /10 points)

2. Why is it difficult to be a parentto a lastyear, Sarah 1) (be)
teenager? a completely different person. She
2) (listen) to her

parents and 3) (find) her
schoolwork really easy. But in these last six

3. Why is difficult to be a teenager?

months, Sarah 4) (have)
a lot of problems. After she
5) (fail) a physics exam last
4, What does it mean when the text says samester, Sarah 6) {not
‘teenagers need to create their own spend) time studying and now her grades are
identities'? terrible. Her friends 7) (be)
not much help either. They often
3) (not go) to school and
5. Why is it important to have a relationship :::?cﬂ::iif ggm T Whgaﬂ P
of trust, respect, and patience? 0 g ;:': s

{think) | should do?
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C Complete the sentences with the words in

the box. (/5 points)
ask ® keep ® support ® talk ® WOI'I'Ya
1. You should your
family or older friends for advice.
2. Why don‘t you to
your parents about your problem?-
3. You should not ahout

what your friends say.

4. Try a record of each
tirme someone bullies you.

5. Your teacher should
you if you have a problem in class.

Match the responses in bold to the reason
for using that response. (___ /5 points)
GraHam: Hey Marco. 1) What's wrong?
Marco: Oh, nothing. Difficult day, that’s all,
Graman: 2) I'm interested. What's wrong?

Marco: My dad is really strict. He always tells
me what to do. For everything.

Granan: 3) For everything. What does your
mom say?

Marco: | don't live with her. But she listens.
Granam: 4) It sounds like your mom could
help. 5) Try talking to her.

— Asking questions shows you want to
know mare.

___Echoing the same phrase proves you're
listening.

___Using this expression shaws you want to
know more,

— Describing what you have heard shows
you understood.

___Making suggestions shows understanding.

’_’: Unt 1 Assessment

E Underline the correct options to complete

the sentences. (/5 paints)

1, Someone who gives advice professionally
isan___
a) agony aunt b} agonizing aunt

2. Away to develop musclesistodo .
a) meditation b) weight lifting

3. __isagoodway tochange a friend's
behavior.

a) Setting boundaries b} Getting angry
4, are drugs used to develop muscles.
a) Steroids b} Vitamins
S. A gives you exercise advice,

a) therapist b) personal trainer
6. Look at the hole! My jeansare |
a) ripped b) on fire
7. The bully ____ me agressively.
a) shoved b) encouraged
8. | ___ along well with my parents.
a) get b) move
9, What he's saying is ___ from the truth,
a) a story b) far
10.What'sthe ___ 7
a) sports b) point

Write an email to a family member giving
them advice about a problem they have.
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Name:

Score: /50

A Read the text about Chinese New Year and
answer the questions with full sentences.
{__ /10 points}

: Hi, my name's Xiu and |
live in the US. Last year, | |
| went to China to visit ||
some of my relatives
i who live in Shanghai.
¢ When we amived at
their house, everyone
was cleaning, They told us that the next day was
Mew Year and they were sweeping away bad
luck. They were also decorating the house with
red lantems. That evening, while we were eating
dinner, my cousin gave me a red envelope with
money inside. When | opened it, everyone looked
at me, shocked. Then he told me that you shouldn't
open gifts immediately. It was better to open it later,
in private.

1. Who does the girl visit?

ssansmsnme
L e T T T

Sassassanassane

2. Why are they cleaning the house?

3. What color do you think represents good
fortune and joy? Why?

4, What cultural mistake did Xiu make?

5. How did her family react to her mistake?

B Complete the text using the correct form
of the verbs in parentheses.
{__ /10 points)
Last year, | 1)
study. 12)
time and 3)
delicious food. But there 4)
{be) some things that really shocked me.
First, just as we 5) {enter) the
classroom one day, the teacher
6) (ask) us to take off our
outdoor shoes and put our indoor shoes on.
The next thing that shocked me was that
while 7) (eat) lunch, all the
Japanese students 8) {get)
up and started to clean, | asked one of the
students what 9) (happen).
She10) _ {(tell) me that in Japan,
students clean the school, not the janitors

{go) to Japan to
{have) an amazing
(eat) lots of

C Match the two halves of the sentences.
{__ /5 points)
1. | was apening my present..
2. When the Malaysian girl saw her father. ..
3. When the leader of the tribe left...
4, | was getting on the subway in Japan. ..
5. Her Chinese friends got angry. ..
___when | saw the expression on her face.
__she put his hand on her forehead.
__when she was talking at dinner.
___when a guard started pushing me inside.
___the tribespeople kissed the ground.
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D Underline when or while to complete the
sentences, (/5 points)

1. When/While | saw my friend at the
mosgue, he was washing his feet,

2. What were you doing whenfwhile | was
buying the gift?

3. | was waiting for the school bus when/
while a man said something to me in
Arabic.

4, When/While | was studying in Spain, |
made some really good friends.

5. They were cooking some new, exotic food
when/while | arrived.

E Underline the correct options to complete
the sentences. (/5 points)

1. People greet each other in New Zealand
by .
a) kissing on the cheek
b) shaking hands

2. Itis a custom to accept food only after it is
offerad three timesin ___.
a) India
b) Egypt

3. In___, people take their shoes off when
they enter someone’s house.
a) Egypt
b) New Zealand

4. In China, ___ are often given as gifts to
newly married couples,

a) flowers
b) chopsticks
5. Saris are worn by womenin___.
a) China
b) India

’_’: Unt2 Assessment

F Putan arrow A where the adverb of
frequency in parentheses should go.
{__ /5 points)

1. People in Japan make a lot of noise when
they eat certain food. (often) ____

2. | kiss my French friends twice to say hello.
{abways)

3, Jodo s late for any event. (usually)

4. Mexicans are very friendly. (normally)

5. In most of the Middle East, people use
their left hand in public, {rarely}

G Read the instructions to write a short
essay. (/10 points)
Choose a country you learned about in this
unit and write a short essay comparing and
contrasting three cultural aspects to your own
country. Include adverbs of frequency.
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Name: Score: /50

A Read the text about ultra-marathons and answer the questions with full sentences.
{__ /10 points)

My first Ultra-Marathon

Have you ever heard of ultra-marathons? They are races
lenger than the classic marathon distance of 42 kilometers.
Last year, | took partin my first ever ultra-marathon race. |
had frained a lot, running almost every day, so | didn't feel
too nervous. On the day ofthe race, | had to wake up at 4
am because the race started at 5. | got to the starting line,
everyone started counting down, and we were off, running
through the mountains in the state of Hidalgo. The race
was really tough, but the training paid off. | finished after 8
hours and saw my friends at the finish line. They had already
finished, so we went and celebrated together.

1. What is the anecdote about? B Complete the sentences with the words in

the box. ( /5 points}
bragging = tremble o freezing o |

2. What is an ultra-marathon? wonderful e twisted rmy arm

1. lhad a time in France
last year.
d ? ) )
3. Why wasn't she nervous? 2. When | jumped in the pool, the water was

_ 3. lwas so nervous about singing in front of
4. Where did the race take place? my friends that my whole body started to

4, My brother is always
5. What does she mean when she says 'the about how good he is at guitar.

training paid off’? 5. | wasn't going to take part, but my sister
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C Choose the correct answer to complete
the sentences, {___ /5 points)

1. lwanted to go to London because | ___
there before.

a) had never been
b) never went
2. As soon as we arrived, it ___ torain.
a) had begun
b) began
3, When we arrived, the competition ____
a) started already
b) had already started
4. The car broke down just aswe ___ home,
a) were driving
b) had driven

5. Last week, my team our soccer match.

a) won
b) had won

D Answer the questions with sentences
using the past perfect. {____ /5 points)

1. Why was Miguel so happy?
{his teamdwin the match).

2. Why did Matilde get up late?
(not set/her alarm clock)

3. Why was Freddy angry?
{his brother/break his computer)

4. Why did Sara fail her exam?
{not study enough)

5. Why was Lisa bored?
{see/the movie before)

,—g Unt 2 Assessment

E Complete the anecdote using the correct

form of the verbs in parentheses. {___/10
points)

It was one of those days where everything
seemed to go wrong. 1 1) (be
invited) to a party and was really excited. |
2y [(take)quite long getting
ready, so | was running a bit late. Just as |

3) (leave) the house, |

4) {realize) | had a hole in

my tights, so | quickly went back to get
changed. When | left the house again, my
dad 5) {already start) the car,
5o | jumped in and we started driving. But we
took a wrong turn somewhere and got really
lost. | 6) (look) in my bag for
my phone $o | could look up the address and

realized | 7) (leave) it in my
bedroorm. By the time | finally

8) (get) to the party, | was
almost two hours late, My best friend
9y {justleave) and all the food
10) (go).

Write an anecdote about a time you felt
really embarrassed. Include a memorable
event and narrative tenses. {___/15 points)
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Name: Score: /50

A Read the text about floods and answer the questions with full sentences. (___ /10 points)

Floods!

Floods happen when water rises to cover an area of
land that is normally dry. This process can happen
very slowly or very quickly. The cause of a flood can be
heavy rain, an overflowing river, or a coastal event like
a tsunami. Floods happen all over the world, but some
ofthe biggest in recent history have happened in India,
Brazil, and China.

If you hear a flood warning, the most important thing is
that you don't panic. Make an emergency kit bag and
try to secure your home. If the flood is severe, you must
get out of low areas. Listen to the radio for emergency
broadcasts because the govemment and the army will
send out rescue teams.

1. What is a flood? B Underline the correct option to complete
the sentences. (___/10 points).

An 1) avalanche / earthquake is caused when

there is a 2) light / heavy snowstorm. The

3) old / new snow causes the snow

underneath to become 4) unstable / lighter.

Avalanches normally happen 5) in the

3. What are the causes of flocds? mountains / by the sea. Scientists classify
avalanche risk as being low or 6) big / high.

2. How quickly do they happen?

If you are caught in an avalanche, you should
try to ski 7) up / down the mountain to get
out of the way. If you can, hold onto 8} 2 tree

4, What must you do when you hear a flood

ina?
wermingr { the ground. If you get caught in the 9) snow
/ water, try to make a hole around you. Put
your hand up high in the air and wait 10) to
5. Who will send out rescue teams? be rescued / for the snow to meft.

Assessment Unit 4 @r-



C Number the instructions for what to do
during an earthquake. (____/S points)

____When the tremors have stopped, find the
nearest exit

___ Find a safe zone.

___When the building is safe to enter,
carefully check the damage.

___ Stay calm.
__ Stay still and wait.

D Choose the correct option to complete the
sentences. (/S points)
1. In an emergency, you ___ stay calm.
a) have to/must
b) mustn't
¢) don’t have to
2. In a blizzard, you ___ go outside.
a) have to/must
b) mustn't
c) don't have to
3. During a drought, you __ stay hydrated.
a) have to/must
b) mustn't
c) don't have to

4, If you are driving during an earthquake,
you ____ pull over and stop the car.

a) have to/must
b) mustn't
¢} don’t have to

5. After a natural disaster, you can talk to
your family and friends but you ___.

a) have to/must
b) mustn't
¢} don’t have to

.—-. Unt 4 Assessment

E Complete the instructions for what to

do before, during, and after a hurricane
using the words and phrases in the box.

{___ 10 points)
secure & identify e stay away e
listen for ® use o locate e create e
remain ® check ® listen to

BEFORE

____an emergency kit.

____the emergency exits.

__ safe places.

___furniture and loose objects,

DURING

___calm and alert.

___instructions from officials.

—from dangerous objects.

___the radio for updates.

AFTER

—the building for structural damage.

Only — your phone for emergencies.

Write an instructional leaflet about what
to do during a natural disaster.

{__/15 points})

You can choose a disaster from the unit

or another one you know about. Include
what to do before, during, and after. Use
direct language and only include important
information.
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Name: Score:

A Read the newspaper article and answer the questions with full sentences. {__ /10 points}

150

Fire Escape!

Fifteen-year-old Julie Parks was walking her dog yesterday evening when
she saw smoke.

“Afire had just started on the first floor!” she told us. “I shouted to everyone
fo get out.”

Then quick-thinking Julie called the fire department. By the time firefighters
arrived, everyone had left the building safely.

Or so they thought. Julie locked up and got her second shock. *| couldn't
believe it!" she said. “A man was hanging from the fourth-floor balcony.”

Twenty-year-old Dale Winton had been asleep all moming. “ only woke up
when | heard the fire engine sirens,” he said. "l was temified!”

Fortunately, officers managed to rescue Dale and stop the fire. Unfortunately,
the building is badly damaged. Residents are staying with relatives.

1. What is the lead of the article? B Rewrite the sentences into reported
speech. (____/5 points)
1. "l can't believe it!” she said

2. What did people do before the firefighters
arrived?

balcony!” she shouted.

2. “A man is hanging from the fourth-floor

3. What were the two shocks Julie had?

3. “l only heard the sirens a few minutes
2go,” he mentioned.

4. What woke Dale up?

& \What is the situation now? 4. “| am terrified!” he declared

5. “The residents left the building earlier,
he said.

Assesgnent Und 5
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C Complete another newspaper article with
the correct form of the verbs,
(___/10 points)
There 1) {be) an accident on
the main highway last night while people
2) {return) home from work.
There 3) (be) heavy rain
all afterncon and there were floods at the
entrance to Blackstock tunnel.
A truck 4)
the flood waters and 5)
{overturn), blocking the entrance. Fortunately,
there were no injuries, but traffic
6_ (come)toastandstill,

{lose) control in

Many drivers 7) (become)
angry while they 8) (wait).
Some even tried to turn around and go back
to the previous exit. This 9)

(cause) more chaos and delays.

Eventually, the truck was moved, and the road
was cleared by 10 p.m. One driver said she
10) {be) there for four hours

D Label the sentenewspaper criteria T
(tabloids) or B (broadsheets). {__ /5 points)
1. They have shorter sentences. ___
2. They have a more serious tone. ___
3. They have more stories about celebrities

and gossip. ____

4, They are bigger in size.
5. They are more detailed. __

Unt5 Assessment

E Label the parts of a newspaper,
{___/5 points)

Byline » Caption ® Placeline = *

Headline = Extended Headline

IT’S HOT,
HOT, HOT!

SCHOOLS CLOSE AS
COUNTRY BAKES IN
RECORD TEMPERATURES

By Clark Kent, Features Reporter

‘_r‘% _' - e

People are visiting the beach in record numbers!

-

L B TS R S

F Write a short newspaper article about a
story that is currently in the news.
(___/15 points)
Make sure your stery has a lead (who, what,
when, etc ), other important details, anc
background information. Use a variety of past
tenses,
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Assessmenrt

Name: Score: /50

A Read part of a play script and underline the correct options below. (___/5 points)

ACTII
SCENE 1: Rochester. An inn yard.
(Enter a CARRIER with a fantern in his hand.)

FIRST CARRIER: Heigh-ho! and it be not four by
the day, I'll be hanged: Charles' wain is over the new
chimney, and yet our horse not packed. What, ostler?

OSTLER: {within) Anon, anon,

FIRST CARRIER: | prthee, Tom beat Cut's saddle,
put a few flock in the point; poor jade, is wrung in the
withers out of all cess.

(Enter another CARRIER.)

SECOND CARRIER: Peas and beans are as dank
here as a dog.

From Henry IV Part 1 by William Shakespeare

1. Itisthe ___ of the play. B Complete the stage directions with the
a) beginning d)end correct form of the verbs in parentheses.
b) middle (/10 points)
2. The takes pl
= Tene ha i ik Aclock 1) (tick) above a
a) before the sun b} at lunch time. table in the center of the stage. JOE
e c) after breakfast 2) {sit) at the table. He
3. At the beginning of the scene, there ____ 3) (read) a newspaper.
on stage. A bell rings and he 4)
a) is no ane c) are two people {get up) to answer the door (stage right).
Snow 5) (blow) onto

b) is one person
) P the stage when he 6)

4, The first carrier is talking to ___ topen)it. The wind 7)

a) Ostler. (howl) outside. JANET 8)
b) the second carrier. (enter). She 9) (wear) a
¢} himself. thick sweater and boots. She

10) (run) to the fireplace

5. At the end of the extract, there on stage
. 9 (stage left) to warm her hands.

aj is one person ¢) are three
b} are two pecple people

Assessment Unte (173 - ey



C Complete the sentences with the words in
the box. (/10 points)

act ® characters @ dialogue ® scenes o
setting ® stage directions ® resolution =
subplot ® climax ® hook

1. The say to enter from
stage left, not stage right.
2. The was at night

outsice an inn in Rochester.
3. It was an exciting . There
was a huge battle on a mountain,
4. | didn't like the
really answer my questions,

5. There were only two ;
I don't know how they remembered their

Lt didn’t

lines.

6. The first is divided into
three scenes.

7. | think the about his
family life was more interesting than the
main story.

8. The was difficult to
understand. They spoke very fast,

9. There was a great after

five minutes. It really caught my attention.

10, The on the balcony are
my favorite parts of Romeo and Juliet.

—;: Unte Assessment

D Rewrite the sentences to have the

same meaning using the prompts in
parentheses. (__ /10 points)

1. Paul is more confident than Sam. (as)

2. She has longer hair than me. (as)

3. This play is more exciting than that one. (less)

4. Julie and Paul are equally friendly. (as)

5. Scene 2 is not as exciting as Scene 1. (more)

Write a short opening scene from a play.
{__/15 points)

Choose a topic, and remember to include
information about setting, characters, stage
directions and dialogue.
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Assessmenrt

Name: Score: /50

A Read the text about endangered species and answer the questions with full sentences.
(___ /10 points)

The Baiji Dolphin-Extinct

The Baiji delphin is the first dolphin to become
extinct because of human activity. This animal
lived in the Yangtze river in China and was
declared extinct in 2007 The Yangtze is a busy
waterway, and there are many boats. The Baiji
used sonar to hunt, but because the boats were
50 noisy, they couldn't find food. Another factor
was that the pollution in the river killed a lot of
fish and overfishing meant that the Baiji dolphin
didn't have any food. The loss of this species is a
shocking tragedy, but it is vital that we prevent this
happening to the Vaquita delphin in Mexico. With
just 30 lett in the Gulf of California, we need to take
action now to save this beautiful species.

1. What is the main purpose of the text? B Match the effects to the type of pollution.

(/5 points)

1. Acid rain kills trees and affects human
health.

2. Baby turtles get lost on their way out to
sea.

3. Animals can't use sound to hunt for food.

4. It can poison fish and cause illness or death
in hurnans when they eat the fish.

2. How many Baiji delphin are there today?

3. Why couldn’t the Baiji dolphin catch food?

5. People and animals can have serious health
4. ‘Why wasn't there any food for the Baiji problems

dolphin to eat? ___Land pellution

Air pollution

___Water pollution

5. Why does the author compare the Baiji ___Noise pollution

dolphin to the Vaquita dolphin? ) ;
___Light pollution

Assessment Unit 7 @}:-



C Complete the sentences with the words in

the box. {___ /6 points)

waste @ produce = habitats e litter ™
s exhaust ® deforestation

1. It is vital that people dispose of household
appropriately,
2. I recormmend buying local
because it helps reduce
pollution.

3. Its crucial that people don't drop

4, is destroying large areas
of rainforest,

5. Car is ane of the main
reasons for the city’s pollution.

6. It essential that everyone helps protect
animal

D Underline the correct options to complete

the sentences. (____ /4 points)

1. Itis that people become mare
environmentally friendly.

a) essential b) encouraging
2. We saying no to straws.
a) crucial b) recommend
3. Experts buying locally grown food.
a) vital b) encourage
4. Itis to start recycling.
a) imperative b} suggest

’_’: Unt 7 Assessment

E Complete the conversation with wilf or

may/might. (___/10 points)

Mark: Emily, look! They're building a new
shopping mall near schocl!

Emily: Ch no! There's already a lot of traffic,
and now there 1) ___ be more. That means
there 2) __ be more pollution too.

Mark: You're right! I think | 3) ___ stant
cycling to schoal instead to avoid the traffic.

Emily: Thats a good idea, and you 4)
definitely get fitter too. | don't think |
5 beable to cycle to school because
| live too far away. Butl 6) ____ start
carpooling with some friends. If we reduce
the number of cars, we 7) __ help reduce
pollution.

Mark: Maybe the mall is a good thing after
all. | don’t think we 8) __ be the only ones
whao are worried about pollution. | think the
school 8) ___ try to help raise awareness
too, And other students 10) __ start to
use alternative transportation too,

Read the statement below and write an
essay to persuade someone to follow your
suggestions. Include two reasons and two
solutions to the problem. {__ /15 points)
Global warming is one of the biggest threats
to our environment. What solutions are there
to this problem?
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Assessmenrt

Name: Score: /50

A Read the dialogue and answer the questions with full sentences. (___/10 points)

Salesperson: Welcome to Airwalk Accessories! How can | help?
Tony: | bought this skateboard last week. There's something wrong with it.
Salesperson: Could you explain the problem in more detail?

Tony: One of the wheels is really loose. A b iy
Salesperson: Let me see. |t definitely seems loose. Do you want me to replace the wheel for you?
Tony: Actually, | don't really like the design on the board. Could you just give my money back?
Salesperson: Unfortunately, we don't do refunds. | can offer you a replacement board.

Tony: That's ridiculous! | have the receipt here! If you don't give me my money back, I'l tell my
skater friends not to come here.

Salesperson: I'm sorry, it's a company policy, Will you at least have a look at some other options?
Tony: | suppose s0...

1. What does the shop sell? B Complete the complaint e-mail with the
words in the box. {__ /10 points)

chicken @ can e aggressive ® upset » *
2. What's Tony's problem? sue ® sick e stomach e complain e
if = restaurant

Dear Cluck Norris,

3. What does Tory request? I'm writing to 1) . Last night, |
was eating in your 2) . lordered
the 3) and everything was fine.

Later, | felt really 4) and | spent
all night vomiting in the bathroom!

5) . you don’t do something
about this, I'll 6) . your company.
5. Does the problem get resolved? My 7) . is normally fine so my
food must have been really off.

I don’t mean to be 8)  but I'm
really 9) . 10) you
help me or do | need to speak to my lawyer?
Amelia Wings

4. What does Tony threaten to do?

Assesment Unt8 (177 - sy



C Mark the sentences from the conversation

with O (offer) or R (request). (___ /5
points)

1. Would you like me to replace it? __

. Iwould like to give you a refund. ____

. | was wondering if you could help me? ___
. How can | help you, sir? ____

LV B S VS 8 ]

. Can | exchange these jeans?

D Read the statements and match them to

the number of the type of complainer.
{____/5 points)

. valid complainer

. pessimist complainer

. different philosophies complainer

. competitor complainer

. troll complainer

L2 B R T I N

— "I never get the right product when |
order online. Every time, they send me
the wrong thing! iIt’s so unfair.”

— "Our company is much bigger than
yours. We'll leave you bad reviews
online if you don't join us.”

— "OMG the absolute worst
service at Coffee Grande #unlike
#iwantedalatte”

— "Hello. | bought these roller blades last
week but one of the straps is broken.”

— "Their clothes are amazing, but | hate
that they don't get their cotton from
fair trade farms.”

,—-. Unt 8 Assessment

E Complete the excerpts by choosing the

correct options, {__ /10 points)

1. | can offer you a a) but can | see
your b) _____, please?

a) refund / receipt
b) refund ! receipt

2. a) me. | was wondering if someone
b) help me with something | bought.

a) heflo I excuse
b) could / will

3. lwilla) ____totheb) if the
salesman doesn’t do anything.

a) complain / request
b) salesman / manager
4. a) _____we don't receive the order soon,
we b) ___stop working with you,
a) if / wilf
b) if  will
5. If you explain the problema) _____, "l try
to find a b} ,
a) in more detail / more aggressivefy
b) voucher / solution

Read the situation below and write a
complaint e-mail. Include a solution to the
problem and a threat to the company, but
remain polite. (___/15 points)

You bought some shoes from an online
company called Street Feet. When the shoes
arrived, they were the wrong color,
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Assessmenrt

Name:

Score: /50

A Read the monologue and choose the correct options according to the information.

(__ /5 points)

| went to see Breakouf 3 at the movies over the
weekend, and | want to see it again. Seriously, it's
the best movie I've ever seen! There is one part
where this woman escapes from an apartment.
She jumps from the bathroom window ...it was on
the third or fourth floor, | think ... anyway, she jumps
onto the sidewalk to escape. She rips her pants
and loses one of her sneakers when she falls. And,
err... then what happens? Oh yes... she runs off
down the street and goes into a store... then it gets
really exciting. | was on the edge of my seat. I'm
not going to tell you anymore, though, Why don't
you come and watch it with me?

-_——

1. What type of monologue is this?
a) Dramatic
b) Conversational
2. Wha is the speaker talking to?
a) A friend
b) A theater audience
3. What is the speaker describing?
a) Sornething he or she did over the weekend
b) A scene from a film

4. How does the speaker feel about what he
or she is talking about?

a) Nervous
b) Excited
5. How does the monologue end?
a) With an invitation
b) With a recommendation

B Now complete the monologue with UK

words. { {1 points)

| went to see Breakout 3 at the cinema over
the weekend. | want to see it again. Seriously,
it's the best 1) I've ever seen!
There is one part where this woman escapes
from a 2) . She jumps from the
3) window ...it was on the
third or fourth flocr, | think ... anyway, she
jurnps onto the 4) to escape.
Sheripsher5) ______ and loses one
of her &) __when she falls. And,
err... then what happens? Oh yes... she runs
off down the streat and goes into a

7) __ ... then it gets really
exciting. | was on the edge of my seat, I'm not
going to tell you arymore, though. Why don't
you come and watch it with me?

Assessment Unit 9 179 - —



C Write three examples of fillers in the

monelogue. {___ /3 points)
1,
2.
3

Match the fillers to the reasons a speaker
uses them, (___ /5 points)

1. anyway

2, err

3. What was it?

4. | mean

5. you won't believe this

___ correcting him or herself

___ pauwsing to think

___ directly addressing the listener
___ asking yourself a question
___ changing the subject

Match the words to the definitions of
types or genre of monologues.

(/5 points)

conversational e interior ® dramatic »
soliloguy = comic

| : the speaker reveals his or
her thoughts to the audience in a play

2. - has a funny tone and
ideas

B : the ideas express the
speaker’s inner thoughts

4, discusses serious ideas
and themes

o : gives a speaker’s point of

view on a topic to another character

.—-_. Unt9 Assessment

F Read the monologue and write what the
topic, audience, and purpose are.
{ /6 points)

"Hey. Don't ever let somebody tell you, you
can't do something. Not even me, All right?
‘You got a dream? You gotta protect it.
People can't do something themselves, they
want to tell you you can‘t do it. You want
something? Go get it! Period!”

Fram * The Pursuit of Happyness®

1. Topic

2. Audience

3. Purpose

G Read the instructions and write a short
monologue. (/15 points)

Write a short monaclogue to describe a
maovie you saw or book you read, Decide on
your audience and purpose and choose an
appropriate genre



Assessmenrt

Name: Score: /50

A Read the text about how to make a cell phone speaker and order the sentences 1—86.
(__ /6 points)

How to make a cell phone speaker —

To make this cell phone speaker, you will need: two Styrofoam cups, a paper
towel tube, a pen, a ruler, scissors, and a smartphone.

First, use the ruler to mark the center of the paper towel tube with a pen.
Next, place your smartphone around the center point, parallel with the tube,
and trace around it. After that, cut out the slot.

Then, place the end of the paper towel tube on the lower region of the
Styrofoam cup, draw around it, and cut out the traced circles.

Once the holes have been cut, slide each cup onto either end of the tube,
laying the cups on their sides.

Finally, you can place the smartphone into the slot in the paper towel and
now you can listen to your favorite music out loud!

__Trace around your cell phone C Complete the explanation using the
___ Drawcircles on the Styrofoam cups. correct form of the verbs in parentheses
__ slide the cups anto the ends of the paper {_/10 points)
towel tube. So today, we're going to talk about how cell
phones 1) (make). First, the

Mark the center of the paper towel.
= Pap outer casing 2) {create). Then,

— Insert your smartphone and enjoy chips and electronic components

your mus'n:.l 3 {put) together and
The circuit board is the most important part
B Rewrite the sentences in the passive voice. of the cell phone, where the software and
(__/5 points) operating systems 5) (find).
1. They update the website regularly. If the circuit board 6) (not
design) correctly, the phone won't work, Once
2. How do you make robots? ;he circuit board 7) - (finish),
itg) (place) inside the cuter
casing, and other parts such as the screen,
3. He uses organic materials in his invention, keypad, microphone, and speakers
9) {add). Finally, the phone
4, People make chocolate from cocoa, 100 (test) tocheck that it
wiorks.

5. What do you make paper from?

Assessment Unt 10 181 -



D Match the words to the definition.

(/4 points)
propeller @ battery ® antenna ® spring"
T a device that produces
electricity to provide power

z a piece of metal that curves
around and returns to its original shape
after being pushed or pulled

3 a piece of metal used to
receive signals

4, two or more flat pieces of
metal that turn and cause aircraft to move

Complete the sentences with the correct
form of the words in the box.
{____/5 points)

store e signal e lift ® commands e forward™

1. GPS systemns send a to
satellites to find our location.
2. You can the robot with

wour voice. Just say “go” and it will move.
3. Just stand on the hoverboard, tilt your

body , and it will move.
4. All the information is on
the hard drive.

5. In 1903, the Wright brothers made an
airplane that them off the
ground.

’_’: Unt 10 Assessment

F Order the steps in the process, then

complete the sentences with the words in
the box. ( /10 points)

once = then  finally * after that = first™
— — thewaxis melted, add
scents and food coloring to the wax,
——, light the wick.

— . pour the melted wax into
the mold, ___ melt the wax.

—— place the mold on a flat
surface and put the wick in the center of the
rmold.

Read the instructions to write about a
process. (___/10 points)

Think of a simple device or machine and
write a short description of how it works and
what it is used for. Use the passive voice and
sequencers to order your ideas.
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Unit 1 (163-164)

A 1 For the parents of teenagers. 2 Teenagers will
experience physical and emotional changes. 3. Teenagers
nead 1o create their own identities and may follow bad
advice from friends. 4. Teenagers need to be independent
from their family. 5. To discuss problems if there are any
and to listen to each other

1) was, 2) listened, 3) found, 4) has had, 5) failed,

6) hasn't spent, 7) haven't been, 8) don’t go, 9) stay.

10) dosthink

1. ask, 2. talk, 3 worry, 4 keeping, 5. support

(From top to bottarn): 1), 3), 2), 4), 5)
1.a),2.b),3.8).4.3),5b),6a),7 23,8 a)9.b)

10. b)

Make sure students use a variety of expressions for advice
and a range of simple tanses to explain the background
of the problem

Unit 2 (165-166)

A 1. Her relatives in Shanghai. 2. To sweep away bad luck.
3. Red. 4. She opened the gift immediately. 5. Everyone
looked at her, shocked

B 1)went, 2) had, 3) ate, 4) were, 5) were entering,

6) asked, 7) were eating, 8) got, 9) was happening,
10} told

C (Fromiop to bottorn): 1, 2,5, 4. 3

D 1. When, 2. while, 3. when, 4, while, 5. when

E 1.b),2 a),3 3),4.b),5b)

F 1. Inbetween Japanand make 2. In between | and kiss
3. In between is and late. 4. In batween are and very
5 In between people and use.

G Make sure students write about three cultural differences,
use a vanety of adverbs of frequency and a range of
simple tenses to describe and compare the cultures

Unit 2 (167-168)

A 1A qirls expenence of running an ultra-rmarathon
2. Any race longer than a marathon distance of 42
kilometers. 3. Because she had trained for the race
4 In the state of Hidalgo. 5 She was able to complate
the race because she had trained well

B 1. wonderful, 2. freezing, 3. tremble, 4. bragaing,
5. twisted my arm

C1.3).2hb.3b).43).53

D 1. Histeam had won the match. 2. She hadn't set her
alarm clock. 3. His brother had broken his computer,
4. 5he hadn’t studied enough, 5. She had seen the movie
before

E 1) had been invited, 2) had taken / took, 3) was leaving,
4) realized, 5) had already started, 6) looked, 7) had left,
8) got, 9) had just left, 10) was gone

G Make sure students use a variety of narrative tensas and
a range of connectors and sequencers to link their ideas

Unit 4 (169-170)

A 11t s when water rises to cover an area of land that

is normally dry. 2. They can happen very slowly or

very quickly, 3. They can be caused by heavy rain, an
overflowing river, or a coastal event, like a tsunami

4 You mustn't panic, you must make an emergency
kit bag, and you must try to secure your home. 5 The
government and the army will send out rescue teams
1) avalanche, 2) heawy, 3) new, 4) unstable, 5) in the
mountaing, 6) high, 7) down, 8) a tree, 9) snow, 10) to
be rescued

(Fom top to bottorn). 4,2, 5,1, 3

1a),2.b).3 243,50

(From top to bottorr). create, locate, identify, secure,
rerrain, listen for, stay away, listen to, check, use
Answers may vary but students must include what to
do before, during, and after They should also use have
to, must, don't have to, mustn't, and imperatives. Some
background infarmation on the type of disaster at the
beginning would be useful

Unit 5 (171-172)

A 1 Fiftaen-year-old Julia Parks was walking her dog
yesterday evening when she saw smoke. 2. People left
the building before firetighters arrived. 3. She saw smoke
and then she saw a man hanging from the balcony.

4. The sirens from the fire engines woke Dale up, 5. The
building is badly damaged and residents are staying with
relatves

1. She said she couldn't befieve it 2. She shouted that a
man was hanging from the fourth-floor balcony

3. He mentioned he had only heard the sirens a few
minutes ago. 4. He declared he was terrified. 5. He said
the residents had left the building earlier

1. was, 2. were returning, 3. had been, 4_lost,

5, overturned, 6, came, 7. became, 8. were waiting,

9 caused, 10. had been

17,283 148,58

1. Headling, 2 Extended Headling, 3. Byline, 4. Placeline,
3. Caption

Answers may vary, but ensure students use a vanety of
past tenses {past simple, continuous, and perfect) and

F

Assessment Answer Key
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arganize information in the correct way (most important
information first)

Unit 6 (173-174)

A1b2a3adcs5hb

B 1 isticking, 2. is sitting, 3. is reading, 4. gets up,
5 blows, 6. cpens, 7. 1s howling, 8. enters, 9. is wearing,
10 runs

C 1. stage directions, 2. selting, 3. climax, 4 resolution,
5 characters, 6. act, 7. subplot, 8. dialogue, 9. hook,
10. scenes

D 1 Samisnot as confident as Faul. 2. My hair is not as
long as hers. 3. That play is less exciting than this one
4 Julie (Paul) is as friendly as Paul (Julig). 5. Scene 1 is
more exciting than Scene 2

E Answers may vary, but ensure students use the elements
of a play, and use the correct tenses for setting a scene

Unit 7 (175-176)

A 1. To inform the reader of the extinction of the Baiji
dolphin and 1o persuade the reader to help protect
the Vaquita dolphin, 2. Nong. 3. The baiji dolphins
used sonar to catch food, but they couldn’t use sound
because the boats were too noisy. 4. Fish died because of
pollution and humans were overfishing. 5. The Vaquita
dolphins are endangered and if we don't protect them,
they will become extinct, like the Baiji dolphin

B 1 Airpollution, 2. Light pollution, 3. Noise pollution,
4 Water pollution, 5. Land pollution

C 1 waste, 2. produce, 3. Iitter, 4, deforestation,
5 exhaust, 6. habitats

D13a),2b)30b),4a

E 1) will, Z) will, 3) may/might, 4) will, 5) will, &) may/
right, 7) may/might, 8) will, 9) will, 10) may/right

F Make sure students include an introduction, two reasons
and two solutions, and a conclusion as well as a variety
of expressions to persuade

Unit 8 (177-178)

A 1. The shop salls skateboards 2. One of his skateboard's
wheels is really loose. 3. He suggests getting a refund
4 He threatens to tell his skate friends not to go to the
shop again if he doesn't get a refund. S. Partially The
salesperson offers to show Tony the other skateboards
they have and he agrees

B 1) complain, 2) restaurant, 2) chicken, 4) sick, 5)1f,
€) sue, 7) stomach, 8) aggressive, 9) upset, 10) Can

€C10203R40,5R

D (From top to bottom). 2, 4,5, 1, 2

Assesanent Answer Key

E 1 a)refund, b) receipt, 2. a) excuse, b) could, 3. 3)
cormplain, b) manager, 4. a) If, by will, 5. a) in more detail,
b} solution

F Answers may vary but students should include: the name
of the company (Street Feet), a solution to the problem,
and a first conditional threat, Their tone should remain
polite and formal

Unit 9 (179-180)

A1b233b4b5a

B 1) film, 2) fiat, 3) toilet, 4) pavement, 5) trousars,
6) trainers, 7) shop

C Any from: ...it was on the third or fourth floor, | think
anyway, err._., then what happens?, Oh yes

D (From top to bottor): 4,2, 5, 3,1

E 1. solilequy, 2. comic, 3. interior, 4, dramatic,
5. conversational

F Answers may vary, but ensure students have the essential
information. (Students may not have read the Readler, so
accept logical answers) 1. Believing in yourselffFollowing
your dreams. 2. A child or children 3. To inspire or
encourage the listener

G Make sure students use an appropriate style for the
type of menologue they write (conversational, dramatic,
elc) Ensure thare are a few sentences organized intca
beginning, rriddle, and end

Unit 10 (181-182)

A (From top to bottor): 2,4, 5,1, 6,2

B 1 The website is updated regularly. 2. How are robots
made? 3. Organic materials are usad in his invention
4 Chocolate is made from cocoa. 5 What is paper made
from?

C 1) are made, 2) is created, 3) are put, 4) are placed, 5) are
found, 6) isnt designed, 7) is finished, 8) is placed, 9) are
added, 10) is tested

D 1 battery, 2 spring, 3. antenna, 4. propeller

E 1. signal, 2. command, 3. forward, 4. stored, 5. lifted

F 1. First, malt the wax. 2. Once, the wax i melted, add
scents and food coloring to the wax 3 Then / After that,
place the mold on a fiat surface and put the wick in the
center of the mold. 4. Then / After that, pour the melted
wax into the mold. 5. Finally, light the wick

G Make sure studernts use the passive voice and sequencers
to describa the process



Staying Healthy

A (Answers may vary) 1. Encourage students to explore
other options than those they read in the unit, 2. Getting
sufficient sleep 15 not covered. Ensure students’ answers stick
within diet and fitness. 3. Buying aifts, being supportive,
researching the health problem, etc

B Arswars may vary

€ (Answers may vary) 1. Encourage reflection. 2. Encourage
students to use adwice from the unit. 3. Support and
encouragement

Culture Corner

A (Answers may vary) 1. Brazilian, Thai, and German cultural
aspects, focused on manners and politeness. 2. Greetings,
not being on time, being very polite, saying “Enjoy your
food " 3. All the above could be surpnsing

B Arswers may vary

C {Answers may vary) 1. There will be more similanties to
the Brazhian customs than Thal or German. 2. Encourage
students to use the language seen in the unit to give adwce

Get active!

A (Answers may vary) 1. All take place in different locations,
require different equipment, and have different purposes.
2. Mone are very popular or well-known. Some require very
speafic environments. 3. TomTom has never done anything
50 incredible, PineGirl wants to compete at the Olympics
in fencing, Milesh finds kite-fighting difficult but is good at
being a kite runner, JakeB enjoys the silence of ice fishing

B8 1. Kite-fighting, 2. Rope courses, 3, Fencing; 4. Ice fishing;

5. Kte-fighting; 6 Fenang

€ (Answers may vary) 1. Encourage students to describe the
sport. 2 Encourage students to give reasons behind their
answers. 31t helps your health and gives you a hobby

Surviving a Natural Disaster

A {Answers may vary) Encourage students to use the language
seen in the unit

B (dAnswers may vary) Encourage students to follow flow chart
format

C 1. Hurnicanes, earthquakes, volcanic eruptions, and flooding
are common in Mexco, 2. Answers may vary

Read All About It!

A 1. Tabloids are more commeon in Mexco but some students
may be more familiar with broadshests. 2. Tabloids tend to
have shorter stones, be quicker and easier to read, and may
interest people who want an entertainment focus. Peaple
who read broadsheets want factual information and more
senous journalism

B Answers may vary Encourage students to give reasons for

their preference

C {Answers may vary) 1. They inform people about their
communitizs and what is happening in the world, 2
Encourage students to give reasons behind their answers
3. Students should think about others sources for news: TV,
radio, online, atc

The Speckled Band

A The genre is mystery. The pictures reveal that it is a peniod
mystery, set in the Victorian times

B The stage directions inform the actors or the reader of sound
effects, actions for the characters, and any other details that
cannot be explained through dislogue

C Answers may vary The onginal story ends with the speckled
band being reveded as a venomous snake, sent by Dr. Rylott
to kill Enid Stoner.

Being Eco-friendly

A Answers may vary Encourage students to provide multiple
effects to the environment in their flow chart

B Answers may vary Students must give reasons behind their
rankings

C Answers may vary

Fixing the Problem

A Answers may vary Students must give reasons for their
answers.

B 1 Sheinterrupts her and walks away 2 By asking questions
and commenting at appropriate tmes. 3. To show that ther
complaints are baing taken seriously. 4. Calm

C 1. Answars may wary. Students should give reasons for their
ideas. 2. Answers may vary.

Expressing Our Thoughts: Dramatic Monologues

A Answers may vary Common teenage problems wall feature
on students’ mind maps

B Answers may vary

C {Answers may vary) 1. 5o readers know what characters
are thinking or feeling. 2. Students can draw from their
personal experiences to answer 3 Students should use the
language from the unit to answer

Up, Up, and Away

A Answers may vary Students should try to remember as many
detals as possible when describing the process

B Answers may vary Students should refer back to the text to
help them

C {Answers may vary) 1. Students must give reasons for ther
opinion. 2. The Montgolfier brothers liked to make things,
were imaginative and creative, and had a mind for business.
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Unit 1
Product: Public Service Announcement
MName: Grade:
Suggested Evaluation Instrument: Descriptive Evaluation Scale

Very Good = Needs Work

5 4 3 2 1

Content of PSA O O O 0O O
Comments

Message of PSA I:l l:] I:l I:l I:[

Comments

Audience Appropriate D I:‘ |:| [:l D

Comments

Prosodic Skills I:I I:’ |:| D I:I

Comments

Appropriacy of Language D |:| D D l:l

Comments:

Teamwork Skills l:l I:l I:l I:l I:‘

Comments

Overall Presentation I:l I:l D I:l D

Comments
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Unit 2

Product: A Comparative Chart

Name: Grade:
Suggested Evaluation Tool: Questionnaire

1

Was the student able to understand and analyze literary essays?

Yes To an extent No

2. Could the student identify the cultural aspects mentioned in literary essays?
Yes To an extent No

3. Did the student relate the cultural aspects mentioned in essays with their own cultural aspects?
Yes To an extent No

4. Did the student follow the models from the unit to write his or her essay?
Yes To an extent No

S. Could the student compare the cultural aspects mentioned in essays by making a chart?
Yes To an extent No

6. Was the student able to explain the contents of his or her comparative chart?
Yes To an extent No

7. Was the student able to present the comparative chart fluently?
Yes To an extent No

8. Was the student able to answer the questions from his or her classmates?
Yes To an extent No

9. Did the student work well with the rest of his or her product group?
Yes To an extent No

10. Was the overall work of the student satisfactory?
Yes To an extent No
Comments:

Evaluation Tools



Unit 3

Product: Perscnal Anecdote

Name: Grade:
Suggested Evaluation Instrument: Observation Guide

Needs to

: Observation
improve el :

Aspects to evaluate Excellent

Completed all the
subproducts

Used the storyboard to
present anecdote

Used the written anecdote
only as a guide

Told the anecdote in
chronological order

Presented anecdote fluently
and confidently

Used the correct intonation
to enhance the anecdote

Used connectors to link
ideas while presenting

Used language appropriate
for the situation

Answered questions from
classmates about anecdote

Listened attentively to
classmates’ anecdote and
asked guestions about it
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Unit 4

Product: An Instructional Leaflet

Name:

Suggested Evaluation Instrument: Rubric

Category

Excellent
(9-10 points)

Good
(6-8 points)

Grade:

Needs Work
{(4-5 points)

and appropriate pictures
to support them,

to support them,

Preparation Had all the materials Had most of the material | Didn't have all the
reeded, Completed his or | needed. Completed his material needed. Couldn‘t

Score; her part correctly. of her part of the work | complete his or her part

withdifficulty, of the work.

Organization Began work promptly and | Didn't start work on time, | Didn't start work on time,
finished tasks on time. but could firish task on | and didn‘t finish task on

Score: time. time.

Content Instructional leaflet Instructional leaflet Instructional leaflet
included clear instructions | included some didn't include enough

Score: instructions and pictures

instructions and pictures
to support them,

Use of language

Was able to write
instructions in sequence

Wrote instructions in
sequence for different

Meeded a lot of help
to write instructions in

Score: for different possible possible situations sequence for different
situations with no or with difficulty and with possible situations.
few mistakes. Used rnistakes. Used imperatives | Was not able to use
imperatives correctly. but neaded help. imperatives.
Presentation Was able to explain Was able to explain Wasn't able to explain the
the group’s leaflet. the group’s leaflet but group’s leaflet.
Score: Presentation was fluid needed help. Hesitated
and the language was while presenting, but
appropriate. the language was
appropriate.
Teamwiork Worked well with the Worked well with the Didn‘t work well with the
rest of his or her team. rest of his or her team, rest of his or her team.
Score: Contributed to the team | but had some problems. | Wasn't willing to work.
and was willing to work. | Contributed to the team,
but didn't always work.
Total: Comments:

Evaluation Toolks _-




Unit 5
Product: A Comparative Chart
Name: Grade:

Suggested Evaluation Tool: Questionnaire

1. How well did the student analyze the newspaper article?

2. Which aspects did the student include in their news article?

3. What examples of newspaper language did the student use in their article and how well did
they use it?

4. How well did the student edit their news article?

5. Was the student able to compare another student's article with their own?

6. How was the student's performance during the presentation?

7. How well did the student interact with and contnbute to the team?

8 How did the student improve and what are his or her areas of improvement?
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Evalaatior Tools

Unit &

Product: A Dramatic Reading

Name: Grade:
Suggested Evaluation Instrument: Graphic Organizer

r ™
Dramatize
Reading
W o
- ™
Attitudes Performance Organization
\, J
Use of prosodic :
D Teamwork I:I [I Time management
resources
Use of non-verbal ;
D Response to teacher |:| Previous work and
language subproducts
P Management of work
wi [ wseot i
D illingriess to work Use of languge e
Confidence while
performing
' i ' I ' ™
Notes: Notes: Notes:
3 J \ J \, S

Evaluation Toolks @-



Unit 7
Product: A Roundtable Discussion
Name: Grade:

Suggested Evaluation Instrument: Checklist
1. The student based his or her discussion on factual information.

2. The student used the persuasive essay as back up information for
the roundtable.

3. The student/group used the question cards to guide the roundtable.

4. The student stated the consequences and solutions of the problern
discussed in the roundtable.

5. The student participated actively in the roundtable discussion.

6. The student spoke in comnplete sentences without hesitation.

7. The student used language accurately to make predictions about
the future.

8. The student listened to and respected the opinion of his or her
classmates.

9. The student fulfilled his or her role during the roundtable.

N I I B O N B O R R

10. The student took the discussion seriously.

Notes:

-,@ Evaluation Tools



Evalaatior Tools

Unit 8
Product: A Complaint Role Play
Name: Grade:

Suggested Evaluation Instrument: Interview

1. How did you crganize your time to complete the product?

2. How did you and your partner divide the work?

3. Which activities from the subproducts were difficult for you? Why?

4. Which activities from the subproducts were easy? Why?

5. How did you feel when making or responding 1o a complaint?

6. How well did you interact with your partner while roleplaying?

7. What new language did you learn while doing the product?

8. What did you learn about making and responding to complaints?

9 Which aspects of making complaints do you need more practice with?

10. Overall, how would you grade yourself? Why?

Evaluation Tools



Unit 9

Product: An Improvised Monologue

Name:

Suggested Evaluation Instrument: Rubric

Monologue Excellent Good Needs Work
Rubric {9-10 points) (6-8 points) (4-5 points)

Organization

Topic addressed in detail

Clear beginning, middle,

Grade:

Unclear organization of

withappropriate fillers.

and Theme with very clear beginning, |and end. Main points of | topic and lack of purpose.
middle, and end. topic addressed,

Score:

Language Excellent range of Good range of Inappropriate or
vacabulary and extremely |vocabulary and effective | incoherent language; little

Score! clear communication communication. vocabulary range.

Stress and Tone

Wide range of stress
and tone that helps

Some use of stress and
tone,

Mo change in tone, and
little stress or emphasis.

Score: understanding.

Audience Completely appropriate | Appropriate for some Inappropriate for target
for the target audience. | members of the audience, | audience.

Score:

Attitudes Confident while Seemed nervous but Had a lot of trouble
performing. managed to perform. performing due to nerves.

Score:
Comments:

Total:
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Unit 10
Product: Infographic for the Operation of a Machine or Device

EBvalaatior Tools

Grade:

MName:
Suggested Evaluation Instrument: Anecdotal Record

Topic of Infographic

Description of student’s product development and presentation

Observations

Recommendations

Conclusions

Evaluation Tools QQS - S—
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“Markirg Griteria

Evaluation of all skills in Quest should be interpreted
at the B1 (Threshold) Level of the Common European
Framework. This states the student “can understand
the main points of clear standard input on familiar
matters regularly encountered in werk, school, leisure,
etc. Can deal with most situations likely to arise whilst
traveling in an area where the language is spoken

Can produce simple connected text on topics that
are familiar or of personal interest. Can describe
experiences and events, dreams, hopes and ambitions
and briefly give reasons and explanations for opinions
and plans.” You should keep this in mind when
marking written and spoken wark

-~
Writing
Itis unrealistic to expect students to produce
perfact examples of reviews, biographies, and
other texts at B1 level However, they should be
aiming to do the following
* Use simple sentences to describe an event

{(where, when, and what happened)

*» Use short sentences and expressions to write
about different aspects of daily life

* \Write personal letters or emails with standard
expressions conveying functions such as
introducing cneself, inviting and responding,
thanking people, or making requests

* Give details about where they live and how to
get there

& Qe information about their education, work,
interests, and skills

* Use simple linking words effectively (but,
because, or, eic)

* Show they have a vocabulary large enough to
gne relevant information about the task

« Use linking words to express a chronological
sequence of events (first, then, etc)

* Lse previously taught language such as tenses
and conditionals in appropriate texts and in a
relevant way

The averall marks in the following table provide

Overall Marking Scheme

Mark | Criteria (3 = Pass)
5 | Bxcellent

4 | Good

3 | Reasonable

? Inadequate
1| Poor

0 | Ielevanuiliegible

a uniform criteria to assess whether a student has
achieved these goals when writing a text

However, before giving a final mark for a written
text, separate assessments should be made on the
following areas

Content—Does the text include all the points related
to the task?

Organization and cohesion—Is the text logically
presented and understandable?

Appropriateness of register and format—Is the
writing style and presentation appropriate to the type
of text in the task?

Accuracy and range—Doe2s the text include wide
and effective use of previously taught vocabulary and
grammar?

Target reader—Is the intended message clearly
communicated?

Marking Criteria




Example: Describing an Event

Content {(major points)—Description must include all the points in the
tips, e.g., when and where the event happened, what the person did, etc

Content {minor points)—Extra details about the event,

including specific descriptions WI'H;I]“I Tips

Organization and cohesion—Review format with clear A Travel Brochure

organization of paragraphs moving from general to specific * Wiite directly to your audience using
and giving opinions i m;:m"s- o
Appropriateness—A review of personal opinion Mmmma?ét:sdﬂxﬂ' =S

Accuracy and range—Appropriate language

* Provide details about the activities,
for giving details of and an opinion about an * Bxplain what people willdo in
event Use of relevant vocabulary and previously taught £ S
structures.

Target reader—Provide enough information for the reader to form
an opinion about the event and decide if he or she would like it

The Flaming Lips

November 17

Foro Sol, Mexico City e
- fed an American

La?t :_;:k | wal\t tE;: Ts:@wi h:;":_l;ﬁfm as & psychedelc [Content——-ml content points ]

'hﬂ e ba:dFﬂth; Emﬁw rrosic: | know them since 1993 and this covered and developed well (5)

E

first Time they come to Mexico. Accuracy and range—Mestly

irst the staff ared tofix the stage all dressed in orange accurate, but some errors (the show
:::E-ut workers, the drums cables amplifiers and evien the - begun. ) and awkward expressions
rricrophenes were orande tool Then the leading snger mw (they appeared through all the
i & white sut and said hello o usaﬂdbff:h&;;bigm show. ). Good use of adverbs
different prajections on the screens s ar {taught in class). Excellent range. (4)
A furmy detal was that, previowly they had chosen peop _t"j‘:'“ - o il
the audience to get dressed with teletubbies costumes and they rganization and cohesion—
rat 3l the show cnstage, lucky therl The singer Good, clear organization, Good use
troduced them and then got mside a gant plastic bubble and of linking words. (5)
waked on top of the crowd!

Vits and E sarg each Appropriateness—Generally
e akmcst ol their greatest hits veryone e
?Eﬁl was a Iittle unhappy when they said good-bye without ppropn )

i Target reader—\Would be fully
payn Favorite Buf for sure il was 8 greal
shw'sa:r‘;eyi::ﬁt need tzmkﬁw therm previously because for understood by the reader (5)
sure ;'n-.: are gorna love them lﬁrade 5 J

A

Marking Criteria @-



4 ™
Example: Describing an Event

Fabulosos Cadilacs i

The Fabulosos Cadilacs were perFormed in México

City at November [Content-lwost major content points ]
111&‘7' haven't been to Mésice since 2002, when the included, with some omissions (3)

bard broken relatiors si'-ipﬁ.

Accuracy and range—a number of
The band sang mary songs and Danced mary styles errors that don't affect communication
in this concert. The people was singing all songs but Misuse of articles (taught in class)
when they sang Malbicho” The people was clapping Reasonable range (3)

and Darcing

The band p!ayai some irstruments, all of them were
magrificent. The sound was cool teo. My favorite

Organization and cohesion—Adequate
organization. No hinking words. (3)

Timne was when they songs "Matador” This song wias Appropriacy—Approprate register

whritten for them and was a hit.in the nineties attempted but not always successful. (3)

1F you like the rock music and ska, you should be Target reader—viessage communicated

lister this band. with some effort by the reader (3)

LGrade 3 J
\ A
Teaching Tips
Assessments | ]
; e Mark | Mark Mark

The Marking Criteria on the right can be used for the 5 | A 90-100%

written quastions in the assessments in the Teacher’s B 20-00%
Guide All writing assessments carry a score of 10 3 | ¢ | s0-70%
points. Use these criteria to mark your students’ work | 0| 30-50%
and double the grade you give them to get a mark " E | 10-30%
out of 10. It is also possible to adapt this system to the 0 F 0-10%
grading criteria you have in your school :

Correction and Feedback

Students should be encouraged to correct theirown | Sp Speling | recieved

and each other's work. Underline each mistake in a [P |Punctuation | Whats your name.

text and use the key on the right to tell students what | WO | Word order Always | go shopping

type of error they are kooking for T Wrong tense They have played yesterday |
It is often a good idea to focus on one particular [sv Erébajsgxgit The people was clapping
problem area, rather than trying to correct every Y Meaning not clear | Come and rest with us.
mistake in a text. Hold class feedback sessions about | [] | Unnecessary word | It was too much difficult
commaon problems A Missing word You should listen them

- 198)  Marking Criteria
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Speaking

Students’ speaking skills should be continually
assessed throughout the year using the speaking
activities in the Activity Book It is important that
students can express themselves in basic situations
and use relevant strategies to help them make
progress in the classroom

asking for and giving information
stating simple facts

ordering food

buying tickets

reacting to news

making and responding to invitations
describing likes and dislikes
making arrangements
responding to statements
describing oneself and others
describing homes

telling a simple story

describing one's background
asking for repetition

showing understanding

asking for help

Evaluation takes into account the following
performance indicators

Grammar and vocabulary—~Accuracy and rangs
leading to effective interaction

Discourse management—Logical development
of sentences relevant 1o the lask. Assess factors
such as linking words and overly long hesitation
Pronunciation—Ability to produce intelligible
words that fulfill the requirements of the task.
Interaction—Active development of discourse,
including initiating and responding appropnately
Use the indicators in the table below to award

an overall mark on the effectiveness of students’
responses to the task

These marks can be adjusted and adapted to the
marking scheme at your school (see the Marking
Criteria on page 200),

Mark | Criteria (3 = Pass)

5| Excellent

4 Good

3 | Reasonable .
2 |Inadequate
1 |Poor

? I_rrelevantfllle;t;lg

Teaching Tips
Correction and Feedback
This should be used to help motivate students rather than embarrass or demotivate them

Try to correct individual students on a one-to-one basis

Do not name indvidual students when doing class feedback.

Monitor speaking activities and make notes of common mistakes for a class
feedback actwity.

Do not try to record every mistake you hear Focus on certain aspects and tell
your students in advance what you are listening for, so they have an opportunity

to correct themselves when they talk to each other

Give feedback on positive aspects and where students are making progress

Marking Criteria
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A adi0SCripts

Track 2

{Unit 1, Activity Book, page 10)

Farrer: I'm worried about my san. He
doesn't seem to have any friends.
Well, he says he has lots of friends,
Just that they are all online. | know
things are different now and that it
isn't like it was when |was a kid. |
played with my friends in the street
and we went Lo the woods to play
in the rverand | get it The way
that kids play has changed and kids
don't play on the streets these days
But still. It can't be right! He's only
young. | think that he shouldn't be
an his phone chatting all the time
instead of playing Ok yeah, | know
he's playing but come on, you know
what | mean! Playing! Like with a
ball or something. With his frends
Running around. Like, don’t kids do
that now? I'm happy that he has
his own phone because it is a good
way for him to talk to his mom and
the family, but all the time? Like last
Saturday was crazy |actually had to
take his phone away from him
He was on his phone in the
marning for three hours and then
| had to go out to the store and
when | got back he was still there
He must have been on his phone
for like six hours! He looked so
tired! And don't gel me wrong
He's a good kid. He listens to me
and he helps me in the house and
he always does his homewark
And we have ahways had a2 great
relationship so maybe | shouldn't
waorry so much but... | dont
know. . He never plays outside ls
that ok? Is he too young to have a
phone? Maybe | need to play with
him more. | don't know

Track 3

{Unit 1, Activity Book, page 14)
When you're being bullied, it is
very easy to feel that you are alone
and that no ane knows how you
feel. But that s far from the truth
30% of children in grades 6to 12
have experienced bullying and an
incredible 70% of children have
witnessed bullying in school If you
are being bullied, then chances are
that one out of three of your friends

--_ Audioseripts

has also been bullied and almost
everyone you know understands the
situation. That is why here at the
National Bullying Organzation, we
abways say. If you are being bullied
at school, you should tell an adult,
That adult could be a teacher, the
principal, 8 member of your farmily,
ar an clder friend Whoever you get
along well with and who you think
is responsible. But you should tell
someone

When you tell scmeone, keepa
record of what you said and when

If you expect that person to do
something to help you and nothing
happens, then go back to them with
the record of what you said and ask
why Bullying. You aren't alone. So
talk to someone.

Track 4

(Unit 1, Activity Book, page 18)

It follows you into your home

It's with you in the evenings.

It crawls into your bed

It looks at you in the mirror.

Anxiety

While it may be hard to believe,
roughly 14 million American 1eenagers
suffer froma form of anxiety

That means that one in three
American teenagers need help

Are you one of those people? Or
someone in your family?

Here at FreedomFromFearorg, we
want teenagers to lead happy.
healthy, productive lives.

Do you want to talk to someone?
Reach out to one of our trained
psychologists waiting for you at the
end of the line. Call aur toll-free
number at 01800 3327 3733 That's
01800 FEAR FREE Call today. Qur
experts will listen to you and offer
you free, clear and easy, practical
advice. Or chat to us online, we have
experts waiting to help you twenty-
four hours a day, seven days a week
at www freedemfromfear gov
Remember, more than 14 million
American teenagers suffer from
anxiely. And no one needs to do

it alone

Track 5

{Unit 2, Activity Book, page 24)

Jagk: My name is Jack. A few years
ago, while | was studying in China,
| met a girl named Mei She was
very nice and we started dating
We both lived in a small town
where it rained a lot, but Mei never
carried an umbrella | was walking
to her house one day when | saw a
stare that sold umbrelias. | decided
to buy her one. By the time | got
to Mei's house, it wasn't raining
anymore and she was sitting in her
front yard. But when she saw me,
she looked shocked. "Marcus, this
must be a joke. Don't you want
to date me anymore?” she yelled
“What? Yes, of course | do!” |
replied. "And this s a gift for you! *
While | was speaking to her, tears
were forming in her eyes. She ran
inside and closed the door
Her mother was watching from the
window She gave me a terrible look!
My jaw dropped What just
happened? | was confused
Luckily the Chinese man fram the
store was watching the whole
thing. He explained that in the
Chinese language, the words for
"umbrella” and "separation”
sounded the sarme. Mei thought
| wanted to break up with her
because | wanted to give her an
umbrellal | apologeed to Mei She
accepted, and now we are married!

Track 6

{Unit 3, Activity Book, page 34)

Lizzv: Hey Arthur. How was track
practice?

AntHum: Hi Lezy! Oh, well It wasn't
that great. I'm not sure it’s the right
sport for me

Lizze: Why do you say that? What
happened?

ArtHum: Well, it may sound silly, but |
feel quite sad and pathetic running
there all alone. My trainer is really
demanding and keeps pushing
me to run faster, but that is just
not helping me. | love sports, but
| don't feel quite myself when
running

Lizzv: | see... Have you done any
ather sport before?



Azrvur: Basketball and hockey

Lzzv: Tearn sports. . Maybe that's
the reason you feel sad and lonely
on the track It's not you, and it's
not your trainer. You are just doing
the wrong sport. Why did you stop
doing those sports?

Artrur: Hmmm. . | never thought
about that. Well, for a very long
time | played basketball, and |
loved it. It made me feel like part
of something, you know? We
were all very close on the team—it
was 50 much fun. . But then we
moved to Canada. There was no
basketball team at schoalso . |
joined the hockey team. It felt like
family—I was so happy! We were
always planning new strategies,
encouraging each other... Oh,
man! We spent hours at the
ice rink—it didn't even feel like
training! But then my family moved
here to California and well, | need
to train but running doesn't feel
like the right sport for me

Lizzy: Well, you should have asked.
| have good news for you The
school has a hockey team We
don't have an ice rink but the team
practices at the local rink

Track 7

{Unit 3, Activity Book, page 41)

San: Hi Adam! I'm sending the voice
message because the keyboard
on my phone isn't working. The
picture you sent me is amazing,
thanks for sharing! | can tell you:
You're crazy!
Anyway, | went with my family
to an amusement park on the
weekend | had fun, but a really
scary thing happened. My little
sister wanted to ride the chairs that
spin in the air. The ride started and
my sister started to yell like crazy.
The straps weren't tight enough
and she was slipping out of the
chair | grabbed her and tried to
stop her from falling. But, with all
of the chaos, | dropped my phone
The nde finally ended and we
got out trembling with fear My
parents were furious. Miraculously,
the phene had fallen in some
bushes and it was okay. It just has

some scratches and like | said the
keyboard doesn’t work. But we
were lucky, considering everything
So, we can say my winter has been
intense too!

Track &

(Unit 4, Activity Book, page 48)

Steve: Hi, you are listening to
Miami's Biggest Issues. Today,
we are speaking to Mary Adams,

a weather forecaster from the
hurricane forecast center Mary,
we are about to start the hurricane
season here in Miami. We all know
that we live in one of the cities
most vulnerable to hurricanes in
the United States. Is there anything
we can do to prevent or minimize
the risks?

Mary: Good mormning Steve Thank
you for having me. You are right,
Miami takes the number one spot
with a 16% chance of expenencing
the impacts of a hurricane
However, there are many things
citizens can do before and during a
hurricane to stay safe

Steve: That’s great news. I'm sure our
listeners are interested in knowing
what to do to preserve their lives
and homes during these natural
disasters that affect us every year
So, can we stop hurricanes?

Mary: No, Steve Unfortunately, we
can't. But technology now allows
us to have a little more time te
know when hurricanes are coming
and be prepared

Steve: That's true. OK, what do we
have to do?

Mary: Well, prevention is very
important. Before the hurricane,
you have to create a disaster kit it
should have water, food, battenes,
flashlights, a first aid kit, garbage
bags. and a phone with a backup
charger. Also, at least one member
of the farnily must attend official first
aid training, but s impaortant that
every member of the family knows
what to doin a disaster situation. it
s essential to know the evacuation
routes and the shelters available in
case of a hurricane. Finally, we all
know we have to protect windows in
the days prior to a hurricane arriving.

Now, during the hurncane, you
mustn’t go outside. You don’t have
to stay in a safe reom Inside the
house, but it is crucial that your
family members stay away from the
doors and windows, even if they are
secured. If your house is in danger
of being flooded, you should turn
off the electricity from the main
breaker. Finally, ightning is a sefious
risk here in Florida so. you have to
be aware of lightning too!

Steve: Thank you Mary, Now, there's
just something else | would like
to add Listeners, remember, you
abways have to keep your radio
on and listen to the most recent
information about the hurricane
After the break we are going to

Track 9

(Unit 5, Activity Book, page 60)

Mews Rercrrer: Finally, hurricane Alice
has left the south coast after two
days of chaos. Authorities say there
could be over ten million dollars of
damage to streets and buildings.
However, it is not all bad news. At
two o'clock on Sunday morning,
Brandon Smith was pushing an air
mattress through four feet of water
behind his apartment building. He
came down from the second floor
after hearing his neighbors' cries
for help. He stayed calm and one-
by-one pushed seventeen people
to safety through the dark, dirty
waters
The incredible thing is, Brandon
Smrith does not work for the
emergency services. Heis a
thirteen-year-old school boy
When we talked to Brandon, he
told us that he and his mother lved
on the first floor, but he said they
had moved upstairs to a neighbaor's
apartment when the flood waters
came into their home. He described
how he had just gone to sleep
when he gat a call from a friend
in another building. His friend told
Brandon that the water was rising
all around his apartment and that
his family needed help because
they couldn’t swim
That's when Brandon had his idea. He
swam back to his apartment, pulled
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out the air mattress, and started
pulling his friend's family to safety But
then, once they were safely on the
second floor, he kept on going
Brandon said he had learned to
swim when he was s and he was
glad he could help. The last person
he rescued was an elderly woman
who couldn’t walk

After a long night, Brandon finally
got some sleep. When we asked
Brandon how he felt about his
life-saving act, he said he was just
thankful that there hadn't been any
alligators in the water!

This is Janet Long at XYZ News
Sports up next

Track 10

(Unit &, Activity Book, page 70)

Marrator: One

Dracura: Wekome to my house.
Enter freely and of your own will

Jonatan: How do you do? | am
Jonathan Harker, in the service of
Mr. Peter Hawkins.

Dracuia: Come freely. Go safely. And
leave something of the happiness
you bring

Jonatran: | am here to see Count
Dracula

Dracura: | am Dracula. And | bid you
welcome, Mr. Harker, to my house
Come in. The night air is chill and
you must need to eat and rest

Marraror: Two (from Death of a
Salesman Arthur Miller, 1949)

Linpa: Forgive me, dear. | can't cry.
| don't know what it s, | can't cry,
| don’t understand it Why did you
ever do that? Help me Willy, | can't
cry. It seems to me that you're just
an another tnip. | keep expecting
you. Willy, dear, | can’t cry. Why did
you do it? | search and search and
| search, and | can't understand it,
Willy. | made the last payment on
the house today. Today, dear. And
there’ll be nobody home.

MNarraror: Three

Viapimir: You must be happy too,
deep down, if only you knew it

EstraGon: Happy about what?

Viapimir: To be back with me again

Estracon: Would you say so?

Viapinir: Say you are, even if it's
not true

=) e

Estragon: What am | to say?

Viaomain: Say, | am happy

Estracon: | am happy

Viaosair: So am |

Estragon: So am |

Viaomair: We are happy.

Estracon: We are happy. What do we
do now, now that we're happy?

Viaomair: Wait for Godot

MNasnaron: Four

Towr: You're not thinking I'm
somecne else?

Manra: | know you are not

Towy: Or that we have met before?

Mama: | know we have not

Towy: | felt, | knew something-never-
before was going to happen, had
to happen. But this is

Track 11

{Unit 6, Activity Book, page 76)

Disecronr: OK, let's try again
Remember this is the start of the
play, so it needs to have some
impact. Max, be angry. Lenny, you
are not interested. OK, go

Max: What have you done with the
scissors? | said I'm looking for the
scissors. What have you done with
them? Did you hear me? | want to
cut something out of the paper

Lenev: I'm reading the paper

Curector: Hrm, maybe not. Too
angry. We don't want to frighten
the audience. Max, what about if
you de it politely, but Lenny, you
are very serious. Reply very slowly
and firmly, Let's try that

Max: What have you done with the
scissors? | said I'm looking for the
scissors. What have you done with
themn? Did you hear me? |want to
cut something out of the paper

Lereay: I'm reading the paper!

Direcror: No, that didn't work, Let's
try again. Max, look at me. Use
your charm. Be charming and
friendly. And Lenny, you'rein a
good mood. React happily. Laugh a
bit. Let's go.

Max: What have you done with the
scissors? | said I'm looking for the
scissors. What have you done with
them? Did you hear me? |want to
cut something out of the paper

Leneay: I'mi reading the paper

Direcror: Perfect!

Track 12

(Unit &, Activity Book, page 78)

TeacHER M A DRAMA cLass: OK, class.
It's the school play on Friday. |
know you are nervous so | just
want to say don't worry. If you
forget your lines, which I'm sure
you won't, but if you do, take a
deep breath and relax. Don't panic
Stop for a second and think about
what you just said. This will help
you remember what comes next.
The audience deesn’t know what
you are going to say 5o you don't
have to be precise. They probably
won't notice that you are taking a
few extra seconds. So, again. Don't
panic, take a breath, and remember
what you just said. OK?

Track 13
(See Reader, pages 65-76)

Track 14

(Unit 7, Activity Book, page 84)

Laura: So, here are the books for
us to research for the roundtable
discussion. Did you bring the
guestions for the research guide?

Ben: Yes, here they are. We are going
to research the effect of cars on air
pollution, right?

Laura: Yes Okay, so what is the first
thing we want to find out?

Ben: Well we already know that cars
contribute to air pollution because
of the exhaust gases, but we don't
know exactly why.

Laura: Right. Let's have a look

Ben: This book says that gases are
ermitted through the exhaust asa
result of the combustion of fuels, like
gasoline and diesel. In that gas, there
is & mix of nitrogen, carbon dicxide
and monoxide, hydrocarbons, and
particulate matter

Lauea: Wart, what is particulate matter?

Ben: They are little particles of soot and
metals. It's what forms the smog
Anyway, these components damage
the respiratory systern, block cxygen,
produce acid rain, and contribute to
the global warming.

Laura: Listen to this! This article from
a scientific magazine says that 80%
of lung diseases are a result of car
pollution and that this number
might increase in the near future



Ben; Does it say something about
global warming?

Laura: Mmmm. .. yes. It says that
the average global temperature
is increasing and this increase
will cause the seasons to change.
Winter will be shorter and spring
will arrive earlier. The changes
in the seasons might affect the
ecosystern, too. So 1U's essential that
pollution from cars is eliminated or
at least reduced.

Ben: Ok Percentage
Consequences. .The next question
is... Whal are some solutions to the
problem?

Laura: | just read that governments
are making special laws to reduce
pollution These laws will foree
vehicle owners to use cars only
when necessary

Bew: That’s great. Here it says that
scientists and global organizations
are investing money in research
They are developing electric cars
and they may find alternative
fuels that we can regularly use.

In the meantime, civilians can use
alternative transportation, like bikes
or public transportation

Launa: Carpooling is also an option
Like | do with my neighbors to get
to school

Ben: Sure, that 5 a good idea too. OK
last question, what might be the
benefits of solving this problem?

Laura: Well, that's obwvious! The air
will be cleaner and people might be
healthier.

Ben: We may also be able to see the
sky again, without so much smog

Track 15

(Unit 7, Activity Book, page 86)

Teacuer: Ok, class Today, we're
talking about endangered species
Did you know that over 17,000
animals are endangered or nearly
endangered? One-third of those
species are amphibians

Mixe: Why are there so many?

Teacker: Well, there a lot of reasons.
Far instance, deforestation is a big
problern. In the rainforest, trees are
cut down to make more farmland
and to get materials for woeden
products. That's why it is essential
that we buy locally made products

We know where they come from
and it's not the rainforest

Tin: Doesn’t deforestation contribute
to climate change, too?

Teacrer: Yes! And that's also
destroying habitats. Climate
change is melting away the Arctic
Circle

Suzv: I've read that llegal hunting is
another problem

Teacrer: Yes, Suzy, it is. People hunt
animals for their skins, bones, and
other parts, To illustrate, in Vietnam,
peaple believe that rhinoceros horns
can cure cancer 5o thousands of
thinos are being killed

Mike: So that's why some
governments advise that tourist not
buy praducts made from animals
in certain countries. They may be
illegal

Teacrer: Right. And it's crucial that
governments do more to protect
hunted animals. Mow, who can tell
me. .

Track 16

(Unit 7, Activity Book, page 90)

Teacrer: Okay, quys. Let’s start
the roundtable discussion. Get
into a circle. Laura, you are the
maoderator, right?

Laura: Yes

Teacrer: Do you know what to do?

Laura: Yes. I'm going to lead the
discussion. |'ll ask my classmates
questions and make sure that they
stay on topic

TeacHer: Correct! And Zach, you are
going to be the secretary?

Zaon: Yes | already have my

notebook ready to take notes.
Teacrer: Okay, then Laura, Il let you
begin

Laura: Great, So, our topic is car
pollution in our cornmunity. Did
you bring your research?

Evervong; Yes!

Laura: Excellent. Tom, you're the
first speaker, why is car pollution a
problem?

Tom: Well, as we know, most
lung diseases are caused by car
pollution. And in our city, there are
about 21 million vehicles driving
around every day, And almost half
of those cars are 18 years old or
older and therefore cause a lot of

contarmination

Bew: Yeah Around 9,300 people die
each year because of air pollution

ZacH: Sorry, what was that? Could
you speak louder

Bew: Yes, sorry. | said there are
around 9,300 deaths a year
because of air pollution

Ton: Exactly. So, it's really important
that we do something about it

Laura: Well, what can we do about
it? Sam?

Sami: Mrm .. In our city, our
government is stopping people
from using their cars once a week
But | think it's necessary to take
other measures. For example, we
can start a carpool system in our
schoal

Bew: What do you mean?

Sam: Well. Everyday my mom drives
rmy brother and me to school But
there are other two seats in the car
Let’s say that on our way to school,
we go past your house, That way,
we could pick you and your sister
up and bring you to school. That
way, We use one less car

Laura: That's a great ideal We can
map out routes to see who lves
close to each other

Bew: And we need to record how
many seats are available in each
car

Laupa: Okay, so what would be the
benefit of this idea?

Zace: 1 think there might be less
traffic near our school and
therefore less pollution

Sam: Yes, there also will be less noise
pollution meaning students might
be less stressed at the beginning
the day

Laura: Great! And what would be
the consequences in the long term?

Tom: Mmm, Ithink that maybe

Track 17
(Unit 8, Activity Book, page 94)
Saeseerson: Hello, welcome to Fresh
Look! How can | help you?
Lisa: Hi. | was here last Saturday
| was wandering if someone could
help me with something | bought
Saieseersom: OF course How can
| help you?
Lisa: Thanks. OK, so | came in here
last Saturday and | bought a pair

Audioscripts _..-
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of shoes. But I'm not really happy
with them, so | would like to return
them, please

SaLesperson: Absolutely, but | need
a Ittle more information. What
exactly is the problem?

Lisa: Yes, sorry. The thing s, the heel
is broken. They were fine in the
store but when | opened the box at
home, the heel was broken Just a
sec... See? It's broken. And you can
see | haven't worn them

SaLesperson: Let me see. .. Oh dear!
I'm very sorry about that. Can | see
your receipt, please?

Lisa: Right, there's a small problem -1
don’t have it | put it in my pocket,
but | think | threw it away. But
loak! They are still in the box and
the bag you guys gave me with
the store’s name on it. That must
help

Saceseerson: Uhm. . lwould like to
help you, but it's company policy
that we need to see the recaipt to
offer an exchange or a refund

Lisa: But it wasn't my fault! It's the
shoes They are broken. | haven't
worn them!

SaLeseerson: Sure | can see that but
we really can't do anything without
the receipt. Would you like me to
show you another pair? Or... Shall
get the manager?

Lisa: | don't want ancther pair. Fine,
could | talk to the manages?

Manacer: Good afterncon. Lisa
just told me about your situation
Unfortunately, we can't do
anything without your receipt, but
| would like to give you a voucher
for your next purchase.

Lisa: Unbelievable! | don't want a
voucher! | just want the shoes |
paid for

Track 18

(Unit 8, Activity Book, page 100)

Auisori: Hey there! How are you?
| thought you were never going
to come

Roger: Hi Alison. Sorry I'm this [ate
but | bought this gyroscooter in
that store last week And it’s so
slow! It took me almost over an
hour to get here and | can normally
get here in around 20 minutes

Argh! Can we go into the store
quickly? But I'm warning you now,
if they say they can't help me, I'll be
very upset.

Avison: Calm down, Roger I'm sure
they can help you but ahm .. why
are you still using it? What if they
say they won't help you because
you've been using the scooter

Roger: Well, | quess but that’s the
point, right? It anly after you use
something that you know it doesn’t
wiork. You think the salesman
i5 going to help me? He better
help me. | will complain to the
manager if the salesman doesn't do
anything

Auson: Okay .. | really think you need
to calm down | think you'll be
more successful and it will be easier
for themn to help you if you are not
aggressive and tell thern calmly
what you want

Roger: Ok, ok I'll try my best. Excuse
me. Can you help me?

Fren: Helle, my name is Fred How
can | help you?

Roaer: I've got a senous problem
with this gyroscooter. | bought it
here two weeks ago and | need you
to replace i. I'll post a really bad
review on your website if you don't
replace the scooter.

Freo: Okay. .. I'm sure thal won't be
necessary. If you explain what the
problem is, I'll try to find a solution

Aviscw: Thank you, that would be
very kind. Remember-try not to be
aggressive, he's actually being very
nice.

Rocen: | bought this gyroscooter and
you told me that it could travel at
around 13mph and that the battery
lasted for over an hour. But that
was a total lieg! | don't think it goes
any faster than 4 or S mph and
the battery only lasts for about 20
minutes. | would like a refund for
the total price of the skateboard

Frep: | see. I'm very sorry you are
so disappointed with it | can tell
you've used the scooter, however

Roger: Yes, | have. So what? That'’s
exactly how | knew that it doesn’t
work If you don't help me, I'll sue
the company.

Avisce: Roger!

Freo: | understand you are upset sir,
but if you just let me explain. What
| was about to say s that you've
used the gyroscooter and normally
we don't allow refunds for used
products However, we've had
some problerns with this particular
brand and we are offering our
customers a complete refund. Or
you can exchange the product
for this other gyroscooter This is
the best one on the market. It has
a maxiumum speed of 25 mph
and you can travel for over 30km
without having to recharge the
battery. It has excellent reviews
online.

Roger: Oh wow, really? That's
awesome, thanks!

Track 19

(Unit 9, Activity Book, page 106)

Mapparor: One

Bov: OK, your turn Jane What's your
topic?

Jane: A bad day

Bor: OK, take an audience card

Jane: QK. So. . I'm a man in my
twenties talking to a friend at
wark. My friend is listening to my
problems

Bov: OK So that's a conversational
monologue. You have one
minute. .. gol

Jane: | had a ternble day yesterday!
1. well __first, | missed the bus |
ran out of my flat. . really ran fast
along the pavement, but the bus
was leaving the stop when | got
there Then |, err. . | was late. . but
| waited at the stop and eventually
anather bus came. Then on the
bus—you won't believe this—
someone spilt their coffee all over
my trousers and my trainers. So,
when | got to work, | went to the
toilet to clean up but the coffee
wouldn't. . | mean | couldn’t get
the trousers clean. So, after work
Ihad to goto.  goto.. oh yes,
that shop on the High Street
what is it? Anyway, | got some new
clkothes. When | got home | decided
to watch a film, But then the TV
broke down! |'ve had enough. |
think. .. [ think | need a holiday!

Bov: QK, stop!



MNarraror: Two

Gine: Mike. It's your turn to do the
improvised menclogue. What's
your topic?

Mice: A detective story

Gin: Wow. OK_ Take an audience
card

Mike: Right. Ch... cool
narrator in a play,

Gire: Dramatic! QK Your minute
starts, . now!

Mike: The rman was still just there
standing on the sidewalk. .. He
was there an the corner, next to
the movie theater He was wearing
a long overcoat with black pants
and old, dity sneakers . His eyes
were fued on the second-floor
apartment across the street. The
one above the store He knew
someone was in there. . Suddenly,
he saw a shadow maove across the
bathroom window. That was his
sign... He slowly walked towards
the door

Gine: Hal That was awesome!

Track 20

(Unit 9, Activity Book, page 110)

Marrator: Once upon a time, in the
middle of France, a handsome
prince lived in a castle full of
beautiful things. But this prince
was not happy. In fact, he was a
cruel man who took maney from
his people
One night, there was a terrible
storm. Suddenly there was a knock
on the castle door When the
prince answered, he saw an old
worman. She wanted to shelter
from the storm and offered the
prince a rose as a gift. However,
the prince did not like the old
woman's appearance s¢ he told
her to go away, At this moment,
the old woman changed into a
beautiful enchantress. The prince
was very sorry but it was too late
The enchantress knew he was a
cruel and selfish man who only cared
about his appearance and his money,
As a punishment, she turned the
prince into a ternfying beast
She also put a spell on the castle
and all who lived there. That spell
still exists today. .

I'ma

Track 21

(Unit 9, Activity Book, page 113)

GmL: Fluency? | think .. | sometimes
think it is difficult to speak fluently
You know. .. speaking quickly
without pausing or stepping all the
tirne. But_ . err .. good speakers.
good speakers.. well, they get
their message across smoothly

Track 22

(Unit 9, Activity Book, page 113)

Gir: My last Spanish teacher gave me
some good advice .. what was it?
Oh yes. . speak Spanish whenever
you get the chance
Iwouldn't. I mean | couldn't speak
Spanish at all three years ago.

Track 23

(Unit 9, Activity Book, page 113)

Gmi: Fluency? | think, .. | sometimes
think it is difficult to speak fluently.
You know. .. speaking quickly
without pausing or stopping
all the time. But. . err .. good
speakers... good speakers. ., well,
they get their message across
smoothly. | sormetimes—you won't
believe this—I sometimes practice
Spanish in front of the mirror It
helps make. .. it helps me feel
more confident. My last Spanish
teacher gave me some good
advice. . what was it? Oh yes
speak Spanish whenever you get
the chance. | wouldn't ... | mean |
couldn't speak Spanish at all three
years ago. Now people say I'm
quite fluent. Anyway . if you are
learning English, remember to be
clear. .. very clear, .. about what
you want to communicate. Then
you will sound mare natural

Track 24

{Unit 9, Activity Book, page 114)

Nagrator: One

Mike: The man was still just there
standing on the sidewalk. . He was
there on the corner, next to the
movie theater He was wearing a
long overcoat with black pants and
old, dirty sneakers.

MNarraToR: Two

Mixe: The man was, _ err. . he was
still there, | think. On the sidewalk,
standing on the corner. He . he. ..
was next ta the store. . no, | mean

the mowvie theater He was next to
the mowvie theater He wore a
what was he weaning? Oh yes! A
long overcoat with black pants and
old, dirty sneakers

Track 25

{Unit 10, Activity Book, page 122)

Hewnry: Aunt Maggie, this balloon is
incredible! | love that it is shaped
like a person. How do you fly it?

Magaie: Well, the process is actually
quite simple. Just remember that
hot air weighs less than cool air

Henay: All nght

Maaaie: So first, the envelope—that's
the fabric part—is filled with air by
a fan. Once the balloon is inflated,
the burners are turned on. Flames
are released from them, and the air
inside the envelope is heated up

Henav: | see The balloon is released
after that, right?

Magcacie: Yes. Since the air inside is so
hot, it floats up into the sky.

Henry: How do you come back to
Earth?

Macacie: A vent at the top of the
envelope is opened. Then, hot air is
released and cool air goes in, With
the cool air, the balloon is heavier,
50 it sinks

Henry: Cooll So can we go for a ride
sometime? I'd love to see the city
from up in the sky

Magcaie: Sure, Henry! The next time |
go up, you can be my co-pilot

Track 26
(See Reader, pages 117-128)
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July 4, 2018)

English-to-go. “Instant Workbook, * www
english-to-go.com (accessed July 4, 2018)

English Club. “EnglishClub Helps You Learn
or Teach English, " https/Asww.englishclub.com
/(accessed July 4, 2018).

Resources for English as a Second
Language

BBC. "Online Learning, Support and Advice,”
http:/ www.bbe co.uk/learning/subjects
Jenglish.shtml (accessed July 4, 2018).

Merriam-Webser, “Learners Dictionary,” http/

learnersdictionary.com (accessed July 4, 2018).
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