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Introduction

Come Together is an intermediate three-level
course aimed at secondary school students.
The series is designed to help students
consolidate and develop language skills
through a wide variety of interactions with
texts and contextualized communicative
situations.

Approach

+ The learner is considered to be an active
agent in the construction of learning,

+ Collaborative learning, group work, learner
autonomy, and responsibility are fostered.

* Well-thought-out activities are related
to learners’ experiences and interests.

* Opportunities for all students to engage in
oral exchanges, reading, and writing.

+ Language is learned through communicatve

activities, models, and interaction among peers.

* Students are motivated to learn in the most
effective way and to value and respect
different cultures, including their own.

* A respectful and confident environment is
encouraged. Mistakes are seen as
opportunities to practice and improve, and
positive feedbacl is received and offered.

* Opportunities to reflect on and practice
values and social skills are provided.

* Several opportunities for self-assessment are
included.

How Are Contents Distributed

The ten units are distributed in three suggested
blocks (Block 1: Units 1-3; Block 2: Unirts 4-6;
Block 3: Units 7-10). This intended division
into blocks is a suggestion on how to balance
environments and progressive contents
throughout the school year. Nevertheless, it is
up to your needs to move the units and social
practices around. The units in the Student’s
Book are organized according to the
complexity of skills required from the students.
For example, Unit 1 starts with a Family and

Community environment where the social
practice (Exchanges of emotions and reactions
in an interview] might be a smooth start for
students to communicate confidently with
their peers. This first unit is followed by an
Academic and Educational unit where
students have to interpret and write
instructions to perform a simple experiment.
In this case, the vocabulary and language
structures flow more naturally and are close
to students toa. By the end of the book, in
Block 3, students are prompted to more
complex skills and language abilities like
analyzing and describing characters, agreeing
and disagreeing, exchanging proposals and
opinions, and assuming personal positions.

Flexibility

As explained before, the order and relation
between the blocks and the learning
environments (Family and Community,
Recreational and Literary, and Academic and
Educational) was suggested according to the
degree of complexity of strategies, language
awareness, and analysis skills scudents need wo
fulfill the social practices. Nevertheless, this
suggested organization of contents, the amount
of sessions it will take you to complete the
social practices, and the implementation of the
approach, depend on your class’ needs. Please
feel free to modify them accordingly:. Regardless
of this progression, every unit presents students
with a clear process of building activities
towards a final product and provides them with
the necessary models to do so.



Components

Student’s Book

Student's Book Units

The Student’s Book contains ten units, all
with the same structure: Opening, Development,
Closure, Assessment, and a Glossary page.

Opening
Each unit starts with an Opening, which has
TWO parts:

Let’s start together: In this section, students
will carry our simple exercises that will activate
their previous knowledge and will make them
aware of what they need to know for the social
practice of the unit.

Initial Assessment: After answering this
section, students will have an idea of how ready
they are to build the Final Product of the unit
and the aspects they need to focus on to be
sueccessful.

Development

The Development section is divided into
stages. These will take students through the
sacial practices of the language and help them
progress from a first contact and analysis to
different practice exercises that will gradually
build up towards a Final Product. The number
of stages vary depending on each social
practice of the language. For Your Final Product
activities guide students through the necessary
steps to build up a successful product. At the
end of each milestone, there is a section called
Intermediate Assessment with opportunities to
reflect on their progress and the aspects they
need to improve.

Closure
In this section, students will collect the

evidence they have been creating throughout

the unit and will present, socialize, and assess
their Final Product.

At the end of every unit, students will find
an Assessment page where they will
self-evaluate their performance and their
team’s work.

Other Features

M~™ This icon appears in activities where
students have to discuss with their
classmates.

This icon indicates when there is
ﬁ an audio support to accompany
the activity.

g This icon refers students to the
e glossary section at the end of
the unirt, where they can find the

meaning of words highlighted in
the texts.

r This icon indicates exercises that
produce evidence for the students’
portiolios.

chpter] This icon refers students to

the related chapter in the Reader.

LhY
E‘) This icon indicates suggestions to
. develop ICT skills.

Skills and Language Boxes appear

*%

in several moments for students to
reflect and broaden thinking,

P4 learning, interculrural, and social
skills or as a wrap-up of what they
have practiced.

\9%

These activities

build up the Final
Product gradually
and progressively.

For your Final Product

=
]
o
o
n
q

Each of the three levels of Come Together
is complemented with a Reader thart has
corresponding chapters for each Student’s

Book unir. This component includes rwo types

of texts: literary and informative. Literary texts
are fictional stories that promote creativity and
imagination. Informative texts provide facts
and information to broaden the student’s
education. All texts begin with a set of
activation questions that work as a pre-reading
exercise. At the end of the chapter there

are exercises that develop vocabulary strategies.

and bibliography to extend their knowledge.

There are footnotes that students can refer to
for key vocabulary 1o understand the text.

How to Use the Reader

The Reader is a valuable aid for students to
apply strategies they already have in their
mother tongue to reading in English. Since the
Reader’s texts are consistent with the social
practice in the Student’s Book unir, you can use
them to reinforce the production and
exchanges proposed in the lessons.

You can use the Reader at any time you feel
necessary according to your planning, but it is
recomumended to have at least two reading
moments during the unit and devote some
time to the vocabulary strategies included in
each chapter. In the Student’s Book you will
find suggestions on when to use the Reader 1o
extend or support the learning process.

Teacher’s Guide

The Teacher’s Guide has ten units that match
the Student’s Book. Each unit in the Teacher’s
Guide includes a rable of the contents in the
Student’s Book, teaching notes for all the
sections, and a suggested Evaluation
Instrument for summative assessment.

Teacher’s Guide Organization

* An Introduction to the series and its
components.

* Assessment Guidelines to explain and plan
the different types of evaluation throughout
the school year.

* A customizable Portfolio Form and Teacher’s
Journal to help you organize and assess
students’ evidence and your observations
collected throughour the units.

= An Initial Diagnostic page with tips and
guidelines to begin the course by
understanding where your students are,



where they will ger, and areas of opporrunity
to emphasize in your planning throughout
the school year.

* Teaching notes and answer keys for the
exercises in the Students Book. In every page,
you will find a miniature of the Student’s
Book where the referred exercises are.

* T::aching notes and SU!.Q;L‘:itiunﬁ for all the
Student’s Book special fearures, such as Skills
Boxes and Language boxes.

* Teaching notes to apply information
technologies in the exercises where the IT
icon appears o encourage and guide
students in the use of technology to enhance
their learning when it is available.

* Asugpested Evaluation Instrument per unit
that can help you establish the cutcome of
your students’ performance.

* A Bibliography for teachers with reference
materials,

* An Audio Script tor all the audio tracks.

* A Track List with the complete reference to
the audio tracks.

* A Class CD with audio and visual media
resources.

Teacher’s Guide Units

The sections in every unit of the Teacher’s
Guide are exactly the same as in the Student’s
Book. Every unit opens with a table that shows
the contents covered in the Student’s Book,
including the page where they are located. For
your reference, the notes on every page refer to
the exercises shown in a reproduction of the
corresponding Student’s Book page. Come
Together Teacher’s Guide 3 includes teaching
notes for all the exercises and the special
teatures like Skills and Language Boxes, and ICT
Tips. All exercises reinforce collaborative
learning and scaffolding to support students,
as well as some tips to help you have successful
activities. You will also find an answer key
clearly marked in a box after the notes.

Unit and Stage —I ’7 Unit Section
Yl Seriopment

.

|~ .

Reproduction of
Student’s Book Page

Answer Key —
Features
Media Resources Box

This box includes suggested activities invalving
the material included in the Class CD for
further practice of the target contents, as
alternative warmers, and as opportunities to
reinforce contents. There is visual material in
the Class CD for support in every unit and

to work with the Reader.

In Class Box
This box includes class management strategies,

intercultural awareness, mixed abilities tips,
and all kinds of tools for your class.

The Come Together Class CD contains all the
audio tracks used to develop listening skills in
the Student’s Book exercises. You will find a
variety of age-appropriate conversations,
interviews, and presentations provided in
real-life contexts that are familiar to students.
The audio tracks are used in different social
environments to reinforce students’ ability o
comprehend English in different social
situations. In Come Together, students are
engaged in understanding general meaning,
detailed explanations, oral exchanges, words

related to specific areas of knowledge, common

expressions, and acoustic characteristics.

&- This icon shows where and which
audio track needs to be used in the exercises.

In the Class CD, you will also find a series
of visual support materials to help you with
further practice and alternatve ways of
presenting language content to visual students.
You will find two types of visual materials:
posters (one for each Student’s Book unit) and
flashcards for the Reader (three for each
informative chapter and four for each literary
chapter). These media resources can be

projected or printed according to your own needs.

The Class CD also includes a set of
documents that will suggest ways to use
posters and flashcards to make the most out
of these visual aids.

How to Use the Class CD
The teaching notes in the Teacher’s Guide

suggest how to use the Class CD for
supporung activities. Come Together provides

an Audio Script with all the tracks at the end of

the Teacher’s Guide for your convenience. You
will also find a Track List for easy reference to
the audio tracks.

You will find suggestions on how to use the
posters in the notes of the Teachers Guide, but

the Class CD also includes a document with
activities yoll can Use to practice specific
language, to review, and to reinforce some
language elements.

The Reader includes vocabulary exercises,
but the flashcards in the Class CD are also a
good way to engage students in the Reader
chapter and help you guide and verify the first
stage of comprehension. You can also use them
to start class discussions and as triggers for
controlled and free oral exchanges for you
to MOonitor.

The Come Together Class CD can be played in
CD players, computers, external CD players, etc.

How to Access Your Class CD

Visval Support Material

To run the CD, follow these steps:

1 Insert the CD on the disc tray of your computer
or on an external CD reader connected to it

2 Go to My Computer and right-click on the
CD/ DVD RW drive (any letter from D:).

3 Right-click and hold on the Come Together
Class CD icon.

4 Select “Open” on the displayed Menu.

5 Right click on the folder you want to see
{(“Introduction” or “Additional Resources” ).

Audio Tracks

Computer

1 Open your computer’s media player.

2 Select the Come Together Class CD Audio
Tracks icon and double click on it to display
the list of tracks.

3 Click on the rack you want to listen.

CD Player
1 Insert the CD on the disc tray of your player.
2 Click on the track you want to listen.



Come Together proposes several ways to gather
data about students' learning to determine the
global assessment. Daily assessment and
identification of previous knowledge can help
you make your lesson planning better fir the
needs of your group and have a more
successful summative assessment. This class
monitoring is essential for assessment and
improving class planning. Monitoring during
the building of the Final Product is particularly
important for your observations on overall
performance.

Student’s Self-assessment

Afrer students complete each milestone of the
unit, they will find an assessment section
called Intermediate Assessment. This section is
made up with simple exercises that involve
self-assessment, peer assessment in pairs and
small groups, and class assessment. These
exercises will help students recognize their
progress and how to look for remedial work in
a collaborative way It is suggested that you
properly monitor this reflection to detect on
time if further practice and review is necessary.
Your support is essential in recognizing
progress and areas that need improvement.

In the Closure section, there is a moment
where students review the work done during
the unit (Collect Your Evidence). This is a good
way for students to notice what they have
accomplished. The concluding activity for the
Closure section is a discussion which helps
students socialize their experience building
their Final Product, but it is also an
opportunity for students to assess their
progress and recognize their strengths and
weaknesses.

Finally, students end the work in each unit
with an Assessment page. The first section
involves the students’ self-assessment on the
skills acquired during the performance of the
social practice of the language. Next, students
will have the opportunity for a self-evaluation

and peer evaluation about some activities that
helped them build their Final Product.

Portfolio Assessment

Come Together suggests several activities that
can be treated as portfolio evidence for you to
keep in an actual file, particularly those meant
to build the Final Product. In these cases, it is
recommended that you ask students to work or
copy their work on a separate piece of paper or
any other material of your choice.

The evaluation of a student’s portfolio will
show you the step-by-step route of a student
towards an expected achievement and the final
status at the end of a determined period. As
work in progress, it can reveal in a timely
manner those particular areas thar need
reinforcement in order to make sure students
are acquiring the skills set to develop a Final
Product. Exercises that are suggested to collect
portiolio evidence have an icon to identfy
them.

Evaluation Instruments

At the end of each unit you will find a format
for a suggested Evaluation Instrument. These
instruments will allow several means of
assessment: continuous and summative
assessment of performance through the
registration of observations from different
types of monitoring, guided peer assessment,
evaluation through rubrics, among others,
Use the Porifolio Assessment and Teacher
Journal forms on pages 11 and 12 to help you
keep a record of your students’ performance.

Portfolio Form

Student’s Name:

Date:

Group:

Unit:

Skills

Description of
the Evidence

Evidence Result

Observations on
Performance

Listening

Speaking

Reading

Writing

Follow-up notes

Photocopiable, D.R. © Macmillan Publishers, 5.A. de CV, 2020. Only for teaching purposes.




Teacher Journal

Teacher’s Name:

School:

Date: Group:

Observations

Solutions

Flan

Photocoplable, D.R. @ Macmillan Publishers, 5.A. de CV., 2020. Only For teaching purposes.

Initial Diagnostic

The Come Together series is designed so thar by
the end of the course students:

* can understand the main points of clear
standard speech on familiar marters
regularly encountered in work, school,
leisure, etc.

* can understand the main peint of many
radiu oar Tv [:lmgram.‘i On current affai rs Or
topics of personal or professional inrerest
when the delivery is relatively slow and clear.

* can understand texts thar consist mainly
of high frequency, everyday or job-related
language.

* can understand the description of events,
feelings and wishes in personal letters.

* can deal with most situations likely to arise
whilst travelling in an area where the
language is spoken.

*+ can enter unprepared into conversation on
topics that are familiar, of personal interest,
or pertinent to everyday life (e.g. family,
hobbies, work, travel, and current events).

* can connect phrases in a simple way in order
to describe experiences and events, dreams,
hopes, and ambitions.

* can briefly give reasons and explanations for
opinions and plans.

* can narrate a story or relate the plot of a
book or film and deseribe their reactions.

* can write simple connected text on topics
which are familiar or of personal interest.

* can write personal letters describing
experiences and impressions.l!)

To achieve the goals of this course, it is necessary
that you know what areas your students need to
work harder on and what language contents require
some review so thar the planning of your schoaol
year addresses the particular issues of your group.

For Your First Week of the Course

In the first class, when you meet your students,
it is helpful to devote the complete session to the

diagnosric assessment of your class. Start by
welcoming them and introducing vourself. Invite
students to answer specific questions about their
background (their age, birthdate, family members,
hobbies, and so forth) in order to figure out how
well they can understand and answer simple
questions and connect ideas. This will help you
start knowing your students and build an
environment where they can feel stimulared and
comfortable. An open and warm attitude towards
them will help you esrablish the appropriate
atmosphere for future classes.

After this, you can proceed to test vocabulary
and handling of verb tenses. You can prepare
a formal exam where you provide an input text (a
profile or a biography, for example) and ask simple
comprehension questions about it. Your text
should be about personal information, physical
description, and some life events from the past
of a person. In this way, vou will learn about how
they can use and understand present and past,
their range of adjectives, and the identification of
language to exchange basic information related
to contexts that are related to their experience.

Another option is to select and use the acuvites
with posters included in your Class CD. The
general activites for each poster will give you a very
clear idea of the status of your class in terms of
both speaking and writing abilities. An advanrage
of using the Come Together posters for initial
assessment is that they can allow you 1o carry out
fun activities that do not feel like an assessment.
This game environment allows for work in small
groups, where you will be able to identify the social
skills of vour students, The range of activities you
can do with posters will allow you to assess and
question students about their learning preferences
and give you important clues abour the mulriple
intelligences in your classroom.

This initial class will provide important
information to plan your course according to the
strengths and weaknesses you identify so that
your class can reach the expected achievements for
this English course,

M From www.coeint/lang-CEFR. Copyright is held by the Council of Europe: © Council of Europe



Pedagogical Principles

The general purpose of the Foreign Language:
English curriculum is that students develop

skills, knowledge, attitudes, and learning strategies

to participate and interact with native and non-narve
English speakers in written and spoken social
practices of the language within different

communicative, cultural, and familiar contexts.
The purposes of this learning cycle are:

* To analyze certain aspects thar will help
students improve their intercultural
comprehension.

* To apply some strategies to cope with some
obstacles that appear while learning a foreign
language.

* To use strategies w consolidare their
performance in a foreign language.

* To use simple but varied language items to
perform in common situations.

* To exchange information of interest.

* To speak using a neutral register in different
situations.

To dao so, the approach of English is based on the
social practices of the language. These are oriented to
the process and integration of knowledge, abilities,
attitudes, and strategies in communicative exchanges
using English. That 1s the reason why the English
language is defined as a communicative, cognitive,
and reflexive tool that helps students express and
exchange ideas, emotions, and interests. Language is
not an abstract subject, nor isolated speech acts, but
a tool to socialize by performing different tasks in
varied environments.

To help your students, consider that they must
learn English by using English. That is the best way
to analyze, develop, and improve the communicative
competency in English. Provide real or close-to-real
communicative situations. Make classes interesting
by showing how the social practices of the language
respond to students’ interests and their need to use
English. Remember that students are at the center of
the learning process, they should actively use their
knowledge and experiences to face communicative
situations

Discuss with students whar language producrs

have a relevant meaning in their process. Use
their previous knowledge and interests on the
social practices to let them propose how to plan
their language products. Make sure they follow
well-articulated steps for them to practice all
abilides in English. And finally, promote the
!\'L‘“‘—ﬂ.‘\'.‘ilﬂiﬁimﬂnt HI.'I[J [?T(IC?_'S‘H ﬂna]}-’}ii.‘g b}" ﬂ!ikil"lg
questions, generating diseussions, or facilitating
peer evaluation.

Social Learning Environment:
Family and Community
Communicative Activity:
Exchanges associated

with media.

Social Practice of the
Language: Exchange
emotions and reactions caused
by a television program.

Final Product: Interview

Student's Book
Activities

Take advaniage «

language, so they can:
| * Compare wpic, purpose; and intended audience.
_* Analyze language register used hy participants.

*+ Share hypotheses about general sense and det?ils.

* Recognize their own strengths and those of others.
Encourage vour students to explore, clarify, or think by means of questions. hypotheses, deductions,
speculations and answers to the ideas of others. Create the necessary conditions, so they can:
. Interprel: nonverbal ]a.ngmge and attitudes of the speakers.
rds u:,mb kr.y \wrd.-, or wmuu:ual clues,

. Idenuiy grammatu.a] d.lfferencn.:- bL,[W&:n r\meman and Brmsh uanam:..

* Analyze the communication situation. A )

» Evaluate function and purpose of visual le.g . ticker, subtitles, etc.) and sound (soundirack, sound effects,
elc.) resolrces.

+ Adopt body postures and use facial expressions I:hﬂt indicate emotions like surprise, pain, anger, etc.

« Consider similarities and differences between their mother 1 tongue and E.n},llbh
Encourage vour students so that they achieve their goals and give opportunities for them to apply and
practice what they alveady know, so that they ean:

| * Wrile eXpressions ahan: CIMOHonS,

| * Take into account grammatlcai characreristics of the English ]anguage {e.g. nouns and adJecl:lvea do not
have gender in English), when writing expressions.

. lndude_c_xﬂlgnd:ij_n_algirlmn ideas in mha.ngu

| = Offer and ask for feedback.
Monitor the development of your students’ skills to decide whether to provide individual or group
support. Help your students, so they can:

| * Ask and answer queqti-:mq about the content of a TV program and emotions caused by it.

« Link sentences o express emations and explam what caused them.

* Vﬂrylnmnatmn rh}rthm and volume.

+ [se resnurceqmmahe t|me [f:g. umm, er, you know, erc.).

+ Monitor the use of their voice (e.g. volume, speed, etc.).

| . Fxchange emotions and reactions.




Opening

You may find useful o encourage students to review the four learning goals for the stages in the
development and the social practice of the language to be achieved throughout the unit.

Let’s start together

You could draw students' attention to the pictures and exercises on page 8 to activate previous knowledge
and to discuss abour the type of emotions caused by TV programs. You may invite volunteers to share
their answers with the class. It would be a great opportunity for them to attempt to describe how certain

TV shows make them feel.

Unit

Examine television programs.

Development

Uit

Development

| Work in pairs, Read the conversation and undarling the TV gonres that aro mentlored, Then discuss

the guestions.

Juitie: Hi Manica! Why do you lsok e Hed?

Mémicar Oh, hi, Julio! T went to bed really Late last
night because 1 was watching the Chefl Dhollesge
firwals on TV

Julio By yeonsell?

Ménica: Ko, It is a famity show for all ages, We really
enjoy waiching it together at homs,

Julbes T have never watched that pregram. What is il
aboud T

Mdnlen: 1t b a realiny show whese several conbestants

Jutbe: Mmm, that’s intenesting, Il wakch it some
time. Do you like watching serfies on TW? T love action
serdes in Englisk snd action mowvies in Baresn,
Mdafea: Can you sgeak Kaman! Wow! [ didn't know
Juwtion I don't, but [ read the subditles.

Memica: Thal's Live. Foreign programs: hawe subtithes,
Even seap apsras! But | don't like them. Teo much
dramal They make me feel sad. T prefer comedy
programs, And youd

Juthe: Me toa! Comedy pengrans ae the best! [ llke

Encourage students to answer
the questions orally and
monitor offering help if they
need it. The sample dialogue
can provide some guidance so
that they know how to answer
questions 1 and 2. If you have
kinesthetic learners, students
could role-play the conversation
in pairs to improve

Inilia! Assessment participate i rocking challenges. The winners get Hr. X Tt makes me Laisgh a lot. undersrandi ng.
g i i i . N : " : g ey to epen thalr own festacnt. T watch It Mémiea: ‘eah, that show bs really amusing. Tt has
You can tell students that the Final Product of this unit will be participating in an interview and becase 1t 15 Gxriting and 1 L8ars about cooking YOUNG ACtors because 1t 15 for besnage. Thay spask
o . 5 Juiltio: I see. [ don's really fike reality snows. | prefar just Like us! By the way, do you lie domimentaries? "
exchanging emotions and reactions caused by a TV program. Then ask them to read the sentences and i T St pengr: Ttk Mttt gt 1 do. Answers: Underlined reality

reflect on how often they do or feel like what is said. Encourage them to be honest so that they really
know what they are able to do in this moment and, therefore, appreciate better their progress in the end.

Gpening

Let's star together

| Wark in pairs. Checl /] the TV programs you e bo wabeh, Feed free tn sdd other aptions.

Rl e srfiences and wrile Lhis woond: that best dece ber Fow you normaly ot lafweys, usualy, someimes. neverl

sporis anchors give thets eginion aboul socoer

wnd baseball games, | always watch Sportax on
Channel 19,

Ménica: Sporesx is goed. but 1 prefer O Sport on
[hapewl 47 bacausa thee are also archorvomen,

not only men, and 2 they talk you can read the tickers
T lezan thas resAts of Bl thie games,

1 Which type of programs does Mdnica bke? Wy ?

2 Wihich type of prograss doss Uk liked Why?
I Do you kneay cther TV genres?

Julies Some of them, 1 guess, It depands o the
subject. [ lite dorumentaniss aboot traveling and
other courtiries. But 1 think documentaries sbout
nafure see boring! Seme ane Fard to understand
becaase they usa Formal language. T haw to
eonfess that I love watching caneons even
hough they are for dhildren,

H

develop reading skills. For this

the meaning of the highlighted

shows, sports programs, series,
503p operas, comedy programs,
documentaries, and cartoons

1 Ménica likes On Sport because
there are anchorwomen and you can
read the tickers. Mdnica likes Mr. X
because it is amusing and has young
actors. 2 Jullo likes sports programs
because likes to listen to experts give
their cpinion. Julio likes Mr, X
because it makes him laugh a lot.

I Suggested answer

Reader Box

You may invite students to open
their Readers to page 9 to learn
about the history of television.
After reading, you could ask

Media Resources Exercise 1 students some questions to
Use Chapter 1 of the Reader at In this exercise, students can use  check their understanding
- - any time during this unit o the Glossary section on page 24 of the text.
L extend the social practice and as an available tool to clarify

10 wakch TV gemgrans ; 1

i s B unit, you can use Flashcards words and expressions. You
3y teings enange whan |t NV prograes: Chapter 1 from the Class CD could also encourage pairs to
L - Tl cornfaibabine shhating irw cpitvcins and resbons in s tumasdion, ;

5t amtode el S s i i e for further pracuce, to look up any other words they
b Vhaw it abad m mn dereie,

start class discussions,
and to support students’
comprehension of the text.

do not know in a dictionary
and to write them in the space

provided in the Glossary page.

J
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Family and Community




Exercise 2
This exercise will allow

students start identifying
vocabulary they will need
throughout the unit. Students
could work individually and then
share their answers as a class to
foster learning from others.

Answers: People contestants,
winners, sports anchors,
anchorwomen, actors  Age group
for all ages, for teenagers, for
children Elements challenges,
tickers, subtitles, formal language

Exercise 3

You may ask students to work
in small groups to categorize
the expressions according to
their use. You could also
encourage them o complete the
table by memory and only refer
back to the text to check

Answers: Stating characteristics |t
is a family show for all ages. Itis a
reality show where several
contestants participate in cooking
challenges. The winners get money
to open thelr own restaurant. As
they talk you can read the tickers to
learn the results of all the games.
Foreign programs have subtitles. It
has young actors because it is for
teenagers. Some are hard to
understand because they use formal
language. Expressing likes /
dislikes We really enjoy watching it
together at home. | don't really like
reality shows. | like to listen to expert
sparts anchors. | love action series.

| don't like them. They make me feel
sad. | like Mr. X. | like documentaries.
| love watching cartoons.

i Family and Community

Stating Charscturistics

2 Amalyze the enpressions from the descriptions of TV shows in Exercise 1 bo complete:
the categories below. Add two more wonds for each category.

Peaple Age grovp

I Read the convarsation in Exeneize 1 again and circle v sxpressions used 1o sxaming TV shows, Thes
work im small groups to elassify them according to their use.

Expresying Likes £ Dislikes

! Bead the Skills box and discuss with a partner the perpose of cach TV Show. Explain.

[ =" T e sapumentary cramE resiiby show

T4 programe haye diferent purpases. Mast of temn

Am fo infoom. ecucate. enteriain, saprise. reate i
coniroversy, oiics, scatera. This ls why thay provoke
elfferent emotions and reactions in e audence

3 T Think abeut your favarite program, Identify its genre, its purpase, amd sams basic characteristics.
¥ou are qodng to work with this program For the rest of the unit to prepare yoursell for an (ntenvew.

Intermediate Assessment

& Undarfing the option that best describes what you can da,

1 |ean dentity differsat TV genres very well £ portially £ with diffieuly

2 |tan describe baskc charactertstics of a TV program vary wel # pornioly  sirh oo
3 |can dontity the purpose of a TV program weny well ¢ pevtioly £ with dfiry,

7 WWyeu need help, you can impeave by rending TV program revievws in English-ipeaking magnmines.

1 Becording to their language register, programs are classified in formal, newtral and infarmal.

Rweacd the itiand and the in the ing ehart and ple b the i
Language Register
Formal Consuliakive or Neutral Casual er Infarmal

| It is used in professional

I formal standard E i imed wikth friends,

seftings, lke meraews. Ths
Dufinifion | © .ﬂx rses standdard English i, Thikine BEILY- | cotmpseeRe faniny. thy
.;r_:;n; 3 I'\-ﬂ'l‘-J: i = may be more Song | af siang, contrachons. and
r-m'm.'ﬁouv; i :__re s i rlformal GREMITET 1 CHmmo
Genre
Examples

Exercise 4

You could do the first TV
program gente as an example.
You may ask students to reflect
on the purpose of their favorite
TV shows. Encourage them to
say which kind of shows they
watch and to give reasons for
their choices.

Suggested answers: The purpose
of the news is to inform. The purpose

of a TV series is to entertainiThe .
purpase of a documentary s to | L1

educate. The purpose of a drama
program is to create controversy. The
purpose of a reality show is to criticize.

Skills Box

In order to make this
information more meaningful
for your students, consider
eliciting and giving examples by
referring to popular shows and
expressing their genre and

purpose.

W

the rest of the unit with the
TV program they choose so
they pick one that is rich in
elements to examine.

For your Final Product

Exercise 5
T Use this exercise as a
portfolio evidence. Have

students write on a separate Intermediate Assessment

sheet of paper if necessary.
Model the activity with a
popular TV show and have
students identify all the
elements. Now they may
identify the same elements in
their favorite program. Warn
students that they will work for

Exercise 6

This is an exercise for students
to retlect on their performance
up to this moment. Make sure
you build an effective and
cooperative environment where
they can be honest in their

answers and reflect, analyze, and
help each other.

Exercise 7

If students require additional
guidance, you can direct them to
previous exercises to review the
information they missed. Look
tor magazine reviews from the
Internet or from old TV
magazines and provide them to
the students who need extra
help. You could also clarify
concepts by modeling with
sample TV programs: identify
their genre, describe their
characteristics, and identify
their purpose.

Exercise 8

Elicit examples of particular
situations in which students
have to change their speech to
sound more formal. In this way
they can be more aware that TV
shows also have register
variations. If you want to have
more class interaction in this
activity, a good way could be
talking about popular shows
as a class to decide together
where to put them as examples
in the table.

Suggested answers: Formal
documentanes, international news,
science programs.  Consultative or
Neutral local news, soap operas,
sports programs, interviews Casual
or Informal reality shows, series,
comedy programs, cartoons.

Examples may vary.

I.-



Exercise 9

This exercise is a guided
practice for students to learn
how to report what a TV show
1s about and infer language
register from the kind of topics
and elements it has. Consider
guiding them doing one of the
briefs together. For extended
practice you could quickly
describe a show you like for
them to tell you the general
sense and infer the language

register accordingly:

Suggested answers: Science
program Language Register: formal,
General sense: TV show designed to
share new scientific information.
Singing contest Language Register:
informal, General sense: A singing
contest in which contestants have to
face weekly singing challenges.

For your Final Product

Exercise 10

(" Based on what they have
learned so far, at this point
students should be ready to
write the brief for the program
they selected. Have them work
in pairs or in small groups to
foster peer collaboration. Ask
them questions to promote
crirical thinking and provide
the necessary support, for
example, by writing on the
board the main points they
should include as a guideline
or checklist.

Family and Community

Unit

#  Werk in pairs, Read the Fallewing TV programs Briels and discuss with your partnar whas the general
sense of each program is and the language register you think people use in each program. Underline:

thie details that support your decissan.

Py feniaiinis TV priecgraim is & Gcience progra,

Theie is & cld prolessos who goes cver The kates)
s neland 80 science. He ealks abaut all kinek of

infteresting Sapics fmm &t namic reakehe oughs

o the wearld of micickinlogy. Be mipims evenything

i1t ehear wiay, 50 youl undesstand everything
Thera s & saction in which the prodessor answers

B My lreuvite TH eoitam is.a singing cone

| Buditions ane held in difeent cties b sl
the singers. The bost ones i1g in the sFow

| avary ek Thiyy have o face diffesent

A the endiaf 2ach progrsm, the audisnce rals
10 wte fior Weir favorse singer, The judges i

| challenges o singing a duat with ther kois

questions addressed by tha audence, | really ke 1M program waote oo, The one wha JEts fwer

waachiieg this program! | votes Ras norlaziie ehe shirw, ftis ey eieciting|
—— =3 | Seermibdon™ i . AR
Language Roglsier: “Language Reghter
Cereral sHie: General serse:

w T Writo a bried for the program you solected. Make sure you seate the general sense and add some
details b enrich yoir description,

Intermadiate Assessment

11 Write E (Excelione), W (Well), or N¥ (Mot Vet for each of the statements below according
£ your perfarmance.

T hggnidently language reGate in a TV program
I I can deserite the genersl sense of & TV program.
1 i carvewamine T programa ared identfy several details

Uriit Interpret general sense snd some details.
1
Development

ot
4" Work in pairs. Listen to a fragment of the TV program The Adventures of Tina and discuss what
is happening, wha Is participating, and what their relationship is. Use the questions as a guide.

Whe is Tina talking te?
Are thay taling Face to face?
Why & Tina scered?

woRs

! Work in growps. New that you understand the genera sense of the TV program, read the comeersation
and decide which sound cifects and nonverbal langueage elements help transmit Tina's feelings.

Pables Hey, Sandy, Tliked the program a led. & youw like it too} ] ., ﬁ

Sandyr Yes, T was very scared at the beginning. The ginl looked "3_ ::_,,r,_

tesrified. :

Pablae | agree, and the sound of the starm and the naises
nutside her doos were szang 1 think the girl will find something
besribile when she opens the oo

Sandy: Brus. Tha gif wiha plays Tine acts very well, Tha way sha
speaks transmits Fear. And Fer expressions were o good!

Yiow could wee hear all over her Bace,

Pables What do you thisk will happen io ber? o you have
any theories? ﬁ
4

Sandy: [-dan’t dnew. T don't have any theeries.
Fm ansdous 1o find out,

TV programs use difement resounces o achans thelr pIpcss.
Depending an the kind of program, they can uss mao, sounds,
special affedts, scanenies, props, etoetera. Atorns perfanmante

I also mportant o create 8 successhdl drama program

1 Work in pairs. Bead the following pairs of sertences? Do they mean the same?
Hove are they differem?

Enaitshis spoken bath in the US and o the LK

Hiwirver, spmelimes thiy vee the
largiage dilferently o express the same,
Amencan English; Do pou bove.. 2

Erilish Englsh; Howe you gt 7

Pabha: D pcea havep any heonics?

Pabslu: Hive vou gt sey thearies?
Samey:, b, | hawer't gatany ihoores.

17 W you answered N get together with a parener whe arswered £ and ask him or her far tips te improve,

Intermediate Assessment

Exercise 11

Remind students that these
activities help them reflect on
their progress. Encourage them
to answer honestly so that they
can identify the topics they
need help with.

Exercise 12

Encourage the creation of a
friendly and trustworthy
classroom environment where
students help each other for the
common good.

Exercise 1

ﬁ? For extra practice after the
eXercise, you may encourage
students to use the questions as
a guide to analyze other TV
programs, Explain that it is
important to understand the
people, places, and feelings
represented in the program they
are watching to analyze it better.

Exercise 2
You may explain to students
that sound effects and
nonverbal language (the actors’
performance) creates the mood
in a program in order to convey
a feeling in the viewer.

1f students need help with
words from the track, remind
them they can go to the Glossary
on page 24 to check the meaning
of the highlighted words.

Interpret general sense and some details.

Development

Answers: 1 The music, the sound of
the storm, and the noises outside the
door. 2 The way she speaks and
har Facial expressions transmit fear,

3 Answers may vary.

Skills Box

If you think it is necessary to
simplify this information,
provide and / or elicit examples
from scenes of a program they
like so that they can become
fully aware of the importance of
sound effects and nonverbal
language when understanding
the content of TV programs.

Exercise 3

Let students discuss the
sentences and guide them to
conclude that the two options
mean exactly the same. Give
some examples of regional
differences in the way things
are said in their native language.
1f the resource is available,
students could look for British
and American TV programs on
the Internet to identify
similarities and differences.

Language Box

You could wrap up the previous
exercise by reading the contents
of the box with your students so
that it is clear for them that they
might come across different
variants of English, and thar all
are correct.




Exercise 4

B Iris important to remind
students to pay special attention
to the nonverbal elements that

convey meaning to the story
while reading and listening to
the next part. If you think it 1s
Necessary, you can p].‘dy the
audio more than once to help
students identify the sound
effects and changes in the tone
of voice. You can tell students
go to the Glossary on page 24
to help them clarify the meaning
of the highlighted words. You
may want students to compare
their answers in pairs.

Answers: They show Tina's
feelings: scared tone of vaice, more
calmed tone of voice, relieved and
happy tone of voice They show
actions: gulping and heart beating,
dog panting and barking They
create an atmosphere of suspense:
doar banging, sound of wind, storm
and door banging, suspense music,
squeaky door hinge opening

In Class

You could invite students to
role-play the script but
changing certain aspects in
their tone of voice and the body
actions. This will allow them to
notice how these features can
help convey different meanings.

Exercise 5

B Before starting the exercise,
it might be a good idea to check
if they already know or suppose
they know what the words
provided mean. A fun way to
check the answers can be asking

4’*2

o
4 ' Boad ard listen to the secord part of the program The Adventures of Ting, and writo the underlined
sound effects and descriptions of nonverbal language below the Function you think they have.

[cer banging]

Tina: Oh ra! I'm going to hide under my bed! (srared tong
of voice).

Lawgraz vy your $UTa sameon I sutsids your rosa?

That's crazy. Maybe it is just the wind (moe calmed tong
o vpice)
tsoand o wind

[sommad of wind whisiiing]
Thnas ¥os. yos. Tt & probably the wind. T will open the door

1 Complate a natecard about your Faverite TV pregram, Write the gensral sanse of your
program and the purpese of the resources that are usad in it.

Iy famrtie TV program -

wery slowly {muone calmed tome of voic

L ewed RSl | g
Lawraz Den't ke scared. Go for iz!

on your appresiation of the pregram,

2 Family and Community

Tina: Here we go.

{gsping and heart beating)

Thna: Dankn? 15 you! (relisved and happy tons of voice)

¥ou scared me silly dog! 1 panting and tarking)

{3mkaroung audle hagwa]

Kasrates: Thanks for L ﬁ

The Adwentures of Tima, Ll
Thay show Tina's They &hw

Fuulingn \ mctinnm

5 = Wark in pairs. Listen to the TV prograen fragment again. Figure sut the mesning of the following
werds. Use the seund effects and the characiers’ tone of voice as clues bo infor the meaning.

5 reheved |

& paniing

Work in groves of three. Role-play the TV program scene in Exercise 4. Try to represant the nonverbal
language and reproduce the sound effects, Reflect on how acting and sound effects have an impact

students who are sure of the
meaning of the words to act
them out for the class.

Exercise 6

This role-play exercise will help
students make a connection
berween tone of voice, sound
effects, actions, and meaning,
You may want to walk around
to monitor the students’
performance and encourage
them to show emotions with
nonverbal language. Finally, you

may encourage the reflection by
asking students the following
questions: Do you think a TV
program can be successful if it
has unexperienced actors? Have
you ever watched a TV program
on mute? Do you think your
appreciation of a program may
change if it didn’t have sound
effects? Encourage the
participation of all students
and provide help with any
vocabulary dopbrs,

about your Favorite TV program.

Intermediate Assessmont

Concept

| can identify the general semse ina TV program.

Vcan identify Uve mesources that & TV program wses,

and ask him ¢ her to help you improve.

1 Work in small groups. With the infarmation you wroto in your notecand, share your imgrossians

% Chek (7] the table with the answer that best describes your performance.

Tyl | Wil | el |

1 cen identify the purpese of sound eflests in a TV program,
| ean interprel general sense and same detads of a TV pnegram

0 IF you checked in the Mot well column, get together with a partrer whe checked the Fery el column

For your Final Product

Exercise 7

T You can use this exercise as
portfolio evidence by having
students work on a sheet of
paper. After drawing students’
attention to the example
notecard, it could be useful w
provide an example of your own
on how to complete a notecard
before students do the exercise.
It is important for students to
notice they have to determine

the purpose of the resources
and reflect on what the TV
producers did to achieve that
purpose.

Exercise 8

In this exercise, students will
continue building their Final
Product. It can be useful for
students to analyze the sample
comments before they produce
their own. You could walk
around the classroom offering
help if required.

In Class

Shy students may have a hard
time exchanging ideas. You can
help them by showing a
positive body language (like an
acknowledging smile) as you
monitor conversations so they
feel more confident.

Intermediate Assessment

Exercise 9

This is an exercise for students
to reflect on their performance.
Students can pair up to share
their answers. Build an effective
and cooperative environment
where they can reflect, analyze,
and help each other.

Exercise 10

1f additional guidance is
required, you can direct them
to previous exercises o review
the type of information they
provided and you can also
clarify concepts by modeling
sample answers to identify
general sense (by identitfying
genre, purpose, and resources),
purpose of resources (to add
suspense, drama, comedy), and
how to interpret them (What do
they reflect or indicate? The
recorded laughs indicate they
made a joke).

\ :.I“: |



Unit
1

Exercise 1
M Asan introductory exercise,
you may pair up students and
ask them to share a TV program
they specially like and one
they don't, giving reasons for
their answers. If necessary,
model the activity

After pairs have read and
listened to the conversation, you
can remind them that they can
always check the meaning of
the highlighted words in the
Glossary on page 24.

Exercise 2

Ask students what the words in
the second column have in
common and encourage them
to say more adjectives with —ing
ending.

Exercise 3

Allow students to get into pairs
with a partner they haven't
worked with. Warn them that
they should not be afraid of
making mistakes because they
help us improve. Ask some
volunteers to share with the
class the sentences they came
up with.

Language Box

Go through the contents of the
box with the students. Provide
them with more examples of
this type of word
rransformartion.

Family and Community

Write notes about emotions and reactions to participate
in an exchange of views.

Development

: Development

8
1w Work in pairs. Read and listen to the interview abaut the TV program The Adventures of Ting. Then
stan the text and crcle words that describe feelings or reactions. Discuss which are positive and which

are negative.
Paty: Lan you arswer some questions about Paty: ‘Erich episodes do you like best?
& TV peogram? Jasem: In my apinion, the episades with Tena's dog,
Jusems Sure, Danke, are the best. They'ne sntertalnieg
Paty: Do you bike The Adverduves of Tins? 1 feel disappointed when Danks doesn't appaar
Jasemi Just a little, [ beliene some episodes ane Paty: Do you fike the epigodes where Tina is at
interesting, Bul others am boring, sthoal?
Paty: Which spisades are boring? Jasem: Yes! T beliove ber adventures at school
Jasem: [ don™ fike the episades with Tinas Iriend, are exciting! And they make me Laugh.
Harry, 1 think he's annoying. (]

7 Classify the words you crcled in Exercise 1 in thie table.

Diescribing Ilunmh“d_ b n&rﬁwh;mlng:

5 Read the Language bos. Then wark with & partrer to make sentences showt TV programs and how
thay maka you fesl. Uso the santence stoms and the verbs from the bax.

enlerfan  [leredt  caplivate  Surprse  Amaie  excde  deappont

You cam transform action weonds fverts) inko descriptive wonds |adiectivesh
¥ you want to tak aboul yourselFer your foeings. add the —od

ek (i ol arecsad when | warch oy fvorite TV showh IF
i weark o talk; sbaut gkbery o somathing cutside yoursalf,

2] the - endivg M Fmonte show iz amering].

1 ThisTV program 5.
1 IRl . when [watch

1 Werk in pairs. Ge back to the interview in Exercise 1 and circle the expressicns Jasen uses te begin
his opinions. Then use those expressions bo start your sentences From Exercise 5 and share them with
ancither par.

Yo £an use phrases ke | think, in my aginion
and | beleve to exprass your personal opiniors
| and reas tions caused by & TV program,

5 T Moke s graphic srgnsiner with the Foslings biwd resctions thot the TV program you slsaed
prevokes Road the axample.

7~ .
" My Tavorits TV program s

—
My Tavorite TV pregram
makes me feek

|

My favorits TV program
makes me feel:

E

Exercise 4 Skills Box

Suggested answers: This Media Resources
TV program is captivating. | feel You can use Poster Unit 1 in
captivated when | watch music the Class CD for further

concerts. That documentary is
surprising. My mom feels surprised
when | watch soap operas.

practice, Students can look at
the emotions and picrures to
discuss which are positive and
which are negative reactions
and feelings.

Read the instruction aloud and
make sure students understand
it. If you consider it helpful,
model the second part of the
exercise with examples of

VOLIF OWTL

Answers: | believe, | think, In my
apinion

Going through this information
helps students know they have
tools that will be helpful for
them when they express their
personal opinions about a TV
show, as they will be doing in
several exercises and their Final
Product interview,

For your Final Praduct

Exercise 5

T Youcan use this activity as
portfolio evidence and ask
students to do it on a sheet of
paper or in their notebook.
Explain this is the next step
prepare for the interview in the
Final Product. You can start by
drawing students’ attention to
the example and asking some
questions, for example: What is
the graphic organizer about?
What kind of information does it
include? and others. Then you
can invite students to draw a
similar one about their favorite
TV program for their Final
Product. It could be useful ro
monitor the activity to make
sure students understand the
type of information they should
include in the organizer.

Media Resources

If you want to provide extra
help for students to complete
their organizers, you might
find useful Poster Unit 1 from
the Class CD. Students can
find more emotions and
reactions they can add to their
organizers. Tell them they can
look at the pictures and find
some that match their own
reactions to their favorite

TV show.




For your Final Product

Exercise 6

rf You can use this exercise
as portfolio evidence. Draw
students’ artention to the
example provided before they
start working on their own.
One way to monitor how the
class is working could be asking
them to read out loud their
notes for the class. Remember
it is important to build an
appropriate learning
environment where students
show respect by taking rurns
participating and sharing
their ideas.

Suggested answer: My favorite
TV program Is Music Changed My
Life. It's a reality show. | think it is
a different type of reality show
because it is interesting, surprising,
and realistic. When | watch Music
Changed My Life, | feel inspired
and relaxed.

Intermediate Assessment

Exercise 7

Finally, you may draw students’
attention to the table o
self-assess their performance.
Tell them to reflect on the way
the communicated their ideas
in the previous activities and
encourage them to locate their
performance and circle the
staternent that best describes
them.

Family and Community

PR = Wirite some notes sbout your faverite TV program with the help of your organizer in Exercise 5.

mediate Assessmont

1 Circle the option that describes how well you did an each aspect of this stage.

[T ——— e T Gote

| triadd ko use adjEctives

| used many adjectives | | uved some adiedtives

Using adjoctaves with th —eaf anvd
—ed Al ~ing ensdinge | ¥ Biiplay MR ) -~ nw-"'-r'm l;11n=cT1§ Fage 16
= P endings bo describe #ncrgs io describe A iy 2
bo describs a TV - e F e Exercise 3
iq | myy favorte y Favorile TV program but
proge TV i, IV program Tgot Pordesial
5 | used some | didn't use -
u Pl | usad M s £ P, 7
‘::::“ s 'I:'I: "M-WI.::_KU o SXpresnans o gwe expressions to give [E;-“'z
L & | s, - i Ay DR, | My Einikan, i
| desrived L | desribed the | deseribed e

Describing leeligs | feckngs ard reactions
ard reactions thata | TV progrems provake | T rams provcke | TV progrems provoke | Beercise 5
TV program prewvekes | in me without lecking ke at my in me coly lccking at | ard &

at my retes, mates ai bimes my notas:

& If you dreled a statement in the third column, go to the Exerclses in the fourth column to review
that sxpect.

ings and reactions | feelings and reacticns | Page 1718,

Exercise 8

You may refer students to
previous exercises in the unit to
clarify doubts and encourage
them to assist others who found
it difficult to express their ideas.

Unit
1

Share emotions and reactions.

Development

Stage 4

Uik Share emotions and reactions,
i Stag
Development

Wierk in groups. Find ane apinian you mostly agree with in the conversation and ore yew mestly
disagree with. Discuss your reasons.

Claudia: What's yeur favorite prgram?

Brana: Hem . | quess Vampine Tans.

Claudia: Wy fx Viempine Teams your favmrite program?
Bewno: [t really waciting, Thane's o Lot of susgense,
Clausiar What's it about?

Branoi [1's about two gioups of teemagers that we
vampires, but ane group ks evil s the other one

is good. Every episade s captivating! T nover miss

&n episade

Claudin: Do you Uke wateking mendes? Clamdia: What's your oplnlon sboat realily shows?
Brana: Ko, [ dan't .. uh . at [east not om TV Brunaz [ think same are inspiring Hke singing
because mevie channels have tea many commercials. eompetitions. You see people achieve their deams,
The irberruations s ammoying. [ get reilly frstrited,  but 1 dosT Like athen.

Clauafa: D you Like docemantaries” Classdia: Why daa't you Ve some aatity shoes?

Brano: Wes, I do ... you see ... for exampte, Brunes Well ... because they sometimes
dotumentaries sboul wild anisals are fascinaling, humiliate peapie and Lhat's not nice,

Weeu bearn 50 mach, | am always amazed by what some  Classdiaz ALL that is wary fetarasting.

of these animals can do! Thass, Bruno. T
e

=i A

B

ot
1 5 Now, listen ta th inberview from Exercise 1 and circle the sxpressions {pause Nllers) that Bruno
uses when he is thinking about his answers. Discuss with a partner the purpose of those expressians,

i
1 @ Read the Skills bax arsd listen be the conversatian again paying attention ta Bruna's tene of vaice,
Désewss im small groups which ans Bruna's strong opinions,
Your toneof woloe lransmils emolions snd you can wse valurme bo help give Inkenuty
I thase emetions. Raise your volrne 3 Rile fo express & Sirong epinion ar emption

and keep @ neubril wolurme when omofiomn @ not foo interse
- —_ -_— =

4 Work in pairs to role-play the conversation in Exercize 1. Decide wiha will be Bruno and whe will be
Claudia. Review the tips below before you start and try to Fallow them. When you finish, exchange rales,

& Femamter to make @ palse when there it 8 peuse filler.
» Remsiger o b your volo wolame when opisions and rescions ané serong Bt 00T shoet|

T B e
Exercise 1 having difficulty expressing
This can be a pood time to their ideas.
review by asking students to
find expressions they already Exercise 2

know to give opinions, before B It might be helpful to
sharing with their partners. model sentences using pause
Students can go to the Glossary fillers in the students’ native
on page 24 to check the language. If the purpose of
meaning of the highlighted pause fillers is still not clear
words. You can draw their after the exercise, you could

attention to the sample answer
provided. Monitor pairs to
provide help to those students

explain they are expressions to

allow a speaker thinking time to

order their thoughts and wards

in a conversation, and give some
examples in the student’s native
language so that they get

the idea.

Suggested answer: To gain some
time to think or to organize ideas
before speaking.

Exercise 3

M Draw students’ attention to
the text in the Skills Box and
consider asking them o
underline in the conversation in
Exercise 1 Brunos strong
opinions as they listen. This
should make things easier for
their discussion. Monitor as
groups discuss their answers

and provide help as needed.

Answers: Every episode is
captivating! | never miss an episode,
| get really frustrated. You learn so
much, | am always amazed by what
some of these arimals can do!

Skills Box

Read the box ourt loud. You may
want to model some additional
examples to the ones in the
audio to make sure students
understand how to use their
voice to convey emotions and
then elicit others from them.

Exercise 4

This is an opportunity to
practice the correct use of their
voice and resources like pause
fillers, and to assess their
partner’s performance.




Exercise 5
This exercise will help students

become aware of the way
questions are structured in
English as a first step to be able
to ask questions on their own in

the best way possible.

Answers: 1 What's your favorite
program? Why is Vampire Teens
your Favorite program? What's it
about? What's your opinion about
reality shows? Why don’t you like
some reality shows? 2 Do you like
watching movies? Do you like
documentaries? 3 The order of the
subject and the verbs. They use a
guestion mark.

In Class

Wh- questions are used to ask
for information. They always
begin with why, what, whao,
which, etc. (What 1s your
favorite TV program about?).
Yes / No question always give a
positive or negative answer and
begin with the auxiliary verbs
do or be (Do you like sitcoms?).

Exercise 6

You can guide students by
asking them if the answers are
vyes / no answers or if they give
specific information; this will
help them identify the kind of
question they need to write.

Answers: 1 What is your favorite
TV program? 2 Do you like
watching the news? 3 What is

the show about? 4 Where does the
program take place?

i Family and Community

-}"‘f,q

5 Ge back to the conversation in Exercise 1 and underline the questions Claudia asked. Then answer the
guestions below and compare them with a partner,

1 Which questians ask for specfic information? Write them down,
ICT Tips S
[P ypoas wank t praclice —
M with quashion
formskion. go i
2 Wihich questions are wsed fe chedk informaton? Wiike them down I A i it e S

T e i e B

3 Whar maees questons differert from allimaacve and negative sentences?

& Read the answers and write the guasticeas,

ey Tevorne TV program i The Book Cut.

Mo, | o Boe watching thes pews.

Thoer sy i3 bt & cpreasgs o Broends v rasd sdvenbure bocks.

The program takes place in 3 secondary schood i Mes oo City,

1 V5 Think of muestions yeu <o sk t5 Bt informaation about Fvarite TV prograns. Writs the
quastions in the form.

' Euchange your qisestions in groups and help each other correct them using the checklist befow.

[ they used the comect structure for queation

[_—_l they used o varety of Wh-and Yes [ Mo questions
[[] their spedling is comect

[ they used & queation mark

[7] the quetions ane clear and concive

! Work in pairs. Review your mobes from previous steps and make sure you have all the toods o

jparticipate in an interview about TV programes.

ntermediate Assessment

10 Read the statemenis and check [ the option that describes your performance in this kssen,

My Arhievaments ‘Wich difficuley Whith scme help Withaot Fail
|lenca when Lo use a pause liler

| ratsad 2 Btk DAt rry woice 10 epress
B lrang opiman.

I lormulsted guesbons far an indeniew.
| v e canks o participate in an
rkerikew ghoik TV programs

71 IFyou did not do wall in the achievements above, rewiew Exercises 2, 3, 5, and 6. You tan ask your

beacher for guidance if you are still having difficulties.

This is a good opportunity o
clarify any doubts.

Intermediate Assessment

Exercise 10

This 1s an excellent opportunity
for students to reflect on their
progress up to this moment. You
may walk around paying
attention to students’ answers
and reminding them it is
important to answer honestly

Exercise 11

Be prepared with extra exercises
for students who require
turther assistance. Remember
that it is important that you as
a teacher should be open and
available o answer all of their

doubts.

L
&

Qusstios &;

Intgrview Form

ICT Tips Q

If you have Internet available,
you can visit the suggested
websites as a class. There are
exercises to practice guestion
formation.

For your Final Product

Exercise 7

T You may use this exercise as
portfolio evidence. This exercise
will allow students to conneet

what they've been practicing to
the experience of their Final
Product. Let them know that
they will use the questions they
create to interview other
classmates about their favorite
TV program.

Suggested answers: What is your
favorite TV program? What is it
about? Why do you like it? How do
you feel when you watch it? Do you
Aaap i

i
I AT

Exercise 8

This exercise fosters cooperative
learning, as students check each
other’s work. It is advisable to
monitor this exercise as
students may require your help.

In Class

Not all students take feedback
well. Let them know
CONStructve criticism is not an
insult or a reflection on who
you are as a person. It’s simply
someone elses opinions based

on their observations. You
could advise them to focus on
the fact they can improve and
to receive it with an open mind
and gratitude for the
opportunity to learn.

Exercise 9

Encourage students to go over
their notes from the previous
stages to review everything they
have learned to participate in an
interview about a TV program.

:.- 4



Closure
Final Steps

Exercise 1

T You may use this exercise
as portiolio evidence by having
students do it on a sheet of
paper. Once students have
grouped up to do the exercise,
consider monitoring the
interaction by walking around
the classroom listening to
students exchange information
and providing help if needed.
You could provide sample notes
to help them know what they
should write about their
partners’ performance.

Exercise 2

It is important you monitor
their exchanges and offer
counseling on how to improve
as well as validation of the

teedback they recerve.
Collect your evidence

Exercise 3

This is a good opportunity for
students to go over the stages
they followed to achieve their
Final Produet, It is advisable
for students to rehearse their
interview so that they feel
comfortable when presenting
it to the class.

Socialize

Exercise 4

This stage of the product is
meant for students to further
practice the skills they acquired
by interacting with other
classmates. They should now

Family and Community

Closure

Final Steps
i r'- Work in small groups. Take turns asking your partners the questions you prepared for your

intervisw, Listen carefully to your pantners” answers and take notes related to his / her perfarmance
b giwe Feadback.

! Shars your nobes with your partners 58 they can imprave their parfarmanoe.
Collact your wwidence

i Mow that you have described your favorize TV program and your emations, opinlons, and reacticns
towards it. you're ready to participate in an interview. Work in pairs and rehearse it so that you are

Assessment

Assessment

’ Formative Assessment

| Read the sentences and eomplete them with the wards Fram the how that best deseribe yau,
ﬂml’! U!I.E.\' somatimas niewar

11 Pl Cornfortatie sharing iy opnicrs and mRHons ina corversation,
2 lam comiananle asking sumeone questions: dboul thar eeings
T ihawve panticinzted i an Nt ew

I Kow that you have Finished this unit, check (7] the amswer that best describes your performance.
Mckmawledge the aspects that yeu need ta improve.

Exgrriree Deleviion: pragrams,

irterprel gerers sense and same detais

Wirite retes shoul emations and resctons (o participate in sn exchange of views
Exchange emobors and meacbores caused by a TV program

KEY

My Performance. [AzTs]n

Peer Assessment

Exercise 3

This part is related to
teamwork. It is important that
students become aware of the
specific skills required to work
in groups. You may elicit some
aspects that are necessary to be
able to work with othersina
successful way, before students
assess their performance. The
discussion among team
members provides a good
opportunity for students to

comlartable 1o presont it to the <ass,

Socialize

4 Mow that wou rehearsed your interview to fee! more comfortable, present It to the class. Pay attenthon
o the others' interviews and sk any follow Up questions you may have.

& Discuss as a class.

= Ve e e o] ITCUR TRnG Fae ot veler ol e iesied vour emdations and reactions. about

a TV program?

= What veere the mast Inberesting reactians about a TV program that your clessmates shaned during

The inkenden?

Soif-assessment

o Mow that yeu have participated in am intervisw, evaluate how well you did on your Final Predut,

answar the quest o,

T D o use new EOressions 1o-ask and answer QUESTIGES 0 your inteniew?
1 Could you esprass your emetions and reactions in your own words?
3 Haowiw vl o you answer the questions your classmates asked you in the intendew? [5d you understand

the questions?

2 Tamily and Commanity

feel more confident as they
notice how their fluency and
accuracy have improved. It
would be useful to monitor the
interaction to identify whether
students still have some weak
aspects they should be working
on later.

Exercise 5

You can have two volunteers
read the quesrtions and
encourage the class to exchange
ideas and comments. You could

walle around the room, listening
to students, and making notes
on their performance.

Self-assessment

In this stage, students should
focus only on the Final Product.
Encourage students to give
honest answers so that they can
detect srengths and
opportunicy areas.

1 1 =4l need hefp. 21's not vevy, but lcando k.

a3 |t phve feedback to my

an how yoau can improve whers you need help.

3 | canodio it wery well 4| canbelp othiers.

Hew die | pasticipars in eral exchangin Bk interviess ar sommmatons?

parmars.
€5 | dont try mm b helphal when | ghve feesback.

1 Work &3 a clias and revies youlr sndwers. Discuss them together and ask yous teacher For guidence

exchange ideas and come up

Peor Assessmant with specific aspects they need
§  Get together with classmates you worked with as a group during the unit and izl each cther how ({8} Work Onl.
well you performed st part of 3 team, Choose the statement that best describes your parformance
aceording ke your classmates.
e _ Exercise 4
B i e ot e, ol This final assessment is at class

level. Bring the whole group

af Vi e oA b partiipate ey iy, together to examine their
b | particpate acovely o | participate 5o mwech that | don't let others spealc g

answers, discuss them, and
Hera do you ghen Sendback ta pour priners!

exchange points of view: It is
important to provide assistance
on aspects students know they
have w improve, but do not

b f am very nude when | gve feadback.
) |yt hedp when | ghve des dback.

o know exactly what strategies

Formative Assessment

Exercise 1

Encourage students to
brainstorm all the things they
learned in this unit. Encourage
them to complete the sentences
honestly so that they really
know what they are able to do
now and appreciate how they
have progressed. To do this, they
can go back to the Initial
Assessment on page 8 and
compare those first answers to
these ones.

need to implement them.

Exercise 2

This assessment process is
divided into stages. First,
students should assess their
own performance. In order

to do that, you can explain
students how important it is
to reflect and give honest
answers, as this will help them
identify their strengths and
weaknesses. According to their
answers, be ready to help
students clarify aspects they
do not feel confident about.




Eualuation |n5tru ment For the student

Social Learning Environment:  Social Practice of the
Student Self-evaluation Chart on Skill / Achievement Academic and Educational Language: Interpret and
Communicative Activity: write instructions to perform
A Student Self-evaluation Chart is a tool that helps students evaluate their own work in order to learn = Interpretation and follow-up a simple experiment.
which areas they have improved on and which ones still need improvement. It offers students a reflection U “ l t of instructions. Final Product: Instructions for

on their progress on certain skills or achievements. an Experiment.
Instructions:
1 Determine the skill or achievement to be evaluared.
2 Determine the characteristics or atrribures, Activities ' -
3 Have students check {v) each quality column according to their learning experience. Opening
* Select instruction manuals according o topic and purpose.
Skill / Achievement Excellent Good Fnlr Imprx:sﬂent * Understand how rextual organ i?:aﬁ(!&l:l andl;raph'icpm:Eonen ls:_help the cm%‘e_hen.‘:in;a of the conterit,
* Derermine purpose and addressee.
1 . Eistabalish moel shiee elachia coitria. & B
 students to use their prey
d they read, so they can:
R bgericons e treopmite oeons uf eagigsalcriaps qualily theiigod lingliom,
3 * Anticipate general sense. N N
+ Take advantage of their repertoire of words and expressions to deduce and clarify the meaning of words
| aad sxpesaian. N N
4 Classify abbreviations according to their meaning,
+ Follow instructions to check comprehension. .
5 + Show others how to activare previous knowledge,
Momnitor and help studenis, so they can:

* Ask questions about procedures to complete sentences.
Comments: | * Set number of steps.
| » Use bullets, ordinal numbers, or words that indicate sequence.

| * Write simple and complex sentences.

| * Organize starements in sequence according ro the procedure.

| » Madel strategies to write instructions.

Demonstrate explicitly how vou edit your own texts and give them apportunitics fo practice, so they can:

* Verify the order of sentences in a sequence.

* Remove, add, change and / or substitute information to improve instruction manuals,

* Check spelling and puncruation.

» Write final versions,

— + Share proposals 1o adapt instruction manuals for different intended audiences.

Closure and Assessment

Photocoplable, D.R. © Macrillan Publishers, S.A. de CV., 2020. Only For teaching purposes. Unit2 BT



Opening

You may find useful o encourage students to review the four learning goals for the stages in the
development and the social practice of the language to be achieved throughout the unit.

Let’s start together

You may wish to explain to students the purpose of these questions is for them to recognize their
experience with instruction manuals and experiments before they start the unit. You can draw students’
attention to the questions and let them discuss for some minutes.

Initial Assessment

You can tell students that the Final Product of this unit will be writing instructions to perform an
experiment and then ask them to look at the questions and reflect on the abilities mentioned in them.
They should answer the questions, as a form of self - evaluation. You can point out the importance of
recognizing their strengths and weaknesses to focus on the aspects they need to improve. It is important
to let students know these questions will help them know where they are to see their progress as they go
through the unit bur that in no way this evaluarion means something good or bad about them.

forpening
Let's start togethar

1 Werk in groups. Disouss the: questicers,

Doy fice 1o | rbgeton ek oF oo you e (o Ty asd do vngs by yoursal 7
T tyges o GV TR, T i TN AL o et
3 What esparment wacid you e ro do?

i

lriicial Rssessmant
I this st i will it insirsctions i perorm & simpks evpersTent. Gacas in sl roups the
Fesdioavenyy questiore.

Do yau bhink & i eemy or dificu® io read en (rstroction manustm Erglah? Wind
\What slemerds do rrdeuthan mamk el kaae?

T yinud henviner vesfir v e rial Shou; s tmenis?

Do you bhnk i s egay or dMieu bo venle senbersces. im Brgleh 7 Whg?

WYL SIS SR o ST aibn Sl Sera a1 Fg 7

A G e

(NS48 Academic and Educational

Select instruction manuals and evaluate their content
and structure,

Development

and structume.

What clement is missing? Discuss,

EmaN jos and ot wltie liquits can be usea as inwtuie ink. 1 pou
mrile with ssy of Ehem, you can't e what yos weaie, hut when pou
heat thi imvisibhe et thie carhim oimpeasds of the cidi liquid heoak

whorwn, Vi ink burm dark, and

3 cotinn sk

B aamples of acide Fquids
lleman juice, gragefruit
juice, winegarl

* Fubwrsal paper

w Thamp o cande

i Resialls:

I all three cases, the ink becomes

and becomes visibic.

_i Canelusion:

“Defterent acidic Tiquids wrk as il ink
begsitee they have carlion com posnds Shat

react to heat,

I""---..___..-l--‘--

] & list of things you nesd.
O e steps yeu reed to faligw in and
[ Ficruees that ifustrate sah step.

Soboct instruction mianual

Development

Woark In pairs. Read the instructions for an experiment and find each of the clements In the list.

You may invite volunreers to
share their answers with the
class.

As an extra activity to help
students engage in the topic of
this unit, you can then find out
whether students have tried this
experiment or not and, in that
case, if they would like to try it
If time allows, consider doing the
experiment in class with
students in order to engage them
further in the topic of
Instructons and experiments.

the wrilton movage can be eead
* Instructions: |

First, Inbe! #ach of the sheets of papes
ol e of 1 hve D yos wall
Pl il wwah b "

5 Shierof Cant Ve | Answer: Pictures that illustrate each

diflerent cubinn smeb for sach ligue, Nest,
let the messages dry and natice if the e
e wisile. Finally, sur the g o e light
the candie and Foid sach sheet of paper
ciose foal.
£ vs: In Class
= lweu usea bamp, vt for the light bulb A f 'I 'h
i heat Don'tplace the paper g close or uselul “'BY Lo appmac a Xt
Sirect? e Sgght Bl b o e Lree . .. *
P 0 is by noticing the elements it
has and skim it. Skimming isa
o U strategy that is used to get an
— overall overview of a text by
Bl
{71 Extra infermaticn toda the expenment comecty.
[ infermation abeut what wil hagen ard wiry,

step are missing.

reading quickly. This strategy
helps identify the general sense
and some main ideas. Remind
students thar this is useful for a

= E first approach, but it limits the
understanding of a text in a
deeper
Media Resources Exercise 1 e
Use Chapter 2 of the Reader at You can help students answer

any time during this unit to
extend the social practice and
develop reading skills. For this
unit, you can use Flashcards
Chapter 2 from the Class CD
for further practice, to start
class discussions, and to
support students’
comprehension of the text.

the activity by guiding them to
notice the graphic and textual
elements to see if they can
detect they are instructions.
You could also invire them to
see the nutle and subutles. It 1s
important to remind students
they can go to the Glossary
section on page 43 to clarify the
meaning of unfamiliar words.



Exercise 2

If necessary, you may let
students read each step of the
experiment again but this time
with the help of each picture
provided. The sample dialog
can guide them to have a
productive discussion. You may
then ask why they think it is
important for this kind of text
to be organized in sections.

Suggested answers: Pictures are an
aid to understand what a text is
about. Pictures help understand
words we don’t know.

Skills Box

It might be useful for students
to read the contents of the box
before their discussion. You
could tell them o find a section
in the experiment in Exercise 1
for each of the things menuoned
in the box. If students identify
them, it will be easier for them
to successfully write their own

instructions for their Final
Product.

Exercise 3

You may ask volunteers to share
the words they circled and
write them on the board for
students to visualize them
together as a ser. Elicit other
words that serve the same
purpose (after that, then, erc)
and explain students they work
as numbers in the case of steps
within instructions.

Answers: First, second, next, finally

Academic and Educational

2 Work in pairs. Look at the missing pictures for the experiment in Exercise 1 and discuss how they help
to understand and do the experiment.

Invisible 3
Ink Experiment

-l

a‘_ Procedure: | 4

Lo (e Gm‘f}? | 3 "-"']':."-'x.e ﬁ I,

= AL ¥ Tests, with instructions b peefanm saperiments are bettar
wersl b E when they: explan the purpass of e experiment,
Rl s L el we need, give wieps be lollow,
expln bhe results and mcude pictures (o help us
understand the proceduie and inhxmatin

3 Read the instructions fragment from the invisible Ink experiment again. Gircle all the: words that
are used instead of numbers b belp you krow the arder of the steps.

Instructions: Remnember that sequence veords ke
*(hrsLJabel zaeh of the shects ol pancr with the: mams ol finat, e and finolly el

e linuid yre will uae on It Srennd, e & cothon swah o US AT i0as i der Syen f

it 0 gk st of gaper and use 3 Jiferent colton #'we dan't e numbars.

i foc geh liguid Neat, 161 the e i dny il eotee
# I 1eat is vl Firially, durn the Tamp on oe Sght the
candle and held cach shoct of pepor dose 4o WL

For your Final Product

4 Werk in small groups o gather instruction manuals
o ax perkmanits to chooss one. You can use any of the
enperEments in this umit if you want.

5 T in your groups, chack which Instruction marwals have
the elemants you identified in exercises 1 to 3 5o that you
tan choese ane that i halplul and clear. Use the Bst bolow

Language Box

Reading the box with your
students may help you reinforce
the importance of using
sequencing words to obrain a
successful result in an
experiment. Students will need
this language for their Final
Product.

as a guide.

rdir of the seps;

[P empirimant.

Dur gpserknent

Theesperment has a st of meterias we noed.
T instructicns usa numbars of wirds Lo indicate the

3 There are owplaratiors about the results 2nd tips o da

O
O
O

4 It has pictures that el understand the infeemaben. [

& Wirite your selected experiment and share with the cdass.

Intermediate Aszessment

7 Work in pairs. Can you name elements that can help you select an Enstruction manual that i dear
aned helpful? Make a Bt in your notebesk,

i Review Exercises 1 to 3 to check your list. B you are not sure whst to put in your list get tegether
with & partmer who knows thee armwes snd review L slemunti togéthes,

For your Final Product

Exercise 4

Students can use multiple
resources o look for
experiments. Have them
brainstorm experiments they
already know, besides the ones
in the Student’s Book. Remind
students to be respectful
towards their classmartes’
suggestions.

Reader Box

Draw students’ attention to the
Reader Box so that they know
the experiment in their Reader
can be an oprion to work with if
they have no other information
sources available.

Exercise 5

T Inthis exercise, students
will need to use the elements of
instructions for experiments
they identified previously lnvite
students to look at the differént

experiments they looked for and
to compare themn. Also, apart
from analyzing the elements,
encourage them to choose one
they find interesting since they
will write their own instructions

for that experiment.

Exercise 6

You could suggest that students
use the name of the experiment
as a title when they write their
instructions. [f time allows, have
groups report back to the class
the experiment they selected,
and encourage them to give a
reason for their choices.

Intermediate Assessment

Exercise 7

Adfrer the series of exercises in
this Stage, students should be
able to list most of the elements
they have identified in different
maodels. Allow them to do the
activity in pairs to foster
collaborative learning,

Answers: list of materials, steps
with instructions, pictures,
explanations, plus any other students
consider important

Exercise 8

Omnce students have their list,
they will self-assess how well
they identify the elements, and
how well they can write their
owi. To foster collaborative
learning and provide help to
students who struggle to assess
their lists, have them work

through it in patirs.




Unit

Exercise 1

You can explain to students that
in order to know what a text is
abourt, the title, subtitles and
graphic elements like pictures,
graphs, diagrams and others
can give us a general idea of the
topic without reading it in
depth. Ir is useful for students o
learn various reading techniques
that will help them either to
predict the content of a text,
look for specific information,
or understand its general idea
before reading it fully You may
elicit different reasons why
predicting the content of a text
before reading it might be
useful. Once students have
identified the topic, they can
read the whole text carefully
Malke sure they remember they
can go to the Glossary on page
43 to clarify the meaning of
unfamiliar words.

Skills Box

To wrap up the previous
exercise, you might want to read
the contents of the Skills Box

so that students can summarize
the usefulness of scanning
when trying to find our what

a text is abour.

In Class

Just like skimming, scanning is
a reading strategy to identify
what a text 1s about. Scanning
focuses on looking for key
words and elements to identify
what the text is about and how

it is organized.

Interpret instructions.

Development

Unit m Interprat instrections,
Development
1 Work in small groups. Lock at the pictures and the names of sections in the text and disouss what you
‘think the experiment i about.

- = F =h
Experiment with Density -‘-El'.:_‘.'w}\r,-}t.,ﬁ; |

| Materfafs: |

& giean 1|, plnsir Dot 10 drops o nod colpang
F50) mi watter (1 £ Bpp el e efferamseenm sk wnier
750 ml eooking &l [3 ¢ appnsimatsy) = A Bashlipght

il is lsghter than water, =o It rises to the surface, The st in the antscid tablet l
= heawler than water. and <inks to the bottem making the lava lamp work

Step L pem, Stap 5: Faall, tum on the fasshght
pour BV waler inlh andd place L undes the batte, Waich
he bosne, e red bubbies Soal.

-

— RIELS:

2 Read the toxt again and drcle all the words that you understand because thoy are similar bo words in
your mather tongue. Compare your words with a partner. Do you understand the bext betber now?

Archer sirategy (o deduce the
meaning of the tex! & finding words “..l?
22 e similar i e mecher fengue

3 Look at the lst of materiaks from the instructions in Exerdse 1 and discuss with a partner what you
Uhirk the wodurfined letbers mean.

Experiments roquire exsct measurements. Measwremant
uriils are usualy preseted in sbbrévialons. 85 i1 nedeisary
tm und erstand what thise abaneyiations represent, Far

Step 2: Seoond, pow ¢ ;
!

ihe oil ing §he botte
] it i3 abmest ful

Step' 3 -

Ship 3 Nest add

o0 chos ol med ;"'".*-}l
fo0d cokding siowly A
“

Step 4 then, tnke
Fadf of tre effervsoent
acid el and
e 4 who tha bottle,

~'iWhen you odd the food cofonng, it sinks to the

‘ihan you acdd the oll, it stays ahowe the wier
Decause 1he waler is denger and they oL i,

betiom and it misps wiEh the water
-‘ihen you add the effervescent amacid {ablet, i
ot |o the botinm and dessabes in the maje
-'Whan the tahiet dssohes, (L oRates colomd gas
bkt Thes: bubbles Ticat b0 e top of e botyie.
Mirw i M  livea lamip!

Th zain dissohes, and the o retems o the 100
Lecause of the difsenl densiliss of the Gguid
Making & cokorl shie 107 your sE,

il

Reading quickly and noiicing
raphic alemints cin Belp you
aniicipabe the general idea of a bext.

Media Resources

For further practice in
scanning skills, you may want
to use Poster Unit 2 from the
Class CD. Students can look
at the textual and graphic
elements and try to identify
whart experiment it 1s and how
it is done.

Academic and Educational

example, [ for iter or fhsp. for taféespoon. IF you
find measueas in e English Systemm, make sure you
know tha comversion in tha matrkc system, {1 mia =
1.6 llamerers, for axample)

ICT T

For your i o1 product

Ps :_ J
Wit a partner, think ol key werds you cin write on g

waaneh erpres 0o hind pul souialendes of Englah system
measurarmeris b0 metric systern. Far example. inches o
canlimeirs, Share will i cess il v kermed somthing
ey, T parachion Lsing 3 convension caiculaton, o b

Rl ecutics. FuSRn

4 Take out the experiment you sslscted with your group. Read it and look for piciures and words similas
ta your mather tongue ta help yow understand it better. Discuss your dowbts with your aroup,

Exercise 2

You may elicit some examples
from the class before students
do the exercise. Once they have
compared their answers you can
check them with the whole class,

Suggested answers: plastic,
effervescent tablet, dissclves,
density, coloring, float

Skills Box
You might consider explaining
to students that we can guess

the meaning of words from the
context by looking at the words
surrounding them, which is
why it is useful to relare them
to words in our native language
(cognates) and to words we
already know

Exercise 3

Students should be able to
recognize that the underlined
items are abbreviations, since
they are used in every language,
but if they need guidanu;; you

could menrion the sets of letters
stand for something, or that
they are the short form of
words.

Skills Box

You may elicit some more
abbreviations. Students can
point out the ones that are
different from those in their
mother tongue.

ICT Tips ;

If the Internet is an option,
you can yisit the web page
with students and go over the
abbreviations. After that, you
can organize a quick class
quiz to test students’ memory
or a game to convert English
measurements into metric
system by using the online
tool in the link

For your Final Product

Exercise 4

For students to write the
instructions for the experiment
in their own words, they need o
understand and interpret their
source correctly They will start
reading their selected text and
applying the strategy of locating
cognates as an aid to interpret
general meaning. Monitor
closely to provide help.




Exercise 5

T This exercise allows
students to practice what they
just learned by identifying the
abbreviations and using them

with full awareness of what
they mean. As your students
proceed with the exercise, you
can tell them that they can
follow the model provided as a
guide. When students finish,
remind them they have
completed the first section

of the instructions they are
creating to make sure they are
aware of the context of their
actions with the language.

Exercise 6

This exercise will help students
practice a new structure they
can use in their own
instructions. It might be a good
idea to tell them to look for the
word that is constant in every
sentence (when), and o notice
the position of the comma.

Answers: 1 Add all (action), it stays
above the water (result); add food
coloring (action), it sinks (result); add
the effervescent tablet (action), it
drops to the bottom and dissolves;
the tablet dissolves (action); it creates
colored gas bubbles that foat,

2 when

Language Box

The informanon in the box helps
to consolidate the structure,
Guide students to understand
the relauonship cause-effect in
this form of expressing results
and provide examples of
alternative expressions.

Academic and Educational

‘},‘b‘fz

¥ Identify the necessary materials in the text of pour experiment and make the liss that you will
include in your final product instructions. Use abbreviations,

Materials: ¥

& Work in pairs, Read the Results section of the density experiment again and answer the questions
toguther,

H:F:.:.:'ﬂn you gdd The 0 1 ST ahone the, watler becamie the uater | _:Ig::u._r AM Lt

. ke you add e fhod oolring It e o = betiom ahd -mwl...mefrzh_s R
\ihenoa Sdd the effervescent arackd bislet f drops 10 fhs botiom and ..:hc.sJ .;.\"lc L,._,.-,
\Whon stk dizsones fF crestes coiored dac babbles Thece bubbleg float 10 i fop of the bartie.
Nowyeu favea v S

=y o b

1 Eoch srtency expresses 2m action and &5 resuk. Tel aach other sach action and &3 result

2 Wnst wond hefps you express the relstion belween scion snd resull?

For all the actions in instractions far
Exparimenty jodd, dissalve, pour, B¢ thene
5 an elfect or result. Using whern (s 2 way

o quprass this. Dther possiiltes are the
e i youradd odl, it shoys

b Hom wedifer |, Bndias o reswdl. &
Lock for simaar expressicns in ‘fd’
fmks. bo find the resuks of sclions.

Understanding this kind of Media Resources

expressions will help them You can use Poster Unit 2 from

interpret more precisely the the Class CD to continue

instructions for experiments practicing. You could let them

they are reading and give them read the experiment carefully

a tool to express them in writing and predict the results with

for their Final Product. when and the simple present
tense.

For your Final Product

Action: Hls tha s below
Effect:

717 ldanitihy actions and effects in the text of your sxporiment and make a list with che fdeas wou will
nead to axpress your results when ypow writs your instructions.

Intermediate Assessment
¥2 :
Exercise 8

In this exercise students should
identify their progress in
understanding texts with
instructions for experiments
based on the strategies they

have practiced during this Stage.

If necessary, you could remind
them they should choose their
I options honestly because that it
is the only way to identify

| where they can improve and

Intermediate Assessment

o) I rever pay sitention to that,

£} 1A Pl sure wWhat an RCHoR And A nesgl e

yeu ean de again.

B Underling che apticn that describes best haw you interpret tents with instrustians,

1 |use pictures and fard wards that are similar in my mothaer fongoe.
8] ‘i3, and that hefps me understard the meanmg better when | read
b | pay attention b thim, but | dan't understand how that hilps ma,

R usuatly don't know what they mean
£) 1 o'l konow wehak they are wied For o what they mean,

| undersiand the man actions and thelr resuils in instructions o eaperimenis
o} e, and that hedps me understaed the expenments | road
b} Fsmatimes undsrstand but it is el b da € without heip.

IF your answers in Exercise B are b or ¢, get together with a partner who answered o and soe if
he / ghe can help you. IF you =8l have questions, ssk your teacher what exercises from the lesson

receive help.

Exercise 9

This second part of the
assessment will allow them

to know if their progress is
optimal or if they can improve.
Allow some time for students
to pair up te help others who
need to improve by sharing
tips and experiences to foster
collaboratdve learning. However,
it is a good idea to monitor the
exchange closely and provide
i E TIps OT SUZEEST FEVIEW eXErcises

For your Final Product

Exercise 7

T Students now have some
tools to identify actions and
their effects or results in the
experiment they are reading.
Interpretng and organizing this
information can help them put
these ideas in writing when they
make their own instructions.

It's a good idea to call their
attention to the example
provided so that they have

to make sure your students
really know whar to do.

a better idea of what they

need to do

In Class

Organizing ideas visually can
help both logical and visual
students. Encourage your
visual students to create their
own organizers for actions and
effects as they like. Information
always makes better sense
when students have the libercy

to place it in forms theyichaose
and find helpful. Wdc




Unit
2

Exercise 1

You may introduce this exercise
by eliciting from students all the
elements an instruction manual
has in order to activate their
knowledge from the previous
stage. Once students have
identified those same elements
in the text on this page, and
discussed their conclusions, you
can invite some volunteers to
share their checklist with the
class. To further enrich and
make the reading more
relatable, you could then ask
them some questions about the
experiment, for example, what it
is abour, whether they think

it is difficult to carry out or not
and to give reasons for their
answers, if they think it is
suitable for children or not and
why, etc. Students should be
reminded of going to the
Glossary on page 43 to clarify
vocabulary

Answers: Check all the sentences

Media Resources

If you consider it a useful
review at this point, you may
want to use Poster Unit 2 from
the Class CD for further
practice. You could let students
scan the experiment in the
poster and try to see if it
includes all the elements in

the checklist.

"' Academic and Educational

Write instructions.

Development

Unie Wirite instructions.
2
Development

1 Read the Insiructions for an experiment. Identify what clements are In the text using the checklist
below, Share your conclusions with a partner,

fire Balloon Experiment \-Q/‘ |

=1 lage balnon = P clie s s « A lightg A canedle
i
w a i |
1 First, st on your 2 Suwond, 1k 3 3 Moo, ask againerio 4 Thos usa thelghiar
S Eraes D, Bl 110 hiid the basoon @ % light the candle.
16 peans oot i tip tha end with ams kngh.
eyes from pieces: of aknok 5 Ml gpiing the
il candie, hol 1T
aprmemately 3 om |
talow The bialloon.
Conclusion: B Gindualy e
Wisen tha halloon wanms Al mpancs when |t is healez. The Salioon pogps. W= fdEsans antll ha
up, fipegs eend e dame  bezpese ihe airmsiz it sspends Bnd it does no Trloon pops:
oes M0 R ch 1t gty il [AGUEN Spang.

Tips
= Wik sure everbody nesr the spenment uses protectve fasses.
= Boke SIS Me Gpenment. SUEt me Balnons

=+ Blowaut the candie afer aach use.

“* Pk v 8 the Baboon pheces afler nRing the apsrisen.

Seence [IIER

Rl
1 The experiment fas a list of materiaks. 3
T Thed is isfermation aboul the resuts & acticns. O
3 The instnuctions are writtes in sequence and use numbers or words t indicateit. [
4 The piclures heip understand the isiuctions, ]

experiment,

Ana: [ liked a bot the eeperimant | wwad.

Pedro: What's the purpose of the experiment?

Ana: Oh, it B &0 experiment to demonstrate thet st
mepands with hess.

Pedrot Irteresting! Show me the text, What sections
does it baved

Ana; Look, Them's 3 section with materals, a sactien
with instructions. a section with the sesults. and
another one with the conchsions. Oh, and then's @
pxtra seciien with fips.

Pedro: What materials do you nesd to do the
experiment?

Ani: Just Do Laege balloaons, 4 baghter, a candle, and
protective glasses.

Pedro; How many steps are there i the instroctions?
A There are dix shegs In U instiuctions. The stess
am redlly simple.

Pedro: Really? What do you do first?

Ama; Well, first you pul on peotective ghasses to prefect
o @yes from pieces of the balloon that will pop.

For your Final Product

yeu define how you will arganize your instructions
Wehiant i the anpase af the coperiment”

What watonios e g ot fo ot experimont].
Hlinur many séops e thers i thi fmstrachions]
W ol el fueal

BTt s i incal alepel

(1 T R —

'3
2 ;-'Mzﬂhﬂnmlhmwﬂmhmﬁqmdhqwﬂhﬂhﬁnmﬂﬁ:bﬂulﬂw

3 L5 ‘Work in groups. Answer the question: about the sxperiment you are working with, This will help

answer it according to the
E experiment his or her team
chose to work on.

You may want to point out
that these questions are useful
when they want o check if their
experiment has all the required
sections and that it is complete.
Iris also an outline they can use

Padro: What are the next steps?

Ana: Yau have to blow up the halloon and tie the end.
Thes. annther person Bolds the halloon and holds it
at & safe distance. Newt, another parson has o light
the candle and hold it near the balloos. Finally, you
I Lo hold Uhe camdbe o3 close a3 passible Lo the
Balloon witheut touching It and walt,

Pedror What's the resulk of the cxperiment?

SO0 e bl o Pt later for their definite
Pedro: Wiy does the Balloon pap?
Anat The conclusions explain that the flame heats nstruchons.

the air inside the ballnan. The sir sxpands with keat
and th Balloon pags because alr doesn haue

enough space. h
Pedro: How many pictures does the text have? I“ CIISS

Ana: [t has four pictunes to bele undesstand = 5
e bl It might be helpful to explain
Padro: All right. I'm curios to see i the balloon L

really pops. Let™s try to do i when we have a echance, © Stl’..derlts that aSkJng

questions and answering them
is a strategy they can use to

help them do effective research
arel wh steps to deseribe. and prepare a piece of writing
F 8 = 1 in English and any other
tf:ﬁ language.
N N | |

Exercise 2

ﬁ You may practice
pronunciation by inviting some
volunteers to read the questions
out loud while you write them
on the board. If necessary;
students can refer to their
Glossary on page 43 ro find ourt
the meaning of the highlighted
words. [t might be helpful to
keep the questions written on
the board for the next exercise.
You could wrap up this exercise
by allowing students some time

to go back to the experiment
in Exercise 1 to verify the

information provided by the
students in the conversation.

For your Final Product

Exercise 3

T You could model this
exercise before students start
working on their own by
reading aloud the first question
on the board and inviting a
volunteer from a group to




&
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Exercise 4

You may ask students to read
the experiment several times
after circling the words carefully
in order to discover the use of
connectors and and because.

Be ready to give any necessary
explanation or additional
examples if you deem necessary
Go back to the experiment and
encourage students to find
examples and identify if they
have already understood or they
still have some doubts about
the use of connectors. It is
suggested that students discuss
their observations in order to
clarify their doubts.

Answers: 1and 2 because

Exercise 5

Before students do the exercise,
you may remind them of the
use of the connectors and and
because by writing some
sentences on the board to
illustrate their use. Consider
eliciting from students the
function of each one (to add
elements and to give reasons).
You may explain that they are
useful to link ideas in

a single sentence or to link

two sentences. Students should
be reminded to write the
instructions in their own words
as far as possible. Once they
have finished you might pair up

44" Academic and Educational

4 Read the cxperiment in Exercise 1 again. Circle the werds ond and becowse. Answer the questions:
with a pariner.

1 Wrich af the wards you cirded 15 wsed to add simiar infarmation 0 a sentence?
2 Weich of the words you coched 5 umed bo explan the cavse of something?

5 The plctures below ilhestrate the axperiment in Exsrciss 1. bn your own words, wirits sentances with
Instructions to euplain vach picture. Try to wse ovd amd berouse.

4 bécaune

students to compare their
sentences and correct each other
if necessary Finally, volunteers
could be invited to read their
sentences ot loud to the class
because they can compare and
self-correct on their own, or
realize they have a question

to ask.

For your Final Product

B r-'h‘uthmm with

Reader Box
E Students could receive extra
guidance from Chapter 2 of

their Reader. If you haven't read
it by now, use this opportunity

answars from Exercise 3. Include sentences with the actions and results in your table from Stage 2.

L

for your with the help of your ¢
(8] have a readlng moment.

Students can then see a
different model to organize
instructions thart could help
them decide their own

e organization for their

Instructions.

For your Final Product

Exercise 6

T This exercise could be
done on a sheet of paper as
portfolio evidence. You may
draw students’ artention to the
organizer and you may suggest,
if you think it helpful, that they
number them so thart they also
define the order and sequence
they want in their information
for their instructions. Students
can adapt the number of steps

to the ones in their experiment.
You may wish to remind them
that the instructions should be
written in their own words as
far as possible. You can monitor
the exercise walking around the
classroom and providing help
if needed. Encourage them to
connect their ideas using and,
when, and because if they can.
If necessary, refer them to the
exercises where they recognized
and practiced the use of

these tools.




&
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Exercise 7

T This exercise can be done
on a separate piece of paper to
keep as portiolio evidence.
Students will now put together
the sentences and list of
materials they have written as a
result of their activities in the
different stages. Model some
sentences on the board to guide
them and give them confidence
1 what they are doing, To do
this, you may elicit steps or
actions and results from their
experiments; you could

also model sentences with
information taken from the
instructions for experiments in
the unit.

Exercise 8

In this exercise, students will
begin to assess their work. Once
students have paired up, you
might direct their attention to
Exercise 2 to remind them of
the type of questions they
should make before they start
interacting. It is advisable o
monitor carefully this exercise
as students might need help
when formulating the questions.
You may point out that this
exercise will help them realize
if they omitted something
important in their instructions.

Suggested answers: | forgot a
material. | did not write a sentence to
explain what happens when we heat
the balloon.

7 = Use your sentences as a guide 1o help wou write the instructions Far your experiment on 3 sheet
of paper. Add your list of materials frem Stage 2.

B Waork in pairs. Use tha guestions in Exencise 2 as & model Lo ask aach othar questions about the
Inestructions froem Exercise 7. Make a note B you can't answer a quastion.

2 i

i

herg Ut s ) L et

Maotes

Intarmediate Assessmeant
% Check (] the statement that reflects your results From Ewercize 8,

1 Ihave no notes, | answored all the quesiions because my instructions have all the necossary dements, D
2 | have ore or twe rotes beciuge | ferged some things in my instrugtions O
3 |

| hiave thnge i maene nobes. because | did not inclade many impoitant thngs

10 Voiir notes froms Exencive B will halp you ident iFy what is missing in your instructions. Add what you
didn'T imelude.

n e nrd Febacatharad

Unit

2

Edit instructions.

Stage 4 Development

Unit
2

Edit instructions.
Development

! Read the test and check that all sentences end with a period () and begin with a capital lettor. IF not,
'maloe the necessary cornections,

Staged

How to make an
electromagnat

First. wrap the copper wire ighthy aratnd the
sovew and beove a tal of about 7 emat each
eniel Cut off the exfro wine with scksors

Second, curl the ends of the tails to make
tiry kaps 1hat can f1 ground the ends of

1he battery

Mexl, attach one loog o the pasitee pole of
the battery ard the other loop to the negative
etz 1o secure thie loops to the battery Uise
eliectrical tope

Finalhy. ta test unur dectromagnet, try to pick
up paper chps, lacks, or other small metal objzcts with the wire-wrapped part of the soew. 1y
picking up several dips Attemipl al several distances and write down gour absenvations

ndl

After yocs weile & (e, i 18 ey mnportant b venly
e s ing of weoeds and chaack that akl sentences *0
end with a penod and begn with a capeal ietter.

2 Work In pairs. Read the text in Exerdse 1 again and answer the guestions. Read the Skills box
to chak your svwens,

1 Whal punctustion mark goes alter the words vsed 10 onder stepd (s, nest, aic )7
#  Witen doynu need to start a new paragraph?

Afer the wards we use 1o indieate the order of staps
with Imsiruciions, we need 1o add 2 comima.
s winte rstruchions, dide sach

wep by srarting & new paragraph

50 Bhat your adeas ane clear,

important in texts that deal
with instructions for their
correct understanding,

Exercise 2

Students can check the answers
abour the use of punctuation
marks by reading the
explanartion in the Skills Box.

1t might be useful for students
to review the use of puncruation
marks in one of the texts of the
unit to verify this information.

Answers: 1comma 2 when you
change to a different step or idea.

Skills Box

It is a good time to invite
students to ask questions if they
need clarification about
punctuation or paragraph
structure. In that case, if your
students speak Spanish well,
you could add that in these two
cases English and Spanish
follow the same criteria.

Academic and Educational

Intermediate Assessment

Exercise 9

Students have to choose a
statement according o the
number of notes they had to
make after their exchange with
a parmer in the previous
exercise. This reflection will
allow them to pre-assess the
content of their instructions.
Encourage them to be honest,
as this will help them repair
their own mistakes.

Exercise 10

Invite students to do this
remedial work exercise with
the classmates they have been
working with to prepare their
instructions. It might be a good
idea to encourage them to find
if there are other things that are
not complete or clear. Monitor
to suggest corrections and
addinons.

Exercise 1

[f you want to activate previous
knowledge, you could draw
students’ attention to the text
and ask what section of an
instruction manual it is. You
may refer students to the
Glossary on page 43 to help
them understand the meaning
of the highlighted words before
focusing on the missing periods
and capital letrers.

Answers: Paragraph 1: Period after
end. Paragraph Z: Period after
battery. Paragraph 3: Period after
battery and period after fape.
Paragraph 4: Capital T in try, period
after observations.

Skills Box

You might want to guide

a discussion abour the
importance of spelling and
correct punctuation. You can
mention they are especially




&

&
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For your Final Product

Exercise 3

You could tell students thar as
this is a first version, there are
likely to be several mistakes and
the Glossary can prove helpful
now. You should be rcady (8]
offer additional help with
unfamiliar words not included.
If you have a dictionary at hand,
you may invite them to use it to
verify the spelling they need.

Exercise 4

To continue working with
their Final Product, students
should nortice thar editing a
text should be done in stages;
that is, focusing on choice of
words, spelling, and finally
punctuation, o make sure all
aspects have been dealt with.
You may remind students of
sequence words and elicit some
examples before they start
checking their texts.

Exercise 5

T Students may work on a
separate piece of paper to keep
as portiolio evidence. Invite
them to write a final draft

of their instructions with the
corrections and reorganization
that may have resulted from
Exercises 3 and 4. At this
moment, you could elicit from
students what they remember
about the use of pictures in
texts with instructions to
perform experiments. Once
these ideas haye been refreshed,
students may discuss with their
groups the pictures they want to

Academic and Educational

2
&

4

For your i ol Produet

3 Take out your instructions fnom Stage 3 and check the spelling of the wards you used with the help
of your Glossary an page 43, If there are words that are nat in the Glossary, ask your teacher for
guidance,

4 Varily that you wrote the senbences in the cormect order using wards to Indicate the sequence. Chack
the punciuation and sormect it if nedessary,

s = Wiritc your sorrocted instructions and ndicate what picturos you will add to Sustrats e,

Closure

Closure

Final Steps

1 T Work in small groups. Share your inssrusctions to give smd receive Feedback. Use the chedidist beiow
o help you evaluate your classmates’ bexts.

I Ihe experiment has a Lt of marerialz.

4 The schoeted pictures help o undersand the inserucrions. T
'8 There are no spelling or puneruarion misakes.

i 1'" Use the feedback you received ta make the necessary changes and improwe your draft. Write

Intarmediate Assessment

& Evplain to @ partner wial you larned about punctuation and capital BIErs 1o IMproves & texL
IF you are mot sure of your answer, review Exercises 1te 3.

add and where they will add
them. It is advisable they write
it down so that they don't forget
the decisions they made,

Intermediate Assessment

Exercise 6

This exercise is for students to
remember all the aspects they
have learned so far about
instruction manuals and what
they need to check when
writing their final version You

may invite some pairs to share
their answers with the class o
check whether they have
mentioned at least what they
just practiced. Refer them o
review the exercises in this stage
if necessary.

your final vrgion in your nobebook. Add thi piciures you dedided praviousty,

Collect your evidence

3 Inthis unit yeu selecied and read an instruction manual, you used it e plan and write your awn
Instructions for am experiment, and you edited your Instructions with the help of your classmates.

Row you are ready te share your wark,

Socialize

A IF peasible, copy your Instructians and pictuned on cordtructian papar, Present and explain yeur
instructions ko other dassmates or the complete class. Display your work in the classroom.

5 Diseusd as o class with your tescher, What could you de 1o make yaur imibructions mare adegquate

for childran, teenagers, or adults?

& Discuss in groups,

Died Uher pritures you wsid Pl e clags understand e rainoctions for youl experiment?
Dl rrvcest of wour dlassmates yncherstand (he: SeDs viu Wit Lo o0 The experinent?

Self-assessment

T Read the sentences ard underling those that describs the b pertarm an

that you wrote for this wnit.

1 My instractions s divided in sectons that includs matertais, staps, and resulis
2 Myinstructions were disorgersoed and did not have enough nformation.

3 My indtruclaors hisve pictures that ifustrabe the sbeps to Mollow,

4 My insirustions siil need graphic elements. and / or piciures fo be mere tear

Final Steps

Exercise 1

¥ Thisisa peer assessmment
activity. Students should read
the list before they start the
correction stage to make sure
they understand the aspects to
be checked. After students
finish, let them exchange
teedbacks to clarify any doubts.
Remind them to give
constructive and respectful
COMMents.

Uit 2

Exercise 2

‘,F_ You may rell students that
they should take into account
every aspect mentioned in the
feedback to write this final
edited version of the text. Once
students are satisfied with their
edited text they can add the
pictures, Remind them that in
texts with instructions, pictures
should be an aid to understand

how to do the process described.

Collect your evidence

Exercise 3

You could help build your
students’ confidence by inviting
them to find their final product
actvities and notice how they
progressed until they finally
produced their own instructions.
It is a good moment to
congratulate them for their
progress.

Socialize

Exercises 4, 5,and 6

This stage of the Final Product
is meant for students to share
their work with the class. Once
they have presented their work,
make sure they understand
what aspects should be
considered to decide whether a
text is for a child, a teenager, or
an adult, for example, the choice
of words, and the complexity of
the experiment itself. To wrap
up the activity, you can read the
questions out loud and
encourage students to discuss.

Self-assessment

Exercise 7

Finally, invite them to complete
the self-assessment of their final
product. Create an atmosphere
of trust so that you can give
them some input on how to
improve if necessary,



Assessment

Formative Assessment

Exercise 1

Here, students have the
opportunity to visualize their
progress. They will answer the
same questions from their inital
assessment to check their
evolurion. Encourage them to
value their effort and continue
working on what is still difficult.

Peer Assessment

Exercise 2

This stage of the assessment is
related to teamwork. It is
imporrtant thar students become
aware of the specific skills
required to work in groups. You
may elicit some aspects that are
necessary to be able to work
with others in a successful way,
before students assess their
performance. You may let
students share their answers in
groups so that they can suggest
ways to improve. You may
monitor this exercise, listening
to groups discuss and paying
attention to the strategies they
mention. Always encourage
students to speak in English
and be ready to help them
achieve this purpose. You could
read the teamwork note with
them and invite them to write
key words abour them and read
them every nme they are abourt
to start a task with other
classmates. Some examples of
this key words are collaborate,
accept feedback, participate,
share, and listen.

Academic and Educational

Assessment

Formative Assessment

1 Now that yeu have completed this unit, amawer again the questions fram the Opening, When you
Finish, compare your arswers withthose an page 26 avd natice your progress.

1 Do youbhink f & easy oo oifsoul b read an Frstruction mancal in Engleh ? Wey?
2 What eiements do instruction manugh generally have?

1 Do you know reference matsrial abiow cxperiments?

4 Do yow think # & ey or $ilTaoul 1o woile senberces m English® Why?

% \What misakes can you comrect when ediing serences in Baglish?

Peer Assessment

2 Whith the belp of a classmate yau worked with during the unit, chasse the answer that best
dieseribes you.

T Whher athers gave me fesdiace Bo impros,
ap | didn't ke & and didn't use L.
bl Feonsidened il and appdied what wis usehul

2 Winen | worked wath partness
aj | ried co panicipate actively.
) b chif st of the things done,

3 Winen ather Slassmanss preasnbed ther insInsnons,
ap | Esfempd andd fownd things | could wse
B Fwas a itk bored.

T weor: better and deern mare incolaboration with others,
s fgeribik A ke don't b olfended by &, A,
participate 1 group acthdties as much as o G 17 you
WSERN AThantily WA STNERS SNAF hev Wark. you Can

I Wy froemy Rherm and (FBctios resparl

. - -

Evaluation Instrument For the student

Peer Evaluvation Rubric

A Peer Evaluation Rubric is used to assess the team members’ collaboration and performance on a given
task or project. The students can also use it to evaluate their own performance within the team.

Instructions:

1 Have students write the names of their classmates in the numbered boxes.

2 Ask them to assign each member of their group a value (by using the key) for each listed aspect.
3 Write your observations abour the students’ assessments.

Key: O0=Nortatall 1=Poor 2=Fair 3=Very Good 4= Excellent

Peer Evaluation Rubric

Attribute Nie 1 Z s

Accepted the assigned
tasks willingly

Participated actively in
group discussions
Helped others with their
work when needed
Worked well with other

group members

Worked accurately and
completely

Respected others’ opinions
and suggestions

Suggested possible
solutions to problems
with the task / project

Followed the teacher’s
instructions

Acted as a valuable
member of the team

Notes:

Photocopiable, D.R. © Macmillan Publishers, 5.A. de CW., 2020. Only for teaching purposes.




Social Learning Environment:  Social Practice of the
Recreational and Literary Language: Read poems.
u n i t Communicative Activity: Final Preduct: Inventory

Literary expression. of Emotions.

N\

Opening
* Value knowledge and familiarity with the ropic.

| * Enjoy and appreciate reading,

i » Connect with their emorions.

| » Relate their own repertoires of words and expressions with those of the poems.

| » Model reading poems outloud.
Create a nice and relaxed environment to invite students to reflect about life, values, feelings, ete. Challenge
students to _,rL-=1=-I the words, so Eh:*}' can:

| * Read and reread poems,

I'_Usc different comprehension strategies (e.g. adjust rt_ﬂding speed, L'un;ultzuurceﬁ, t:_tc.).

| * Idenﬁfjr_l_nigh frequency words, types of sentences, and adjectives.
| » Contrast rhythm in verses.

i . Disti.uguisll.'L c.l.usl:crs ol words that u.lrrzspuml t; the same ;)Lmd_[c.g. ed, ee, /00, Ue, etc.).
i * Notice homophones (e.g. too, two). o A )

| * Make connections within texts using explicit and implicit information,

| » Infer main ideas based on details,

| * Share their own emotions and value those of athers.
values and attitudes. Promote a positive and constructive
to share what they feel. Intervene to offer feedback and
ms, so they can:

* Create mental images based on the reading of poems.

* Question themselves and answer questions to infer emotions.

* Associate their own emotions with those expressed in poems.

| *» Recall moments and memories o recognize feelings.

I * Express personal answers.

i * Exchange appreciations.
Stimulate and motivate students to value their own feelings and those of others, and to reflect on how important
they are m peoples lv [

| * Write sentences to describe emotions.

| * Organize sentences into paragraphs to describe feelings and emotions.

= Analyze the effect that punctuation marks (exclamation marks, question marks, etc.) and upper cases have
in sentences about feelings.

i * Offer and receive feedback.
| Closure and Assessment

! Activities o) Pages |
44-45

Opening

You may find useful o encourage students to review the four learning goals for the stages in the
development and the social practice of the language to be achieved throughout the unit.

Let’s start together

You can draw students’ attention to the questions and let them discuss and answer them for some
minutes. You can invite some volunteers to share their answers with the class and ask them to give
reasons that support their answers.

Inirial Assessment

You can rell students that the Final Product of this unit will be creating an inventory of emotions based
on the poems they read and then ask them to look at the table and reflect on the abilities mentioned in
the statements. They should check the options they think suitable, as a form of diagnostic self-evaluation.
You can point out the importance of recognizing their strengths and weaknesses to focus on the aspects
they need to improve.

{ Opening
Let's start together
1 Read and snswer the questions in groups,

T Wt gosnis e pou agad?

2 Doy kevowoe ke any ciher poema?

T Whinl s e Faier e pos n yor molbs s aegie?

Imikial Assessmant
In ihis ung you wil create an meniony of emotions. Omouss i smal gmoups the folovwing espect=. Then check (1]
U inawiady el bt chescribaes Fowd vl prepired wou dre ta

i " i ek x

B N T Y I AN N PO TN PR

T ready I thiik Nesight T sure

H':'f_":':’ Tmeaady  poad heip. 'P:‘:'::'P
Pendposms n Engleh O O o |3
U O O [ (]
P () 0 5 8]
Sy amwome, atth e |:| D |:. D

.



Unit
3

Media Resources

Use Chapter 3 of the Reader at
any time during this unit to
extend the social practice and
develop reading skalls. For this
unit, you can use Flashcards
Chapter 3 from the Class CD
for further practice, to start
class discussions, and to
support students’
comprehension of the text,

Exercise 1

B This exercise is for students
to get their first impressions of
poems. Before playing the audio,
you may want to point out that
they should pay atrention to the
musicality of the poems. Explain
that poetry is related to music,
50 the sound is important. It is
suggested that you play the
audio more than once for
students to fully appreciate

the sound of poetry. They

can check the meaning of
unfamiliar words in the
Glossary section on page 61

if necessary.

You can explain briefly that
the first question asks abour the
topic of the poem, that is, the
purpose the poet has, the idea he
or she wants to express. It is also
important to think about the
readers or audience for each text,
in this case the reader of the
poems. Try to elicir as many
ideas as possible from students.
This is a first approach tw help
students think of poems they
want to read about for this unit.

Recreational and Literary

Select and review poems.

Development

Seangrsa is Gailre

Ut oo
Wheh el i g, as they oo will
Wkt the i 1 g Ao i,
When the famds are ko and debis are i
Al e Rl B0 AT
Whets s2ris i preas
e, i wou must

U;it Sl:age 1 Select and review poems.
9
Development

i
1 o Work in pairs. Road and listen to the posms and discuss the gquostiens.

Amel you never s el e close yoms e,
A enay b near wihien (3 sevams o r;
S arack b the fight when yoal're hardest hit,

s witaen things st worst thrt yom fustn't syt

[ e

1 Wnatare the bopies of the posms# Arg
ehey famiiar or interesting fer you?

3 Wno do you think woukd Eoe bo resd
these poemd?

% Aarval Porsies o s Vi
1) Flprpy Procras 25
e che wer ey susils yine o,
T Try smding
Tf)’ Sl'l.'ll].lﬂg e yoor colfee k'l hot,
Aminymons Try amilling.

When yiiar nesighbines diet dis right,
O your relatives all fihe,
Sy % Beircl, D e o might

Try smilling

Doesit cliege thie thiegs, of coumse—
Just sawilieg,

But it cannal make them wome—

Juist smlling.

A i seems b help your case,
Hrightens up @ gloomy place,

Then. it s of fests your faoe—

Jrist soniling

Bl

A poom |5 a plece af wiiting ising beaatifut

2 Whess can you Fad clher posms thst Fanglage wiially Srranged v feosd s oF verdes &
are inbaresting for you? that haue 3 particdar rythm (3 beat, kein songs} [
5 el alben rhymre [words that scurd the same). F

For your Final Product

z B ook For poams you like in dilferant sources (books, Intermet,
iF avallable, or your Resder). Try to fimd posms with the following
characteristics:

A poam his verses or fired lines,
A o i abrythim | 2 beed o & song) e dhyemes amilar soundsh
A oo has a0 interesting toplc,
IF possibde, find poerms with audios you can Feten 1o widk you mad,

R

IET Tips

Prwer Poetry 1 an anline inen postny commanity.

“Fipa) can WEEE i Peere: PRIDC!Yiv, RIS P Sog Read
wama posms cat bod and disoass with your group # yau
cin sk Hvem Bor yous Bl product.

&9 Raad the Skills baw and fisten ta the poam Don't Quit again. What emetions does the voice
express? How does it express them (golng Fast, going slow, ote)?

™

Poetry should not be read In & monctane voice. When you
read & peemm out loud, by 1o add some emaodion by varying
vour fone, If part af the poem i 5ad, try reading £ slowdy, if it's
veryeacting, speed up a litle and 2dd spark Lo your voice

A Work in small groupi. Take tems reading Don 't Quit ar Try Similing out lowd, varying the speed
and tons of valce. Experiment aupressing different emotions.

Suggested answers: 1 The poems
are abolt staying positive during
difficult times. 2 They can find
poems in other books (anthologies,
for example), in the Reader, in the

library, cnline.

Language Box

Poemns have many characteristics,

You may remind students they
can identify the verses or lines,

thymes, thythm, and descriptive
words that may include
metaphors or other literary
resources.

For your Final Product

Exercise 2

T You might need to start
guiding students to choose
poems by using the list of
characreristics, Their reader and
the suggested site on the ICT
box are good places to start. You
may invite them to read and
enjoy poertry, as this is the focus
of the Social Practice of the

Language. Encourage them to
realize what kinds of peems
they like and share them with
the class.

Reader Box

If students need a source to
look up poems, they can go to
the Reader for additional
material. Chapter 3 includes
several classic poems in English.

ICT Tips
To engage students in
reading poetry, you may
invite them to visit the link
provided if an internet
connection 1s available. They
can read the poem out loud
to assess their musicality.

Exercise 3

B You could play the audio
more than once for students to
identify the changes in the tone
of voice, Volunteers may want
to share with the class the
emotions expressed in

the poem.

Possible answers: The poem starts
slow and quiet, because the
situations are negative. When the
poem invites you to be positive, the
wvoice is louder, more emphatic, and
it speeds up a little,

Skills Box

You could read the contents of
the box with your students in
order to wrap up the previous
exercise and prepare them to
read out loud. Students should
become aware that poetry has
feelings that can be expressed
through our voice.

Exercise 4

One of the ways students can
enjoy and appreciate poetry is
by reading out loud. It is a good
idea to have choral readings
instead of individual ones, so
they feel more comfortable.




For your Final Product

Exercise 5

The students will need some
criteria to select their poems.
They have already looked for
poems with topics that are
interesting for them. Now invite
them to listen to the musicality
of the poem and find one that
sounds attractive for them and
evokes emotions with those
sounds.

In Class

If possible, you can use the
website suggested in the
previous page so students listen
to the poerms. If the internet is
not available for you, you can
also get them get them into
larger groups and have choral
readings of some poems.

Exercise 6

r— Students understand the
importance of following the
criteria, so they can actually
enjoy reading the poems they
select and make their inventory
of emotions.

Intermediate Assessment

Exercise 7

This exercise allows students to
realize whether or not they have
made progress towards their
Final Product. It is important

to use remedial exercises in

case they have not yet selected
a poem following the

criteria given.

Recreational and Literary

For your Final Product

5 Work in small groups. Review the poams yeu lourd abeut the topic you liked. You can read them
wut lowd or, If passible, Rsten to thesm to find ome that you prefer.

& Wark in pairs. Choose caa posen to work with for the rest of the unie. Use the list belaw
35 a gulde.

The posm we seleched s . s . L -
(] e e e bogic,_
ml‘hlmt'ﬂn Wiy it sounds
D en imicun w0 ungersson
W frangssils on emolion,

Intermediate Assessment
7 Work in pairs and chack (7] If now you tan do this:
D | g e dliftanend wspects ol & pos [DOfH, So0nds, Bmatac)

’:l | ey Sl Cl @ po Dirdid on the aspedts | reigwed

8 I you need help te sedect your posm, you can go back to Exercises 2 and 3 to check the characteristics

Unit
3

Development

1 Work In small groups. Bead the poem and answer the guestions together.

Poesis Ao Azmaly

The Eagle

e Wl Lvial Wesmmvysanin

1

He clasps the crag with croaked hands;
Close 10 the sun in lonely lands,
Ringed witl the aoare wockd, be stinds,

I

Thie weinkled ses bencath him crawls;
e warehes Fream his mouneain walls,
Ao Tike o thunderbodt e falls,

Wihat da you think this poem s aboul?
What words sre famiisr b you?
Wihat elements and specific wonds in the poem kelpyou understard &7

[Py

2 Read the poem in Exerdse 1 again, Circle the pronouns (L pow, he. she, it we and they)
in the poem and make SURE you undsrstand what they refer ta, Check with & partms,

T read & poe, first, pay atbendion Lo the (R it
may tel you about the subject of the poem.
Impdicit keas: nat said directly, but can be
inferrad from the context. |JI:|IC!C eat sao or
expilained in 4 direct, dear way.

=

Work In pairs. Answer the questions to make sure you enderstand the madn idea in the poem.

Whe / wihat i the poem about?
What Is be £ she / & doing?

— L —

Understand general sense, main ideas, and soma detalls.

2 jpoem should hawe.

Exercise 8

In Exercises 2 and 3 students
can remermber what
characteristics a poem should
have when they are picking the
one they will read for their final
product, in case they are
struggling to do it

Media Resources

You can use Poster Unit 3 from
the Class CD to further engage
students in poetry. You could
show them the sonnet in the
poster for them to compare

the topic with the poems

they read.

Wihere fs b S she /17

What does the titke sy aboes the poem®
‘What ideas are mpicit in the posmi?
What idess are mmphot o the poem?

7, B S

o

Exercise 1

[t is important for students to
remember that as poetry
sometimes uses sophisticated or
difficult vocabulary, they should
use strategies to understand the
general sense of the poem, such
as reading the ttles, looking for
visual support, and finding
familiar words. They can also
use the Glossary on page 61. Let
groups discuss and exchange
ideas before inviting some
students to share their answers
with the class.

Suggested answers: 1 The poem is
about an eagle. 2 Some common
words that can be familiar are: eagle,
world, sea, watches, mountain, and
falls. 3 The title, the picture, and
the familiar words can help them.

Exercise 2

Sometimes poetry uses a lot of
pronouns (1, you, he, she, it, we,
and they) and their possessive
variants (my, yours, his, etc.).
They are used instead of the
name of an object, person; or
thing to avoid repetition. You

Understand general sense, main ideas, and some details.

Development

could elicit the pronouns
students circle and write them
on the board (He clasps, He
stands, beneath him crawls, etc.)
and ask the class what they all
refer to, Then students can go o
the explanation in the box to
check their answers and
improve their understanding.

Answer:
They refer to the eagle.

Skills Box

You might want to point out
rhat the title and pictures or
illustrations with the poems
give information and context
for the reader. Details in poems
may be clear and explicit but
others may be expressed through
metaphors or similes in an
implicit way.

Exercise 3

You may remind students that
one strategy they can use to get
implicit and explicit information
from a poem is asking and
answering Wh- questions such
as who, what, when, where,

and when.

Suggested answers: 1 The poem
is about an eagle. 2 He's standing
and watching. Then he falls. 3 He's
on a mountain. 4 The title states
what animal the poem is describing.
5 How the eagle stands on a
mountain. 6 The eagle dives very
Fast like thunder.




For your Final Product

Exercise 4

T Some poems might need
other questions, such as when,
why, or how. Encourage them to
use the list of questions provided
and write more gquestions to find
derails, explicir, and implicit
information in their poems.

In Class

If some students struggle
answering the questions, you
could look for students who
can help others. You can have
them get into small groups and
ask them to explain to others
the strategies they use.

Exercise 5

Ir is important that students
compare and contrast their
answers to make sure they are
understanding the main idea.
They can discuss the differences
in their answers and support
them with examples.

Intermediate Assessment

Exercise 6

This exercise invites students

to think about their progress
for this part of the stage. If it is
clear they need to review certain
aspects before continuing, invite
them to do Exercise 7. If they
are able to help other students,
encourage them to offer

their help

Exercise 7
By dividing the class into
groups, you might have more

Recreational and Literary

For your Final Product

\ £ ‘Read the poemn you selected again. Answer questions similar to the anes in Exercise 5 to make
sura pou understand the maen |des

5 SRaTe your QUESHnRS and anFwers Wi your panrer. Compars ke,

= What 5 the poem sboul? = Wasl rformabon boesplich?:

*  Whare s she poem taing place” = Wt mfgrmanie s Empict ithe poom 7
= Wha does e Hile bl you ataut the pom?

Intermediate Assessment

& Check () the seetence TRl described your progress

D | reed ho'p to understiand the msm idea in 2 poem.

[0 e

:l L it queshond engotier Sraieges | know @ aider b underllind the man

e guiestions. 13 understand dhe marn ke 2 posm

dea in 2 poem.
[ 1 uncarstand aned | can hiey athers anderstand the main idia ¥ 3 posm

T W o need et Finding The main ides of your posm, g0 back 1o the guestions in Exentise 5.
Werk n wmall groupt anTwering the quettiont.

5w Listen tr the poeen from Fenrcius 1, Resd the siilly b ard vrite the grous of syming words
Ehist end with e tams sound.

Growp 1 [rhymen with hands): Ciresuaps 2 (rhigerns with oravwds)-

Bhyming wonds end with tfw same sound. When you have
ARy WS I & DO o RElen [0 the Same sound several #-a‘
fimes. These rhyming sounds help poems sound Boe music

¥ Work in pairs. Discuss & all the weords that end in the same sound hawve the same speling in English.

time to support them in making  Exercise 9

questions abour the poem. Unlike in Spanish, similar
sounds in English may have
different spellings. For example,
in this case awl in one word
sounds like all in the

other words.

Exercise 8

K> Students will analyze one
characteristic that is common
in poerry: rthyme This will help
them read the poem again and
understand more about the way
it sounds.

Answers: Group 1 (rhymes with
hands): lands, stands  Group b
(rhymes with crawls): walk, f A(

i

10 i-'MIqurLLMm to The Fagle again. Then take turms reading the poem cut loud, Use an
appropriabe tone of volce and speed, according to the main idea of the poem. {If necessary, go
back to Exercise 4 in Stage 1) Make sure ta proncunce the rhyming wards correctly.

Ausande LRderstands al the words yau sy
Remermber b pause when there ae commas,
priad 8, and new verses. Try [ changs the
volume and fone in yeur vwoice (o make your
authence experienie emobicrs.

Wren you read a poem out ioed, you should make
Sure you ane speaking Siomly endugh 2 thal your

For your Final Product

= fire thene any repeabed weords®
= What sounds are repested?
= Do tha rymies help the frythm in the poemn?

i

11 In pairs, circle tha thymirg words of the posm you chose. Read tha words together, making
sure thay riyme, Remmembar te promaunce the dhyming words corredily,

12 Take tures rending your posm aut leud. Use the appraprists spead and tone ef yeice accerding to
the maln kdea, Remember ko read it as many times 25 necessarny to enpress emotions in the poem.

13 Werk in pairs. Read The Eagie again and loek at the underlined words. Dscuss what the underiined
words make you imagire. You can use the glossary at the end of the wnit if necesssry.

b Clasps the erog with crooked hards;
Clase t the sun in ey lomds;
Einiged with the aze world, he s,

MMRMWMMNMM:
He watches from his mauntein wlls,
And fike & thunderboft ke falls;

Poems areate images ysing desoripte
words, That ey, ey Frvte routa =
WBgine S0Ehies, B NS ke BT O0GES \,#

oo oy anger, nastalgla, ete.

Exercise 10

B Now that students
understand what the poem is
about in general terms, invite
them to read it with appropriate
tone of voice, speed, and
intonation. They might need w
review Stage 1, Exercise 4 to
remember to be faster and more
emphatic in some parts, and
slow in others.

Skills Box

You could explain that fast
speed can transmit emotions
like excitement and anxiety,
while slow speed is more related
to peace or sadness,

For your Final Product

Exercise 11
Remind them that rhyming
words could be spelled

similarly, bur also differently

1f possible, ask them to listen to
the poem once again or remind
them that the last words from
each line usually rhyme.

Exercise 12

Now students will experiment
with the poem they chose for
the Final Product. Allow some
time for them to try different
speeds and rhythms unal they
find the one that best conveys
the main idea in the poem.

Exercise 13

Students will identify how
adjectives enrich a poem by
helping us imagine the elements
and scenes. The Glossary on
page 61 can help them
understand the words before
describing the scenes they
Imagine.

Suggested answers: An eagle
standing alone on a mountain in a
sunny and blue sky. There's the sea
below, moving slowly. Then the
eagle flies quickly to the ground
(*falls™).

Language Box

1f you find it helpful, remind
students that in English
descriptive words (adjectives)
go before the thing or person
described and they are very
impor tant to understand

a poem.



Exercise 14

Now that students have
understood and analyzed the
poem more deeply, this exercise
will allow them to reflect an
which images they understood
from the poem. Allow some
minutes for groups to discuss
and then invite some to share
their ideas with the class.
Consider allowing students to
express other emotions or
impressions different from those

provided to enrich the exercise.
For your Final Product

Exercise 15

T Students should analyze
their poem to identify
adjectives. You can ask them
how understanding adjectves
helps them imagine scenes in
their minds. Be ready to help
students if they can’t work out
the meaning of some words. You
could point out that one way of
doing this activity is to study
each line to picture the scene
and clements described and
notce how it makes them
imagine what is happening and
how it is happening.

Intermediate Assessment

Exercise 16

This exercise is to reflect on
the strategies they have used to
understand a poem. You may
suggest they go over all the
elements they analyzed, from
main ideas, to rhyme, to
descriptions. It might be useful
for students to go over all the

Recreational and Literary

14 Work in small greups. Think about the cagle frem the poeen. Underline 28l the sentences in the st that
reflect the images from the poem and share them with your pariners.

*  Mahre & impressine.

= 03 peaceh placs.

®  Higsary Is jump hom 8 mosmain,
* The eagle is bonely.

For your Final Product

= i ‘Wark im pairs. Look lor descriptive words in the posm yau chose 1o underszand it befter. Read the:
poem you deise again. WIie b few sontsnies 3hout What the aT Tk

Intermediate Assessment
16 Cinche thie option that best describes pour progress neasding your podsm.

T ger s Srategies 10 understand the man e | it Seoemie esScriplive vwords 1o b me

& a poem IMNe 9% in W poem

8} Very wel ) Wery wel

B Wty sorme belp B 1 can lind them. but | cantimagme the sosnes
) ieh ciffacuicy wary wll

ich I need 8 ot of heiptndo i
I | ol réad & poem and hind aonts thal rhyfhe

2} Visry sasiy
) Ty e worcs.
i feed &lal of help bo do it

previous exercises to identify
them. Encourage the class to
express doubts and weaknesses
so that everyone can help and
make suggestions for
improvement.

Unit

Describe emotions.

Development

the mnin iden and some details.

The Land of Nod

by Roberl Lowis Stevenson

Froms breakfost om thmugh all the day
Al bame snang my frinsds | stay
Bul ey night | ae abmod

Afar irtn the jand of Kad.

Al by e 8 o o o,

With none Do Lell nee vhat s do-

All @loite kil g Snfarii
AR U ThE HOATAIN-SIAE of drEIE,
Thit strangist ThIngs are these for fe,
Bath things tn el and things o s,

and Rosa's conwersation &5 a guide,

Carlos Rosa, did you Like the poem?

Roaa: Yes, T dor't connect with poesss all the time,
but | undersioed this coe welt.

Carlos Why did you connect with the poem?
Rosa: Wel. because it is sboul deeams and we all

drawn, right? 1 know the experiance and wiat it's ks
to dream.
Carloss 1 ageess, 1imagined [ was in Lhe land of

dreams [t was lles & big fiald and 1 could feel the
wind in my face. Tt was & pleasant feeling. Tt made me
Teel calmed and happy

Rese: That's great. But when the poem mentloned had
dreams [ remembered a mightmare T had many times
o5 o child, Tt mas aboi & mongter and B2 made me
Carlos: 1 imow. That makes me toink of how aniciow

[ frel when I want to wake up from a bad dream buk

I can't,

Describe emotions.
Development

1 Werk In pairs. Bead the poem and take turns using the strategies you applied in Stage 2,
such 23 making questions, identifying rhyme, rhythm and descriptive words, to analyze

and my frighte nivg sights abiread
Till pearning i the lund of mod, l
Ty as 1 ke £ fna bhe ey,

| HEver cow @et Back by day, |
Mor can Fememer plaln and char

Thee coanpees mesic thal | hear.

Poneans 5ol Mo Posms 4
Bel

1 Work in groups. Read the conversation about the poem in Exercise 1 and idorify the words wsed
to describe emaotions (the way they feell. Tell a partner how the poem makes you Feel. Use Carlos

Resar And in the end. T felt nostalgic because
when [ have a nice dream [ don want fo apke up,
I open =y eyes and wank o go back to the dreams
thet make me feel happy o fascinated.
Carlus: L makes me remember & diesst where §icored
ity gualy 9 A soooer gane! | was a0 eited!
The poem makes me want to dream that
i, but g the poes says, T oan'l,
That makes ma feel a Uttie frustrated.
&

Exercise 1

You can draw students’
attention to the title of the
poem and the picture to give
them some clues about its topic.
Remind them they can use
questions, identify the rhyme,
rhythm, and descripuve words
to get a clear idea of what the
poem is about. You might also
encourage students to read 1t
out loud more than once to
help them understand it better.
Always remind them of going to

the Glossary on page 61 o

check the meaning of new words,

as this will be extremely helpful
to work out the meaning of
the poem.

Exercise 2

It is important that students
understand what the word
emaotion means before they do

the exercise. You can explain it is
the way we feel at a certain time

and when talking abourithe
emotions from a poem we refer

to the feeling the author creates
for the reader.

Let students look at
the underlined examples in the
conversation and allow some
minutes for them to look for
more words that describe
emotions. Students can check
our the model provided to
understand well how they can
do this exercise.

Answers: Emotion words: calmed,
happy, terrified, anxious, nostalgic,
happy, fascinated, excited, frustrated

In Class

Expressing emotions might be
difficult for some teens. You
should take the time to establish
rules before following these
activities, such as being as
honest as possible, listening
with respect, and avoiding
judgment.




Exercise 3

This activity focuses on the
pictures that come to our mind
when reading the poem. It
might be useful to have
students notice that images and
emotions are connected. You
may ask students to identify the
scene Carlos imagined and the
feelings it caused him before
they exchange ideas with their
partners. You may wish to point
out that different scenes can
cause opposite emotions, as in
this poem where good and bad

dreams are mentioned.

Exercise 4

This exercise allows students w
exchange ideas about the
emotions the poem creates. You
can encourage them to think
about their own experiences
when dreaming to bring back
memories and feelings. It might
be a good idea to monitor the
activity, walking around the
room and listening to students
interact. They should be
reminded of communicating in
English all the rime. Be ready o
help them with the vocabulary
they may need to express their
ideas, if necessary.

You may want to point out
that students should oy to give
reasons and explain why the
poem makes them feel a cerrain
way. This 1s a good acuvity for
students to realize how different
we all are and how a poem can
trigger a variety of emotions
depending on the reader. You can
invite some groups to tell the

Recreational and Literary

5 Work in small groups. Read the conversation in Exerdse 2 agaim and review what Carlos Imagined
wrhen he read the peem. Read the poem bogether and share the images that come bo your mind when
wou read it

A Work in small groups. Have a conversation about the amotions you sxpariencad when you read the
poam from Exercise 1. Waere your fesdings and reacticns all tha samaT Wiy do you think that hapgens?
Use the graphic organizer to remember words that can help you express your ideas.

P Unpleasant emotions
*‘ES% angry, ssd, wepied, terrified,

frustrated, eanfuied

et Pleasant emoticns |
Fr,el:md,ahn,

| .
Ay
'u%" Pﬁh:h,,'mpcu,mc.nmcd |

% Emoﬁff

Other _\
d e,
.m-prued,,phnrrt. baved,

m- uninberested, indefferent, cunout

Our reactions and feelings are very
persoral. No emotion = nght ar __?;3"
warang. just dilferent

class whether the feelings caused

were similar or not.

Skills Box

It is imporrant that students
read the contents of the box
before in order to realize how
personal, and therefore
different, their impressions of
the poem can be. You could use
this opportunity to remind
them all feelings and reactions
are fine and should be respected.

For your Final Product

You mRpress your idess,

-

‘What Feelings ans mentioned in the poam?
Wihal does the poerm mske you nememie |
What does the peem make you imagine?

i P

e Pleasant emotions

| @

o
R

Intermediate Assessment

a partner and sea I ha / she agrees with tham.

s T Wik in groups. Ask sach other the questions to describe the smotions in the poams you chase.
and your reactions when you resd them. Usa the graphic srganizer o remember words that can help

4 What does the poemn makg you feel?
5 Whal choes the poerm mats you Lhink?
& What does ihe poem make you want ta do?

smiGtion:

Unpleasant «
)

& Check (] the tabe with the answer that best deseribes your perfarmance. Share yeur answers with

NotSure | WIth Difficoty | Well Enough | Very Wel

1 Did you deserine what a paem
sk you magine?

2 [Did yoiur descrine what 3 poem
ke yau Teel and remermbser?

3 Did you @k olhis sboir el
amoc

4 Did you respect your panners
Featings?

T IFyou need Lo remesmber how bo express some emetions, go beck be the graphic arganizer in
Exercse 4, Remember you can also use » dictionary, if possibie.

For your Final Product

Exercise 5

T Students should read the
poems they chose carefully and
focus on the emotions,
memories, and picrures they
wigger. You may draw their
attention to the organizer first
so that they gather vocabulary
they will need to answer the
questions and express their
ideas. You may need to write

the beginning of some
sentences, besides the ones
given as examples, that might
help them express themselves
(The poem makes me imagine ...,
It makes me think of ..., It gives
me a feeling of ..., It reminds me
of ...,etc.). This is a good
opportunity to assess how well
students can express themselves
by walking around the room
listening to their interaction.

t]

Media Resources

For further practice expressing
emotions, reactions, and
mental images from poems
students read, you can use
Poster Unit 3 from the Class
CD. You could mmvite students
to read the sonnet and
exchange their impressions
and how they feel when they
read it.

Intermediate Assessment

Exercise 6

This is a self and peer
assessment activity that helps
students become aware of their
strengths and the aspects they
need to reinforce. Always remind
students of the importance of
giving positve feedback, that is,
pointing out the good things
and making suggestions on how
to improve others.

Exercise 7

Be ready to provide help if
students are still not sure about
certain aspects, for example by
going over the explanations and
examples given throughout this
srage. You might need to teach
new words, depending on the
poem they selected and the
emotions they want to express,
such as hopeful, nostalgic,

OF anxious.




Unit

3

Stage 4

Exercise 1

You may start by explaining to
students main ideas and
reactions to the poem, The Land
of Nod. Remind the class that
these impressions are very
personal and can change
cnmpictcly from one person to
another. Students should
analyze the sentences in order
to find all the elements listed.
You can suggest that students
compare their answers in pairs
to check them.

Answers: Circled sentence:

The poem The Land of Ned is about
dreaming. The poem mentions

the land of dreams we visit every
night. Underlined sentences:
The rest of the sentences in the text.

Exercise 2

Students should already be
familiar with these expressions,
from Stage 3. However, this is
the moment when they need

to use them to write their
sentences. Remind them that
these expressions will be very
useful to complete their

Final Product.

Answers: 11imagine, | can feel,
lcan see. 2 The poem makss me
think of ... The poem makes me
remembermy ... 31fed ... The
poemn makes me feel ._. 4t makes
mewant to ...

Recreational and Literary

Write sentences based on words and expressions
that communicate emotions.

Development

Wite sentences based on words and expressions

u;"- Stage 4 thal commMURICats BMOtHNS.
Development
1 Bead a student’s sentences about the poem The Land of Nod from page 53. Circle the senbences that
are abowt the man idea and detads of the poem, and the that desoribe
and reactions.
The Land of Nod

by Robert Lings Sevrnsan
Fromm breido oo thugh all the day  The sirenget g are thsr for me.

AL home @mong my [riends | vty Barth: Shings 1o ot and trengs T wor
Mast vy pwgriot | g oorocadd A iy b peming syl cbeood
Afar it the land of ko Till mrming in the iomd of woo.

AN iy e} | move £ g, Ty e i ke 5 fiedf the wey.

WATh g Lo Ledl me wmaT T de- I never oo get gk iy glosy,

A1 pie® hesade the sireams T 200 FERRETRERT fHl0m and Chezr
Assl iap P o rilom-sicies of drewms.  The Curious musk: that | B

i pa W VS
The. poem The: Lana of N boss. dreaming, The poam mesvion T il o doraeC w2

<l e | camaes TEek @l
magne tr orrc!dma-\:.i,;.:.e\:.ﬁ.itd'-\r--_'flr.'.-t.-\lnu}ﬁ'_n: - e
ﬁﬂ:lﬂm.!.ru!.ln!:f-xfﬂlm;arn”ﬂpﬂ
"‘; —— L from i bad
il e TEmemmaEY sy A e oo Be Sng e Lacora masty gk 3 game. |
o e e ward o a8 o disgm trgt i

dregrmand 1t The poem 2

The pormmaas Te el nosSiEc B

I Frosn the sentences thae you waderfimed in Exercise T, Tind and write the sxprecsions thad help you in
mach case.

l 1 Toesprre whiniwou inagine

\ = £ & L

2 Toespreswho vou think orremesber,

} % o cwprees nhat pod Gk

% Ta exyorres wban vou want 10 die

with 2 partner.

Imaging

For your Final Product

Emotions Inventory Card
N af the poerm;
Aithow Fob =
Muin ides of the poem;

| Descriptive words:

Reactions: |1

3 Use the expressions from Exercise 2 to write your cwn reactions bo The Land of Nod. Share yeur |deas

- |

4 | Complete an inventory card about the poem you chose at the beginning of the unit.
Wse the medel card below and what you practioed in Exercize T as a guide.

thar the first part will include
factual details about the poem
while the second part deals with
subjective information, based

= — on personal points of view,

Think [ Remember | feelings and interpretations.

\ It might be useful o remind
students of the previous steps
of the Final Product, when they
answered questions about the
poem, emotions, scenes, and
T — thoughts the poem inspired
them. Be ready to provide help
| with the vocabulary students
Crmmmmmmm= i may need to express their ideas.
Also, refer them to the graphic
organizer in Exercise 3 for

=
4

words to describe emotions.

Students can refer to the
model provided to understand
well what they should do.

Exercise 3

This exercise will help students
identify the emotions and
feelings the poem creates on
them. At the same time, they
will prepare to write complete
sentences. Students may need
help with the vocabulary to
express different ideas, so be
ready to provide it. They can
use the expressions i Exercise 2
and the words in Stage 3,
Activity 4.

Suggested answers: | imagine a
person dreaming. It makes me
remember rmy own dreams.

It makes me feel relaxed / fascinated.
It makes me want to dream again /
visit a beautiful place, etc.

For your Final Product

Exercise 4

T You can start by drawing
students’ artention to the
inventory card and explaining

6 ]

T

i
'




&

&
4

Exercise 5

This exercise will help students
exchange ideas with their peers
about how the poems they
selected have made them feel
and what emotions they can
create for readers in general.
Remind them that a poem can
wigger a variety of emotions
depending on the reader and
they should be respectful of
everybody’s feelings. You can
encourage them to think about
their own experiences and talk
about how other poems have
caused similar feelings. Students
may need help with the
vocabulary to express emotions
so be ready to provide it. They
can use the speech bubbles
from Exercise 4 on page 54 as
models. It might be helpful ro
monitor the activity walking
around the room and providing
the necessary help

Intermediate Assessment

Exercise 6

This exercise makes students
aware of the process they
followed to write their
comments on the poem. It is
important they notice how each
stage helped them to develop
the skills needed to accomplish
the task. Students can go back
1o previous exercises o review
the strategies they used to get
each piece of information, If
they do not feel very confident
about the result they achieved,
you can help them by reviewing
the process, step by step, and
providing examples of each step.

Recreational and Literary

[Emotions inventory Card
e of the posm:
Authir:

Muln idea of the poem;

Descriphive words: . ~ & = =

Rentions;

5 Share how your posm makes you Feel in wmall groups.

Intermediate Assessment
& Check ) what you can do now.

] 1 can meention the rame and suthorof e poem | sele:ted

[ 1 can wrize ihe main idea of the: poem

L_J | car mweritsan soma descnphve words thal belp me imagne scenes i the poem
[0 1 can weree semien ces o diseribie (e emetiorrs | feed when | et (o 2 e

T W ol e b Fesew N idest mnd deseriptive wards, g6 back b Stege 2 with h partner
and Find strataghes you can uss.

B W you reed help describang your emotions, go back te Exerciie 3 and try 1o vk thoie
exprossions, Then check in small groups.

Exercise 7

Remind students of the Wh—
questions they answered to get
the main idea, if necessary You In Class

can also encourage them to find You might need to review
the words for emotions with

to share their opinions, they
might do better this time.

again adjectives and other
words in their poems that help

Closure

Closure

Final Steps

1 Share the inventery cards you wreee with yaur greup, Highlight the smezions you experienced with
your poerms and talk abowut them,

7 Collect all yeur eards in 8 card Flie or a Filing Bax to malse an inventory of ematians, You can decarate it,

Collect your evidance

3 Forithis unit, you read posms and chose one you wanted to resd, You discovered semo characteristics
in your poem bo understard it better and you wrote snd exchanged ideas shout the emations the
posm causad in you, Now you am ready 1a make an inventory ol emediens.

Socialize

4 Display your v ol in thae ok Invite studemts from ather classes to check your
cards and give you their opinions.
Digeuss i graups.
Didd you enjay reading poems? Win?
e i v Smthing wond dlan'| ko Aol your partTers whien you descrited the Feslegs and

react iors fram the poems you read?
Self-assessment
i Work with 2 partner to answer hew well you develaped your inventary of emations.
I My Final Brocuct | iporimeii
I zad languane and wacabulsny from tha unit to express |
erotiors abaul Fry pasm |

| earetulby organieed my emalions Lo chesle @ mvenlony of

SRR |
1 shared the errctions | expenenosd with my peams and talked

about tham.

Final Steps activity fosters collaborative
learning as students give each
Exercise 1 other opinions or talk about

In order to make the activity
more meaningful, they can

their own experiences,

present the poem they chose to Exercise 2

them imagine the scenes.

Exercise 8

Students might need more
practice using the words and
expressions they have learned, If
they have another opportiumnity

students. A quick game of
miming emotions as a
warm-up at the beginning
of a class can help

their classmates. They can all
read the poem first and then
they can read the text describing
their personal feelings and
emotions. In this way, their
classmates become familiar

with the poem prior to listening
or reading the comments. This

Studenrs may reuse an old
cereal or any cardboard box o
make their inventory card file or
filing box. You may encourage
students to decorate the box.

Collect your Evidence

Exercise 3

You may now direct students
to their planner to visualize
the steps they accomplished
towards their Final Product.
If you notice some students
are not sure about some of
the aspects they checked,
you can direct them to the
corresponding pages to
review specific tasks.

Socialize

Exercise 4

All emorion inventories are
visible and easy to read for
everyone so they can notice
the variety of emotions the
poems caused.

Exercise 5

Before discussing the questions,
you may want to explain that
for the first question, students
should mention specific things
they liked or not abourt reading
poems and the second question
is about how sharing the
different emotions and
memaories the poems inspired
in their classmates and the way
it helped them know each
other betrer.

Self-assessment

Exercise 6

In this part, students should
focus only on the Final Product.
This exercise requires students
ta give feedbadk oni their
classmates’ perfotmance.

o



Assessment

Formative Assessment

Exercise 1

Here, students should assess
their own performance in
contrast to the beginning of the
unit. In order to do that, you
can explain to students how
important it is o reflect and
give honest answers as this will
help them identify their
strengths and weaknesses.
According to their answers, be
ready to help students clarify
aspects they do not feel
confident abour.

Exercise 2

You can give some time for
students to compare the
difference in their answers and
to appreciate their hard work.
Then you can organize the class
in pairs and allow enough nme
for students to share their
favorite parts of the unit.

Peer Assessment

Exercise 3

This stage of the assessment is
related to teamwork. It is
important that students become
aware of the specific skills
required to work in groups. You
may elicit some aspects that are
necessary to be able to work
with others in a successful way,
before students assess their
performance. The final
discussion among team
members provides a good
opportunity for students o
exchange ideas and come up
with specific aspects they need

Recreational and Literary

Assessment

Formative Assessment

1 Check () the anmwer that best deseribes how well yea ...

I heipad
othersdaic
P o in Englinh 0O
Ursersdond des of poems o Dgleh 0
Datrsaer o your dmodaores wi Englsh D

Sy gt o' wh (T

B R O T AL T

| R ell | noeded brlp 'm“::”

ooono
cooo
Qaooa

Peer Assessment

7 Mow compars with your asswers on page 85 Discuss s pairs your progress doring this uni

3 Arewer # you sccomplished the tesmarork aspects below. Get bogether with classmates you worked
wiith 35 & group during the unit and compare 3l your answens,

W shared ercliom with olfers

ful Fordtiack

e gave oo ruciive and o
A listerod atteechy and ey
#e showed interesz o the wark of others

1y b the @moaons of cor parttes.

4 Work s adaws and review your enswers. Discuss them togethes and ssk your tescher for guidance on
i you Can improve wihede you need help, Wrils your notes.

to work on. You may monitor
this activity, listening to groups
discuss and paying attention

to the strategies they mention.
Always encourage students o
speak in English and be ready
to help them achieve this

purpose.

Exercise 4

This assessment is at class level.
Bring the whole group together
to examine their answers,
discuss them, and exchange

points of view: It is important
to provide assistance on aspects
students know they have to
improve, but do not know
exactly whar strategies need

to be implemented.

Student Self-

A Student Self-evaluation Chart is a self-assessment tool that evaluates the students’ achievements

Evaluation Instrument

evaluation Chart

For the student

accomplished in a certain unit. According to the teacher’s judgement, students may be guided to answer it.

Instructions:

1 Determine the criteria to be evaluated.
2 Read the statements with the students and discuss with them the meaning of each one.

3 Ask students to check () Yes or No according to their learning personal experience.

Student Self-evaluation Chart

Student's Name:
Teacher's Name:

School’s Name:

Group:

Criteria

Yes

Notes:

Photocopiable, D.R. © Macmillan Publishers, 5.A. de CW., 2020. Only for teaching purposes.



Social Learning Environment:
Academic and Fducarional
Communicative Activity:
Search and selection of
information.

Social Practice of the
Language: Write a brief
report on a historical event.
Final Product: Brief Report on

a Historical Event.

Student's Book
Activities

Maonitor students as they explore descriptions, so they can:

* Anticipate content from textual organization and graphic components.

* Contrast topic, purpose, and intended audience.

* Compare ways of expressing past actions, actions done by Ud‘lt,l'b, and v verb furm o nxprcab [hLITL

| = Value their own progress and that of others in the competency and command of I:ngllsh
Collaborate with students and ENCOUTAgE them, so Iht’_\- can:

* Classify new terms by their meaning and relate them to their own repertoire of words and expressions.

* Distinguish main ideas from secondary ideas.

» Express the general sense of a text,

* Select key events based on chronological Pl

| L Share EPPI'EC!QUO'I'[S Ellf'l.d inter prerarlrms.
- students models for students to summarize information in a report, and help them, so they can:

[ = Writk simple sentences paraphrasing main ideas.

| * Complere gmph]c organizers with mfarmanon that Expands rhe main Ldeas

* Emphasize and clarify ideas in texts using adverbs and pronouns.

| * Order key events in a timeline.

» Group sentences containing similar information to form paragraphs using expressions and connectors that
show sequence, simultaneity, or cause and effect.

* Share reports and promote feedback.
Collaborate with students, so they can:

* Checl pun::ruslticm and spelling of adverhs and connectors.

| * Remove, ‘1dd thange Or reorganize information to to improve texts.

Clar:{}f ideas based on intended audience and  purpose.
* Write final versions.

. Fvalua:e rhe:r own needq md qtrengrhq and those of others.

losure and Assessment

Opening

You may find useful o encourage students to review the four learning goals for the stages in the
development and the social practice of the language to be achieved throughout the unit.

Let’s start together

You can draw students’ attention to the questions and let them discuss for some minutes. Students
should always be encouraged to communicate in English. As an additnonal acuvity you could ask whart
important events from the 20 century they know about and make a list on the board.

Inirial Assessment

You can rell students that the Final Product of this unit will be writing a brief report on a historical event
and then ask them to look at the table and reflect on what is mentioned in the statements. They should
check the options they think suitable, as a form of self-evaluation. You can point out the importance of
recognizing their strengths and areas of opportunity to be aware of their starting point and some of their
goals for the unit.

Gpening

Let's start together

1 Werk in groups. Discuss the questicens.

T Doryou Bk thet Seatory & imooebent for bamanty? Win?
3 Whith histaricsl penods 2re your Leverne Tror your histony class?
3 Wha s i ol o 10 Megont REIoRal EninnsT G SOM S exangies

Iritial Rusessmant
In ihis uni ywou will werite 2 repont-on afvston cal everk. Chinck ¢ ) pour anvaers o the guestons {0 knma how woll
prepanad you ann

! e | Answer 2 I Ariwar 3
Tl you ks whi & hishereal | Kotyet, Ineeditofind | | know some festures of ;
¥ da |
e ax [] | thoss et [ e, | am see i, ]

D i v L g of 4 | Mook gl | et Lo lock it | | Bt |lenan bk | am

i i taai? = =
| Fesleraimd w7 | otz 7] ke
Can you write 3 historical tewt | Kot yoi. BoC § will by the Ir.; Idmlc butlam Yeu. | am v iean [
e el end of tha uni ] ot s [ =] J

{¥e lamsarmida ]

|



Unit
4

Media Resources

Use Chapters 4 and 5 of the
Reader at any time during this
unit to extend the social practice
and develop reading skills. For
this unit, you can use Flashcards
Chapters 4 and 5 from the
Class CD for further practice,
to start class discussions,

and to support students’
comprehension of the text.

Exercise 1

This is a pre-reading exercise
that helps students anticipate
the topic of the rext. Before
starting the exercise, you could
encourage students to realize
that they don't need to read the
text closely and only focus their
attention in titles, subritles, first
sentences and pictures.

If necessary, invite students to
go to the Glossary secton on
page 80 to clarify the meaning of
some words.

Exercise 2

In this exercise, students

will identify the topic, purpose,
intended audience, and how
these texts are written (using
other sources).

Suggested answers: 1 The text is
about the French Intervention in
Mexico 2 Alicia Judrez, a student
probably 3 To inform historical
events. 4 Yes, the author probably
used History books.

Academic and Educational

Select and review descriptions of historical events.

Development

Background: The Pastry War

b Alicia higier —

They had mary copc andl =
M

e were wioken provies
z of the predorial dectors
e dsciied wel and many BEnes
Oni Marreds were ralibead anst

reading The clime he:foung one e by 8 Trenee
huakier Thic hubr i b huaed ot G000 pronc
wort of pasives. Bwchman: hogt s
Fomm and e did - oy the Balor Ang oot on

LR R R ERLEE

I

Now discuss the guestions in small groups.

e

he author of this lex?

b orshe vmed?

TDaring e 59" covtiry, e French amacked Moo
it e Thesge oy comflicts v, laler cabed “The
Feeech Weranibes” The fist Frerch Ilererdon

oocdicin. b mcseple whes Bacbimands, s

Sebect and rewiew desariptions of historical evenis

Development

The First French Intervention in Mexico

mpm Ve

dprf, 30 V535 The Trosch el Trae Marfnigue
were alend i bock B pord o Usrarrae gl an
sfrone wat machod This mesnt no dhis coud
e o GPTRE I e gort

Thelinciads had @i was monTe wihéh The
commarder-of the fee? atded anoler 200000
peoe on The claim o cover e capeieet of e
Blackady mgdation e orizme & hashemrmen of
Verson, AP the St howdsniment e

4 Read sentences from the text and discuss the guestions,

e —

( v e 191 connury: @ Frenih ]

I"‘dﬂ'ﬂmﬂﬂ Menco DD s

- gl

mmmmmmm}
e ram of 1E2H in Mewen City.

1 Does the authar uss the same tenss to falk about the historical suent? Y
4 Do pou find s in your Hssory books?
3 Why do yow think the suthor wses different bmes lor the past? _ b =

5  Read the toxt again amd numbar the ewents in order, Then work with a panter to retell what
happensd in the Pastry War, using your own waords.

— President Bustamante agresd n pay the diebt in Full and the French Reet sied awmy.
The cammandsr of the feet ordered the bambandment of Veraomz,

agread 1 poy e dolt b Sl s e froneh feet
Bpfied aumy Thce hen, Ticiorians have eSiermd i

u thirk 7 the purpogs of the ber? To inforr

4 Deoynu Merk he authar used saunces of nfamanion 1 wr

T Geback 18 the best in Exereine 1 aad [abel i partd with wards fram

this Incisient @5 The Pty War™ i
i

Wi o prEHONS Comecs T I noL wihel & the tesd atoul?
L

aeriain? Bol?
et Which: sourops e yad ek

by Frerch diliders.
— The French Hest Dlacked the pert of Veraonuz.

The French ambassader in Mexice presented 2 darm of 600,000 peses Tor damages. sllered

Pregiddunl Buslamante thought hat the dam mede by o French Beloer wes sbaard sod rsfused o pay £

& Nove thit vou have cedered Uhe events, place them on the tmeline.

s bow
e mage capbion FuthDr mlﬂe R
Exercise 3 Reader Box
It might be useful for students If necessary, you could have
to review the parts of the textin ~ students go to their Reader
the box and help them withany ~ Chapter 4. pages 38 to 48 and
vocabulary they don't know have them identify the same
parts they identified in
Answers: 1 Title: The French Exercise 3.

Intervention in Mexico 2 Image
caption; The French fleet arriving in
Veracruz. 3 Subtitle: Background:
The Pastry War 4 Picture: The

picture of the fleet on the right.
& Author: Alicia Judrez |'\ ;’1 7

—D &D—
Exercise 4 simple. You could go over the

Draw student’s attention to the
sentences and clarify that they
are from the text in Exercise L
Have them notice the
underlined words and help
them realize thar they are
different tenses. As they answer
the questions, doubts may arise.
Help them realize that the first
sentence 1s using past simple,
the second and third ones are in
past perfect, the fourth one
combines past perfect and past

structure and uses of the
different aspects for students
to recognize them.

Suggested answers: 1 No, the
author uses different forms of past
to talk about the events. 2 Yes,

| find this in my History textbooks,
3 Because it's history, and all history
happened in the past.

Exercise 5

You can have individual
students read aloud the events
and identify as a class the one
that occurred first. Then, you
can suggest that they use
synonyms as they retell “The
Pastry War” in their own words.
Have them use the events in the
exercise as a guide.

Answers:5, 4,1, 3,2

Exercise 6

This exercise can help students
to visually organize the events
from the text. If they have
difficulties, refer them to the
text in Exercise 1, To check, you
can draw a timeline on the
board and invite students to
complete it.

Finally, you could use this
exercise to help students relate
how the different forms of the
past match the tmeline.

Answers: 1 The French ambassador
in Mexico... 2 President
Bustamante thought that the
claim... 3 The French Fleet...

4 The commander of the fleet...

5 President Bustamante agreed

to pay...

In Class

For early finishers, you could
have them use their Reader
Chapter 4 on pages 38 to 48
to make a dmeline ordering
the events that appear in the
historical text.

m
b



For your Final Product

Exercise 7

rf You can explain to students
that this is the first step of their

Final Product, which is a report

on a historical event.

Give students time to read
instructions, and ask doubts.
This can help them to have a
more complete list. You may
want to remind them that
they will use it later.

Suggested answers: 4 Subtitle
5 Author 6 Dates (centuries,
months, and / or years)

7 Clearly separated paragraphs
8Atopic 9Apurpose 10An
gudience 17 Formal language

Skills Box

You could ask students to take
out their Readers and notice
how literary texts such as the
one in Chapter 6 have a
beginning, middle, and an end.
You could help them contrast
other stories with the historical
texts they have read so they can
notice the difference.

Reader Box

If students have no other
available resources, you can let
them use Chaprer 4 in their
Reader to work with this text
for their Final Product.

Exercise 8

T For this exercise, if you
notice that students are
struggling with making a
decision or if they don®
have access to the library or

Academic and Educational

For your Final Product

Sl 7 Ge back te the repert on 3 historical avent in Exercise 1.and in groups decide the main festures of
thasa type of texts.

1 Titie

1 Piotyre
3 Dillerenl peet orme

Matize how these bypes of teeis don't realy have a
beginning, middle, and erd, or an inbrodaction,
body. ard condusion. [ ouss with your grioups
which stracium thes type of last faflow. You'can
seanch anlre or pik pour beacher for kelp

£ 5 Discuss with your group which historical ewents inferest you and choass one,

You can use the suggestions below, if necessary.

j thmcw.wmmm:j ".T'Fﬂ:l g

1t nene ef thase everts seem
L D S irtpresting fo you, you could use A
Wil e chitin | Corstiwton o igl? | search sngne and ook up
e s . “yeclivade Nisioosal events” and
find 2 wobs g that can provide:
- ol with several options. Ta
Workd War | % Sparish Conguest s & relable website for &

' 8 purpess Bee this, you can make
sure that the ending of the URL &
g gow, _edu because thess
shas ane madk by institutions, Try
o avoid webrtes where people
A ke Cormietiond o the texts,
- - JP— Can you think of any other
Invintlom of the nternee | Woek! War 1§ stralegies tn make sure you chiose

Lot i

Revudution of 1940 French Revoliticn

rmmmant & rekabie webs le?

to the internet, you could let In Class
them take out their History When monitoring student

books and choose an event learning, move around the
classroom and be aware of how

depicted there.
well or poorly students are
I progressing with their
1CT Tips z assignmentg. Make sure you

b it can work with students

B = one-to-one as needed. Do not
Lestlne wait until students ask for hel
box with students and carry P
out a discussion on the
strategies they can use.

necessary. Follow the ouample.

% Look at the following sowrces of information and fill out the table with their pros and cons. Disoss
in groups which source of infermation wesks best for you for your final preduct and sugges: more, i

Then students could
E- discuiss why plagiarism is
unethical and what they can
do to avoid it (use quotation
marks and choose a format to

quote the author and the

Intermediate Assessment
10 In small growps, answer the questions.

1 What graphiz and textual plemenss can you
resvienw I a text before reading K7

ra

™

ES

How can pou ey that 3 textis about a bestorcs everd?
Whal sources of information are wseful (o Frd tosts sboot hstorcd overes?

Why & Limponant Lo evaluse the pros and cons of the d¥ferent sounes that you wil be using?

Internet Magasnes Books :
o o = s = = place where the text is
s hard £ published.)
PP A———— Wy Gome Together Resder | Intermediate Assessment
|
f Exercise 10
1f students have doubts after

[ revising previous exercises,
il é; : g 4
e il be ready to offer help by
infarmation from a website K wery
mirey ta ooy and paste and farget ahewt
quetng your soume. Read about plagianim

ang RiEp: A ecutics maSk

providing further examples
or explanations on the aspects
they do not feel sure about.
Exercise 11

You might want to remind

wn

Wihar can you do ol Eo plagarae infamaton? _

| ] Ay e

Py phn g

11 In small growps, share yaur answers to Exercise 1 and decide what you can do b imprave,

students that acknowledging
e X Il our areas of opportunity allows
us to improve and set clear goals
for the furure.
When students finish, they

could share their plans with
I n other students in a respectful

Exercise 9
You could remind students that
they discussed some sources of
information that the author of
the text used to write the rext.
Once they have completed the
exercise, they could discuss the
information with another group.

and kind environment provided
ICT Tips ég

by you.
You could explain the
term plagiarism (to use
information someone else
wrote without quoting the
source). You could share, as a
teacher, some stories about
plagiarism, if you have them.
Guide students to read the
note and, if possible, visit the
website.




Unit

Exercise 1

This exercise is for students

to practice close reading, This
strategy consists in, contrary to
scanning, reading the complete
text. You could advise students
to read the text once, and then
read it a second time for them
to underline the words they
don't know: This is also an
opportunity for cross-curricular
learning because students
should activate their previous
knowledge about world history.
1f you consider it appropriate,
you could direct students o the
Glossary on page 80.

Exercise 2

Once students have read and
understood the instructions and
finished the exercise, you could
ask them to compare their
tables as well as the words that
are still underlined in Exercise 1.

In Class

Students might want to look
for some words in the
dictionary but you should
monitor so they look up only
the essential words. You may
provide other strategies to
understand difficult words.
They could find the meaning
by context or underline and
identify cognates before using
a dictionary.

Academic and Educational

Understand the content of historical texts.

Development

Unit
4

Laragoea defeats the French troops

Hime the Second French Inservention Began
By Anbcaio Maci

The Refiormarton War el Mexico webidie and in
kbt Geher conndries had fend monzy i Mssico
and The @avermment did mat bave enolggh monsy I
Juy [5C Pretdent
shop paying it blzicn
< The affecied courtries
t Cpan
When ez avourced 8 guspersion o
wetyment ol fhsign debis: Mlspateon IT e emperer
= i o betueen
England Span s wr.rndmr:w & oforca
Thes Mexican devermiment fo pay S, They el
Lendon i Colcher 1561 and tiéned a fripariife.
agreemmerd inihe agmement frey declied o go o
bz owerh el froope and fry o farce Jsrez o
ey fhe debl hapaian [ had & secret amistion
What did he rediy warf? He werlzd 10 made
bAreicn iabe down T gt of Jusnez, and
e a0 emperor 1 il Msice aoa Trench
{ariiory The Fresch dld not mention & word sbout
1hés at e kandaremeetng. The thres oo had
agrecd fe land e imops at Veracrue, but ako e
recpecd fhe Soeeinty of Medoo. |n December

Development

1 Read another report on a historlcal ewent and underline all the wonds ou don't know with a pencil.

1568 the frperts Buopsan roes lardad
Veracre bt n IB4D e Spanish and Brifsch
T withirean hecatis Ty reallaed the French
had greator smitions.

Teing Femce powerfularmy n thewerid the.
Frengh dayed ard wer defermned i amade.
Moo They advanced sgder 30 Puchis COniday
Y, ESEE the Medesn amy shich wat
commandsd by Generd |fnace Zaragora
defeated the French n Pughia OnbAay [, 1562
et et e Bak 1 VErsei i plah shofer

uttack Cn Septembar [507 mors French dmops
armivad Inbdoecn 1o el the imazion

I From the words you underlined, which of the wonds ane wery similar Lo wands in your language?

Clagsily them in the table. Use 3 dictionary 1o chick your arswers and erase theen from Exerdse 1,

T [

P 0 | oreermiman: — gobiama,
ople, gowvamons, pelitical

Mames of Wars sndether | Fronch Interenton - epreenadn francess,
histerical euents

Dihar words

conseguenty - corcuen lemenke, _

Ther answer the questicns,
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&

3 Disouss as a class how heldpful It was using cognates [words simidlar to your language| to guess the
‘meaming of unknown words. What other strategies do you know? Wribe and use those strategies
o guess the meaning of the wards that are seill underined in Eoercies 1,

Read the first paragraph of the text in Exercise 1 and discuss with @ classmate what it is about,

The Refemahor Miar ot bizeco onoehie and In debt Other counmies had ond morey B
Meeco aed e goverent did not hawr enoagh money o pey bech coreopenty o b
GGl Pregelent Genin dsfinee dodded o olp pairg It Mesica owed tn ofher couririen. The
Aected coprdries were France, Tirtsin and Span

Deoves this wand have to da with whet the paragraph s sbout?
[k the same with e ciher paragraphs. Does idertifying the waords thal appear the masl kel you Iokpuw

Look ae the chart and discuss i che sentences are Trie of Falie,

lbenitifying the tope senbenes [the lir sentence af g paragraph) cam Belp me identily the man ides of o
All v indornazion that folicas are secondary idaas thar sxplan the man idea or give additins informater,

| €an resicie the M -dulﬁﬂ the paregraph wiold work
| can resve ovn o bvg secandary idoas and the paragraph M‘quwk

Exercise 3

You may want to moderate the
discussion for this exercise and
write on the board the strategies
that the students mention. Then
you could direct their attention
to the strategies and have
students use them to guess the
meaning of the words that are
still underlined in the text in
Exercise L

Suggested answers: Use the
context around the unknown word,
figure out which part of the speech
the unknown word s, splitting the
word into two or three and use
prefix and suffixes,

Exercise 4

You may want to make sure that
students first read and discuss
what the paragraph 1s about
and then read again to answer
the questions so that they can
contrast the difference of using

repeated words as a strategy to
figure out what a paragraph
is about.

Once they finish answering
the questions, you may want to
have students compare their
answers with a classmate. Should
any discrepancies arise, you may
help them by checking answers
as a class.

Suggested answers: 1 money

2 Yes, bacause the paragraph is
about how the Reformation War left
Mexico in debt. 3 Yes, the same

happens in ather paragraphs.

Exercise 5

You may want to moderate the
discussion for this exercise and
provide additional strategies
your students to identify main
ideas and secondary ideas. You
may use the 5W's strategy (who,
what, when, where, why) to help
students identify main ideas.

Suggested answers: 1 True
2 True 3False 4True




Exercise 6

Refer students to what they
discussed in the previous
exercise. Invite students ro use
the strategies they learned to
identify main ideas and
secondary ideas. Remember
that modeling examples is a
great technique for students to
make them infer ideas and build
their own knowledge.

Answers: Paragraph 2 Main idea:
Napoleon |ll organized a meeting
between England, Spain and France
to discuss idea to force the Mexican
government to pay. Secondary
ideas: The three countries signed an
agreement, to send their troops to
Mexico and force Judrez to pay the
debt. Napolean Ill had a secret
ambition. He wanted to invade
Mexico, and impose an emperar to
rule Mexico as a French territory. The
three countries had agreed to land
their troops at Veracruz, but also to
respect the sovereignty of Mexico. In
1862 the Spanish and British forces
withdrew. Paragraph 3 Main idea:
The French stayed, determined to
Invade Mexico. Secondary ideas:

& From the text, extract the main idea and secondary ideas of the ather twe paragraphs.
Use Exercise 5 as a moded.

Parigrigh £

Smcondary Meas )

Paregregh &

I ( — . —J_|.
Ao

iy

-

Usze information from Exercise 5 and § and answer the questions.

Winat s the text “Zaragara defests the French trocps” about? _

& How doss thee anshysis you did o Exeroses 4. 5 and & e'p you know what the teat i about? Ivscuss asa
clhass other sirategies and wnite them down,

For your Final Product

source you chose on page &7, Exercise 9

about your brief report on a histerical ewent.

1 What will be the tike?

B Ingroups, decids the strategees for unknown words that yeu will use when reading infarmation i the

devoted to planning pays off at
the end with an outstanding
outcome.

Intermediate Assessment

9 T Ruad the topsc you chase on page 66, Exarcse § and use tha information you fisted on page 66, Exercise Iﬂ
Enardise 7 to re-notice the slkements you decided to indude In your repert. Then answar the questions

In order for students to assess
their progress, you could

encourage them to answer the

2 What subitie wil it have?

questions individually and with

3 What are the main events that you want to inchude?

honesty.

4 How many paragraphs would yiow need boinciude?

5 What will each paragragh be sboul?

B Wil you indude a pichae?

—— ¥ % Exercise 11

Moderate the discussion and

T Wt will be the purpase of your repon 7

encourage students to come up

B Whe il It b addrngsid 1o

with ways to improve.

As o are working on the planning of your text, & & importans that you negkize that ln Class
planning & key (o achieve creating a wel-written text. Yoo should devate more time
v this plarwineg STage thar 0T wiieg SLage, since in (1S 15T BTADE Wou wall oty
ba followsing your plan carefully. So, make sure you have & ckarides.

When giving meaningful

Intermediate Assessment

10 Answer the guostions in your notebook.

What i the function of & bapic senbence?
Wittt the hnclian of & sscondary idea?

P

improwe. Then share your ideas as & class,

Hew marny sirategies de you know tofigure cut meaning of words you don't knoa
Howv can you identily the main idea of o paacraph?

1 Ingroups, discuss your answers from Exercise 70 and discuss what you can do e

feedback, you should create
learning moments and
experiences where your
students feel comfortable. The
comments should be kind and
should provide concrete
examples. They should also
reference the task criteria and
Ie . be actionable (ideas or tips to

use for improvement).

They advanced as far as Puebla, On Exercise 7 Suggested answers: The text is
May Sth, 1862, the Mexican army, The purpose of this exercise about Mexico's suspension of
which was commanded by General is for students to notice the payment to other countries, the Exercise 8 exercise is to have students start
lgnacio Zaragoza, defeated the importance of analyzing French invasion intent and the It might be useful to have planning their brief report on a
French in Puebla. On May 17th, the main and secondary ideas subsequent defeat of French troops students notice that in previous historical event. So, you could
1862, the French went back to of a text. You might want to on May 5%, highlight the importance of the

For your Final Product Exercise 9
T The purpose of this

pages they discussed different

Weracruz to plan another attack. discuss the answers as a class. strategies ro guess the meaning discussion as a way to check
On September 1862, more French of unknown words, before using  answers and receive feedback
troops arrived to help with a dictionary. Remind them that from their classmates.
the invasion. this will be helpful for them

when they are reading the Skills Box

different sources of information  If possible, elicit examples from

they will use for their Final other subjects where thetime .

Product.

Academic and Educational




Unit
4

Exercise 1

Depending on how many days
it’s been since students worked
on Stage 2, you could suggest
that they review those pages to
remember the sirategies they
worked with, Otherwise,
students could read the
insrructions and work in pairs
discussing what the text is
about after close reading it.

Exercise 2

Once students finish
underlining the dates and
locating the events, monitor
their discussions. Then you
could elicit from different
groups their conclusions. You
may want to help students
notice, if they haven't already,
that not all the events appear in
chronological order. For
example, in the first paragraph
we can see the year 1862 and in
the second paragraph we can
read the year 1861 Therefore, the
focus of the author was to have
a consistent and coherent text,
not a text that mentions dates
chronologically; it can happen,
but it’s not the purpose.

Answers: 1862: The escape of
Judrez ko San Luis Potosf. The French
troops defeated the Mexican army.
1864-1865: The period Judrez hid in
the north of the country.  1865: The
USA started helping Mexico.

1867: Maximilian's troops were
defeated. The execution of
Maximilian.

Write brief reports.

Development

Unit m Wit briofreports.
Development
1 Work in pairs. Read the test and use the strategy you leamned in previows eserdses and discuss what
the bext is about.

The Seeond French Intervendion in Mexico

The Final Year
By Amsonio Macias

The French eireemest froopt M damé Baly delgdfed His
beriean vy on My 30 1567 Rires sacaped -t S i Poe
i oon as e batle snded. The Conueraifie Party wis getrd with
Thess svenic. ad not wupportsd e Berd gowmment and
manizd o hase @ monarchy b Medco Tre Comtenates glady
ofiered the thone of Moo o bdarmiban of Machurg, bastmilan
wak rodamad e mrperor of bevice n 1564 wth e apeort of
R |

The rew gavemmen peatedly iried i coplee lares. A5 s

some sucossil bafflee agaiet
rmthe LA enged Accoon acthe
mappars froe S LA

Tt the gouermment of biswrriten peophain Fancwen clesrly
gy aboer! ol e marey Mapolecs W wes eriding cxceicly tn
Tt ez il Eeep The emperer in the Siohe. For i reigon n
WS+ W apaleon | ardencd hiE froops fo el from Moica Medrian
had re suprer! and, a0 & consig s froand weng. defaried
I W50 A By ot b blarilih vat cascaied

¥

2 Underling 3l the dates you find and use the teling 1o fecate the events, Comparg your
timelines in groups and discwss, do you think that the avthor's maln comcern was to order
the eyents chronoclogically?

Academic and Educational

Media Resources

For further practice you can
use Poster Unit 4 from the
Class CD. You could show
the poster to the students
and ask them what historical
events from the culture in the
pictures they can remember.
You could then make a
timeline with the class to
gather all the events they

could recall.

For your Final Product

3 7 Wik in groups. Using the informatian froe the previcus exerciss, go to the sourcs yeu chose
on page 6T, Exercise 9 and maka motes including information that you think is important for your
text, Ta know which notes will be helpul g back to page 71, Exercise 9.

2B Dacidie i o will arder the svenes cheanalagicalty or if you will chaass anathar method and
explain why. IF you consider it necessary, make s imeline and order the events.

5 T Usa the Infarmation from Exarcises 3 and 4 and sk thia farmat below to writa your draft.

Tk
Subfitie:
Aeithorisk

Main idea of the first parsgrapir
Secondary |deas of the main ane;

Mtk idea of thee setond paragriph.
Stondary [eas of the main one. . -8 = — _—

Masn wiea of tha third paragraph;
Secondary ideas of the mair ane:

Picbure of artwark: (Whene will you getit from?)

-

For your Final Product Exercise 4
" Asstudents work on this
Exercise 3 exercise, help them with their

T Before students read the
instructions, explain that the

discussions by making them
realize that chronological order
is a fearure of reports on
historical events, burt it should
not be a restriction.

purpose of this exercise is for
them to take notes for their
Final Product, based on two
different decisions they have
made in previous pages: the
course they decided on page 66
and the information to include

in a brief report on page 7L

Exercise 5

T After students have read
the instructions, you could help
them explore the format and
help them see that they can find
models for this and practice for
this in previous pages.



Language Box

You might need to review the
use of past tenses. You can point
out that they should use simple
past for all the events, and past
perfect for events that happened
before a certain past event.

Exercise 6

When students finish the
exercise, you could elicit from
some volunteers to share their
experience giving and receiving
feedback. If you notice that
some students are feeling
insecure or uncomfortable
about it, remind them that
making mistakes and noricing
them is a great opportunity

to learn from them and that
the classroom is the safest
place to doit.

Exercise 7

T When students finish
writing their texts, encourage
them to re-read them and make
sure they are content with their
tinal versions. This would be

a good time to acknowledge
their progress and congrartulare
them for it.

Intermediate Assessment

Exercise 8

Encourage students to discuss
the questions in small groups
and share their experiences so
they get to a conclusion on
what they can improve when
writing the final version of

a text.

Academic and Educational

Gotack b page 65, activitses & 5. and & and re-nulice the ver lenses that the author
used. Malke sure that in yeur ceaft you are inchuding e necessany tenses and that they &
mad b the stnucbune on e mentioned ackivicies. Yol could also anatyze the models ."{ﬁ'

used in e reparL on page T2 of the one in your Resdes, Chapber o, pagi 30.

& Exchangs books with another classmate and take tums giving each other feadback. Correct your dralt
from tha previous swercise.

Riceiving respecthyl leedback if a wdadertul wity bo notice mistakes, and espedaly in the
planning stage. it allows you fo work maee effecively lowards yaur gaal. When you provide
Pescince Fske Sure you are kind and Yyl L8y fomethesg Tke "You oould imonove

yor bext by adding an addifional paragragh™ and net something e "l dan’t ke 87

o *1don'l understand it* because thedinformation & not prease and it can also

o rgh wolr dsEmate

7 E Hnwmﬂrﬂlhm!mdusﬂmy‘m.llﬂ,

Intermediate Assessment
8 Disewss the quastions in small groups,
1 Wnet & B dralt and wity i 4 enpananl?

i Acogrding to the Feedback you receyed, whal can yiou improse when witing 3 draft of a bref report om a
hestorical avent? ——

In Class

When monitoring seatwork
you should encourage and
acknowledge your students
while they work. You should
constantly interact with your
students during searwork
periods, rather than waitng for
students to ask for help.

Unit

1

Edit reports.

Stage 4 Development

Edit reports,
Development

1 Work In pairs. Read a student’s repert on a historical event and look at the chechist below. Thed )
onfly the elements you can find in the report.

]

Unit =
4 &

Christopher Columbug was one of the lmows siplorery of e (5™ and |07 canferies. He vwer bom in
451 I Genca, Haty in a-family of radesmen. Columbus caried mofng ot 8 youngl age Magelln the
aplorer koo started 7o cail when hie wat young, Columbus participaked in soveral cpeditions o
A and an sxpesifion infe the Adlanhe Orean in W76 thaf almoet et him iz 16, inbic 408 [
139 Colerrbyze = Srain i the Sants fdsrds, with fhe. Fints an The, AlMa alongrides After saling for
S Colimbig and sl crmwmen g oor o an iekind n the preent dey Rehameas)and they
claired 7 for Spain, They comtiued exptonng e sksnds of Cuba ard Hlx‘alcbﬁﬂwl-laﬂo il fhe
Dhetnitvcan Repubiic) snd mes with e keaders of the. natie pogulatian He disd on May 20, 506
o1l Belicumng he had ditcoversd & thorker rouls fo ASia He dicd befors Magellan, who wiat aito an
imporiant explorer that proved the gohe wae rmound Msgelian had 2 very Pirecing e made many

srpe.and dled in fhe Phippines
iil:

] & b vtk shar precbeis the coniene

) The ety ekt e et in seuece

[ Ther & a mis tapic aned selevant supportmg detsbs
CI Al the nloenation & reunes 1 e wime 10D

T Ingroups, decide @ ik checklist in the previous exercise is enough be write a brief repart an a
histarical event or if you could add more aspects to indlude.

Exercise 1 Students should support their

Exercise 2

Students may have more ideas
and this exercise is meant for
them w add any other aspect
that needs to be included. This
will help them for their Final
Product.

In Class

1f you have students who
struggle writing their final
version, you can help them by
drawing a graphic organizer to
help them link their ideas. You
can also use some linking
words so they can connect the
ideas they have (for example,
then, finally, but, so). If
necessary, model how to write
a final version using the steps
they performed in this unit.

This exercise is for students
learn how to analyze and study
a text by identifying whether
the text includes certain
features. You may wish to
mention that it is easier to go
step by step, analyzing one
aspect at a time, You can suggest
that they compare their answers
with other students before
checking them with the class.

answers with examples from the
text. If necessary, invite students
to go to the Glossary on page 80
to clarify the meaning of some
unfamiliar words.

Answers: Checked answers: The
events described are ordered in
sequence. There is a main topic and
relevant supporting details.




&
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Exercise 3

In this exercise, students will
use the checklist they decided
in Exercises 1 and 2 and correct
the text. So, let them know that
by carrying out this checklist
they could realize thart they
added a wrong aspect to correct,
which is perfectly normal, and
they should go to Exercise 2
and cross it out

Exercise 4

You could draw their artention
to the picture and dialogue and
encourage them to help each
other find as many mistakes as
possible to end up with a clean
and complete text.

Exercise 5

Encourage students to stick to
all the work they have done and
write a final version, which is
the corrected version of their
previous work. Remind them
that they have already spent lots
of time planning and writing
and now it's ime to edit their
texts. In this way, they will
achieve the goal of writing a
consistent brief report on

5 Use the checkiist you deckded in the previous exercise and make all the necessary comnections to the
teat im Ewercise 1.

A Exchange mobebooks with 5 dassmiate and take turng helping sure that your classmate
Tollowad the chacklist b or sh chiosa Im Exenciss 2

£ Write a final worsion of the text and share it with your class.

you can assess if there is
something missing, rather than
using your intuition when you

are in the middle of correcting,
You could share that most

a historical event.

In Class editors and writers use
You could explain to students checklists because of their
that checklists are a very effectiveness.

effective way to make sure that

you are looking at the big

picture. Once you write down
all the aspects you will correct,

Academic and Educational

For your Final Product

Final wersion.

of your reports.

& In growps, decide the chacklist you will use 1o comect your repent. Write |t dewn.

A5 you are working an the procfreading stage of
o final producl, iU is inportant thal you bear n
in BRAE SUCCeRng i Chis Stage Alws you ta
hand in a very chean beal that Can communic e what
Wil hisd i) it when you plaened i There o
several aspects that you could consider For this stage
such s grammar, speling, use of vocabulery juse
SYTIONYTES (0 IVDid PRpRtRioNS ). Include (onneclors
that can help you gho your test cor
ACHNFASE: fomvevey, dilboogh, s
nevertheiess, b Adddion: alo o, and,
s weil; Conseguence: thensfore, @ SEGLASTICR,
FOATAUANlY. 54 8 FeSAT. 0 ) ©

the right aspects bo review vl mark the
difference betwaen 4 te (hal can rsach
a5 purpose and one thai can't

¥ Asa class, decide how you will share your reports.

7 T Ga back to the ot on paga 74, Enarcisa 7 and uss tho checklist you wrotg ta-eoraet ir. Writs 3

8 Exchange your final text with ancther group and take turns marking and correcting the fimal details

Exercise 6

\.’_" Now it’s time for students
to decide which checklist they
will use to edit their brief
report. Remind them of the
experience they had with the
checklist on page 75. Guide
them and make sure they avoid
anything that didn’t work in
previous atfempts.

Exercise 7

‘.’_- You should remember that
your role as a teacher in the
classroom is to model what you
expect students to do. Do not
hesitate tw give ideas or prompts
so they can find it easier to
write the final versions of their
reports, For example, you can
give key phrases they can use to
start. You can use the texts in
this unit to get ideas.

Exercise 8

Depending on your class, you
could let students choose the
partner they are going to
exchange texts with, or you
could assign them.

Exercise 9

Provide all the necessary help
for students to agree on how
they will share their reports.
Direct their attention to the
speech bubbles for them to have
some ideas to start the
discussion.




Closure

Collect your evidence

Exercise 1

You may want to guide students
so they go back to key exercises
where they developed their
Final Product. Make sure they
have their final version.

Socialize

Exercise 2

If students chose o share their
reports orally you may suggest
they rehearse reading out loud
their reports before presenting
them to the class. It may be
helpful to remind them of
certain aspects they should take
into account when reading out
loud: pronunciation, tone of
VOICE, palses, etc.

Also, remind students of
making the necessary pauses and
to practice the pronunciation of
difficult words before their
presentation. Students should
show respect towards their
classmates by being artentive
listeners. Encourage them to
express their opinions on their
classmates’ work and share the
things they liked.

Academic and Educational

Closure

Collect your evidence

T b this unir you lsaked For texrs about histericol everts and selected ane, You read and understocsd
It to excbract all the infermation you needed to make a report. You wrote and edited 2 report, so new
wou are resdy to share wour wark.

Socialize

T s e clase, shere your brief report o you previowly agreed, Make sere that you listun sttentively
o sveryone or read all the reparts with attention. You could bind the reports together and make an
anthology after sharing them,

Discuss in groups.
= What did vou ke rom Ehe mbarrmation yoe mead o Wike yYour Fepor 7
= Which of the things you lamad ta nead and wWite Feports can vou use in acher sehool subiects?
= What problenys did wou hae o understand and wnbe infamazian?
= Hionw e ool mmpriss wihen you wrie?

Self-aszessment

A Mow thak you have written a report on a histarical svent, work with a pariner discussing the following
statemanis, Answer: alwoys, SOmotimes, oF pover,

My Final Produst | Aswer

Assessment

Assessment

r?:l-rmative Assessmel

nk

1 Lank ae the assessment you did at the beginning. Check [/} the answer the Best suits your pregress.

| | Answer 1 Arswer 2 Answer 3 |
1

| Do you know what a 5 — f

historical test is? O :"“ yet. Ineed to find | ] :m;t‘;’[‘fﬂum [ Yes. T sure o |

| Do vou knaw the purpcse
of a hetoncal teut?

] siat yat, § s b feck

[ 1 v | ez st

(] ves. tammure 1 de.

| rorefully sebectnd the sounces of information | used

| canglylly rgarazed the anbarmation @ paragraphis bo write i P on 8 hisionical svent,
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Exercise 3

This exercise provides a good
opportunity for students to
exchange ideas about what they
learned, the problems (if any)
they experienced, and the tools
they acquired, which can be
applied to other writing
activities, This exchange of
information is extremely useful
to help each other sort our
difficuldes and become aware
of their learning process:

| usesel Iarguiage sred vocsbulay 1 unil e veribe seniences far my reporl

Self-assessment

Exercise 4

In this exercise students should
focus only on the Final Product.
This exercise requires students
to give feedback on their
classmates’ performance. Again,
point out the importance of
being honest and providing
positve feedback that will help

them improve.

e

L1108 Rl 7T .
Can you wiite & histoicd I:‘ Muly B 1 i "
el Bu | wall bry DlLvuldv\.lLelll:q.. :I Wies, | it sure | cait,
| vt in Englishy the end o the Lnt | am it s
I Share your progress with your classmates and say what you still need to werk on and how you plan
b e B
Peer Assessmant
3 Get iogether with the dassmates you worked with during the wil and discuss the senbences. Tell yous |
elasamates how you can all improwe your teamwork performance.
1 Weheiped each other anarie our idess
2 W lsernd altentively 1o oo parirers. [ |
3 Wie offersd conaiructive and respediful feedhack
4 W respected humes of participation when sharng aur repos
d  Work ot a class and revisw your answers. Divsuss theen togethar and ask yous teacher For guidencs
‘an how you can imprave whers you need help
I

Formative Assessment

Exercise 1

In this assessment stage,
students should assess their
own performance. In order

to do thar, you can explain to
students how important it is

to reflect and give honest
answers as this will help them
identfy the strengths and areas
of opportunity According to

their answers, be ready to help
students clarify aspects they do
not feel confident about.

Exercise 2

As students share their
work, motivate them to
notice their progress and not
be discouraged by what they

can improve,

Peer Assessment

Exercise 3

This stage of the assessment is
related to teamworle. It 1s

impor tant that students become
aware of the specific skills
required to work in groups. You
may elicit some aspects that are
necessary to be able to work
with others in a successful way
The final discussion among teain
members provides a good
opportunity for students to
exchange ideas and come up
with specific aspects they need
to work on.

Exercise 4

This final assessment is at class
level. Bring the whole group
together to examine their
answers, discuss them, and
exchange points of view: It is
important ta provide assistance
on the aspects students know
they have to improve, but do
not know exactly what
strategies need to be
implemented.




E\faluation lnstru ment For the student

Social Learning Environment:  Social Practice of the
Questionnaire Recreational and Literary Language: Guess and
Communicative Activity: formulate hypotheses about
Questionnaires or surveys are sets of questions which are intended to examine the degree to which = Recreational expression. past events,
students have experienced learning. It can be used as a diagnostic ol or to receive feedback on the U nl t Product: Enigma Inventory

teaching / learning process.

Instructions:
1 Determine the goal of using the questionnaire as an evaluation instrument. Student's Book
2 Once you have a goal, write ten questions and have students answer them (orally or written). Activities | Pages
3 Write your final comments or notes on the result of the questionnaire. Opening B1-82
Help students to undersiand the recreational value of language, so they can:
Questions: * Propose past events for a riddle game.
» Use deduction skills for recreational purposes.
1 Allocate time to play with language and involve students in planming and decision making. Challenge
them to participate, so they can:
2 Analyze characteristics of past events based on facts and evidence.
Ask questions to get details about the event {e.g, What happened? When did it happen? Who may have done
3 it? Why did it happen in that way? etc.).
Use their abilities and knowledge to solve riddles.
4 - =

« State events (e.g. The bottle was no longer on the J'm_né fw;_mb_!e)_

¢ Include details o specify conditions (e.g. The green bottle was no longer an the Il:'vt'ng FOHN
5  old table).

* Moniror their own performance and that of others,

6 Grve students opportumtics and tome to reflect on how their knowledge, experiences, and perspeciive
7 Formulate suppositions about probable causes of past events, based on available evidence
(e.g. It may have been a cat who broke the bottle.).
8 Propose alternative suppaositions (e.g. I rather think that the wind made the bottle fall).
Connect information to consolidate suppositions. (e.g. Maybe someone took the bottle
9 | to the kitchen. ).
Share ideas to evaluate suppositions according to their leasibility (e.g. That does not convince me,
10 because ..., Maybe your option is better, as ... ).
| Closure and Assessment
Notes:

Photocoplable, D.R. © Macmillan Publishers, S.A. de CV., 2020. Only for teaching purposes.




Opening

Consider reviewing with students what social practice of the language they will be developing
throughout this unit and the stages they will need to fulfill to reach the goal of creating an enigma
inventory.

Let’s start together

You could draw students’ attention to the pictures and questions on this page to activate previous
knowledge and practice guesses. Students will also think about games with mysteries, which they will be
working with all this unit. You may invite volunteers to share their answers with the class.

Initial Assessment

You can explain tw students that the Final Product will be the creation of an enigma inventory and then
ask them to look at the table and reflect on the abilities stated in the list. They should check the options
they think appropriate as a form of self-evaluation. You can point out the importance of recognizing their
strengths and weaknesses to focus on the aspects they need to improve,

(C;pening
Let's start togethar

1 Work a5 8 clas. What do yoe think happened in the pictures?

I Discuss in grougs.
T Doy lie i play gaenas 7 A Dogou koce any §omes swhens g0 Sokee mylenas?
Imiial Assessment

I ihis wni you will make an snigma invesicey, [ecuss In smal groups tha fofowing aspacts. Than chack /] the
anmwer that best describes how wel prepared you et

~—rrrrrrfrrrrrrr e

I oy Im susa
andlcan ﬁ:‘ﬂr:':” ;m il
nplp pthera nead halp,
Ackauesions fo otiainmforsealion Q :‘ :| |:|
i A e ] O 0 O
h
Pliny it goemis i Erg s (i8] dJ O O

90N Recreational and Literary

Unit

Choose a past event.

Development

Unit Chaose a past event,
Development

1 Read the stuations and discuss if you have experlenced amy of them, Share what they

hawe in commen.

4 brekes ogact

A fabbery

& meshe flons e age

2 Read the delinition and wark as a class, then discuss situations far a good emigma,

4 peron misdng

L enlertainkg game Lo propose 2n
therm ba Figune out the salution. The en
I padl thal Inchudes evidence a5 dues i

e it

An enigmia is & sihation tha & appareatly inssplcabie. | can
i Lo olbwers Top
b 2r ewark in

3 Read the checkiist and check (7] If your ideas meet the criteria fram Exercise 7.

Criteria I

Robbery Keal: | Mea

RS

ety dbout ill 41

Wi o] propsense & sofucion o e amsieny

Media Resources

Use Chapter 6 of the Reader at
any time during this unit to
extend the social practice and
develop reading skills. For this
unit, you can use Flashcards
Chapter 6 from the Class CD
for further practice, to start
class discussions, and to
support students’
comprehension of the text.

Exercise 1

You may encourage students to
add more enigmatic events they
have encountered in their own
lives.

In Class

You can ask students to share
their experiences according to
their own landscape such as
missing animals, people

leaving the town, the lightbulbs
going off and on in the SUTEFL,

Exercise 2

You can remind students that
when in doubt about the
meaning of a word, or
information abour a topic, they
can always use other sources
find answers such as printed
dictionaries or online
dictionaries. You can keep wack
of the situations the students
share by writing them on the
board.

Skills Box

It would be a great idea to
brainstorm examples of
enigmas once they have read the
definition. To encourage
students participation, let them
give as many ideas as they can.

Suggested answers: A robbery,

a UFQ sighting, a prisoner break,
money missing, Secret Santa, eaten
food, mysterious Follower, missing
pets.

Exercise 3

Encourage students to choose
only two of the situations they
shared in Exercise 2. If they
want to include more situations,
they can make the table bigger
in their notebooks.



For your Final Product

Exercise 4

rf You can use this exercise
as a portfolio evidence. It is
important to explain to
students that this is the first
step to achieve the Final
Product of this unit. You may
encourage them to think of
ideas from as many sources as
possible, but it is advisable for
them to favor their personal
experiences. They should be
reminded of the checklist they
saw in Exercise 3 to make sure
the situation they choose fulfills
the requirements of an enigma.
They can read the sample
information as a guide.

Intermediate Assessment

Exercises 5 and 6

These assessment activities
foster collaborative learning as
students exchange ideas and
help each other answer the
questions. Be prepared to guide
them if they have any questions;
verify the enigma they proposed
to make sure it is consistent
with what they learned. You can
guide them through Exercise 6
to get more situations that they
can adapt into an enigma.

Recreational and Literary

For your Final Product

a T You will create your own enigma. You can get ideas from personal expariences, a book you read,
& movks you saw, or an anecdote you heard. Uses the checkiist to choose the svant.

Enigma: My Enigma

[ It otk the st

) There bs evidence:

[ s inievesiing for us

r_:' Wteepild pren e i Skt 2 the smlpitieny

Intermediate Assessment

5 Check () the tablo with the answer that best describes your performance. Shane your answeers with a
partner and see if he £ she agrees with them,

[ Merdue | owmce | GodBmugh || Very Wit

Can you describe what an engrma b7

Dod s icfen il which stuations
ool b prigmas

o

T D o choose 8 past eyl fee 2n
| wnigmal

& W you meed hedp, you can improve your choice for an enigma by asking adults what ensgmas they are
famillar with from the past.

Describe enigmatic events.

Development

Unit
5

inkeresting or not.

Describe enigmatic «

Development

1 Work in small groups. Bead the text and disouss what |t Is about and IF you think the enigma is

i Smtml’earls

el prhened the plice.
pecple who were at th
a bautler and the Sothd

he paal
peearls Tha

g iy,

Pople rvoived

Erigriew, urpsterion and mocv. 07

o0,

Lord and Lady Sotbely returned from a dinmer party last night. When . .
they arvived, Loed Sothehy went to has study o wete s leseer, ‘J
aml Lacly Sotheby went upstaars to chinge. Lond Sotheby ek
wWas 'nrll.ing the Jetrer whien he beard bis wife scream. .
Fle ran vpstairs 25 fast as he could, When e armved, vy L
l"d." .‘itl'.'kﬂ_l" wWas mlshusg arul 50 r\'alniug, “Tve boen " . "
mabbed! Sonzeon: stale my pear necklace! 1 put icon my .‘ 5 '}
bseelsbelie tahilie A juist tustied asound e some seoan - L &
grah my robed And it was oo™ Lond Sothehy ran v the hall
hiy arrbied really St amd the police chief ntereogaod 2l the
n when the robhery hagpenesd (2 cook. 2 chaul)
ry amd ..J;m“hh-r:. '|1-g-jmllu- warre comndused. Acen
Lady Socheby, there were no sournls, nothing else was i
T thoil prest Bnow wohere o start becense thene

footpeinis, nothing!
s Wl stoke Uhe

(]

T Work in pairs, Lock at thi main slements (hat an everst with af enigma had, Find thim in the test in
Exorcise 1 and highlight them in dfforent colors. Share the amswers with your partnar,

A myslaey ar an
Inmekcibie skuahon
dnind Avictim or someon wha
Y Interrogator wl Elurnanlsn‘i‘i - it i explan o
|1 an enlgma J
- = | The place where

things happen

Exercise 1

You may explain to students
that in order to know whata
text is about, it is not necessary
to read it in detail, but rather to
skim the text to get the general
meaning, [t is imporrant o
remind students that they can
go to the Glossary on page 94
to check the meaning of the
highlighted words when in
doubt.

Suggested answers: [t's a robbery.
A pearl necklace is missing.

Exercise 2

This exercise is for students ta
identify the main elements in
an enigma. It will work as a
guide for them to analyze the
enigmas they will collect as
their Final Product. Don't forget

to interact with your students. It

is always useful to model the
activity as if you were part of
the class.

Answers: The mystery is who stole
the pearls; the interrogator is the
police chief; the people involved are
Lord and Lady Sotheby, their son and
daughter, the cock, the chauffeur,
the maid, and the butler; the event
happened in Lord and Lady
Sotheby's mansion, Lady Sotheby is
the victim.

In Class

Graphic organizers are very
useful tools that improve
students’ comprehension of
stories or events; they also help
build writing skills. Graphic
organizers are also useful to
show connections between
concepts, since the spatial
arrangement helps students
understand some concepts by
providing a semantic
association between ideas and
thoughts. You could encourage
students to discuss the
different elements of an
enigma and share as many
ideas as they have. Let students
process the information so they
can express what they think. As
ideas are visually represented,
brainstorming is made easier.




For your Final Product

Exercise 3

rf You can use this exercise
as portfolio evidence. It is
important to explain to
students that this is the second
step to achieve the Final
Product of this unit. They
should be reminded of the
elements they saw in the
organizer in Exercise 2 to make
sure the situation they choose
fulfills the requirements of an
enigma. They can read the
sample informarion on the card
as a guide.

Exercise 4

In this exercise, it is important
that students understand that
they should read the
conversation carefully to
understand the exact sequence
of Lady Sotheby’s actions and
then try to come to a conclusion
gathering all the details. Always
remind students they can resort
to the Glossary section on page
94 to help them with the
meaning of words.

Suggested answers: A possible
conclusion is that the thief came into
Lady Sotheby’s room before she
camein.

Skills Box

Before doing the exercise, you
could direct students’ attention
to the Skills Box so they can
learn the strategies o draw
conclusions. It would be a great
idea to give some examples so

Recreational and Literary

3 7 Wirite the elements for the situation of your enigma. Think of details that are important such as

people. objerts, places that involve the cuent

HMysterious situation:
People invalwed:

Interrogator:
Place:
Wictime

Mysteriows situation:
Peaple involved:
Place:

Vicrim:

4 Read tha isterrogation of the polies chisf from tha case of The Stalan Pearls. Than usa Lady Sotheby's
deseription and in pairs, draw conclusions sbout what happened wih the sitstion,

Polices Lady Sotheby | intermgated all the suspects,
We searched the place. including the garden. We
Ehought the butles was the tiief, but we only found &
lany usder the giound whene b ey,

T mead to ask more questions. Can you kelp me?
Lady Sothebys Of courss,

Police: What happesed exactly?

Lady Sothvebny | enterad my bedmom. Then | sat on
my bedt

Folices Did yew clode the docs behind you?

Lady Sotheby: Yex | locked it mith my key,

Police: What did you do mest?

Lady Sotheby: 1 bock off my necklece,

Police: Where did you put tha ngcilace?

Lady Sothebys On the bedside table.

[\ i

Police:z What did you do then?

Lady Sotleby: 1 pot up and walked o the chair mest
to the window te grab ary robe, | drew the ruetaim
and lonked ol the windoe

Police: How lomg were you at the window?

Lady Sothebys A minule, mone or less

Policas When did you ratice the necace
disappeaed?

Lady Sotheby: A 1oon a% [ turned around, It wasn't
there and 1 lecked for i everywhese. [ couldn’t Tind it
Policez What did you do?

Lady Sotheby: 1 opermed the donr and scresmed

fioe B, Tn a minole svergoce was heoe,
Tewe, mmry hasband called you, ﬁ
(]

For drawing conghusions, think

about what yeu abescy know ahoul
v situation, what you learm from the
intermagation [people imohed, place,

evenis, e0C ) the chues you can identily
in tha et [Facts and datais),

Then srabyze what you have

AN o LR Wit & condusion

students can exemplify what a
conclusion is and how o infer
an idea based on what they have
learned and discovered. Let
students give as many ideas as
they can.

In Class

For kinetic students, it could

be helpful to explain their

partmer the events by acting

them out as if they were Lady

Sothe i
naing 1V1aC

movement she made,

Reader Box

As an example of an enigma,
students can go to Chapter 6 of
their Reader. This will help them
reinforce the concept and the
elements of an enigmatic
situation.

[

and cpaned the door.

B2,

B:

For your Final Product

B T Cruubn chods nisdevidence For the it

pecple 3aid, wx,
Chues and Evidence for my Ensgma

5 Werk In grovps. Read the conchesions from the pelice chief and discuss if you think thoy are possible
or not according ke the events in Exercise 4. Use your ideas from the previous activity.

1 The thief was afreacly in the reem when Lady Scthely came in
The ehief took the necklace when Lady Sothaby was lboking oot the window.
The chie! hid in the rosm and slipped sy during e conlusen slter Lady Sotheby sereamed

of yaur spegms using the datails from Exsrcisa 3.
Think of details that are important such as objects in the place, what people were doing, what

Ciues and Exidence far my Enigma

Intermediate Assessment

partrer and see if he / she agrees with them,

7 Deseribe your ensgmn with the neees snd elues fram Exerciae 3 and &,

' i

B  Check (] the table with the answer that best describes your perfarmance. Share your answers with a

MotSure | Difficult | Good Enough | Very Well
|1 Cam you identity the slemant of an |
enigma’?
|2 Cam you oreate dues for youe | [
| emgra? g S E - A |
3 Canyou desoribe an enigmatic 1 -|
eveni?

a pasiner.

9 You can improve describing and enigmatic event by adding details and practicing your delivery with

Exercise 5

This exercise encourages
students’ critical thinking skills
to give reasons that support
their answers. They mighr find
reading the model conversation
useful. To convey a deduction,
students should express the
evidence to support it, To
develop conversation skills,
write on the board some
conversation starters so that

students can use them to discuss
if the events are possible or not.
A useful swategy o develop
conversational skills is to
include nonverbal signals such
as eye contact, posture, and
gestures. These will make
students feel more confident.

Answers: 1 and 2

For your Final Praduct

Exercise 6

T Students could do this
exercise on a sheet of paper as
portfolio evidence. The aim of
this exercise 1s to provide
additional information to solve
the enigma students chose. Let
them look at the example
information before producing
their own.

Exercise 7

Students can read the text in
Exercise 1 as a guide to describe
their enigma. It is advisable to
monitor the exercise in order to
provide assistance if needed.
Students can refer to the notes in
the previous exercises for their
Final Product to structure their
descriptions of their enigmas.

Intermediate Assessment

Exercises 8 and 9

Be prepared to guide them if
they have any questions and to
verify the enigina they proposed
to make sure it 1s consistent with
what they learned. You can
guide them through Exercise 9
by modeling your own
description of an enigma that
you know




Unit
5

Exercise 1

In this exercise, students come
up with as many ideas as
possible as to what happened to
develop observation skills.
Listen to students’ opinions,
and invite volunteers to share
their answers with the class
giving reasons o support their
answers. You can provide the
vocabulary they need to express
their ideas. They can brainstorm
some of the words they identify
in the robbery scene. As
reinforcement and to develop
conversational skills, provide
some prompts to help students
express opinions different from
the exercise’s examples.

Suggested answer: Someona stole
a painting that was hanging on the
wall. The thief left dirty footprints on
the floor. He didn't use the broken
window to escape,

Language Box

Students get some tools to
express guesses when analyzing
enigmas. Consider explaining
thar the expressions in the box
are useful because they help
them brainstorm solutions.

In Class

Provide different resources to
meet the needs of all your
students’ learning styles. When
working in groups, if visual
learners’ skills are required,
include at least one visual
learner in each group to
develop cooperativeness in
class. By providing

Formulate hypotheses to guess riddles that explain past events.

Development

Formulate hypotheses to guess riddles that explain past evenis.
Development

1 Wark in small groups. Share ideas abowt what you think happened In this scone below, Do yeu think
thiz is the scene from Fhe Stofen Fearks?

e, Whien, oL ane MAking gLessss, 35 When yolianahTe sriqmas, it is
hwipfid 1o s words suches maybe. probobly, and perhaps. Pace
Bhee sight Bfand the verb o at the beginning of the idea.

Examples: i
Forfaps, thathief was in the reom.
The il paobody hif the painting inside the hiuse

7 B Listen to the interrogation of suspacts fram The Stofen Prarts and diseuss which suspect
commaitted the crime,

Suspeote
THa Cook
Treé R
Pele Sothety
Lawla Sosneby

3 Work in groups. With the help of your description of the scene from Exercise 1 and the interregation
From Exercize L try bo figune out the enigma of The Stofer Pearis. You can use the tips to help you,

Heri ae 50 LS [0 analyoe avents:

+ Imaging e avent sap by hep acconding to hows it is described,

» Check i whr you see in the scene cormesponds (o h acions you
nagined

* Make guesses Eased onowhae you know and see, nat on ideas
Ll s carL Supponl

+ Parhange idns tn hawa many pones of view

4 Work in groups. Read how the enigma The Stofen Pearls was solwed. Compare with your salution and
discuss if there were details you dd not analyze or see.

k. the: dog at right. Finaly, The Gamily dozn® e bave adog!
2 4ryrg o cheal uel He must Be the el
(£

ICT Tips - _;]
Wkt the follawsng wobsite

el 1l youe allention 1o
detEd o some differan enigmas.
it pduticsmed 5y

Recreational and Literary

The Chauffeur
The Betler
R

opportunities for students to
use their strengths in a
cooperative environment, you
achieve meeting all your
students’ needs with just one
exercise.

Exercise 2

B Before playing the audio,
make sure students understand
the information they should pay
artention to during the
interrogation. You can explain
that notes about the suspects

are useful to come o a
conclusion, including any
details the people mention and
the way they say things.
Students can discuss their
answers for some minutes,

Answers: Everyone give a lot of
details when they explain where they
were and what they were doing. The
only one who hesitates and seems
very suspicious is the butler because

lArT EAEAtic

Exercise 3

In order for students to come

up with the right conelusion, it
is advisable they read the tips
and the sample answers first.

It is important that you monitor
this exercise, listening ro groups
discuss to check students’
ability to express themselves
clearly

Answer: The butler was the thief: he
wasn't in the yard but in the
bedroom ready to steal the pearl

In Class

Visual learners may find it
easier to picture the scene
while kinetic ones may act out
the burglar’s movements to
reach a conclusion. Let
students try out different
approaches to work out a
satisfactory answer, always
remembering that whatever
their answer 1s, it should be
based on evidence.

Reader Box

As a reinforcement of this
exercise students should read
the conclusions made by the
character in the story on pages
69-70 in Chapter 6 of their
Reader.

Exercise 4

Students can check their
answers now. Let them discuss
whether their reasoning process
was similar to the detective’s or
not, and what elements, if any,
they overlooked which were
crucial to come to a correct
conclusion. It is iImportant to
remind students thar they can
go to the Glossary section on
page 94 to check the meaning of
the highlighted words when in
doubt.

I

1f the Internet is available,
students might benefit from
visiting the suggested website.
If not, you can bring in other
enigmas or mysteriols stories.
Often, riddles are interesting
for students and a friendly
way to foster discussion and
critical thinking inside your
classroom,




&
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For your Final Product

Exercise 5

rf You can use this exercise
as portfolio evidence. This 1s a
good opportunity for students
to pool all the strategies learned
throughout this unit to help
them solve an enigmaric
situation. To keep working with
their Final Product, students
should write the answer to the
enigma they chose. This exercise
promotes critical thinking skills
again as students are expected
to draw conclusions based on
the evidence given so they can
keep working on their Final
Product. You can refer students
to go back to page 86 on their
Student’s Book o check the
strategies they need for drawing
conclusions.

Exercise 6

T The purpose of the
exercise Is recording as many
details as possible, so they are
able to solve their classmarte’s
enigmatic situation.

In Class

Visual learners may find it
useful to order their notes
in a graphic organizer, while
kinetic ones could act out
some of the events to help
them work out the solution.

For your Final Product

s Think abaut the solution you want to give 1o your enigma.

My Enigma’s Solution

My Enlgma’s Solution

For your Final Product

different clazsmata.

b figure ot am enigma

werify pour guess with your partner,

Intermediate Assessment

Ve had problems hnding 2 soluton | We proposed a solulion hal was

4 Dur sohugion was confect
ba the anigma similar to this comect ong.
We did not cormder ol the madence | We considersd most of the ‘e cansdered all the endence 1o
1 bo satve the enigma evidencg bosohe the enigma sake the enigma

T ~ Week in pairs, Analyze the information you wrate in Exercise & and find pessible questions with a

iy Qaaestinnn

When you ane sobsng enigmas, a methed ta find the schilion & askng quesbans (o get
i decaiks and Croomsrances. Bt remember 1 ol nesd debais (place. time.
duration} of an-avent. add a gusstion word fben, bow lang. whal, whem,
w1 ] bediors the audiary, Yo £80 w8 thets questions th &t for mformition

B Use the information from your notes and answers in Exercises 6 and 7 to form your hypothests and

¥ Wark with your group. Discuzs how you solved the enlgma accerding to the table below,

RS that ware ot W mads porme guasses supported | Al of our gustEes were suppontad
ol by pysdence byt ewscherace.

By oy idemicn

Recreational and Literary

Media Resources

You can use Poster Unit 5 from
the Class CD for further
practice. Students can work in
groups. Encourage students to
read the mystery mentioned

in the poster and choose a
character so they can think of
a backstory. Invite them to talk
as other characters and let
them play unul someone
unravels the mystery

10 IF you hawe probilems finding the soluticon to amy enigma, yow can use more guestions to find out more
details and go ever the infermation Lo maske sure you did ot miss any details.

For your Final Product

Exercise 7

T You can use this exercise as
portfolio evidence. To reinforce
what students need to do, it
wotuld be good for them to read
the model conversaton. In this
exercise, let students work in
pairs to help each other work
ourt the questions and answers,
then you can invite some
volunteers to share them with
the class. It is important that

you encolrage them to be
creative and imaginative since
these abilities will widen their
mind to think of more possible
scenarios and conclusions.

Language Box

It can be useful to read the
information in the Language
Box for students to use this
strategy when solving the
enigma. You can model some
extra examples to help students
understand the function and

form of each kind of question;
you could also provide any
additional explanation you
might consider useful To
practice question formation,
students could go over the
example conversation and
role-play the questions and
answers.

Exercise 8

1f students make use of their
creativity and imagination, they
will come up with a wide range
of explanations. The wider the
range of possibilities, the more
they develop their critical
thinking skills.

Intermediate Assessment

Exercises 9 and 10

This is a good opportunity for
students to pool all the
strategies learned throughout
this unit to help them solve an
enigmatic situation. In order to
do so, you may find useful for
them o review all the activities
in this section, to help them
remember the different steps
and procedures they followed o
draw conclusions. Having them
listed is a good way for students
to become aware of the
scaffolding in their learning
process. Go over groups’
answers and be ready to clarify
or review aspects you feel
students need to reinforce.



Closure
Final Steps

Exercise 1

Here, students have to work
with the same parmer they
exchanged their enigmas with.
Encourage students to be as
creative as possible and come
to a conclusion always based
on the information they actually
got from their partners.
Students should purt into
practice their deductive skills
to work out the solution to
the enigma.

Collect your evidence

Exercise 2
It may help students to go back
to previous stages to review

each aspect learned.
Socialize

Exercise 3

This exercise provides
additional practice on
tormulating hypotheses. It is
advisable for students to agree
tirst on the rules to play In
order to make it a fun, but
organized activity, students
should respect the rules and
each other’ interventions.
Coordinate the game and
provide help if needed.

Exercise 4

Allow some minutes for
students to discuss and then
you can invite some volunteers
to share their ideas with the

Recreational and Literary

Closure

Final Steps

1 Waork in pairs. Te come up with the solutian to the enigmas yau sxcchanged during the unit, follaw the
Instructions.

1 Take out wour rodes weh miormaton yeu shixnes from e quesnons you made abodul your pAmner’s engma
2 Rewiewr what you know, analyze your facts. and prapnse a soheion o e sregma

Collect your evidence

2 Mow thak you have collected your evidence. you are ready bo get together and work with your class.
Socialize

3 Wark as a class to play a game,

= Propare a card wath wour stuation and enigma to solve: Wnte the solstian on e bace of the cand.

= Pt your cardd n & bow Lo e 8f-engra reabory Gl The cleds 10 play & gueiing game. Deads Bow mary
cueslions can b asked and how much fime the diass will have (o guess the enigma
The teachwr can take out 4 random enigma from the bes. The group that prepared that enigma vl arwer
quebions from the oass. Try to Figane oot the sclution 2l bogether.

Discuss in groups.

Nz v mone erfoyatie, 1o meate 2n epigma or i soe nne? Wryd
\Wnat was eniREaring about sohving an enigma?
WA e the ot difficull 1hing aboul sohing r enigma?

Self-aszessment

5  Mow that you have crested sn inventery of enigmas, choose the aption that best describes how you
warked an your Final Product.

Thirk ool (e way v DSl vour egma Lo partie,

&) | answered abl Ehe questinns oy padlne asked Delause | panned the nformation wel,

b | could not anmeser all of the quesbors because my partner asked unekpeched things,

) |arawered Soene quesions, bug | nodced | had mod thought @ ki of detals fo epiain

Thirk abar e way you gaitered infermation o salye your pariner's enigma

2 hasted enough questions b gatrer ail ther recessary Infommation o sohve the: erigmaand | tonk a ot of notes.

B 1 aked several quesions b | fo o sk some things srd my notes wens ral very compists

2] | ol aome e ful qLestons, B ot maks goad nales and fangat some of the informanon,
1 Thirk abaut the soheion to your parnar's enigma shat you preposed

2 | analyped the rio wery zarefully snd proposed 4 kogical solution besed on the facis

b} Laralyzed the intormation, Bl my solubon Was Dased mdane on imagination Lhan logi.

& lanalyzed the informiation, bt | did nof check all the: detalls.

Recreational and Literary

class. Try o encourage them
to give the reasons that support
their answers.

Self-assessment

Exercise 5

This 1s an evaluaton of their
product, Invite them to propose
ideas of how w improve on
each aspect.

Assessment

Assessment

necessary to be able to work
with others in a successful way,
before students assess their

(F';rma:ive Assessment

what you can do nowe

1 Discuss the fallowing aspects af your pusposs again. Then check (/) the answer that Best describes

performance. The discussion
among team members provides
a good opportunity for students

e S D e |

to exchange ideas and come up

i Ineeded 1 could notida I =

% wall helg. I8 vary wall with Spuuﬂc aspects lhcy need
] a @) to work on. You may monitor

0 = 0 this exercise, listening to groups

discuss and paying attention to
the things they mention. Always

O | |

Peer Assessment

[ e ki s and Isten b sackh other?

B lel mE

Do o propae creative and origing! idaas?

hew you can improve where you need help,

2 Compare your answers Frem this table Lo the cne yeu answered on page B2,

3 Work in groups. Answar the questions below according to how you wiorked in tesms.

Do yow acoeml and respect &l the sclulions to the enigmas?

4 Work as a class and review your answers. Discuss them together and ask your teacher for guidance on

encourage students to speak in
English and be ready to help
them achieve this purpose.

Dt yioks prtielpati and give SUGERSEns Lo sohve oimers enigma’ Exercise 4

This final assessment is at class
level. Bring the whole group
together to examine their
answers, discuss them, and
exchange points of view: It is
important to provide assistance
on aspects students know they
have to improve, but do not
know exactly what sirategies
need to be implemented.

Formative Assessment

Exercise 1

Students should complete this
activity as they did in their
Initial Assessment and compare
those first answers to what they
can do now so they can notice
their progress,

Exercise 2
Students can compare the rable
from Exercise 1 to the table

from the initial assessment on
page 82 to understand their
progress throughout the unit.

Peer Assessment

Exercise 3

This stage of the assessment

is related to teamwork. It is
important that students become
aware of the specific skills
required ro work in groups. You
may elicit some aspects that are




E\faluation Instru ment For the teacher

Social Learning Environment:  Social Practice of the

Notes on an Event Family and Communiry Language: Interpret and
Communicative Activity: provide descriptions of
Notes on an Event are used to register information of an event as it is happening. It is a useful tool to = Exchanges associated with unexpected situations in a
take notes and register what is happening in a presentation or an event. U t information of oneself and conversation.
n l that of others. Final Product: Oral Testimony.

Instructions:
1 Complete the name and date of the event that is going to be analyzed.

2 Write your detailed notes about the event or presentation on the space provided. Student’s Book
3 Using the notes, provide feedback to your student(s). Activities Pages |

Opening 95-96

Notes on an Event Explain the importance of strategies used Lo talk, and model for students how (o develop them, so they ca

* Anticipate topic, purpose, and intended audience based on contexrual clues.

Event: Group: e -
: * Distinguish arrirudes and emotions.
Date: Time: - L —
* Evaluate register and acoustic characteristics.
Context:

* Explain and model for others how to use strategies.

. l-l.lt.ﬂT.IIj’ main ideas and information that expands, exemplifies, or l:mplamb them.

Description of the Event:

. luterprzt mnte:xtun'i clues

* Distinguish ways to dt:‘.‘:&,l’lb(, unexpected situations.

* Compare direct and indirect speech.

Notes: * Analyze changes in style according 1o situation or context.

* Take advantage of repertoires of words a.nd eXpressions to construct meaning,

* Evaluate Pﬂl’ﬂ(l]’_‘laﬂls intenmons.

* Recognize strategies used to reformulate ideas, adjust volume and speed, and negotate meaning,

. Derermme sequence of sentences.

. I:.xchange opinions about their own learning and thar of others.

Demonstraie explicitly how to use strategics for effective commumication, so that students know what to do
when communication breaks down. Help them answer questions o undersiand descriptions, so they can:

| * Include time and quantity adjectives and adverbs in descriptions.

* Change from direct speech to indirect speech and vice versa.
| B pee P

| * Modulate speed, rhythm, diction, and intonation.

Use strategies to reformulate ideas and repair communication breakdown.

Evaluate participants’ intentions.

* Spontaneously produce descriptions of unexpected situations,

* Have exchanges of nonverbal language.

* Evaluate their own performance.

Closure and Assessment

Photocoplable, D.R. © Macmillan Publishers, S.A. de CV., 2020. Only for teaching purposes.

L

i




Opening

You may find useful o encourage students to review the three learning goals for the stages in the
development and the social practice of the language to be achieved throughout the unit.

Let’s start together
B Play de audio and then have students compare their answers. Guide them o relate their discussion
towards what an unexpected situaton is and invite them to give examples using the prompts in Exercise 2.

Answers: Checked Answers: Situation 1, Situation 3,
Situation 4

Inirial Assessment

You can tell students that the Final Product of this unit will be sharing an oral testimony and then ask
them to read and reflect on the abilities mentioned in the statements. They should check the options they
think suitable, as a form of self-evaluation. You can point out the importance of recognizing their
smrengths and weaknesses to focus on the aspects they need to improve.

r"I::ptmh'lg

=" Livuen kst siwatioms andl chack (') thesa #hat can sawpeise you.

5t et you el thare anoesl besdirmony about a0 unekpested sRuaton. Deuss s emell groops. the Sblowing
enpects, Thes chenk ) the anseer that Seorbes bow wel prepared you sre 8 the pont.

1 ifind Eafai s .

[ desoribe an event in Englzh.

[0 v et athonn i vt in Emress

[ rubet wnat ather ponpie tuic me in Engle
(] oo cotiancemivaly wath & panna:

Family and Community

on

Unit

Listen to and evaluate descriptions of unexpected situations

shared in an oral exchange.

Development

Unit |
6 "

Development
1 Werk In pairs. Esad the newspapsr hoadiing and discuss what you think happonaed.
EvENING NEWS

A man wakes up alone
in locked bus!

o
1 = Wark im small groups. Listen te what happened in the situation from the newspaper, Diseuss what
h o and answer tha

1 Whare is the conversation Taking place? How 8o you know?
& Wha s sskirg questions ba Mr. Lipez?
3 Wias & an unexpected slustion for M. Lapee? What happened (hat was sumnang?

1 Werk in pairs. Bead an excerpl lrom the conversation in Exercise 2. and underline the sertence whara
you can find how Mr. Lopez Felt.

Journalist 2: How did you Feel?

Mr. Lépez Oh, T was really mortified!
T qrabbed my collphose and harned on
the lght. Then 1 tded tn apen the bus

doar, Bt it was locked.
i'ﬂ'

4 Wark in pairs. Talk about how you would feal if you get stuck an a bus.

89 .

o
Media Resources Exercise 1
Use Chapter 7 of the Reader You could encourage students
at any time during this unit to to use their imagination, and
extend the social practice and then invite some to share their
develop reading skills. For this answers with the class. It is
unit, you can use Chapter 7 important to remind students
Flashcards from the class CD they can go to the Glossary on
for further practice, to start page 111 to check the meaning
class discussions, and of the highlighted words when

support students’
comprehension of the text.

in doubt

Exercise 2

W It is advisable that students
read the questions prior to
listening to the audio to know
what kind of information they
will need to focus on. It may be
useful to explain that it is not
necessary to understand every
single word when they listen,
but to get the main idea. You
can then invite some volunteers
to share the answers with the
class. Remind students they can
go to the Glossary on page 11l to
check the meaning of the
highlighred words when in
doubr.

Answers: 1 At a bus terminal
2 Some journalists 3 Yes, it was.
He got locked on a bus.

Exercise 3

Encourage them guess the
meaning of the word mortified
(feeling extremely embarrassed
or ashamed), and invite them to
share their answers with the class.

Answer: | was really mortified!

Exercise 4

You may point out that this
exercise is only for them to
share how they would feel if
they lived the same experience
as Mr. Lopez. Encourage them
to brainstorm adjectives and
phrases to describe feelings and
write them on the board so that
they use them as a guide.




For your Final Product

Exercise 5

T Youcan explain to
students this is the first step

to their Final Product. Students
should read the questions ro get
them started and the sample
answers to use as a model.
Make sure students understand
that they should only
summarize the situation; it can
be something funny, surprising,
scary, etc. You can monitor the
exercise walking around the
room and provide help if
needed. It is important to
remind srudents they can go o
the Glossary on page 111 to
check the meaning of the
highlighted words when in
doubt.

Exercise 6

B It can be useful for students
to listen to the previous
conversation again before
listening to this one so that they
are able to compare them. Allow
some minutes for pairs to work
out their answers and then you
can check them by inviting
volunteers to share their
answers with the class.

Answers: 1Yes, itis. No, it'sa
telephone conversation. 2 This
conversation is more personal.

3 He shows more emotions in this
conversation. 4 In this
conversation.

Family and Community

H | 5 Think aboue a persenal oo whan g d o unp [ d ko
wou. Use the guestions as & guide and make notes.

T happenest Wiy was il unespecied? Whertand where o it hanpen?

! Werk In pairs, Look at the underlined eapressions in Conversation A, Find and cirdie the informal
Form of these expressions in Conversation B. Use your glossary If necessary. Then give examples
of situstians where pau wauld use all these pupressians.

Conversation & Comversation B

Bus empleyess Alrght, ewrybody. You may ask M, Mr. Lapez: Hello! Paty?
Léper guesthons now, Paty: Dad! Where om earth are you? ['ve been

Dot anytiily ot kriowr pltciuee

My Unexpacted Situation

What and where it happaned

When it happanad: | a5ty
Who participated W kel

- =

My Unexpected Shtuation

\ wihat and where it happenid:

when it happeried:

Wh participated:

el -

Journalist 1: Goud moning M Lopes, I'm Simon
Little frem the Evening News. Can you tefl us what
happened?

Mr. Lépez Well. 1 was on my way Lo Mexico City to
see my daughtes, but T dan't like traveting, so I pul
my headphones anand fell asteep. [ slept all the erip
fram Tarredn to Mesics Gty and when T woke up the
bus was dark and empty, [ cosldn’t ses anything,
Journalist 2: How did you feal?

Mr. Lopez Oh, | mas really maortified! I grabbed my
celiphong and turned on the b Then, | trled to
open the bus deor. buk i was locked.

Journalist 1: 5o what did you do then?

Mz, Lépes 1 phoned my daughtes.

Journalist 2: Wy did you declde to phane you
daghter?

M, Liper: Well. 1 ot know amybody e in Mo
City and [ had no other phone numbers.

worried sick,

Mr. Lopaz: I'm stuck en the bus,

Paty: What do you mean stuck? What bus?

Mir. Lépezi The bus frem TarmeSa. 1 1ook a rap and
when I moke up [ was all alene and 1 was s dark

1 couldn’t sae anything. [ had to tum ey cell lamp
an. T was seared to death, and confused, and ...
Paty: [ it betheve oy ears! Mo ome soticed youl
wara thara®! Haws you tried to open a doar?

Mr. Lapex: Yes, but it's too stiff, T'm o nenveoas.
1den' know wial o do. 1F 1 have to wail heme

musch kenger I'm geing B0 have a heart attach,

Patys Calm down, dad. Tm vight bere. Did you call
emergency services of Lhe bus line?

Mr. Lopaz: 1 don't knaw any Incal mumibers,

my girl. Please make the calls and help me

et aut of hese! Tm o Stosssed! a
Paty: Don't worry daddy, [ [ove yoie

I'm: getting you out of this, an

. &7 Listen to M. Lipez talking shout what happened with anather persen, Then wark
‘with A pariner bo compare this corveraation to the ans you previously keand.

T It the same situaten? |s it also & faceln face
Comsaben 7

I Wnichcormmrsaion & mors pevsonal, this coe
o L ane wilk e ropimtons

3 What dilferen ces ate then bt th way
M. Léper speaks ta his daughter and o the
reporters? & his e of voice the same? Does he
EARIETS (e Sarm erredions?

4 Inwhich of ths twa sonversations dogs Mr Lopey
s inforrnal Bxpressaor

Crrweratiorn = mone peraomal cortears fwith Iriseds or Tamily, Yor examgpe]
vl by shew mone saantanecus Feefings and use informal exprassicns.
When a corersatian i with unkryown peaple or in formal situations, feelings
are ni so celafed o persond. and language has less infermal expressions.

L
1 42 Bead and listen to Conversatian B again, Fay sttention en haw the tene of veice transmits
fesfings. Then discuss the guestions in small groups.

1 When emalions are shong. 15 e dooe of volos Figher of lower?
2 Whon omotions & strong. 15 he speed faster or tlower?

Skills Box

After students read the contents
of the Skills Box, you can
encourage them to provide
examples of situations where
they would use a more formal
or informal tone. You can give
some examples of formal
expressions in English, and
elicit their corresponding
informal ones, to check what
informal expressions students
already know

When performing listening
exercises, it is important to tell
your students that they don't
have to understand every single
word they hear, but they have to
focus their attention on the task
they are doing, It would be
advisable to have students
brainstorm ideas on formal and
informal expressions before
listening to the conversation.

Emobons fike excitement, stress, o fear are better
expressed by w8 Figh tone of woice and
atelerating speed a lite, Calmar emotions use

a more neutral bane of voioe snd normal sosed

ained spasd,

W Wark in pairs. Role-play Conversstion B. Try bo reflect the emoticns wikh the correct tone of voice

Exercise 7

You might need to remind
students these are the two
conversations they listened to in
Exercises 2 and 6. You can invite
some pairs to share their
answers with the class. You may
elicit the equivalents of other
formal expressions for students
to provide suitable informal
versions, for example, I was
really surprised (I can’t believe
my ears!).

Answers: fell asleep - took a nap,

| was really mortified - | was scared
to death, and confused (I'm so
nervous,), it was locked - it's too stiff

Exercise 8

B You may point out that the
purpose of this exercise is ©
identify the changes in Mr.
Lépez’ and his daughrers tone
of voice. You can elicit from
students how their voice

changes when they are angry,
surprised, afraid, etc., so that
they identify the variations in
speed and tone.

Answers: 1 The tone of volce is
higher. 2 The speed is faster.

Skills Box

Once students have read the
contents of the Skills Box, you
can write some short sentences
on the board (Its unbelievable!
I'm so frightened!, etc.) for
students to read them out loud
with a suitable tone of voice to
convey the correct emotions.

Reader Box

As an example of an unexpected
situation, students can go to the
Chapter 7 of their reader. This
will help them reinforce the
concept and the elements of an
unexpected situation.

Exercise 9

You should pay attention to
students’ role-play to make sure
that they are using the correct
tone of voice to show emotions.
You may model some sentences
from the conversation too if you
think it’s necessary




For your Final Product

Exercise 10

rf You can ask students to go
over their notes in the previous
step of the Final Product to
identify the feelings and
emotions caused by the
unexpected situation they chose.
Allow some minutes for students
to list them and then match
them with the corresponding
changes in tone of voice and
speed. You can help them by
providing the vocabulary they
need ro identdfy the feelings
(scared, terrified, hilarious,
extremely pleasant, etc.). Let
them read the sample answer
before they produce their own
notes. Monitor the exercise and

offer help if needed.

Exercise 11

As part of their Final Product,
let pairs exchange ideas. Tell
them to exchange opinions and
suggestions to express feelings
and emotions better, and ways
to reinforce the correct tone of
voice for their unexpected
situations. This exercise fosters
collaborative learning as
students provide each other
feedback and suggestions

1o improve.

Intermediate Assessment

Exercise 12

This is an opportunity for
students to idenufy the main
points taught at this stage. Be
ready to offer assistance if

Family and Community

w T To prepare the unexpociod situation you are geéng to share at the end ol this onit, do the
Follawing:

it e GrAng e ST an enpenenod with your pannes, dende the tone and
Irterition of your Etrmory

I Make afist of feelngs anc emasions relared oo experence

2- Add soine moles aboui wiich are mcone ampaclen! (o sires with bone and yolumes

B tions ared Fes

hotes

Interpret general sense, main ideas, and details
Development

1 Werk In pairs. You are gaing to listen 0 a comversation about an unexpocied situation, Use the
pictures ko try to predict what it is gaing to be about. Use the questions as a guide.

Unie
]

1 Where do you think it happened?
Whe is going b tod the anecdnt?
b5 it gring o use formal ar infarmal expressinn?

et

an.
1 04 Work im small groups. Listen o the converzation only orce ansd canlirm your answers in Exercise 1.
Complete the sentence with the general sense of the conversation,

Interpret general sense, main ideas, and details.

Development

why you will only play it once.
Remind them that they should
not concentrate on words or
sentences they don’t understand,
bur on the general idea of the
conversation, that is, the main
event the boy 1s talking abour.
You can invite some students to
share their answers with the class.

Suggested answer: The
cenversation is about a boy who
forgat his wallet the day he saw the

£2 LS YOUF valca 10 tranmit therm,
Intermediste Assocsment

| Nat fure
Can you imdiérstand
e g [ S UG0S hie
sterirg §o desoriphiorsd

| Can you evalugn descriptions

| by comparing Formal and
rtormal conversations?

Can vou evakiae descriplions
by dereifyng changas in tons
af weige o branami dilferent
Teaings

o them agan,

11 Wark in pairs, Share the emetions you identified far your unespected situntion and the way you plan

17 Read the questions in the table and check () the answer that best describes your performance,

WithDifficulty | Well fnough | Vary Well

15 M wou meed help avaluating dascriptions of unaxpected swents, go back to Exercises & and 8 and

students require it by pointing
out the situation of the man in
the bus. Encourage them two
discuss if the situation was
something the person thought
possible to happen or not. Also,
point our the conversation with
his daughter to idenufy the
different emotions and feelings
he shares with her which are
not present in the conversation
with the journalists.

Media Resources

You can use Poster Unit 6 from
the Class CD for students to
continue sharing emotions.
Students may choose an
unexpected situation from the
ones displayed in the poster.
Ask them to express how they
would feel in those situations.

™ bt

girl he liked.

= —§

Compare Jour SnTwars With & pastmer.

T Marca wes ot the bus stop
§ Lara amived,

I MaropBhes Laura.
4 Laura said "hella”.

& Thebus armwed,

7 Marco coulcn't beleve his luck.

8 Marce lergot his waller

9 Marcowanied o pey for Leurs,

W Lawra kend Marco same money.

Man ideas ane reinfong
spport Ehe man o
e ke general serrse of i narmation

Fx
w4 Read the Skills box, The E3ten to the comerzation again and write M {Msin |des) or D iDetad),

£ Thay decided to go to the market together,

The man deas ame the prnops! events in a namation
el Iy 2 series of detalls which
= If oo eliminabe them, you stdl

Exercise 3

K> You can play the audio
again for them to categorize the
sentences into main ideas and
details. If time allows, let them
read the sentences before playing
the audio. Play the audio as
many times as necessary for

students to do the exercise.
Check answers as a class.

ﬂ Answers: 1M 2M 3M 4D

5M 6D 7D BM 9D 1O0M

Exercise 1

You could explain to the
students that in this exercise,
they will anticipate the topic of
the conversation by looking at
the pictures. Encourage them to
describe whar they see in the
pictures asking Wh— questions:
What do you see? Where have
you seen that? Who goes to this
place? Where can you find one
in your community?

Then tell them to get into
pairs to answer the questions
and to check answers in small

groups.

Suggested answers: 1 At the bus
stop / market. 2 The bay in the
photo. 3 Informal expressions

Exercise 2

[ Explain to the students that
they have to get the general
sense of the audio and that is




For your Final Product

Exercise 4

T You can tell students to go
back to the notes they made in
the first step of the Final
Product, and checlk if all the
main events are included. Then,
they can use the notes o
complete the organizer. Explain
to your students that now is the
moment to add details to the
main events to make the story
more exciting and interesting.
Students should look at the
sample answer provided as a
guide before they start
organizing the information.
Make sure students notice that
the details can be not only what
people said, but also specific
things such as the place, the
time, or any other thing that
complements the main ideas by
giving additional information.

In Class

Depending on their level, some
students will be able to share
more details than others.
Encourage more advanced
students to say as much as they
can about the situation. Use
their details as models that less
advanced students can follow:

Intermediate Assessment

Exercise 5

Afrter the series of exercises in
this Stage, students should be
able to state general sense, main

4’*2

the organizer balow.

PR Think abaut the unexpected situation you choss in the previous stage and complete

| General sense: My birthday sirprive party.

L sy,
\ e e

e T

@um:wm mm.:haummi)

e A TR

Family and Community

Work in pairs. Can you state the general sense of an anecdote ard dassity main ideas and details?

b Review Exerciies 1 bo 4 if you are not sure aboul your anmaner,

ideas, and details. Allow them to
do the activity in pairs to foster
collaborative learning,

Exercise 6

In this exercise, students will
self-assess their progress. While
some students may have it clear,
others might need help, A good
way to help them is to pair
them with a partmer who has
clear ideas about these topics.

Media Resources

You can use Poster Unit 6 for
students w reinforce how to
order the events in the
sequence they happened. Let
students choose one
unexpected situation and think
about similar experiences they
have lived. Encourage them to
state general ideas and details.
Invite them to share their

experiences with the class.

that happened te you.

Marcer Let me tell you samething really emhamasing
that happeeed 1o =e yestaeday. [ was standies o1 the
bus stop wadting for the bus when Laura, the girl 1
like from school, armived.

Luey: Hom exciling! [ you Lale?

Marces Y5, She said hallo and asked me how [ was.

[ told ber T was great. Then she asked whare

[ was quiog. Blest. 1 teld her I was going Us the
market, and gugss what ...

Lugy: Whas? I'm dyfing o know!

Marce She sald <o was gaing there oo, and we
reuld go together! 1 couldn't helievs my luck!

Lugy: And then what happened?

he KIng i experiende & wias

Armeips

Anncunce that semething
urexpected happened

U Work in pairs. @rder the ewents in Marco's
anesdete in the erganizer. Discwss what helped
you do tha axercse.

Py Lsurs fert Manca some morey
mrted gethar

First Marza met | sura & e (e shg
by crance,

4?*1

! Work In pairs, Read the underlined phrases from the conversation between Marco and Lucy.
Wrrite them in the ctegory they belong to. Then use some of them to tallc about semething

Marca: Then, the bus arived, and we got on. [ was
Inaking fer my wallet In my hackpack when, susdenly,
[ realized T had Left it home. Agair, 1 couldn't betiews
mry Lusck!

Luey: Do you mean yuu lost yeur wallet?

Marce: Mo, [ jusk forgat to put the: wallet in my
backpack. That never hapgens to me, T was frustrated!
I wanted to pay for Laura's Bus fane,

Lugyz O, Marco. That was terribde! What did you de?
Marcey Well, i the eod. Lowrs told me not &

worey and offered to lend e the money ﬁ
to pay for my biss fare, [ was really

embarrassed! il

< TH

Exercise 7

[t can be useful w draw
students’ attention to the
categories in which they will
classify the words, phrases, and
sentences before they do the
exercise. You can explain that
when we say: “the kind of
experience it was’, we refer to
the feelings and emotions they
cause. You could elicit some
examples of emotions and
feelings from students to make
sure they understand the

concept. Then, you can give
some examples of how we
introduce an unexpected
situation in a conversation to
attract interest, for example, you
won't believe what ... you can’t
imagine, etc. Finally, you can
elicit some words we use to
show the order of events from
students, as they have seen them
before. Encourage them to use
the phrases in a short
conversation to consolidate
learning. Students can go to'the

Glossary on page 111 to check
the meaning of the highlighted
words when in doubt.

Answers: Anticipate the kind of
experience it was: Let me tell you
something really embarrassing that
happened to me yesterday, Help
understand the order of events:
when, next, then, in the end
Announce that something
unexpected happened: and guess
what, suddenly

Exercise 8

You can explain to students that
this time they are going to focus
on ordering the events using only
the main ideas. It is important
to point out that graphic
organizers are tools that can be
used to visualize and organize
the events in the sequence they
happened. Let them do the
activity in pairs and reflect on
the use of sequencing words.

Answers: First, Marco met Laura at
the bus stop by chance. Then, they
decided to go to the market
together. Next, Marco discoverad he
had left his wallet at home. Finally,
Laura lent Marco some maoney.

Media Resources

You can use Poster Unit 6 from
the Class CD for further
practice. Students may choose
one of the situations in the
pictures, and share something
people could have said.

:...:- l. |



For your Final Product

Exercise 9

T You can explain to your
students that now is the
moment to arder the events af
the situation they outlined in
Exercise 4. Students should g0
back to the graphic organizer
from the previous step. Make
sure students use sequencing
words to start their sentences.
You can monitor the exercise,

providing help if needed.

Exercise 10

You could model the exercise
writing one or two examples of
direct speech on the board, and
elicit from students the reported
version. Refer students to the
Language Box in case they do
not remember very well. Allow
some time for groups to discuss
the differences and similarities.
Volunteers can share their
answers with the class.

Language Box

Students should be familiar with
direct and reported speech.
Nevertheless, it is important to
make sure they understand how
words and punctuation marks
change. Be ready to answer any
questions they may have. You
can explain that not only verb
tenses change, but pronouns too.

Family and Community

r.'-"fz

' T Think abaut the unsxpected situation yeu am gaing ta share as Final Product, Ovder the main
wvants and detasls from Exercise 4 in the order they happaned.

¢.~“2
! Final Product
11 T Think about what the pacgle i your d said, Write thelr awact words

and transform the sentances so that you vsa those sentences in your narration. Follow the axampls.

Original Wards Reparted Speech

41
12 W Work im pairs. Listen b a couple of lines Tram the conmversatian and foliow the instructisas.

= Discuss if you think they create suspense,
What are the elements the speaker uses to go so?
+ Practice with a partner reading out loud the
canersation (n Exeeclse T. Try oreating an effect
of susperse weing the clements you discussed.

For your Final Praduct

Exercise 13

In this exercise, students will
use the checklist to give each
other feedback and suggestions
to make their narration more
interesting. Guide them or
remind them if there is
something in their notes that
doesn’t work so they can correct
it before they move on.

In Class

10 Lowk for the sentences in the conversstion that sne equivslent to the ones below, Discuss in small
groups the dif ferences butwen the pain of senbences,

Helio, Marco! How amepou?™ E —_—
T great. tharie yow”

T gy Lo the makel.”

o can go/logethes,”
Wont Wy, hoan Bend you the money.”

T'm gaing there boa,

L

The exael words we say are pxpresced in dinsct speech il quotation
Friaks | Heto, Marel How an 7). When W Dell semecne

about o pastevent we share what paapile ssid v=ing reported

speech [Fhe sokd helf ond asked e how | weos), Noline that

in reparted speach the present becomes past

Final Product

[ grereral siemse s chear

DMMM“MMB

[ detsis are necessary ard atkd relevant
infarmation

] the saquents of evinis (s web-defined

[ the repartod speech dialogs add emancn

Dmmmugwnrr_m;lw

Answers: 1 She said hello and asked In Class
me how | was. 2 1told her | was When students use reported
great. 3| told her | was going to speech, you might need o
the mall. 4 She said she was going review key verbs: am, is — was;
there too, and we could go together. are — were; can — could. You
5 Laura told me not to worry and might need to explain that
offered to lend me the monay. questions become affirmative
sentences: Where are you?
— She asked where I was. Yes /
No questions use if: Do you

like it? — He asked if 1 liked it.

¢ Werk In palrs. Exchange wour notes frem Exercises % and 11. Give each cther feedback and ldeas to
maloe your narrstion mare interesting. Use the checklist belcow to swaluate your partners notes,

You could explain to students
that checklists are a very
effective way to look at the big
picture. Once you write down
all the chosen aspects of their
oral testimony, you can assess
if there is something missing.
You could share that most
editors and writers use
checklists for effectiveness.

For your Final Product

Exercise 11

T Askstudents to go back to
the organizer in Exercise 9 so
that they remember the people
involved in the situation they
chose, and the things they said.
Encourage them to complete
the table, and monitor offering

help as needed.

Exercise 12

B You could play the audio
more than once, if necessary, for
students to pay special attention
to the tone and volume Marco
uses. Allow students to follow
the insrructions in pairs as you
walk around the classroom
providing help and feedback,

if necessary




Exercise 14

This type of collaborative
work allows them to learn from
others and to look at their own
work from another perspective.
You might encourage them to
practice the sentences they
chose from their narration to
create suspense. In this way,
they make sure they use their
voice to convey the desired
effect.

Intermediate Assessment

Exercise 15

This exercise provides an
opportunity for students to
self-evaluate their learning
process, Refer them to previous
exercises, if necessary, to explain
aspects they may not feel

sure about.

Exercise 16

You might encourage students
to compare their answers in
pairs. This would help students
build confidence and give them
a chance for peer-teaching in
case they have any questions.

It is a collaborative exercise that
allows them to play an active
role in the learning process and
fosters their independence. You
may suggest that they go back
to previous exercises to reinforce
concepts.

Family and Community

14 Wark with the same partner and define the moments where you could use expressions and norverbal
elements (pauses, tone of voice, Bie.) (o Create suspense in your rasratian, Write that dewn,

Intermediate Assessmi

15 Cirche the statemant that best desoribes how you worked i this stage according to the aspoers
I the table below.

Aspuct | did wery well | did weell
erdered evenis m the L;n::;::w;;n :w‘ 1 dd 't order eveniz
Sequencing ideas exrerd arcler using Tew i?t-ifcfn IJ woermechy, aend | didn’t
| seering wards. Vseqmendng bR Sequancing vonds

wionds,

 Incedhelp | Gow

Fage 103
Exercise

My reported di2logs Wy reportad dialogs iy reporiec didlogs
add emokion to my o erradbion fo my were nal camect and | Page 104

Reporting dBlogs. | o rration art are namation. butl had la | made ey nanation | Exercise 1)
| wel-ariiten. | torrect them. difficudt bo understand
ot B | brce the nonyerbal | | don't know how 1o

.‘-«.—.L.:: _*"nww demraris and use the norverhsl

LR i & PR sons tn ado semants aned Fage 105
gy - .rs:um;:ar:: | SUSpETISE 80 4 enprsshons Lo sdd Ewercise 12

NSRRI namamicn, butl hardly | suspense o a

PaTAGOR

use thim narration

16 I you cirched a statemant in the thind columin, go to the exerdses in the fourth column to review
that aspext.

Unit

Describe unexpected events.

Development
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_ A
B

Silwim Pam, et me Lell you something lolaty
ungzpected that happensd to me at school teday,
Pam: O, Lot’s hear it

Silwia: T had a bad night s I got up late for schoal.
And my mom made me feel very meraous, e teld me
to hurry up Hie ten times in five minutes.

Pam; Hoaw stressh!

Sitwin: | got dressed e & minute and 1 cbviously did
nat hava tira for breakfass. | mads it to sohast nght

Laking their ayes off me.

Pam: Staring? Were mary of your classmates staring
at you?

Sitwla: Yes! 1 lnoked 3t mysedf In the mirmor to check
iF my Face was clean and my hair well-combed.

T bzt Mg, T wirs wtremety confused and ooldnT
inderstand amything,

. mmmﬁw'sﬂm

F'ﬂ!gmrbﬂnl’sm Akin

emations,

on time. Suddenly, I noticed everyone in class was ... |
dors know U woed ... [ mean hooking a me without

silvin’s dinfogs using syMoMTIS
! sf:rﬁ‘ntu::g Jpc:ifﬁ student B will use
pafiverbal [BAGUAGE b SRS FAm'S
® {

Sivia’s diphogs using descriplinns:
& squdent B will sy e : Wd:,m
IE's sintier b ... Sadent A will s3y logs
chianging his oe her tone of vice o reflect strang

Whers you have 3 roubie remembenng a werd yol need, you can
war ebher words to desoribe & of you can slow down oruse
aynoevyrre. For example, s ke o ball, et o oo Saot

Unlt .! : Descnibe unerpected events
6 Development

.
:-'Unrhlqpuln.!.mm o the comversation and discuss what the main (deas are and the details thai
add bo them. Then share if something similar has ever happened to you.

1 Werk in pairs. Read the Skl bow and rola-play the conversation loawing the irstructions balow.

Pam; What hagpened then?

Shivla: Well, the whole momming | kegh hearing a let of
whispesing and caught mamy clasimates ... staring at
me. [ was incredibly uncomlortable,

Pam: What haggened poud?

Sitvla: At recess | st down with Claudia, We wene
Exlking and, ssddently, she started [aughing boodly.

T askad hes what was 50 Sunny and she pobatad at my
feat. | Inoked dows, and guess what ..

Fam: What?

Shvia: [ was b such & hurry Ehis moening that [ never
neticed L hiad put en different right and left shoes!

They wene act a pair! They were not even alike!
1 was truly embarassed! ﬁ
BT

Pams Ob no! That's why avenong was
staring at you!

Exercise 1

B Before playing the audio,
you might want to explain that
they are going to listen to
another unexpected situarion.
Ask them to focus on the main
ideas and derails If necessary,
you can play the audio more
than once. You can model the
second part of the exercise with
an example of your own so that
you create a friendly
environment.

Answers: Main ideas: Silvia had a
bad night and woke up late. She gat
dressed in a minute, She arrived at
school on time. Everyone was staring
at her. Claudia pointed at her feet.
Silvia had put on different

shoes. Details: Silvia's mom made
her feel very nervous. She didn't
have breakfast, Silvia looked at
herself in the mirror and she looked
fine. Silvia was uncomfortable.
Claudia laughed loudly.

Exercise 2

Encourage them to read the
contents of the Skills Box before
doing the role-play Go over the
instructions for the role-play as
a class and answer any
questions. Set a time limit for
students to do the role-play and
monitor walking around the
classroorm, correcting mistakes,
and providing help. It is

impor tant to remind students
they can go to the Glossary on
page 111 to check the meaning of
the highlighted words when in
doubr.

Skills Box

Now that students have
identified this resource for
conversations, you could
encourage them to share how
they do this in their own
language and help them giving
an equivalent for every
expression they mention (for
example, its like..., it’s similar
to..., you use it to..., you do it
when..., you see it in..., or even
you call it... in Spanish.).




&
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For your Final Product
Exercise 3

(" Before students start
rehearsing, make sure they read

Closure

Closure

Final Steps

I Prepare yourself to share the eral testimany of your unexpected situation, Use the chocklise below

the purpose of a feedback is not
to criticize, but to point out the

things that need to be improved
and to offer suggestions as how

to doit.

: 5 3N Wark in pairs. Rebhearse telling each cther the ursspocted sivuation you choss for the Final Product. and review your story In your mind.
the tips. It could be a good idea o the tips below.
Lo In SeqUAnCE. .
to model some examples to T (] Mt the et o your eape e 38 Collect your evidence
Speaker t ] dtalts: U, place, urhat peope said, your Teelings.
e "" Farticgate by ashing questians swch | D L

make sure they understand how
to change their voice volume

] R your toee of voice 1o upress rang fnotions,

* Le a st bore of wocs for imlense freings. i
Shonw hrwn for sutoene wilh expressios B wo Exercise 3

= Skow down 1o credie susperse alter Bvpresons ke

st What REpcenEd naWt? Then what |
| haperad? Wiy 00 wou say that?

A[_uﬂ?‘rvwdrrﬂ--r:sw. [ ¥ Use nanuems anguage i feacita S e vy A o 10 GHALL WIS
and their speed. Let students TS SOV WA Caticr ot the oot e £ Rk isbinat ! » You may now direct students
. ——— -» = ‘ |

read the sample conversation ) sharing yaur s ta prepare far o class presenzaticn to the steps they have followed

: % ; af oral testimpries, Take turms giving esch other feedback on what to improve, : e r ;

1 ore i ct wi o G a1t wis i il in the unit to visualize wha
first before they interact with ' . -~ n the unit to visual hat

. , — allect your evidence "
their classmates. Remind ; s they have accomplished towards
R Sy tes dUree s b geess Wil i Goower the st have followad Final Product thraugheut the unit and make s

students that listeners should k. i v e o b i e v et e their Final Product. If you
ask questions to show interest e, g R il notice some students are not
ﬂnd kﬁfp thf 5[0‘1'}' g01ng o1, gl e i st s I tREEnd, theyfokd e wan g 4 Werk as a class. In turns, each of you will present your oral testimanies of a past uneapected situation gl abl:lut FOTE l}f[ht aSpr[S

Monitor the exercise, listening
to pairs interact, and providing
help if necessary.

Exercise 4

A different way of approaching
this task would be to rehearse
their conversations in front of
another pair. The pair that
listens can make some notes
to give feedback afterwards.
Students should be reminded
that whenever they give
feedback, it should be
constructive. Encourage them
to give suggestions to their
partners o